Key Stage One Reading at Wharton Primary School
	Planning

	Texts are selected to ensure a wide range of literature, which includes a variety of fiction, non-fiction and poetry. Where possible, texts complement our current topic or an event occurring at the time. Specific objectives are targeted from the KS1 reading domains, and built upon gradually throughout the year. Texts may also be chosen specifically to stimulate writing so that the children have been immersed in their specific features so that they are able to transfer these into their own writing. Our reading curriculum is planned to encourage children to have a love for reading, alongside an inquisitive nature and developing comprehension of the world around them. In Year 1, guided reading sessions have a spoken language focus in Autumn Term – we want children to discuss texts and explain their understanding. Helping children talk about books and formulate answers to comprehension questions is key. This develops into recording answers throughout the term. This approach begins with deriving meaning from short simple sentences then builds towards inference as the children delve deeper into longer passages of text. Questions are planned that focus on a particular skill as to ensure skills are embedded. 

	 Teaching sequence

	Day 1: Word reading & vocabulary. The text will offer challenge for all and differentiation is provided through use of adult support or varying levels of independence. We will work out unfamiliar words using learned phonics and tricky word banks. We talk about vocabulary meaning and use. Children are encouraged to underline words that they need clarification of and new words are collected on a ‘vocabulary selection sheet’. Words will have been selected by the teacher prior to the session that may need focus. 
Day 2: We re-read again trying to ‘read with speed’ words and sentences we are becoming more familiar with. This may be individual or through whole-class techniques, such as echo or choral reading. Fluency is encouraged when reading aloud either individually or as a class as a whole. We will also begin reading for meaning and there will be opportunities to discuss findings from the text and, with support, to infer.
Day 3: Literal questions are posed to ensure understanding, in addition to an ordering or sequencing focus. This is when children begin to record answers. This can be questions focussing on a specific skill. E.g. find and copy or sequencing. Children work independently on their answers which are then marked together using purple pen for immediate feedback. Clear strategies are modelled to locate answers within the text.      
Day 4: Texts are read again for fluency and, where appropriate, longer responses, or a range of question types (e.g. matching, true/false) are asked.  

	Talking/discussing books

	Children are encouraged to vote for their preferred book each week at the ‘Voting Station’. Each week, votes are collected in and the winning books is read. Reasons for selections are discussed, which generates lots of ‘book talk’ and engagement. Across the key stage, children enjoy bringing books from home linked to what our discussions have been. We enjoy sharing these with the rest of the class during shared reading time. Furthermore, children are heard individually reading their own reading book twice a week to an adult. ‘Reading announcements’ to the class are made when they move up a book band, or have enjoyed a new text, and this is shared and celebrated with the class.

	Reading environment

	Across the key stage, there are ‘word’ displays that develop over the year, building vocabulary. The children are actively encouraged to ask about word meanings during stories or lessons. The whole room is language rich.  Reading corners offer a wide variety of texts and resources to engage. The children enjoy being cosy amongst the cushions and sharing a book with friends or reading as individuals, within the inviting environments. Topic related books are clearly labelled and inside the book area, the books are colour coded and children are encouraged to select a book with the corresponding sticker on their table box. This ensures that the children are selecting books that, whilst challenging them, are not too difficult. 

	Reading across the curriculum

	Books are often used as a ‘hook’ into our learning and this is evident across the whole curriculum.   Reading is integral to every subject. We have books that enhance the continuous provision areas in Year 1, and across the key stage, reading is linked and weaved through every subject. Children also enjoy bringing books linked to our cross-curricular topics into school to share, including those in a variety of languages.

	Books to share

	Children are actively encouraged to bring in books from home to share with the class. Rooms are well-stocked with many books that children can share. Teachers read a selected book every day, whether that be the class read, voted for, or a shorted book to simply enjoy. Poems are read each week, which children chant along with, echo, or simply discuss how it made them feel. 

	Home reading/role of parents & carers

	Every child has at least one book that they take home to read. Books are selected to reflect their current phonic level and the children are encouraged to choose a book for themselves. This choice allows the children to select a title that appeals to them and will encourage engage with reading it at home. Parents and carers have an essential role in developing early reading and are expected to hear their child five times each week. Reading records are signed and a stamp given by the teacher to acknowledge the child has read. In Year 1, as an incentive to read at home, we send out “Bookmarks” with 10 empty slots on them. Once the children have read ten times at home they are rewarded from the class ‘treasure box’. In Year 2, the ‘Remarkable Reader’ system for reading 3 or more times at home within a week, rewards children with a ‘Remarkable Reader’ sticker and is celebrated each week in ‘Good News’ assembly. ‘Reading at Home’ prompt sheets provide a selection of different questions to ask children at home.

	Children below ARE / interventions

	‘Catch-up’ programmes are implemented for those children who require it to keep up with expected attainment. These children are also listened to read four times a week in school. Micro-phonic burst interventions and pre-teach phonic sessions take place. Parents are involved with this catch up process and are offered strategies to support their children, including specially developed reading programs. All children are immersed in the group text, but then those who are identified are also provided with more specific support, including pre-teaching or additional resources. 

	Reading for pleasure

	Every day, the classes sit down together and enjoy a chosen text. During this time, we engage in discussion about which book we shall read for the session, with many favourites within the phase. Reading areas encourage a love for exploring texts and poems, often linked to a recent topic or chosen area of interest, are shared. ‘Poem of the Week’ has fostered a real love of poetry and this is all supported by children having daily opportunities to select and read books, comics, magazines or graphic novels from class libraries 

	Assessment

	Phonics and ‘tricky word’ assessments take place half-termly. This information informs teaching and future planning. Daily formative assessment takes place through whole-class marking and feedback, and then more specific individualised feedback. Areas for development are noted and this is included in the next cycle’s planning. Children are listened to read and asked questions before changing finished books. End of term summative assessment takes place and gaps in knowledge or understanding are analysed, discussed between teaching staff and the SLT and next steps are planned. 


