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Scholar Green Primary School - Pupil premium 
strategy statement 2025-26 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils 2025-2026.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 223 

Proportion (%) of pupil premium eligible pupils 15.3 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2025-2026 

Date this statement was published September 2025 

Date on which it will be reviewed September 2026 

Statement authorised by FGB 2 

Pupil premium lead Lyndsey Colman 

Governor / Trustee lead Andrew Harrington 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £42420 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£42420 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 

goal, including progress for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance and punctuality of vulnerable pupils. Attendance figures are 
currently good for PP pupils and we would like to maintain this. A higher 
percentage of PP pupils are late to school than non-Pupil Premium pupils.   

2 There are an increasing number of new pupils entering the school nursery with 
additional needs. Needs of pupils vary but predominantly include speech and 
language and communication and interaction.  Pupils entering nursery with 
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speech and language difficulties generally go on to having further literacy 
difficulties in Key Stage 1&2. 

3 Social and emotional well-being.  A large proportion of our disadvantaged pupils 
also have social care involvement and/or are identified as having additional 
needs (71%).  These pupils are being supported by our DSMHL in school. In 
many cases pupil’s basic emotional and social needs are not being met. This 
means they are not in a position to make accelerated progress across the 
curriculum because they have other worries and emotional barriers to learning.  
Wider family members and parents also require support from school. 

4 PP pupils are often limited in their wider experiences and participation in 
activities outside school including sports activities, participation in community 
groups and visiting other areas of interest. 

5 A high proportion of vulnerable pupil’s learning is not supported or reinforced at 
home.  Regular reading or homework is rarely completed at home along with 
other learning programmes such as TTRS or Numbots. 

6 Disadvantaged pupils do not attain as well as non-disadvantaged pupils as a 
high proportion of these pupils have complex additional needs.  See challenge 
3. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To ensure summative end of EYFSP, KS1 
& KS2 results are at, or exceed, national 
expectations for attainment (similar 
groups) and progress (EYFS-KS2) 

Summative Data is in line with national 
average at both EYFS, KS1 and KS2 at 
ARE and GD. (GLD, Phonics screening, 
KS1, MTC, KS2) 

Increased communication skills in the 
EYFS impacting on early reading and 
writing in KS1 and beyond.  

Communication & Language – EYFSP to 
be in line with national achievement at 
the end of the Reception Year. 

Increasing phonics screening results for 
disadvantaged pupils. 

100% of disadvantaged pupils in Year 1 
will pass the phonics screening check in 
2026 

 

Maintaining the attendance and punctuality 
of pupils eligible for Pupil premium whilst 
reducing the number of persistent 
absentees amongst this group of pupils.  

Disadvantaged pupils have an average 
attendance rate of 95% 

 

Disadvantaged pupils are late for school 
less than 3 times per half term (u) 

 

There are less than 10% of 
disadvantaged pupils that are classed as 
persistently absent 
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To enhance pupils’ cultural capital by 
providing a breadth of experiences 

All disadvantaged pupils attend at least 
one after school club during the 
academic year. 

 

Provide pupils with a high-quality curricu-
lum to provide experiences and enrich-
ment activities to address the need.  Ex-
pand pupil’s cultural capital. 

 

All disadvantaged pupils attend at least 1 
sports club after school each year. 

 

All disadvantaged pupils (Years 1-6) re-
ceive swimming lessons during the aca-
demic year. 

 

All disadvantaged pupils attend an edu-
cational visit each term and disadvan-
taged pupils in Years 2,4,6 and KS2 
have the opportunity to attend a residen-
tial each academic year. 

 

Pupils to access holiday care during the 
school holidays. 

 

Mental health and well-being support for 
disadvantaged pupils and their parents 

 

 

 

Provide emotional well-being support for pupils 
to enable them to be ‘ready to learn’ each day. 

All disadvantaged pupils to have a ‘check in’ 
each morning from a designated member of 
school staff. 

