Year 6 Curriculum Overview 2023-24
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National curriculum in England: mathematics programmes of study - GOV.UK (www.gov.uk)
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English 
National curriculum in England: English programmes of study - GOV.UK (www.gov.uk)
Wharton Primary School Writing Assessment Framework 

2022-23

Autumn Term Expectations 

	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Daily practice of simple, short sentences modelled by the teacher

Read my writing aloud

Use modelled adjectives

Use of capital letters for names, places, days of the week and ‘I’

Spell some previously taught phonemes and GPCs correctly

Spell some common exception words correctly

Write lower case letters mostly correctly
	Write short narratives about own and others’ experiences

Mostly demarcate sentences with capital letters and full stops

Segment words to spell / make phonically plausible attempts

Spell some common exception words 

Form lower case letters, consistent in size and starting and finishing in the correct place
	Orally rehearse ideas and record using a modelled format

Follow structures of given text types

With guidance, proof read work and make simple improvements

Capital letters, full stops, commas in a list, ? and ! are used mostly correctly

Apostrophes for possession and contractions are used mostly correctly

Use simple conjunctions

Start adding some speech

Add some prefixes correctly
	Write simple narratives with a clear beginning, middle and end

Create simple settings, characters and plots within these

Organise work into paragraphs

Use all of the Y3 EXP punctuation (e.g. ?, !, ,, “”) mostly correctly

Begin to use apostrophes for plural possession

Begin to use expanded noun phrases

Use pronouns to avoid repetition
	Write logically for a growing amount of time

Vocabulary and grammar matches the purpose and audience of the task

Describe settings, characters and atmosphere within simple narratives

Begin to use dialogue to convey a character or advance the action

Create linked paragraphs

Use all the LKS2 punctuation

 
	Produce paragraphs which contain atmosphere through carefully chosen vocabulary and sentence structure

Use different verbs and tenses accurately

Vary the conjunctions used

Many Y5/6 spellings

Legible, joined handwriting


Spring Term Expectations

	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Short narratives and short non-fiction

With support, make simple edits

Use adjectives

Use ‘and’

Use finger spaces

Use full stops and begin to use a ?

Use –s and –es plurals mostly correctly

Begin to use prefix un-

Write capital letters correctly
	Write about real events

Use ? and ! correctly

Use the present and past tense within writing

Use subordinating and coordinating conjunctions

Use commas to separate a list

Write all letters with a consistent size and shape
	Increase awareness of purpose/audience

Use layout of non-fiction texts

Choose more ambitious vocabulary

Create characters, settings and plots in narratives

Begin to use inverted commas in direct speech

Add subordinate clauses

Use adverbs and prepositions

Add further homophones into writing
	Use consistent and appropriate structure in non-fiction texts

Develop narratives with further detail

Use fronted adverbials with commas

Use a range of prefixes and suffixes with confidence

Use apostrophes with increasing accuracy

Spell many words from the LKS2 statutory list

Spell many further homophones
	Write for an increasing range of purpose and audiences

Use commas to avoid ambiguity

Use adverbs and modal verbs for effect

Convert nouns/adjectives into verbs (e.g. adding -ate, -ise, -en, -ify)

Use a range of prefixes and suffixes with accuracy

Spell some complex homophones and words from statutory list
	Produce paragraphs which contain atmosphere and dialogue (which serves a purpose and advances character and action)

Write descriptively with the correct level of formality

Use clear cohesive techniques within and across paragraphs

Use a range of clauses

Use expanded noun phrases, adverbs and prepositions


Summer Term Expectations

	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Use exclamations mostly correctly

Add suffixes –ing, -ed, 

-er, -est

Write longer narratives in simple and compound sentences (using ‘and’)

Use more ambitious (often topic related) adjectives

Make some independent edits

Spell all previously taught phonemes and GPCS mostly correctly

Spell all common exception words mostly correctly 
	Write for a range of purposes

Draw on what you have read to inform vocabulary choices within writing

Use apostrophes to mark singular possession and common contractions

Add suffixes

Introduce adverbs

Use the correct diagonal and horizontal strokes when joining writing
	Use the structure of several text types (to entertain, to inform, to persuade, to explain)

