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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Our Lady & St. Swithin’s Catholic Primary School

	Number of pupils in school 
	218

	Proportion (%) of pupil premium eligible pupils
	53%

	Academic year/years that our current pupil premium strategy plan covers
	2026/2027

	Date this statement was published
	September 2026 (updated October 2026 following September 2026 IDSR release)

	Date on which it will be reviewed
	September 2027

	Statement authorised by
	Emma Hartley, Headteacher
Margaret Ready, Chair of Governors

	Pupil premium lead
	Joanne Morgan

	Governor / Trustee lead
	Margaret Gilbertson


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£184,394.40

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£184,394.40


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Our Lady & St. Swithin’s Catholic Primary School, the learner is at the heart of all we think, say and do. Our aim is to remove barriers created by disadvantage so that pupils are ready to learn, attend well, develop strong language and literacy foundations, and achieve well across the curriculum. We maintain high expectations for disadvantaged pupils, including those who are also pupils with SEND and those who are higher attainers.

The school serves a highly disadvantaged context. The September 2026 IDSR reports that 56.16% of pupils were FSM6, which is well above average. SEN support was 22.83% and well above average, while the proportion of pupils with an EHC plan was 17.35% and also well above average. Attendance remains a significant whole-school barrier; however, the latest IDSR shows an improving picture for FSM pupils during 2025/26, while whole-school attendance and persistent absence remain below/above national respectively. The July 2026 disadvantaged KS2 benchmark shows that expected-standard attainment is now a relative strength: in a disadvantaged cohort of 23 pupils, 60.9% achieved the combined reading, writing and mathematics expected standard compared with 46.6% across the Local Authority disadvantaged cohort and 49% of disadvantaged pupils nationally. Reading, writing and mathematics were each 69.6%, above the corresponding Local Authority disadvantaged benchmarks; against 2026 national outcomes for all pupils, this was below national in reading (75%), writing (73%) and mathematics (75%). The next KS2 priority is therefore to sustain strong expected-standard outcomes, close remaining gaps to national all-pupil attainment, and increase higher attainment, particularly in combined RWM and mathematics. EYFS remains an important priority. The 2026 disadvantaged EYFSP benchmark shows that 55.6% of the 9 eligible children achieved a good level of development (GLD), slightly above the Local Authority disadvantaged benchmark of 54.3%. This is also above the latest published national FSM/disadvantaged GLD benchmark of 51.3% (2024/25); national 2025/26 EYFSP statistics are not due to be published until October 2026. However, communication and language (55.6% compared with 67.6% locally), mathematics (55.6% compared with 63.9%) and achievement across all goals (44.4% compared with 52.3%) remain areas for improvement.

Our 2026/27 strategy therefore aligns closely with the School Development Plan priorities of attendance, writing, adaptive teaching and formative assessment. High-quality, responsive classroom teaching is the first priority; this is complemented by diagnostic assessment, carefully targeted intervention, speech and language and phonics support, and wider pastoral and attendance work. Provision will be reviewed through assessment information, pupil book study, pupil voice, attendance analysis and regular leadership review so that support can be adapted quickly where it is not having sufficient impact.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Early language, communication, literacy and mathematics. The 2026 disadvantaged EYFSP benchmark shows that 55.6% of the 9 eligible children achieved GLD, compared with 54.3% for disadvantaged children across the Local Authority. This is above the latest published national FSM/disadvantaged GLD benchmark of 51.3% (2024/25); the 2025/26 national EYFSP release is due in October 2026. The cohort averaged 12.8 expected ELGs, above the Local Authority benchmark of 12.2. Outcomes were lower than the Local Authority benchmark in communication and language (55.6% vs 67.6%), mathematics (55.6% vs 63.9%), prime goals (55.6% vs 61.3%), specific goals (44.4% vs 53.5%) and all goals (44.4% vs 52.3%). Literacy was broadly in line (55.6% vs 56.0%), while PSE (77.8% vs 72.6%) and understanding the world (77.8% vs 67.7%) were relative strengths. On-entry assessment continues to identify low communication, self-regulation and early learning skills for some disadvantaged children.