 

Emotional well-being direct work completed 
with any disadvantaged pupils requiring the 
intensive support. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £12,420 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of 
standardised 
diagnostic 
assessments.  

 

Test Base 

 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring 
Pupil Progress | Education Endowment 
Foundation | EEF 

6 

Embedding dialogic 
activities across the 
school curriculum. 
These can support 
pupils to articulate key 
ideas, consolidate un-
derstanding and ex-
tend vocabulary.  

We will purchase re-
sources and fund on-
going teacher training 
and release time.  

 

Provide SLCN 
intervention following 
guidance from a 
package of care from 
the NHS. 

 

Wellcomm/Stoke 
Speaks Out screening 
tool  

 

There is a strong evidence base that sug-
gests oral language interventions, including 
dialogic activities such as high-quality class-
room discussion, are inexpensive to imple-
ment with high impacts on reading: 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

Membership to Voice 21 Oracy Programme. 

 

 

https://educationendowmentfounda-
tion.org.uk/projects-and-evaluation/pro-
jects/voice-21 

 

 

 

https://educationendowmentfoundation.org.uk/
early-years/toolkit/communication-and-
language-approaches 

 

 

2, 6 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
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used to identify need 
and plans of support 
put in place 

 

 

Purchase further re-
sources in a  DfE vali-
dated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics 
teaching for all pupils 
across key Stage 2. 

 

RWI Resources – 
From Oxford Univer-
sity Press 

Comprehension Ex-
press Resources 

 

Synthetic phonics 
training for all new 
staff delivering the 
programme and re-
fresher training for 
current staff. 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not neces-
sarily comprehension), particularly for disad-
vantaged pupils: 

6 

Enhancement of our 
maths teaching and 
curriculum planning in 
line with DfE and EEF 
guidance. 

We will fund teacher 
release time to embed 
key elements of guid-
ance in school and to 
access Maths Hub re-
sources and CPD (in-
cluding Teaching for 
Mastery training). 

The DfE non-statutory guidance has been 
produced in conjunction with the National 
Centre for Excellence in the Teaching of 
Mathematics, drawing on evidence-based ap-
proaches:  

Maths_guidance_KS_1_and_2.pdf (publish-
ing.service.gov.uk) 

The EEF guidance is based on a range of the 
best available evidence:  

Improving Mathematics in Key Stages 2 and 
3 

5, 6 

Improve the quality of 
social and emotional 
(SEL) learning. 
 
SEL approaches will 
be embedded into rou-
tine educational prac-
tices and supported by 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

EEF_Social_and_Emotional_Learn-
ing.pdf(educationendowmentfounda-
tion.org.uk) 

1, 3, 4 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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professional develop-
ment and training for 
staff 

ELSA – Training for 
staff and 
implementing across 
school for targeted 
vulnerable 
pupils/EYFS pupils. 

   

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ 20,000 

Activity Evidence that supports 
this approach 

Challenge number(s) 
addressed 

Purchase of a programme to 
improve listening, narrative 
and vocabulary skills for 
disadvantaged pupils who 
have relatively low spoken 
language skills. 

Voice 21 Oracy 

https://voice21.org/impact-
report-2022-2023/ 

 

2, 3, 5, 6 

Purchase of Widgits symbol 
writer to improve the 
communication skills of our 
disadvantaged pupils with 
additional needs 

 

2, 3,5,6 

Additional phonics sessions 
targeted at disadvantaged 
pupils who require further 
phonics support.  

 

Phonics lead in school to 
model exceptional phonics 
teaching, support new 
teachers and maintain 
consistency of group teaching 
and assessment across 
EYFS & KS1, KS2 Spelling 
KS2 

Phonics approaches have a 
strong evidence base 
indicating a positive impact 
on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics 
interventions have been 
shown to be more effective 
when delivered as regular 
sessions over a period up to 
12 weeks: 

Phonics | Toolkit Strand | 
Education Endowment 
Foundation | EEF 

2, 5, 6 

To provide targeted interven-
tion and pre-teaching activi-
ties for disadvantaged pupils 

The EEF Toolkit suggests 
that targeted interventions 
matched to specific pupils 

2, 3, 5, 6 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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following regular assessment 
and feedback.  
 