Add detail to writing to engage the reader

Maintain the tense (present perfect/ progressive)

Ensure accurate subject/verb agreement

Include some of the Y3/4 statutory words within writing

Show joined, accurate handwriting
	Write narratives with sustained structure and pace

Add atmosphere through carefully chosen vocabulary

Ensure cohesion within and across paragraphs

Maintain the correct tense throughout

Include correctly punctuated direct speech

Apply many of the spelling patterns within the LKS2 guidance
	Use dialogue for specific effect

Proof-read/edit with confidence and growing independence

Use relative clauses accurately

Use parenthesis with accuracy and purpose

Read work aloud with correct intonation and volume

Spell many Y5/6 words and use patterns from the guidance

Correctly formed handwriting
	Use modal verbs

Use the passive voice

Use the subjunctive form

Use semi-colons and colons correctly

Select verb forms for effect
All Y5/6 spelling patterns


Spelling Patterns – Lower Key Stage 2 Expected Standard

	Rule
	Guidance
	Example

	Adding suffixes beginning with vowel letters to words of more than one syllable
	If the last syllable of a word is stressed and ends with one consonant letter which has just one vowel letter before it, the final consonant letter is doubled before any ending beginning with a vowel letter is added. The consonant letter is not doubled if the syllable is unstressed.
	forgetting, forgotten, beginning, beginner, prefer, preferred 

gardening, gardener, limiting, limited, limitation

	The / / ɪ sound spelt y elsewhere than at the end of words
	These words should be learnt as needed.
	myth gym, Egypt, pyramid, mystery

	The /ʌ/ sound spelt ou
	These words should be learnt as needed.
	young, touch double, trouble, country

	More prefixes
	Most prefixes are added to the beginning of root words without any changes in spelling, but see in– below. 

Like un–, the prefixes dis– and mis– have negative meanings. 

The prefix in– can mean both ‘not’ and ‘in’/‘into’. In the words given here it means ‘not’. 
	dis–: disappoint, disagree, disobey 

mis–: misbehave, mislead, misspell (mis + spell) 

in–: inactive, incorrect

	
	Before a root word starting with l, in– becomes il. 

Before a root word starting with m or p, in– becomes im–. 

Before a root word starting with r, in– becomes ir–. 

re– means ‘again’ or ‘back’. 

sub– means ‘under’. 

inter– means ‘between’ or ‘among’. 

super– means ‘above’. 

anti– means ‘against’. 

auto– means ‘self’ or ‘own’. 
	illegal, illegible 

immature, immortal, impossible, impatient, imperfect 

irregular, irrelevant, irresponsible   

refresh, return, reappear, redecorate   redo

subdivide, subheading, submarine, submerge   

interact, intercity, international, interrelated (inter + related)

supermarket, superman, superstar

antiseptic, anticlockwise, antisocial

autobiography, autograph

	The suffix –ation
	The suffix –ation is added to verbs to form nouns. The rules already learnt still apply
	information, adoration, sensation, preparation, admiration

	The suffix –ly
	The suffix –ly is added to an adjective to form an adverb. The rules already learnt still apply. The suffix –ly starts with a consonant letter, so it is added straight on to most root words.
	sadly, completely, usually (usual + ly), finally (final + ly), comically (comical + ly) 



	
	Exceptions: 

(1) If the root word ends in –y with a consonant letter before it, the y is changed to i, but only if the root word has more than one syllable. 

(2) If the root word ends with –le, the –le is changed to –ly. 

(3) If the root word ends with –ic, –ally is added rather than just –ly, except in the word publicly. 

(4) The words truly, duly, wholly.
	happily, angrily 

gently, simply, humbly, nobly 

basically, frantically, dramatically 



	Words with endings sounding like /ʒə/ or /t ə/
	The ending sounding like /ʒə/ is always spelt –sure. The ending sounding like /tʃə/ is often spelt –ture, but check that the word is not a root word ending in (t)ch with an er ending – e.g. teacher, catcher, richer, stretcher.
	measure, treasure, pleasure, enclosure creature, furniture, picture, nature, adventure

	Endings which sound like /ʒən/
	If the ending sounds like /ʒən/, it is spelt as –sion.
	division, invasion, confusion, decision, collision, television

	The suffix –ous
	Sometimes the root word is obvious and the usual rules apply for adding suffixes beginning with vowel letters. 

