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South Petherton Schools Federation 
 

 

Date Review Date Coordinator Nominated Governor 

August 
2026 

July 2027 Charlotte White  

 
We believe this policy should be a working document that is fit for purpose, represents the school ethos, 
enables consistency and quality across the school and is related to the following legislation: 
 
▪ Disability Discrimination Act 1995 
▪ SEN and Disability Act 2001 (SENDA) 
▪ Children Act 2004 
▪ Safeguarding Vulnerable Groups Act 2006 
▪ Equality Act 2010 
▪ Children and Families Act 2014 
▪ Special Educational Needs and Disability (Detained Persons) Regulations 2015 
 
The following documentation is also related to this policy: 
 
▪ Equality Act 2010: Advice for Schools (DfE) 
▪ Special Educational Needs and Disability Code of Practice: 0 to 25 Years. Statutory Guidance for 

Organisations Who Work With and Support Children and Young People with Special Educational 
Needs and Disabilities (DfE) and (DoH) 

 
We believe that we work hard to ensure that the culture and ethos of this school are such that, whatever 
the abilities and needs of members of the school community, everyone is equally valued and treat one 
another with respect. This school provides pupils with the opportunity to experience understand and 
value diversity.  
 
In accordance with the planning duty in the Disability Discrimination Act 1995 and as amended by the 
SEN and Disability Act 2001 (SENDA) this policy and plan has been devised. It also draws on the 
guidance set out in “Accessing School: Planning to increase access to schools for disabled pupils” 
issued by the DFES in July 2002. 
 
We believe disability is: 

‘A person has a disability if he or she has a physical or mental impairment and the impairment has a 
substantial and long-term adverse effect on his or her ability to carry out normal day-to-day activities. 
This means that in general the person must have an impairment that is either physical or mental; the 
impairment must have adverse effects which are substantial; the substantial adverse effects must be 
long-term; and the long-term substantial adverse effects must be effects on normal day-to-day activities.’ 
(Equality Act 2010) 
 
We have a duty to promote equality of opportunity, eliminate unlawful discrimination, eliminate disability 
related harassment, promote positive attitudes towards disabled people and encourage disabled people 
to participate in school life. 
 

Disability Equality Scheme and Disability Accessibility Plan for Pupils 



 

 

2 

 

We believe it is our duty to prepare and publish a disability equality scheme that will outline 
accessibility to the school premises and its facilities, accessibility to the curriculum, accessibility of 
educational services, provision of training for school personnel and pupils which result in improved 
outcomes for disabled pupils, parents/carers and school personnel in all aspects of school life. 
 
We are proud of our ethos of support, collaboration and respect for one another. We strive to create 
a safe caring environment for all our pupils to experience success, happiness and excellence. All 
school users will benefit from the school’s disability equality scheme as it will allow them to take full 
benefit of the opportunities that this school offers. 
 
We are committed to providing a fully accessible environment which values and includes all pupils, 
school personnel, parents and visitors regardless of their education, physical, sensory, social, spiritual, 
emotional and cultural needs. We are committed to challenging negative attitudes about disability and 
accessibility and to developing a culture of awareness, tolerance and inclusion. 
 
In response to an Access Audit, we have in place an Accessibility Action Plan designed to increase the 
accessibility of provision for all pupils, staff and visitors to the school. The plan is as follows: 
 

 

Access to the curriculum 
 

Priority Lead People Strategies / Action Resources and by when Success Criteria 

Continue to develop 
inclusive, quality first 
teaching with SEND 
Core Standard 
embedded throughout. 

All teaching 
staff 

Provide information for teachers and 
teaching assistants on effective 
inclusive practice, strategies for 
scaffolding learning and where 
appropriate differentiating and 
personalising the curriculum for 
pupils with additional needs and all 
groups of learners.   
 
Revisit information and updates to 
all staff about non-negotiables in an 
Infant Classroom as produced in 
conjunction with Core Standards and 
Ed Psych advice (appendix 1) 

- Inset Day, revisit 
our non-
negotiables and 
training from last 
academic year.  

Increased access to 
the curriculum. 
Needs of all learners 
met within reasonable 
adjustments. 
Lesson observations 
show that all children 
make progress within 
lessons.   

Develop a greater 
awareness of practical 
strategies for 
supporting children 
with attachment 
difficulties in school.   