Fresh Start  
Accelerated Reader 
Precision Teaching 
Literacy Gold 
Touch Typing 
Engaging Eyes 
Book Club (KS2 GD) 
 
 
Teaching Assistants will be 
up-skilled in particular areas 
to maximise the impact of 
their skill set and to ensure 
that there is consistency of 
approach and that interven-
tion is high quality.  
 
1:1 tuition for identified disad-
vantaged pupils provided by a 
qualified teacher in school. 

 

with particular needs or be-
haviour issues can be effec-
tive, especially for older pu-
pils.  
 
This will be overseen by the 
SENCo, ensuring children 
who require the support are 
identified and targeted fairly 
and transparently.  

 

Every Child Counts interven-
tion for PP pupils in Years 
1/2/3 daily for 30mins individ-
ually – 12 week programme. 

https://assets.publishing.ser-
vice.gov.uk/government/up-
loads/system/uploads/attach-
ment_data/file/182404/DFE-
RR091A.pdf 
 
https://educationendow-
mentfoundation.org.uk/pub-
lic/files/1stClass@Num-
ber_evaluation_report.pdf 
 

5, 6 

Tutoring for all PP pupils in 
KS2 and 1:1 mentoring sup-
port sessions for identified pu-
pils 

https://www.gov.uk/govern-
ment/news/national-tutoring-
programme-simplified-to-
reach-as-many-pupils-as-pos-
sible 

 

 

To provide an enhanced pro-
vision in school for disadvan-
taged pupils that are unable 
to access mainstream learn-
ing in the classroom due to 
additional needs 

 2, 3, 6 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182404/DFE-RR091A.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182404/DFE-RR091A.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182404/DFE-RR091A.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182404/DFE-RR091A.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182404/DFE-RR091A.pdf
https://educationendowmentfoundation.org.uk/public/files/1stClass@Number_evaluation_report.pdf
https://educationendowmentfoundation.org.uk/public/files/1stClass@Number_evaluation_report.pdf
https://educationendowmentfoundation.org.uk/public/files/1stClass@Number_evaluation_report.pdf
https://educationendowmentfoundation.org.uk/public/files/1stClass@Number_evaluation_report.pdf
https://www.gov.uk/government/news/national-tutoring-programme-simplified-to-reach-as-many-pupils-as-possible
https://www.gov.uk/government/news/national-tutoring-programme-simplified-to-reach-as-many-pupils-as-possible
https://www.gov.uk/government/news/national-tutoring-programme-simplified-to-reach-as-many-pupils-as-possible
https://www.gov.uk/government/news/national-tutoring-programme-simplified-to-reach-as-many-pupils-as-possible
https://www.gov.uk/government/news/national-tutoring-programme-simplified-to-reach-as-many-pupils-as-possible
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £10,000 

Activity Evidence that supports 
this approach 

Challenge number(s) 
addressed 

Embedding principles of 
good practice set out in the 
DfE’s Improving School 
Attendance advice. 

This will involve training and 
release time for staff to 
develop and implement new 
procedures and appointing 
attendance/support officers 
to improve attendance.  

 

Engaging the LA Welfare 
officer to engage with parents 
of PA children to provide 
tailored support. 

 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence 
and persistent absence. 