Sometimes there is no obvious root word. 

–our is changed to –or before –ous is added. 

A final ‘e’ of the root word must be kept if the /dʒ/ sound of ‘g’ is to be kept. 

If there is an /i:/ sound before the  –ous ending, it is usually spelt as i, but a few words have e.
	poisonous, dangerous, mountainous, famous, various 

tremendous, enormous, jealous 

humorous, glamorous, vigorous 

courageous, outrageous 

serious, obvious, curious hideous, 

spontaneous, courteous

	Endings which sound like /ʃən/, spelt –tion, –sion, –ssion, –cian
	Strictly speaking, the suffixes are – ion and –ian. Clues about whether to put t, s, ss or c before these suffixes often come from the last letter or letters of the root word. 

–tion is the most common spelling. It is used if the root word ends in t or te. 

–ssion is used if the root word ends in ss or –mit. 

–sion is used if the root word ends in d or se. Exceptions: attend – attention, intend – intention. 

–cian is used if the root word ends in c or cs.
	invention, injection, action, hesitation, completion 

expression, discussion, confession, permission, admission 

expansion, extension, comprehension, tension 

musician, electrician, magician, politician, mathematician

	Words with the /k/ sound spelt ch (Greek in origin)
	
	scheme, chorus, chemist, echo, character

	Words with the /ʃ/ sound spelt ch (mostly French in origin)
	
	chef, chalet, machine, brochure

	Words ending with the /g/ sound spelt – gue and the /k/ sound spelt –que (French in origin)
	
	league, tongue, antique, unique

	Words with the /s/ sound spelt sc (Latin in origin)
	In the Latin words from which these words come, the Romans probably pronounced the c and the k as two sounds rather than one – /s/ /k/.
	science, scene, discipline, fascinate, crescent

	Words with the /eɪ/ sound spelt ei, eigh, or ey
	
	vein, weigh, obey, neighbour, they, eight 

	Possessive apostrophe with plural words
	The apostrophe is placed after the plural form of the word; –s is not added if the plural already ends in –s, but is added if the plural does not end in –s (i.e. is an irregular plural – e.g. children’s).
	Girls’, boys’ babies’, 

children’s, men’s, mice’s (Note: singular proper nouns ending in an s use the ’s suffix e.g. Cyprus’s population)

	Homophones and near-homophones
	
	accept/except, affect/effect, ball/bawl, berry/bury, brake/break, fair/fare, grate/great, groan/grown, here/hear, heel/heal/he’ll, knot/not, mail/male, main/mane, meat/meet, medal/meddle, missed/mist, peace/piece, plain/plane, rain/rein/reign, scene/seen, weather/whether, whose/who’s


Lower Key Stage 2 Statutory Word List

	accident
	actual
	address
	answer
	appear
	arrive
	believe
	bicycle
	breath
	breathe

	build
	busy
	business
	calendar
	caught
	centre
	century
	certain
	cycle
	complete

	consider
	decide
	describe
	different
	difficult
	disappear
	early
	earth
	eight/h
	enough

	exercise
	experience
	experiment
	extreme
	famous
	favourite
	February
	forwards
	fruit
	grammar

	group
	guard
	guide
	heard
	heart
	height
	imagine
	increase
	important
	interest

	island
	knowledge
	learn
	length
	library
	material
	medicine
	mention
	minute
	natural

	naughty
	notice
	occasion
	often
	opposite
	ordinary
	particular
	peculiar
	perhaps
	popular

	position
	possess
	possible
	potatoes
	pressure
	probably
	promise
	purpose
	quarter
	question

	recent
	regular
	reign
	remember
	sentence
	separate
	special
	straight
	strange
	strength

	suppose
	surprise
	therefore
	though
	although
	thought
	through
	various
	weight
	woman/en


Spelling Patterns – Upper Key Stage 2 Expected Standard

	Rule
	Guidance
	Example

	Endings which sound like / əs/ ʃ spelt –cious or –tious
	Not many common words end like this. If the root word ends in –ce, the /ʃ/ sound is usually spelt as c – e.g. vice – vicious, grace – gracious, space – spacious, malice – malicious. 