	2
	Phonics and early reading. The 2026 disadvantaged Year 1 phonics cohort comprised 19 pupils. 63.2% were working at or above the expected standard, compared with 70.6% of disadvantaged pupils across the Local Authority. The latest published national comparison is 67% for disadvantaged Year 1 pupils and 80% for all Year 1 pupils (2025); national 2026 phonics attainment statistics are due in October 2026. 26.3% were working towards the standard (LA 23.1%) and 10.5% were disapplied. The cohort average point score was 27.1, compared with 30.4 locally. Secure phonics, rapid identification of gaps, fluency, vocabulary and comprehension therefore remain essential priorities for disadvantaged pupils.

	3
	Sustaining strong KS2 attainment and increasing higher attainment for disadvantaged pupils. The July 2026 disadvantaged KS2 cohort comprised 23 pupils. 60.9% achieved the combined reading, writing and mathematics expected standard, above the Local Authority disadvantaged benchmark of 46.6% and the national disadvantaged figure of 49%. Reading was 69.6% (LA disadvantaged 60.9%; national all pupils 75%), writing 69.6% (LA disadvantaged 58.0%; national all pupils 73%) and mathematics 69.6% (LA disadvantaged 59.1%; national all pupils 75%). Higher attainment was a relative strength locally in reading at 26.1% (LA disadvantaged 17.4%), although this remained below the national all-pupil figure of 31%. No disadvantaged pupils achieved the higher standard across combined RWM, compared with 3.5% locally and 4% of disadvantaged pupils nationally. Writing GDS was 8.7% (LA disadvantaged 7.3%; national all pupils 13%), while mathematics higher attainment was 8.7% (LA disadvantaged 14.3%; national all pupils 27%). The priority is therefore to maintain strong expected-standard outcomes, close remaining gaps to national all-pupil attainment, continue precise support for pupils not yet secure at expected standard, and provide consistently ambitious teaching and challenge so that more disadvantaged pupils, including higher prior attainers, achieve greater depth/higher standards.

	4
	Attendance and persistent absence. The September 2026 IDSR provides a more current and nuanced picture. In the 2025/26 daily attendance collection covering five half terms, attendance was 94.0% for all pupils compared with 95.0% nationally and was therefore below the national distribution. For pupils currently eligible for FSM, attendance was 92.2% compared with 92.3% nationally, placing it close to average. In the latest validated attendance and persistent-absence data (2025/26, one term), FSM6 attendance improved to 91.5% compared with 92.4% nationally and was close to average, showing relative improvement from 90.0% in 2024/25. FSM6 persistent absence also improved to 28.0% compared with 25.3% nationally and was close to average (non-significant), down from 34.0% in 2024/25. Whole-school persistent absence remains a significant concern: 23.0% in 2025/26 (one term) compared with 14.4% nationally, significantly above national. Reduced attendance continues to limit access to high-quality teaching and targeted support, so attendance remains a priority, with particular attention to pupils and families at risk of persistent absence.

	5
	Social, emotional and mental health, wellbeing and readiness to learn. School evaluation identifies increased need linked to anxiety, trauma, attachment, school refusal and self-regulation. Some disadvantaged families also require practical support with food, uniform, breakfast provision and access to enrichment.

	6
	Complex and overlapping needs. The September 2026 IDSR shows SEN support at 22.83% and EHC plans at 17.35%, both well above average, alongside well-above-average deprivation measures. A significant proportion of disadvantaged pupils also have SEND or other additional needs, requiring consistently strong adaptive teaching, precise assessment and coordinated specialist support.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve EYFS outcomes for disadvantaged children, especially communication and language, literacy and mathematics.
	Build on the 2026 disadvantaged GLD baseline of 55.6%, maintaining performance at least in line with the Local Authority disadvantaged benchmark (54.3%) and above the latest published national FSM/disadvantaged benchmark (51.3%, 2024/25), while increasing the proportion of children achieving expected across all goals from 44.4%. Narrow the identified Local Authority gaps in communication and language (55.6% vs 67.6%) and mathematics (55.6% vs 63.9%). WellComm/on-entry and follow-up assessments show improved oral language and vocabulary, and termly EYFS assessment demonstrates stronger progress across communication, literacy and mathematics.