All teaching 
staff 

Provide CPD for teachers and 
teaching assistants on attachment 
strategies to use in school including 
‘Emotion Coaching’ techniques, 
Supporting ACES and Trauma. 
Review ‘Behaviour Policy’ in line 
with Trauma informed approaches.  
Set up Nurture Group and identify 
children who would benefit from 
Nurture Support.   

Staff Training –  
Set up Nurture Group 
with SLSA leading and 
monitor 
effectiveness/Impact.   

Increased access to 
the curriculum for 
pupils with attachment 
difficulties.   
Children able to use 
self-regulation 
strategies.   

Appropriate use of 
specialised equipment 
to benefit individual 
pupils and staff.  

SENDCO 
Headteacher 
Computing 
Lead 

Reasonable Adjustments in the 
Classroom Checklist to be shared 
with all staff (appendix 2).   
 
Commit to provide appropriate 
computing resources to meet pupil 
need.   

Staff Training – 
Staff Meeting Lead by 
SENDCo Autumn 2026 
 
In place and on-going 
review. 
 
 
 
 

Increased access to 
the curriculum for all 
groups of learners. 
 
Needs of all learners 
met. 

Parental and pupils’ 
feedback 

SENDCO 
Headteacher 

Parent survey to be distributed to 
parents of pupils with SEND.   
Pupil Survey to be undertaken in the 
Autumn term.  

Spring Term 2027 Feedback used to 
inform future priorities 
and school 
improvement.   
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 Access to the physical environment  
 

Priority Lead People Strategies / Action Resources and by when Success Criteria 

Improvements to aid 
those with a visual 
impairment. 

Headteacher 
Caretaker 

Maintenance of external steps and 
manhole covers highlighted in 
yellow / non-slip paint 

Health and Safety 
budget – on-going 

Hazards highlighted to 
increase safety for 
visually impaired 
people.  All areas 
monitored and 
maintained.   

Access to school Governors  Review current access to school site 
and consider access to Blue Gate 
Entrance within restrictions due to 
location.   

Health and Safety 
Committee Meeting 
On-going 

Improved access to 
main entrances and 
buildings.   

Improve the quality of 
provision for children 
with specific 
emotional needs. 

SENDCO  
Headteacher 

Use of quiet, nurture, break out 
spaces.  
Train staff member in Lego Therapy- 
reach our wider cohort. 

Create a safe and 
accessible nurture 
space within the school.  
Book TA onto Lego 
Therapy Course.  

All pupils who need 
access to a tranquil 
space due to 
emotional needs have 
a designated space.   
 

Handrails and grab 
rails 

Caretaker Maintain grab rails around school 
site, including classrooms and other 
appropriate locations.  Review and 
update following discussion with 
advisor.   

In place and on-going Accessibility of school 
and play areas 
increased.  All areas 
reviewed regularly.   

Safe access around 
exterior of school 

Caretaker Ensure that pathways are kept clear 
of vegetation.  Make sure grounds 
maintenance contractors know 
which areas to prioritise.   

Ground maintenance 
and on-going 
monitoring by caretaker 

Disabled people to 
move unhindered 
along exterior 
pathways.   

 

Provision of information in other formats 
 

Priority Lead People Strategies / Action Resources and by when Success Criteria 

Availability of written 
material in alternative 
formats 

Business 
Manager   

All staff and parents aware of 
services available for requesting 
information in alternative format.   

Contact details and cost 
of translation / 
adaptation.  On-going. 

Written information 
available in alternative 
formats and languages 
on request. 
 
All admin staff, 
parents and 
community users 
know how to access 
alternative formats.   

Make available school 
brochures, school 
newsletters and other 
information for 
parents in alternative 
formats.   

Business 
Manager 

Review all current school 
publications and promote the 
availability in different formats for 
those that require it.   

When required.   School information to 
parents and the local 
community improved 
and inclusive. 

Review documentation 
with a view of 
ensuring accessibility 
for pupils with visual 
impairment.   

Business 
Manager 

Seek advice from HVSS on 
alternative formats and use of 
computing software to produced 
customized materials.   

When required. Delivery of school 
information to pupils 
and parents with 
visual difficulties 
improved.   

 
We wish to work closely with the School Council and to hear their views and opinions as we 
acknowledge and support Article 12 of the United Nations Convention on the Rights of the Child 
that children should be encouraged to form and to express their views. 
 
We as a school community have a commitment to promote equality. Therefore, an equality impact 
assessment has been undertaken and we believe this policy is in line with the Equality Act 2010. 
 