Exception: anxious.
	vicious, precious, conscious, delicious, malicious, suspicious ambitious, cautious, fictitious, infectious, nutritious

	Endings which sound like /ʃəl/
	–cial is common after a vowel letter and –tial after a consonant letter, but there are some exceptions. 

Exceptions: initial, financial, commercial, provincial (the spelling of the last three is clearly related to finance, commerce and province).
	official, special, artificial, partial, confidential, essential

	Words ending in –ant,  –ance/–ancy,  –ent,  –ence/–ency
	Use –ant and –ance/–ancy if there is a related word with a /æ/ or /eɪ/ sound in the right position; –ation endings are often a clue. 

Use –ent and –ence/–ency after soft c (/s/ sound), soft g (/dʒ/ sound) and qu, or if there is a related word with a clear / / ɛ sound in the right position. 

There are many words, however, where the above guidance does not help. These words just have to be learnt.
	observant, observance, (observation), expectant (expectation), hesitant, hesitancy (hesitation), tolerant, tolerance (toleration), substance (substantial) 

innocent, innocence, decent, decency, frequent, frequency, confident, confidence (confidential) 

assistant, assistance, obedient, obedience, independent, independence

	Words ending in –able and  –ible Words ending in –ably and  –ibly
	The –able/–ably endings are far more common than the –ible/–ibly endings. As with –ant and –ance/–ancy, the – able ending is used if there is a related word ending in –ation. 

If the –able ending is added to a word ending in –ce or –ge, the e after the c or g must be kept as those letters would otherwise have their ‘hard’ sounds (as in cap and gap) before the a of the –able ending. 

The –able ending is usually but not always used if a complete root word can be heard before it, even if there is no related word ending in –ation. The first five examples opposite are obvious; in reliable, the complete word rely is heard, but the y changes to i in accordance with the rule. 

The –ible ending is common if a complete root word can’t be heard before it but it also sometimes occurs when a complete word can be heard (e.g. sensible).
	adorable, adorably, (adoration), applicable/applicably (application), considerable/considerably (consideration), tolerable/tolerably (toleration) changeable, noticeable, forcible, legible 

dependable, comfortable, understandable, reasonable, enjoyable, reliable 

possible/possibly, horrible/horribly, terrible/terribly, visible/visibly, incredible/incredibly, sensible/sensibly

	Adding suffixes beginning with vowel letters to words ending in –fer
	The r is doubled if the –fer is still stressed when the ending is added. 

The r is not doubled if the –fer is no longer stressed.
	referring, referred, referral, preferring, preferred, transferring, transferred reference, referee, preference, transference

	Use of the hyphen
	Hyphens can be used to join a prefix to a root word, especially if the prefix ends in a vowel letter and the root word also begins with one.
	co-ordinate, re-enter, co-operate, co-own

	Words with the /i:/ sound spelt ei after c
	The ‘i before e except after c’ rule applies to words where the sound spelt by ei is /i:/. 

Exceptions: protein, caffeine, seize (and either and neither if pronounced with an initial /i:/ sound).
	deceive, conceive, receive, perceive, ceiling

	Words containing the letter-string ‘ough’
	ough is one of the trickiest spellings in English – it can be used to spell a number of different sounds.
	ought, bought, thought, nought, brought, fought rough, tough, enough cough though, although, dough through thorough, borough plough, bough

	Words with ‘silent’ letters (i.e. letters whose presence cannot be predicted from the pronunciation of the word)
	Some letters which are no longer sounded used to be sounded hundreds of years ago: e.g. in knight, there was a /k/ sound before the /n/, and the gh used to represent the sound that ‘ch’ now represents in the Scottish word loch.
	doubt, island, lamb, solemn, thistle, knight

	Homophones and other words that are often confused
	In the pairs of words opposite, nouns end –ce and verbs end –se. Advice and advise provide a useful clue as the word advise (verb) is pronounced with a /z/ sound – which could not be spelt c. 