	Improve phonics and early reading outcomes.
	Improve from the 2026 disadvantaged baseline of 63.2% working at or above the phonics standard and narrow the gap to the Local Authority disadvantaged benchmark of 70.6% and improve towards/above the latest published national disadvantaged benchmark of 67% (2025). Disadvantaged pupils identified as at risk receive prompt, precisely matched keep-up support; RWI assessment shows sound and word-reading gaps closing, the average point score improves from 27.1, and fewer pupils require repeated catch-up.

	Sustain strong attainment at the expected standard and increase the proportion of disadvantaged pupils attaining at greater depth/higher standard, particularly in mathematics and combined RWM.
	Disadvantaged pupils continue to make strong progress from their starting points, with expected-standard outcomes sustained at or above relevant Local Authority disadvantaged and national disadvantaged benchmarks, while gaps to national all-pupil outcomes narrow. Pupils who are not yet secure at the expected standard receive precise support to close identified gaps. An increasing proportion of disadvantaged pupils, including higher prior attainers, achieve greater depth/higher standards in reading, writing and mathematics, with particular improvement from the 2026 baselines of 0% combined RWM higher standard (national disadvantaged 4%) and 8.7% mathematics higher standard (national all pupils 27%). Assessment, pupil book study and moderation demonstrate appropriate challenge, ambitious modelling, responsive feedback and opportunities for independent application.

	Improve attendance and reduce persistent absence for disadvantaged pupils.
	Build on the improvement shown in the September 2026 IDSR. FSM6 attendance in the latest validated 2025/26 one-term data was 91.5% compared with 92.4% nationally and close to average, improving from 90.0% in 2024/25. FSM6 persistent absence was 28.0% compared with 25.3% nationally and close to average (non-significant), improving from 34.0% in 2024/25. Sustain and improve this position so that disadvantaged attendance moves towards/above national and persistent absence reduces further. Whole-school persistent absence, 23.0% compared with 14.4% nationally in the 2025/26 one-term data, also reduces. Weekly tracking identifies pupils approaching or crossing the 10% absence threshold, with timely support, challenge and escalation.

	Improve wellbeing, self-regulation and readiness to learn.
	Pupil voice, parent feedback and pastoral records show improved engagement and readiness to learn. Identified pupils access timely counselling, mental-health, breakfast and family support. School refusal and repeated wellbeing-related barriers are reduced for targeted pupils.

	Strengthen inclusive, adaptive teaching for disadvantaged pupils, including those with SEND.
	Monitoring shows consistent use of scaffolding, diagnostic questioning, retrieval, modelling and responsive feedback. PPP/Assess-Plan-Do-Review cycles are timely and provision is matched to need. Disadvantaged pupils with SEND participate successfully in whole-class learning and make measurable progress against academic and personal targets.



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £94,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Diagnostic assessment and formative assessment: test base assessment package, leadership release time, core-group review and staff development in responsive assessment.
	The school has purchased test base to provide standardised information to identify strengths and gaps. This directly supports the SDP priority to use formative assessment consistently to adapt teaching, identify misconceptions and provide precise feedback.
	1,2,3,6

	Early language: WellComm assessment and intervention, trained TA capacity, speech and language specialist input and staff training.
	The 2026 disadvantaged EYFSP benchmark identifies communication and language as a key relative weakness: 55.6% achieved expected compared with 67.6% across the Local Authority. Although school GLD (55.6%) is above the latest published national FSM/disadvantaged GLD benchmark (51.3%, 2024/25), the area-level pattern supports continued early-language investment. Screening on entry, targeted language work and specialist input allow needs to be identified early and progress reviewed.
	1,5,6

	Read Write Inc phonics: ongoing leader release time, staff practice, consultant support, portal/resources and decodable books.
Dedicated teaching assistant for one to one catch up. 
	The 2026 disadvantaged phonics benchmark shows 63.2% working at or above the standard compared with 70.6% across the Local Authority, with an average point score of 27.1 compared with 30.4 locally. The latest published national benchmark is 67% for disadvantaged Year 1 pupils and 80% for all Year 1 pupils (2025); the 2026 national release is due in October 2026. Consistent systematic phonics teaching, rapid assessment and keep-up sessions target the specific early reading gaps identified in the benchmark.
	1,2,3

