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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	158

	Proportion (%) of pupil premium eligible pupils
	21 children           13%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2026-2027

	Date this statement was published
	Sept 2026- July 2027

	Date on which it will be reviewed
	July 2027

	Statement authorised by
	Anne Washington

	Pupil premium lead
	Anne Washington

	Governor / Trustee lead
	Joshua Mangas


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£40,620

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£40,620



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	St Andrew’s CE is a one form entry school based in Ramsbottom. The primary school takes children from 4 years old to 11 years old with the children then feeding predominantly into Woodhey Secondary High School. The school’s admissions number is 30 children per year group give maximum occupancy of 210 pupils. 
Approximately 13% of pupils are eligible for pupil premium. We intend that every pupil in the school should have access to good quality teaching and learning to ensure that they make good progress and achieve a good standard of attainment regardless of their backgrounds and the challenges that they may face. 
Our pupil premium policy enables us support these children who may be disadvantaged including those who may be high attainers as required. We also embrace the challenges facing other children who may be classed as vulnerable but not fall under the umbrella of ‘disadvantaged’. 
Our ultimate objective is to close the gaps between disadvantaged pupils and their peers. To enable us to achieve this we aim to employ staff who can deliver a high quality curriculum to our pupils, staff who actively seek out ways of improving their skills by networking and sharing best practises with other professionals, by keeping current with new thinking and proven strategies and are willing to share their knowledge. We will support our staff in any way we can to achieve this aim. 
Measurements for effectiveness can be, but not solely judged on:
· Challenge in work set
· •Early intervention when a need is identified 
· All staff actively pursue the best outcomes for all pupils 
· Attainment and progress from their starting point


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Maths
Children struggle to calculate accurately using the four rules of number to solve calculations accurately using effective jottings and strategies. Some children are not secure in foundational skills so struggle to build on secure number skills and knowledge to apply to reasoning problems.

	2
	Writing
Children struggle to complete a group of sentences which have been punctuated accurately.
 

	3
	Attendance
Our attendance data over the last year shows attendance for all children is 95.7% compared to the national of 94.9% for 2025-2026
For persistent absence for all children for 2024-2025  is 12.4% for the school compared to the national of 13%. For disadvantaged children this is 33.3% for the school compared to 24.9% for the national.

OFSTED identified: a continued approach to support vulnerable groups with attendance as a next step for the school.

 Absenteeism negatively impacts a child’s learning and therefore progress.


	4
	Effective feedback
Children are not making the required progress because they are repeating errors and therefore struggle to correct mistakes or lack resilience and perseverance to make sustained improvements.



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Effective feedback focusing on moving learning forward by all adults working in class.


	Faster progress: 
Significant months of learning growth over a standard school year, especially in maths and more specifically arithmetic scores and in the Multiplication Times table Screening in Year 4.

Supports lower attainers: 
Children given explicit, clear steps that help those who struggle to catch up.

Fixes misconceptions: 
Teachers/and TAs intervene at the point of learning to spot wrong ideas quickly and adjust current lessons/ future lessons as required.

Encourages effort: 
A clear focus on specific tasks to make children feel capable of improving. 

Builds independence: 
Children check their own work and think like problem-solvers.


	To ensure disadvantaged children meet age expectations by the end of KS1/2 and EYFS
	KS1 and KS2 results and teacher assessments show increased attainment amongst all pupils but primarily disadvantaged/vulnerable pupils in arithmetic skills and punctuation skills within sentences.

Further evidenced by:
Engagement in lessons, improvements from starting points in the specified intervention evidenced. Also, book scrutiny and moderation show rapid improvements.


	To increase and sustain improvement in attendance of all pupils in our school but particularly disadvantaged and vulnerable 
	Sustained improvement in absence rates over the year.

Attendance gap of disadvantaged and non-disadvantaged peers reduced. 

Percentage of all pupils persistently absence reduced.








Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above
Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £38,864
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Small group intervention to raise attainment in key foundational skills
(reading, writing, maths).
	Small group tuition has an average impact of four months’ additional progress over the course of a year.

Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.

One to one tuition and small group tuition are both effective interventions. However, the cost effectiveness of teaching in small groups indicates that greater use of this approach may be worthwhile.

Providing training to the staff that deliver small group support is likely to increase impact.

Additional small group support can be effectively targeted at pupils from disadvantaged backgrounds and should be considered as part of a school’s pupil premium strategy.

The average impact of the small group tuition is four additional months’ progress, on average, over the course of a year. 

Small group tuition | EEF

	1,2,4

	At the point of learning feedback to improve attainment.
	Providing feedback is a well-evidenced and has a high impact on learning outcomes. Effective feedback tends to focus on the task, subject and self-regulation strategies: it provides specific information on how to improve.

 Feedback can be effective during, immediately after and sometime after learning. Feedback policies should not over specify the frequency of feedback.

Different methods of feedback delivery can be effective, and feedback should not be limited exclusively to written marking. Studies of verbal feedback show slightly higher impacts overall (+7 months). Written marking may play one part of an effective feedback strategy – but it is crucial to monitor impacts on staff workload.

Feedback appears to have slightly greater effects for primary school age pupils (+7 months)

Feedback | EEF

Teacher_Feedback_to_Improve_Pupil_Learning.pdf

	1,2,4




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 1,756
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Follow principles of good practise set out in DFE Improving School Attendance. 

Using a walking bus to support improved attendance and reduce lates and unauthorised attendance.

	Attendance research shows children need to be in school to learn. Days or minutes of school time lost means lost learning time and gaps in learning. 
This also impacts the pupils’ well-being. 

Guidance has been drawn by DFE working with schools who have actively followed this advice and been successful in reducing the levels of absence and persistent absence.


	3



Total budgeted cost: £40,620
Part B: Review of the previous academic year 25/26
Outcomes for disadvantaged pupils
	Disadvantaged children in Year 1 with the support of the Twinkle phonic scheme have made significant progress in respect of weekly interventions within small groups and one to tone support. 
In the previous year, phonic data identified 9 children who did not pass the phonic screening which identified 68% achieving a score of 32 +. When retested 7 out of the 9 children passed the phonic screening assessment (77%).This was achieved through effective use of adult provision to make rapid progress.
In this academic year, 18 out of 21 children passed the phonic screening test which increased the overall percentage from 68 % to 81%. Out of the three children who did not pass one child joined us in the autumn term of 2026. The increase in scores form their starting points were in repone to effective small group and one to one interventions.
Disadvantaged children across school from Year 2 -5 have benefitted from Number sense interventions within small groups to improve progress towards end of year attainment targets.  
In Year 2 -5 children have all made progress from their starting point. 
In Year 2, 2 out of the 2 children did not achieve the expected standard in maths. 
In Year 3, 3 out of the 4 children achieve the expected standard + in maths (75%). 
In Year 4, 5 out of the 6 children achieved the expected standard + in maths (83%).  
In Year 5, 3 out of the 6 children achieved the expected standard + in maths (50%).
Evidence of book scrutiny and drop-ins to lessons highlighted the effective use of teaching assistants to intervene at the point of learning so misconceptions were not perpetuated. In addition, the use of teaching assistants to break down tasks and present in different ways has supported the children’s confidence and progress. 








Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	




Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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