More examples: 

Aisle/isle/I’ll

Aloud/allowed

Affect/effect

Ascent/assent

Bridal/bridle

Cereal/serial

Compliment/complement

Descent/dissent 

Desert/dessert

Draft/draught
	advice/advise, 

device/devise 

licence/license practice/practise prophecy/prophesy

farther/father

guest/guessed

heard/herd

lead/led

morning/mourning

past/passed

precede/proceed

principal/principle

stationary/stationery

steal/steel

wary/weary

who’s/whose


Upper Key Stage 2 Statutory Word List

	accommodate
	accompany
	according
	achieve
	aggressive
	amateur
	ancient
	apparent
	appreciate
	attached

	available
	average
	awkward
	bargain
	bruise
	category
	cemetery
	committee
	communicate
	community

	competition
	conscience
	conscious
	controversy
	convenience
	correspond
	criticise
	curiosity
	definite
	desperate

	determined
	develop
	dictionary
	disastrous
	embarrass
	environment
	equip
	especially
	exaggerate
	excellent

	existence
	explanation
	familiar
	foreign
	forty
	frequently
	government
	guarantee
	harass
	hindrance

	identity
	immediate
	individual
	interfere
	interrupt
	language
	leisure
	lightning
	marvellous
	muscle

	mischievous
	necessary
	neighbour
	nuisance
	occupy
	occur
	opportunity
	parliament
	persuade
	physical

	prejudice
	privilege
	profession
	programme
	pronunciation
	queue
	recognise
	recommend
	relevant
	restaurant

	rhyme
	rhythm
	sacrifice
	secretary
	shoulder
	signature
	sincere
	soldier
	stomach
	sufficient

	suggest
	symbol
	system
	temperature
	thorough
	twelfth
	variety
	vegetable
	vehicle
	yacht


Writing Example – Y6 Expected Standard
[image: image4.jpg]



Y6

As the moon rose and the sun slowly faded into the night sky, we were getting closer to our final destination, or closer to the end of this journey. The one we had been sent on; the one we had hoped to avoid. The vicious surroundings had made us cautious and suspicious. 

“How much longer?” my brother, Rob, whispered, from behind the tree, that he was leaning on, trying to hide the fact that his body was slightly shaking. Looking back, I could see the long aisle filled with cracks and breaks that had led us here and I knew that we must continue. 

“It’s just up here,” I reassured him, hoping I was right. “Not much longer now, I promise.”

We had the equipment we needed: torch, bag and then key. It was in the house at the centre of the forest but I needed to find it before anyone else did. The forcible wind had knocked us considerably off course but we mustered the strength to fight on. Pushing himself from the gnarled tree, which had branches like daggers, I was followed by Rob and we moved onwards.

“There it is!” I said; far louder than I should have. In the darkness, the bright light from within the house shone so this meant that they were home. Yet, how would we get in without them noticing our presence? 

“So, what happens now?” he moaned.

“Just follow my lead,” I said – with a smirk on my face and malicious ideas bubbling inside my head. 

Slowly, almost disappearing into the darkness and musky scent, we edged forwards, with admiration growing about how good this plan was. I saw it in the window, which was almost hidden by a coarse, winding ivy, but had to get closer than we were at the moment. Jumping, (but holding in a scream that desperately wanted to be released) I nearly fell. 

“What was that?” I yelled, pushing my hand to my mouth to stop us from being caught.

“Ha! Oh no. Not as brave as we make out, are we?”

“Do you want us to fail? Get a grip and stick to the strategy!”

Why did I bring him? Inappropriate and disobedient, he could get us into such trouble. How unlucky I am to have him as my brother! If I were to start again, he would not have accompanied me. Yet, we have to show tolerance; we must co-exist. Neither he nor I want this to be ruined: this plan has to work. 