We believe it is essential that this policy clearly identifies and outlines the roles and responsibilities 
of all those involved in the procedures and arrangements that is connected with this policy. 
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Aim 
 
• To ensure that all school personnel with disabilities are treated fairly in regard to recruitment, 

performance management, promotion, staff development, teaching environment and access to the 
school premises. 

• To reduce and eliminate barriers to access the curriculum and to have full participation in the school 
community for pupils, prospective pupils and our adult users with a disability. 

• To ensure compliance with all relevant legislation connected to this policy. 

• To work with other schools and the local authority to share good practice in order to improve this 
policy. 

 
Responsibility for the Policy and Procedure 
 
Role of the Governing Body 
 
The Governing Body has: 
 
▪ delegated powers and responsibilities to the Headteacher to ensure all school personnel and 

stakeholders are aware of and comply with this policy; 
▪ a duty to comply with the Disability Discrimination Act 1995 and with the Disability Rights 

Commission   Code of Practice (2002); 
▪ a duty under the DDA (as amended by the SENDA) to publish an Accessibility Plan but not to: 

 
o discriminate against disabled pupils in our admissions and exclusions, and provision of education 

and associated services 
o treat disabled pupils less favourably 
o take reasonable steps to avoid putting disabled pupils at a substantial disadvantage 

 
▪ the responsibility to work with parents to ensure the full needs of each individual child are met as we 

value parents’ knowledge of their child’s disability and its effect on their ability to carry out normal 
activities; 

▪ a duty to respect the child’s and parents’ right to confidentiality; 
▪ the responsibility of providing all pupils with a broad and balanced curriculum which is differentiated 

and adjusted to meet the needs of individual pupils and their preferred learning styles; 
▪ the responsibility to endorse the key principles in the National Curriculum 2014 framework which 

underpins the development of a more inclusive curriculum by: 

 
o setting suitable learning challenges 
o responding to pupils’ diverse learning needs 
o overcoming potential barriers to learning and assessment for individual and groups of 

pupils 
 
▪ responsibility for ensuring that the school complies with all equalities legislation; 
▪ nominated a designated Equalities governor to ensure that appropriate action will be 

taken to deal with all prejudice related incidents or incidents which are a breach of this 
policy;  

▪ responsibility for ensuring funding is in place to support this policy; 
▪ responsibility for ensuring this policy and all policies are maintained and updated 

regularly; 
▪ make effective use of relevant research and information to improve this policy; 
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▪  responsibility for ensuring all policies are made available to parents; 
 
 
 
▪ the responsibility of involving the School Council in:  

 
 determining this policy with the Governing Body; 
 discussing improvements to this policy during the school year; 
 organising surveys to gauge the thoughts of all pupils; 
 reviewing the effectiveness of this policy with the Governing Body. 

 
▪ nominated a link governor to: 

 
 visit the school regularly;  
 work closely with the Headteacher and/or SENDCo; 
 ensure this policy and other linked policies are up to date; 
 ensure that everyone connected with the school is aware of this policy; 
 attend training related to this policy; 
 report to the Governing Body every term;  
 annually report to the Governing Body on the success and development of this policy. 

 
▪ responsibility for the effective implementation, monitoring and evaluation of this policy. 
 

 
 

Role of the Headteacher 
 
 
The Headteacher will: 
▪ lead the development of this policy throughout the school; 
▪ develop a voice for pupils, school personnel and parents/carers with disabilities in review 

meetings; by taking part in questionnaires; through discussion in PSHE and SEAL projects; and 
through the school council. 

▪ ensure disabled pupils participate in all school events and activities; 
▪ work hard to eliminate harassment and bullying; 
▪ promote throughout the school positive attitudes towards people with disabilities; 
▪ provide training for all staff on induction and when the need arises; 
▪ keep up to date with new developments and resources; 
▪ undertake risk assessments when required; 
▪ review and monitor; 
 

Role of the Equal Opportunities / SEND Governor / Chair of Governor  
 
Will fully integrate disabled people into this school by: 
▪ undertaking a needs analysis that will identify what improvements to the school building plus 

other issues that need to be taken into account; 
▪ identifying what needs to be done to increase the extent to which disabled pupils can fully 

participate in the curriculum that the school provides; 
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▪ identifying what needs to be done to improve the physical environment of the school that will 
increase the extent to which disabled people can have access to the education and other 
services that this school offers; 

▪ identifying what needs to be done to improve communicating written information to disabled 
people; 

▪ helping pupils to recognise, understand and learn how to treat people with disabilities by: 
 

 identifying different kinds of disabilities 
 visualising what it might feel like to be disabled 
 supporting and interacting with disabled people 
 empathising 

 
▪ ensuring good lines of communication are in place with parents namely: 

 
 newsletters 
 weekly information letters 
 school website 
 annual pupil reports 
 termly parent-teacher consultations 
 curriculum evenings 
 PTGA events 

 
▪ identifying what needs to be done to improve our programme of extra-curricular activities that will 

be to the benefit of our disabled pupils; 
▪ identifying what needs to be done to improve our provision of courses for adults and families who 

have particular needs in the community; 
▪ identifying the training needs of school personnel; 
▪ annually review this policy and the Disability Accessibility Plan. 