	Whole-school writing and reading improvement: Ready Steady Write, Steps to Read, Reading Plus, high-quality texts, library/topic books and writing/reading leadership time.
	Writing is a whole-school SDP priority, with disadvantaged pupils specifically identified. High-quality texts, explicit modelling, vocabulary development, moderation and regular book study support consistent curriculum implementation.
	1,3,6

	Adaptive teaching and vocabulary-rich curriculum: CPD, CUSP/foundation curriculum resources, scaffolding, retrieval, cold calling, metacognitive talk and diagnostic questioning.
	The SDP prioritises adaptive teaching and formative assessment, particularly for disadvantaged pupils and pupils with SEND. Shared routines and professional development support consistent classroom practice and access to ambitious curriculum content.
	1,2,3,6

	Leadership, monitoring and moderation time for disadvantaged pupils: pupil book study, data analysis, pupil voice and termly strategy review.
	The strategy depends on early identification and implementation quality. Regular monitoring will test whether disadvantaged pupils are learning the intended curriculum and whether provision should be adapted.
	1,2,3,4,5,6



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £43,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Dedicated intervention TA capacity for short, diagnostic small-group and one-to-one support in reading, writing and mathematics.
	Interventions will be based on current assessment and will supplement, not replace, high-quality classroom teaching. Entry and exit data will be used to stop, adapt or intensify provision.
	2,3,6

	Additional phonics keep-up and catch-up: one-to-one and small-group speed-sound/decoding sessions matched to RWI assessment.
	The 2026 disadvantaged phonics benchmark identifies a continuing gap: 63.2% were working at or above the standard compared with 70.6% locally and the latest published national disadvantaged benchmark of 67% (2025), while 26.3% were working towards the standard. Frequent, tightly matched one-to-one and small-group practice will address specific sound and word-reading gaps promptly and will be reviewed through RWI assessment.
	1,2

	Targeted language, reading fluency/comprehension, writing and maths support linked to identified gaps, including pre-teaching and overlearning for pupils with additional needs.
	The 2026 disadvantaged EYFSP benchmark identifies gaps in communication and language and mathematics. At KS2, disadvantaged pupils performed above Local Authority disadvantaged benchmarks and the national disadvantaged combined RWM benchmark at the expected standard, while gaps remained to national all-pupil outcomes and to higher-standard benchmarks, so support will be deliberately two-pronged: precise intervention for pupils with identified gaps and additional depth/challenge within high-quality classroom teaching for disadvantaged pupils who are secure at expected standard. This will support both gap-closing and increased higher attainment, particularly in mathematics and combined RWM. Provision will be aligned to the classroom curriculum and reviewed through formative assessment.
	1,2,3,6



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £47,394.40
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Strengthened attendance team: weekly analysis, margin-group and persistent-absence tracking, first-day response, home visits, attendance meetings and liaison with EWO/local authority.
	Attendance is a school development priority. The September 2026 IDSR shows improvement for disadvantaged pupils: FSM6 attendance was 91.5% in the latest validated 2025/26 one-term data compared with 92.4% nationally and was close to average, while FSM6 persistent absence was 28.0% compared with 25.3% nationally and was also close to average (non-significant). The 2025/26 five-half-term daily collection shows current-FSM attendance at 92.2%, almost identical to the 92.3% national figure. Whole-school attendance nevertheless remained below national (94.0% vs 95.0% in the five-half-term daily data), and whole-school persistent absence was significantly above national in the one-term data (23.0% vs 14.4%). Continued early identification, support and challenge are therefore required.
	4

	Mental health and wellbeing lead, twice-weekly counselling and targeted SEMH support, including ACES-informed family work.
	School evaluation identifies increased anxiety, trauma, attachment and school-refusal needs. Timely pastoral support is intended to improve regulation, engagement and access to learning.
	4,5,6