Catching my breath and speedily calming myself down, I continued on. If I could just find an open window or an unlocked door that was slightly open, my plan would be so much easier. Now at the house, that I heard so much about, I peered inside, for I needed answers. Now. The cat, the dog, the children and…there it was. The girls’ prized possession was mine for the taking. Yet, whose house this really was remained a mystery.

“What do you want?” A voice boomed from behind, making my heart race. “You’d better turn around very slowly and explain yourself or they’ll be consequences.”

“I wouldn’t be so sure of that if I was you,” I replied, before taking a giant stride forward and carrying out the first part of my plan.

These pieces could be used with your children to highlight features and discuss aspects of writing, or to use as a starting point to write from a different perspective or use a different tone. These are aspirational end of year pieces and not the expectation of every child; they demonstrate progression and how years build upon one another. 
Wharton Primary School 

Reading – Termly Learning and Progression

Year 6

[image: image5.jpg]Books at an age appropriate interest level including:

iction e.g. modern fiction, traditional stories, fiction from our literary
‘heritage and books from other cultures and traditions.

« Non-fiction eq. biographies, explanation texts, hybrid texts, persuasive.
texts.

« Poetry eg. classic poetry, poems with imagery, poems on a theme.

Approximate Phonics
Phase:

Approximate Book Band:

Dimensions

Year 6 LAP 1

Word Reading

+ Work out unfamiliar words by focusing on all letters in the word, e..
not reading invitation for imitation.

 Use suffixes to understand meanings e..
o ~cious (meaning ‘having’ or ‘ful of) - malicious, suspicious.
o_-tious (meaning ‘having’ or ‘full of) - nutritious, cautious.

 Read and understand selected words from the Year 6 list (selected
from the statutory Year 5/6 word list) - see below.

Maintaining | * Recommend books to their peers with detailed reasons for their

positive opinions, e.q. contributing to reading blogs, being a reading champion

attitades e working with reluctant readers.

reading « Prepare a poem to perform and learn by heart e.g. songs or poetry
they have written themselves. Use intonation, tone and volume so that
meaning is clear to an audience. Use text marking, colour coding and
annotations to support planning and rehearsal.

Understanding | » Identify unfamiliar vocabulary and discuss possible meanings.

+ Demonstrate active reading strategies through book talk eg. stating
and justifying opinions, considering the views of others and asking
questions. Capture in reading journals

« Justify responses to the text using the PEE prompt (Point + Evidence
+ Explanation). Using a Point provided by the teacher, children find
supporting Evidence (Point + Evidence) and explain using their own
words

« Using evidence selected by the teacher (e.g. the author's description,
and from characters' actions and dialogue), infer characters' thoughts
and feelings

 Use clues from characters’ actions and speech to make plausible
predictions.

« Formulate a simple hypothesis related to fiction (e.g. / would not have
enjoyed Dorothys life on the farm in Kansas) and, through close
reading, re-reading and reading ahead, locate clues to support

iscuss and capture in writing.
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Contd.

« Compare characters within and across texts.

« Discuss a theme within a text, identified by the teacher e.g. loss,
friendship, survival. Explore how the theme acts as a one word
summary of the story, identifying evidence to support this

« Distinguish between statements of fact and of
biography, review of a play or performance.

« Scan for key information eg. identify words and phrases which tell you
the character is frustrated, or find three words or phrases which suggest
that a theme park is exciting.

« Retrieve, record, make notes and present information from non-
fiction, including texts used in other subjects. Use simple
abbreviations when note taking.

« Identify how language, structure and presentation contribute to
meaning e.q. persuasive leaflet, balanced argument.

Evaluating the
impact of the
author's use of
language

« Explore, recognise and use the term personification. Describe its effect
within a text

« Explain the effect on the reader of the author's choice of language
and reasons why the author may have selected these words and
phrases.

Discussion

« Make active contributions to discussions about what is read to them
and books they have read independently, taking turns and listening to
what others say, e.g. expressing opinions and preferences, and giving
reasons,

« Prepare and deliver simple presentations, explaining and discussing
their understanding of what they have read.

« Prepare and deliver a short oral presentation linked to reading, e.g
about a character, famous person. Deliver to a small group, eg. guided
reading group.