 
 
Role of School Personnel 
 
School personnel will: 
 
▪  comply with all aspects of this policy; 
▪  implement the school’s equalities policy and schemes; 
▪  report and deal with all incidents of discrimination; 
▪  attend appropriate training sessions on equality; 
▪ report any concerns they have on any aspect of the school community; 
▪ be aware of all other linked policies; 
▪ maintain high standards of ethics and behaviour within and outside school and not to undermine 

fundamental British values; 
▪ work in partnership parents and carers keeping them up to date with their child's progress and 

behaviour at school. 
 

Role of Pupils 
 
Pupils must: 
 
▪ be aware of and comply with this policy; 
▪ learn to recognise, understand and learn how to treat people with disabilities by: 
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 identifying different kinds of disabilities 
 visualising what it might feel like to be disabled 
 supporting and interacting with disabled people 

 
▪ empathising 
▪ listen carefully to all instructions given by the teacher; 
▪ ask for further help if they do not understand; 
▪ treat others, their work and equipment with respect; 
▪ support the school Code of Conduct and guidance necessary to ensure the smooth running of 

the school; 
▪ liaise with the school council; 
▪ take part in questionnaires and surveys. 
 

Role of Parents/Carers 
 
Parents/carers will: 
 
▪ be aware of and comply with this policy; 
▪ be asked to take part periodic surveys conducted by the school; 
▪ support the school Code of Conduct and guidance necessary to ensure smooth running of the 

school. 

 
Raising Awareness of this Policy 
 
We will raise awareness of this policy via: 
 
▪ the School Handbook/Prospectus 
▪ the school website 
▪ the Staff Handbook 
▪ meetings with parents such as introductory, transition, parent-teacher consultations and periodic 

curriculum workshops 
▪ school events 
▪ meetings with school personnel 
▪ communications with home such as weekly newsletters and of end of half term newsletters 
▪ reports such annual report to parents and Headteacher reports to the Governing Body 
▪ information displays in the main school entrance 
▪ informing children 

 
Training 
 
All school personnel: 
 
▪ have equal chances of training, career development and promotion 
▪ receive training on induction which specifically covers: 

 
 All aspects of this policy 
 Inclusion 
 Special Educational Needs & Disabilities 
 Equal opportunities 
 Inclusion 

 
▪ receive periodic training so that they are kept up to date with new information 
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▪ receive equal opportunities training on induction in order to improve their understanding of the 
Equality Act 2010 and its implications. 

 
Equality Impact Assessment 
 
Under the Equality Act 2010 we have a duty not to discriminate against people on the basis of their 
age, disability, gender, gender identity, pregnancy or maternity, race, religion or belief and sexual 
orientation. 
 
This policy has been equality impact assessed and we believe that it is in line with the Equality Act 
2010 as it is fair, it does not prioritise or disadvantage any pupil and it helps to promote equality at 
this school. 
 
 

 
Monitoring the Implementation and Effectiveness of the Policy 
 
The practical application of this policy will be reviewed annually or when the need arises by the 
coordinator, the Headteacher and the nominated governor. 
 
A statement of the policy's effectiveness and the necessary recommendations for improvement will 
be presented to the Governing Body for further discussion and endorsement.  

 

Headteacher: Shan Weston Date:  

Chair of Governing Body: Richard Killen Date:  

 
Appendix 1 

 
Reasonable adjustments in the classroom: a check list  
 

1. Pre-planning information. 
• Have you been given information on the nature and degree of impairment and the access 

needs of the disabled pupils in the class? 
• Have you been shown or do you know how these disabled pupils access needs and personal 

care needs will be met in the class? 
• If you don’t know how the disabled pupils needs will/can be met seek advice from SENDCo, 

Headteacher or from other agencies such as Educational Psychologists, Advisory Teacher or 
Health Professionals. 