	Breakfast club staffing and resources, with targeted access for disadvantaged families.
	School evidence identifies practical barriers including hunger, family finances and attendance/readiness to learn. Breakfast provision supports punctuality and readiness for the school day.
	4,5

	Foodbank and uniform support from family matters and essential family assistance.
	Practical support is used to reduce immediate barriers associated with poverty so pupils can attend, participate and learn. Need and uptake will be monitored by the pastoral team.
	4,5

	Therapeutic/enrichment opportunities, including therapy farm where appropriate and a broad extra-curricular offer.
	School evaluation identifies wellbeing and self-regulation as barriers for some pupils. Targeted therapeutic and enrichment opportunities will be linked to individual need and reviewed for impact on engagement and wellbeing.
	5,6

	Family engagement around attendance, wellbeing and learning, including early-help referrals and parent support sessions.
	The SDP prioritises proactive communication and tailored support/challenge for families. Stronger engagement supports earlier identification of barriers and coordinated action.
	1,4,5,6

	Targeted support for transition, self-regulation and school readiness in EYFS and for pupils at key transition points.
	School evaluation notes increasing low communication and self-regulation on entry. Additional transition support aims to secure routines, relationships and readiness to learn quickly.
	1,5,6



Total budgeted cost: £184,394.40
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This reviews the impact of the previous strategy using the latest evidence available in the supplied documents and identifies priorities carried forward into 2026/27. The 2026 disadvantaged EYFSP benchmark, July 2026 disadvantaged KS2 attainment summary and 2026 disadvantaged phonics benchmark have been used to update the attainment evaluation; attendance references continue to use the latest validated evidence supplied for that measure.
	At the point this strategy was drafted (September 2026), the supplied evidence includes the 2026 disadvantaged EYFSP benchmark and the July 2026 disadvantaged KS2 attainment summary. Attendance continues to use the latest validated evidence supplied in the IDSR. The review below therefore uses the latest 2026 EYFS and KS2 attainment evidence alongside the school’s 2025/26 development-plan evaluation.

The July 2026 KS2 data shows a notably stronger picture for disadvantaged attainment. The disadvantaged cohort was 23 pupils. 60.9% achieved the combined reading, writing and mathematics expected standard compared with 46.6% for disadvantaged pupils across the Local Authority and 49% for disadvantaged pupils nationally. Reading was 69.6% compared with 60.9% for LA disadvantaged pupils and 75% nationally for all pupils; writing was 69.6% compared with 58.0% locally and 73% nationally for all pupils; and mathematics was 69.6% compared with 59.1% locally and 75% nationally for all pupils. Average scaled scores were also above the Local Authority disadvantaged benchmarks in reading (105.5 vs 102.8) and mathematics (104.7 vs 101.4). Higher attainment in reading was 26.1% compared with 17.4% locally and 31% nationally for all pupils; writing GDS was 8.7% compared with 7.3% locally and 13% nationally for all pupils. Mathematics higher attainment was 8.7% compared with 14.3% locally and 27% nationally for all pupils. No disadvantaged pupils achieved the combined RWM higher standard, compared with 3.5% locally and 4% of disadvantaged pupils nationally. GPS attainment was also strong at the expected standard, 73.9% compared with 59.0% locally, with 17.4% at the higher standard compared with 17.1%. Given the comparatively large disadvantaged cohort of 23 pupils, these outcomes provide useful evidence of the effectiveness of provision for disadvantaged pupils at the expected standard. The strategy will not treat KS2 expected-standard attainment as a principal weakness. Instead, it will sustain this strong position while retaining precise support for pupils below expected and increasing depth and higher attainment, particularly in mathematics and combined RWM.