1 

 

Providing breakfast club for 
PP pupils from 8am to 
ensure they are in school on 
time. Pupils can engage with 
activities such as 
TTRockstars, Sumdog, 
Accelerated Reader 

 

https://educationendowmentfo
undation.org.uk/projects-and-
evaluation/projects/magic-
breakfast 

 

https://www.magicbreakfast.
com/news/breakfast-clubs-
boost-attainment 

 

1, 3, 4, 6 

Full Time DSMHL in school 
for disadvantaged pupils and 
parents to access the 
appropriate support from a 
trained professional 
whenever needed. 

https://assets.publishing.se
rvice.gov.uk/government/u
ploads/system/uploads/atta
chment.data/file/664855/Tr
ansforming children and 
young peoples mental 
health provision 

3, 4 

Lunch Club provided for PP 
and vulnerable pupils to 
provide well-being support 
for pupils during the lunch 
period to develop social 
skills, time for self-regulation 
and an opportunity to 
develop their speech and 
language skills on a smaller 
group basis. 

https://inclusiveschoolcom
munities.org.au/resources/t
oolkit/lunchtime-clubs-
schools-initiative-increase-
social-inclusion 

1, 3, 4, 5, 6 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://www.magicbreakfast.com/news/breakfast-clubs-boost-attainment
https://www.magicbreakfast.com/news/breakfast-clubs-boost-attainment
https://www.magicbreakfast.com/news/breakfast-clubs-boost-attainment
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment.data/file/664855/Transforming
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment.data/file/664855/Transforming
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment.data/file/664855/Transforming
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment.data/file/664855/Transforming
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment.data/file/664855/Transforming
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Total budgeted cost: £42,420 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Intended outcome Success criteria 

To ensure summative 
end of KS1 & KS2 results 
are at, or exceed, 
national expectations for 
disadvantaged pupils 

Summative Data is in line with national average at both EYFS, 
KS1 and KS2 at ARE 

EYFS GLD – 66% 

KS1 – 50% RWI (additional needs pupils also disadvantaged) 

KS2 – 100% 

 

Pupils in Years 1&2 achieve in line with national expectations in 
the phonics screening check. 

Increased communication 
skills in the EYFS 
impacting on early 
reading and writing in 
KS1 and beyond.  

Communication & Language – EYFSP to be in line with national 
achievement at the end of the Reception Year. 

 

EYFSP – 100% 

 

Increasing phonics 
screening results for 
disadvantaged pupils. 

75% of disadvantaged pupils in Year 1 will pass the phonics 
screening check in 2025 – 1 pupil left / 1 pupil joined with 
additional needs (33% of the 3 pupils – 2 with additional needs) 

 

100% of disadvantaged pupils in Year 2 will pass the phonics 
screening check in June 2022 - achieved 

Increasing the 
attendance and 
punctuality of pupils 
eligible for Pupil premium 
whilst reducing the 
number of persistent 
absentees amongst this 
group of pupils.  

 

Disadvantaged pupils have an average attendance rate of 95% 

95.4% - achieved 

 

Disadvantaged pupils are late for school less than 3 times per 
half term (u) 

 

There are less than 10% of disadvantaged pupils that are 
classed as persistently absent 

To enhance pupils’ 
cultural capital by 
providing a breadth of 
experiences 

All disadvantaged pupils attend at least one after school club dur-
ing the academic year. 

 

Provide pupils with a high-quality curriculum to provide experi-
ences and enrichment activities to address the need.  Expand 
pupil’s cultural capital. All disadvantaged pupils attended an edu-
cational visit/residential visit in the academic year. 

 

All disadvantaged pupils attend at least 1 sports club after school 
each year. 
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All disadvantaged pupils (Years 1-6) receive swimming lessons 
during the academic year. 

 

All disadvantaged pupils attend an educational visit each term 
and disadvantaged pupils in Years 2,4,6 and KS2 have the op-
portunity to attend a residential each academic year. 

 

Pupils to access holiday care during the school holidays. 

Mental health and well-
being support for 
disadvantaged pupils and 
their parents 

 

Provide emotional well-
being support for pupils 
to enable them to be 
‘ready to learn’ each day. 

All disadvantaged pupils to have a ‘check in’ each morning from 
a designated member of school staff. 

 

Emotional well-being direct work completed with any disadvan-
taged pupils requiring the intensive support. 

 

 

 