 

2. What preparation have you made with the class/ group for: 
• one to one peer support 
• collaborative teaming 
• group work  
• valuing difference of race, gender, ethnicity, disability or religion 
• How do you ensure that mutual respect is encouraged within your classroom? Are you clear 

about how to deal with bullying and harassment in the class? 

 

3. Lesson planning: how will you support the needs of all learners?  
Consider:  

- timing,  
- scaffolding 
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- variation of activities, 
- types of activities [concrete/abstract], 
- reinforcement of key ideas, 
- extension work  
- recall of previous work, 
- links to future work, 
- clear instructions. 

• Will the content of the lesson engage all pupils from the beginning? Will there be sufficient 
variation in activities and pace to engage all? 

• Are you able to access specially adapted equipment for some students to enable them to 
participate fully?  

• If not, can an alternative way be found? 
• Will the diversified and scaffolded learning allow all pupils to experience success at their 

optimum level? 

4. What different teaching styles are you going to use? 
• Visual e.g. use photos, mind maps, maps and diagrams, pictures, film clips, wall displays? 
• Auditory e.g. use story telling, talking, effective questions, problem solving, clear sequencing, 

music, singing? 
• Kinaesthetic e.g. use movement, role play, artefacts, use the environment    

 

5. Prepared materials 
• Are written materials accessible to all: formats; readability; length; content? 
• Scaffolding [practical materials] e.g. manipulatives, writing frames, pictograms, sounds, 

pictures, objects, artefacts, word lists, number lines, etc, are they accessible to all? 
• Appropriate use of augmented communication and ICT 
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6.Self presentation  
• Have you thought about how you will: react to situations of stress, humour, seriousness, 

embarrassing questions; offer encouragement to all; challenge the behaviour not the child?   
• Are all the students aware that you might approach the behaviour of some students in a 

different manner to the rest of the class? 
• How will you use your voice in the lesson, eg: volume, tone, and make sure all children are 

understanding you? 
• Where will you position yourself in the classroom and when? 

 

7. Use of support staff 
• Have you met with or at least communicated with support staff before the lesson?   
• How are you going to use other adult support in the lesson?    
• Does their use allow all children to be equally included in the class activities? 
• How will you use other adults in the class to create a fully inclusive environment? 
• If you are using withdrawal, how are the groups organised? 

 

8. Classroom organisation 
• Is seating carefully planned and/or the activity accessible for pupils with: 

- mobility impairments e.g. circulation space, table height  
- hearing impairments e.g. sight line for lip reading/ interpreter/ no glare  
- visually impaired e.g. maximise residual sight, if touch can reach  
- pupils with challenging behaviour e.g. in adult gaze; at front for eye contact  
- pupils with short attention span/easily distracted, eg: sit on own  
- learning difficulties who need a lot of support, eg: next to peer supporter 
- short attention span, eg: distraction free zone  

• What seating plans are you using and why?   
• Will seating plans make use of peer support and how? 

 

9. How will you organise and group pupils in lessons? 
• Friendship groupings? 
• Mixed sex/same sex groupings? 
• Mixed ability/same ability groupings? 
• Specific pairs of pupils working together, eg: stronger reader/weaker reader? 

 

10. How will you deal with unexpected incidents? 
Are you aware of the systems for dealing with unexpected incidents, eg:  evacuation, fainting or fits, 
incontinence, medical emergencies? 

 

11. How will you ensure that all students feel equally valued through their experiences of:  
• the allocation of teacher and support staff time;  
• being listened to/ paid attention to; 
• being respected; 
• achieving;   
• interacting with their peers. 

 

12. How will you assess the outcomes?  
• Do you have a scheme for assessing the achievements of all? 
• Have you looked at alternative forms of assessment? e.g. video recording progress, peer 

evaluation, self-evaluation? 
• How will you involve pupils in assessing their progress? 
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Appendix 2 
 

Supporting pupils with SEND 

Non-negotiable expectations for the infant classroom  

Background: 

The Statutory document ‘SEND Code of Practice (DfE, 2014)’ prescribed a shift to a whole-

school approach to SEND. It described the four key elements of good practice: 

1. A whole school ethos that respects individuals’ differences, maintains high expectations for 
all and promotes good communication between staff, parents, children and young people 
(Leadership and whole school sign up)  
 
2. Knowledgeable and sensitive teaching staff who understand the processes of learning and 
the impact that SEND can have on these (Workforce development & CPD)  
 
3. Creative adaptations to practice which enable children with special needs to learn inclusively 
and meaningfully alongside their peers (High Quality - Differentiated Teaching)  
 
4. Access to additional learning programmes and resources to support the development of key 
skills and strategies for independent learning when assessment indicates that the pupil is not 
making progress (Personalised Approach/ Targeted Support)  
 

Core Standards for Education 

These are the core standards of education support that the local authority expects to be 
available for SEND. The Core Standards are designed to make sure that all education settings 
comply with updated legislation. They make it clear 'what to expect' in terms of SEND 
identification and provision for a range of stakeholders, including school staff, parents, and 
professionals.  