Early years remains a key priority, although the 2026 disadvantaged EYFSP benchmark shows some improvement in the overall picture. Of 9 eligible children, 55.6% achieved GLD, slightly above the Local Authority disadvantaged benchmark of 54.3% and above the latest published national FSM/disadvantaged GLD benchmark of 51.3% (2024/25); the cohort averaged 12.8 expected ELGs compared with 12.2 locally. For context, 68.3% of all children nationally achieved GLD in 2024/25. National 2025/26 EYFSP statistics are due in October 2026, so these national figures are explicitly used as the latest available comparator rather than as a 2026 benchmark. PSE (77.8% vs 72.6%) and understanding the world (77.8% vs 67.7%) were relative strengths. However, communication and language was 55.6% compared with 67.6% locally, mathematics was 55.6% compared with 63.9%, prime goals were 55.6% compared with 61.3%, specific goals were 44.4% compared with 53.5%, and all goals were 44.4% compared with 52.3%. Literacy was broadly in line at 55.6% compared with 56.0%. Given the small disadvantaged cohort, these percentages should be interpreted alongside individual pupil-level assessment. The pattern supports continued investment in communication and language, early literacy, phonics and mathematics.

Phonics remains a priority in 2026. The disadvantaged Year 1 cohort comprised 19 pupils: 63.2% were working at or above the standard compared with 70.6% across the Local Authority, and the average point score was 27.1 compared with 30.4 locally. The latest published national phonics comparison (2025) is 67% for disadvantaged Year 1 pupils and 80% for all Year 1 pupils. National 2026 phonics attainment statistics are due in October 2026, so the 2025 national figures are used only as the latest available national comparator. 26.3% were working towards the standard and 10.5% were disapplied. This evidence supports continued investment in consistent Read Write Inc. teaching, rapid assessment and precisely matched keep-up and catch-up support.

Attendance remains a significant wider barrier, although the September 2026 IDSR shows encouraging improvement for disadvantaged pupils. In the 2025/26 daily attendance collection covering five half terms, whole-school attendance was 94.0% compared with 95.0% nationally and below the national distribution; attendance for pupils currently eligible for FSM was 92.2% compared with 92.3% nationally and close to average. In the latest validated attendance and persistent-absence data (2025/26, one term), FSM6 attendance was 91.5% compared with 92.4% nationally and close to average, showing relative improvement from 90.0% in 2024/25. FSM6 persistent absence reduced to 28.0% compared with 25.3% nationally and was close to average (non-significant), improving from 34.0% in 2024/25. However, whole-school persistent absence remained significantly above national at 23.0% compared with 14.4%. During 2025/26 the school strengthened first-day response, home visits, EWO work, attendance rewards and communication with families. These systems should continue, with precise weekly tracking of disadvantaged pupils, pupils approaching the 10% persistent-absence threshold and pupils with repeated or emerging patterns of absence.

The 2025/26 School Development Plan shows that the school has strengthened writing leadership, grammar/modelled-writing CPD, moderation, WalkThrus, adaptive teaching, TA deployment, SEND provision and responsive assessment. These developments are retained in the new strategy because they align directly with the attainment patterns above. Pastoral provision, counselling, breakfast provision, family support and practical help also remain necessary because school evaluation continues to identify anxiety, trauma, attachment, self-regulation and family hardship as barriers to learning.

Overall, the previous strategy established a broad range of academic and pastoral support, but the evidence indicates that the next phase needs greater precision: high-quality adaptive teaching first, interventions linked tightly to diagnostic assessment, ambitious teaching and challenge for disadvantaged pupils who are secure at expected standard, continued precise support for those below expected, and measurable attendance/persistent-absence milestones. Impact will therefore be reviewed termly against the success criteria in Part A rather than relying only on activity or participation measures. National KS2 comparisons use the Department for Education provisional 2026 release published 10 September 2026. National disadvantaged figures are used where published in the headline release; individual-subject national comparisons shown here are for all pupils and are labelled accordingly. At the date of this strategy (September 2026), national 2025/26 EYFSP and phonics statistics have not yet been published and are due in October 2026. EYFS and phonics national comparisons therefore use the latest published 2024/25 EYFSP and 2025 phonics figures and are labelled by year to avoid presenting them as 2026 national results.


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Power Maths
	Pearson 

	Reading Plus
	Reading Plus

	Reading Eggs / Mathseeds
	3P Learning

	Read Write Inc. Phonics
	Ruth Miskin Training

	Ready Steady Write
	Literacy Counts

	Steps to Read
	Literacy Counts

	Test base 
	Doublestruck

	WalkThrus
	WalkThrus

	CUSP
	Unity Schools Partnership

	Timestables Rockstars
	Maths Circle




8