« Respond to a question submitted by an audience/group member
following a presentation linked to reading. Spend time structuring a
response to the question before presenting it orally using Standard
English





[image: image7.jpg]Range: Books at an age appropriate interest level including: Approximate Phonics Year 6
« Fiction e.g. modern fiction, traditional stories, fction from our literary | Phase: Class:
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» Poetry eg. classic poetry, poems with imagery, poems on a theme.
Dimensions Year 6 LAP 2

Word Reading

« Use knowledge of root words, prefixes and suffixes to investigate how
the meanings of words change e.g. un+happy+ness,
dis +reputes able, dissrespect+ful, re +engage-+ment

« Use suffixes to understand meanings e.g
o -cial (meaning ‘relating to) -official, special, artifcial.
o _-tial, (meaning 'relating to") - partial, confidential, essential.

« Read and understand selected words from the Year 6 list (selected
from the statutory Year 5/6 word list) - see below.

Maintaining | * Recommend books to their peers with detailed reasons for their
positive opinions, e.g. writing recommendation card inserts for books in the
atinides 6 library, presentations within a reading assembly. ]
readicy + Prepare a poem to perform and learn by heart e.g. poems with
imagery. Show understanding through intonation, tone and volume
5o that meaning is clear to an audience. Use text marking, colour
coding and annotations to support planning and rehearsal
Understanding | » Work out the meaning of unfamiliar vocabulary using the context.

« Demonstrate active reading strategies through book talk e.g. raising
questions, justifying opinions and responding to different viewpoints
within a group. Capture in reading journals.

« Justify responses to the text using the PEE prompt (Point + Evidence
+ Explanation). Using some evidence provided by the teacher,
children identify/summarise a plausible Point and provide further
explanation using their own words.

« Draw inferences around characters' thoughts and feelings, e.g. How
might Tom be feeling? What evidence supports this?

« Use clues from the author's descriptions of settings and characters
(including actions and speech) to predict outcomes.

« Formulate a simple hypothesis related to non-fiction (e.g. think this
is a hybrid text with elements of instruction, explanation and
persuasion) and, through close reading, re-reading and reading
ahead, locate clues to support this. Discuss and capture through text
marking and annotation.
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* Make comparisons within and across texts e.g. similar events in
different books such as being an evacuee in Carrie’s War and
Goodnight Mr Tom.

« Using a selection of themes provided by the teacher (e.q. ambition,
fortune, power) identify the most suitable one to act as a one word
summary of the story. Justify opinions using evidence from the text.

« Distinguish between statements of fact and opinion within a text e.g
web pages, newspapers.

« Skim to gain an overall sense of the text.

« Retrieve, record and make notes for different purposes. Understand
what is meant by ‘in your own words' and when it is appropriate to
copy, quote and adapt.

« Identify how language, structure and presentation contribute to
meaning in poetry.

Evaluating the
impact of the
author's use of
language

« Explore, recognise and use the term analogy, e.q. Life s like a race.
The one who keeps running wins the race and the one who stops to
catch a breath loses or Just as a sword is the weapon of a warrior, a pen
is the weapon of a riter.

« Explain the effect on the reader of the author's choice of language
and reasons why the author may have selected these words, phrases
and techniques.

Discussion and
debate

« Build on the views of others courteously, e.g. ! agree but also..; That's
a thought...maybe... Yes, and maybe.

« Prepare and deliver a short formal presentation, explaining and
discussing their understanding of what they have read.

« Prepare and use visual aids to support an oral presentation linked to
reading, e.g. pictures, props, ICT.

« Using Standard English, respond to questions generated by a
ion, re stating the original standpoint and supporting
formation and ideas.
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« Fiction e.g. modern fiction, traditional stories, fiction from our literary | Phase: G
heritage and books from other cultures and traditions. Group:
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Word Reading

« Use etymology to help the pronunciation of new words e.g. chef,
chalet, machine, brochure - French in origin.

 Read and understand selected words from the Year 6 list (selected
from the statutory Year 5/6 word list) - see below.