Key messages 

• The Core Standards are a framework for delivering to the duties in the SEND Code of 

Practice 

• Every teacher, lecturer or practitioner is a teacher of every child and young person 

• Quality First Teaching underpins the Core Standards (and all educational provision) 

• The Core Standards have been developed with the Parent Carer Forum, Young People's 

Champions, Early Years, Primary, Secondary and Further Education Leaders. 
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• The Core Standards do not place new or extra responsibilities on education settings. 

They are a tool to promote consistency across the local authority by making clear what is 

already expected of all education settings.  

Teaching staff MUST:  
✓ Set goals that stretch and challenge children and young people of all backgrounds, 

abilities and dispositions  

✓ Be accountable for children and young people’s attainment, progress and outcomes  

✓ Be aware of children and young people’s capabilities and their prior knowledge, and plan 

teaching to build on these  

✓ Adapt teaching to respond to the strengths and needs of ALL children and young people 

in their care  

✓ Know when and how to differentiate appropriately, using approaches which enable 

children and young people to be taught effectively  

✓ Have a secure understanding of how a range of factors can inhibit children and young 

people’s ability to learn and how best to overcome these  

✓ Demonstrate an awareness of the physical, social and intellectual development of 

children, and know how to adapt teaching to support children and young people’s 

education at different stages of development  

✓ Have a clear understanding of the needs of ALL children and young people in their care, 

including those with SEND; those of high ability; those with English as an additional 

language; and be able to use and evaluate distinctive teaching approaches to engage 

and support them  

✓ Manage classes effectively, using approaches which are appropriate to children and 

young people’s needs in order to involve and motivate them  

 

Children and young people’s needs are met using the graduated response- outlined as 
universal support, SEN support and High Needs (EHCP) support 
 

ENVIRONMENT 

✓ Calm and under your control as the adult. Children understand the rules. 

✓ Safe, with safety behaviours made explicit 

✓ Stimulating, but not over-stimulating (e.g. not too busy/noisy/hot/cold/bright/dark) 

✓ Resources accessible to all students (this includes being able to see the board from 

where they are sitting) 

✓ ‘Child-friendly’ (attractive resources, access to technology, equipment at their height, 

independent access to water when needed) 

✓ ‘Safe’ space pupils can access when over-stimulated (e.g. quiet book corner, sensory 

den) 
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✓ Evidence of child’s voice being valued (e.g. their work and words on display; an area for 

them to show how they are feeling without having to tell someone, etc) 

✓ Predictable (e.g. use of a visual timetable, Zones of regulation, consistency in 

arrangement of furniture and resources and include pupils in decisions about changing 

these) 

TEACHING APPROACH 

✓ Clear communication at all times; consider pace, volume, vocabulary, grammar… 

✓ Use of non-verbal behaviour to support verbal message (tone of voice, facial 

expression, hand gestures, body position etc) 

✓ A warm, positive and respectful attitude towards every student 

✓ Good model for language and behaviour 

✓ Multi-sensory (do not just rely on verbal input; this disadvantages a significant 

proportion of your pupils. Make use of visual and concrete resources to support pupils’ 

learning. This also takes into account the fact that they are developmentally not yet ready 

for more abstract thinking and require concrete experience to learn). 

✓ Patient and responsive to the needs of each individual; time to go at their pace 

✓ At a level that all pupils can access with minimal adult support (‘the zone of proximal 

development’) 

✓ ‘Scaffolding’ learning to promote thinking skills; asking open-ended questions and giving 

children time to explore. The children should be doing more talking than you! 

✓  ‘Child-friendly’; in an infant school, I would expect to see the majority of learning to be 

occurring through ‘play’ or ‘playful’ adult-led activities. Kinaesthetic activities are of great 

importance to learners at this age; they learn through doing 

✓ Consistent expectations and consequences 

 

I consider the above non-negotiable features of the federation classrooms and would be 

happy to discuss any further if you are unsure.   

 