Maintaining | + Recommend books to their peers, orally and in writing, with detailed
positive reasons for their opinions, e.g. recommending books with particular
e b attention to the interests and preferences of peers, recommending
reading books within a book circle.

« Prepare poems (e.g. classic narrative poetry) and plays and perform
wiith dramatic effects. Use text marking, colour coding and
annotations to support planning and rehearsal.

Understanding | + Explain the meaning of new vocabulary within the context of the text.
texts they read
ependently | * Demonstrate active reading strategies through book talk e
e challenging peers with questions, justifying opinions, responding to
s different viewpoints within a group. Capture in reading journals.
:”“';" areread |7 it opinions and elaborate by referring to the text eg. using the
o them

PEE prompt - Point +Evidence +Explanation

« Infer characters' motives from their actions, e.g. Why did Fagin look
after the boys? What evidence do you have to support this?

« Predict consequences using a combination of information, including
that which is stated and that which is implied.

« Formulate hypotheses and, through close reading, re-reading and
reading ahead, locate clues to support understanding,

+ Compare texts written in different periods.

« Recognise and discuss themes within and across a range of texts e.g
hope, family, love, homes.

« Distinguish between statements of fact and opinion across a range of
texts e.g. first-hand account of an event compared with a reported
example such as Samuel Pepys" diary and a history textbook.

« Use a combination of skimming, scanning and close reading across a
text to locate specific detail.





[image: image10.jpg]Understanding | + Using a range of non-fiction texts in print and on screen, sift through
texts they read |  Passages for relevant information and record ideas in note form that
independently | _are effectively grouped and linked.

andiiods « Analyse the conventions of different types of writing e.g. use of
which are read | dialogue to indicate geographical and/or historical settings for astory.
to them

Contd.

Evaluating the | + Explore, recognise and use the terms style and effect.

impact of the

author's use of | * EXplain the effect on the reader of the author's choice of language
i and reasons why the author may have chosen to break conventions,

e.g. one word sentence; beginning sentences with ‘and' or ‘but’;
repeated use of the same word,

Discussion and
debate

« Challenge the views of others courteously, e.g. | like that idea but have
you thought about..; Ok, but what about looking at it this way... | can
See your point but.

« Prepare and deliver formal presentations, including for debates,
explaining and discussing their understanding of what they have read.

« Prepare and use notes to support an oral presentation, e.g. cue cards,

« Use formal language (e.g. the subjunctive; the passive voice,
nominalisation) to respond to questions generated by a presentation
linked to reading and/or research, e.q. If | were to... My conscience
requires that..; It could be argued that... The proposed suggestion.





	Science
	History
	Geography
	P.E
	Religion
	RSHE
	Art
	Design 
	Computing
	Music
	Spanish

	The Circulatory System
	-
	The Americas
	OAA
	Islam
	Being Me In The World
	North American Art - sketching
	
	E-Safety
	Singing 
	Introduction

	Health & Fitness
	World War II
	-
	Dance
	Islam
	Celebrating Difference
	South American Art - Texture
	
	Coding
	Percussion - djembe
	Dates and time 

	Electricity
	World War II
	-
	Gymnastics
	Architecture v generosity
	Dreams and Goals
	-
	Sewing
	Spreadsheets & PowerPoint
	Percussion - glockenspiels
	Pets

	Evolution
	
	Mountains
	Invasion
	-
	Healthy Me
	-
	Nutrition
	Blogging
	You’ve got a friend
	Clothes

	Classifying Plants and Animals
	The Ancient Maya
	-
	Striking / Fielding 
	Humanism
	Relationships
	Great Artists 
	
	Text Adventures
	Music and me
	School

	Light
	
	Trade & Economy
	Athletics
	-
	Changing Me
	Great Artists
	
	Quizzing
	End of year performance
	The Weekend


Science, History, Geography, P.E., Art and Design & Technology follow the NC:

National curriculum in England: primary curriculum - GOV.UK (www.gov.uk)
· At Wharton, we use Salford Agreed Syllabus for RE.

· We use Jigsaw (jigsawpshe.online) for Relationships & Health Education.

· We use Purplemash.com for computing

· We use Charanga for music

· We use Language Angels for Spanish. 

