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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Topics 
	Ourselves 
	Celebrations 
	Old and New
	Around the Planet
	Life Cycles and Growth
	Superheroes 

	Assessment and moderation
	· Baselines assessments
· Parents Evening 
· 
	· Twinkl phonics assessments for grouping
· Ongoing teacher assessments
· In house moderation 
	· Twinkl phonics assessments for grouping
· Ongoing teacher assessments
· Parents Evening 

	· Twinkl phonics assessments for grouping
· Ongoing teacher assessments
· In house moderations 
	· Twinkl phonics assessments for grouping
· Ongoing teacher assessments
· Cluster moderation 
	· Twinkl phonics assessments for grouping internal end of year GLD’s 
· Pupil progress 
· End of Year Reports 

	Trips and Wow learning moments 
	· Library Visit 
· Young Explorer Event 
· Show and tell -photos from home
· Local walk – seasonal change


	· Nativity Performances 
· Whole school Christmas celebrations
· Cooking Celebratory foods

	· One Education Music Trip -Stoller Hall 
· World Book Day 
· Time capsule – Old and New topic 
· Easter bonnet Parade/ events 
	· Fairy Map
· Local walk – seasonal change
	· Chick hatching experience
· Farm trip

	· Sports day 
· Transition day. 
Superhero roleplay

	Opportunities for parental engagement.

Ongoing via ClassDojo  
	· Welcome Meeting 
· Parents Evening 
· Early Reading and phonics Meeting 
	· Nativity Performance 
· Parent Engagement -stay and play session
	· Class Assembly 
· Parents Evening 







	· Parental Engagement – stay and play session
	
	· Awards Assembly 
· Reports to Parents
· Summer Fayre
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Topics 
	Ourselves 
	Celebrations 
	Old and New
	Around the Planet
	Life Cycles and Growth
	Superheroes 

	
	The Colour Monster
The Colour Monster Starts School
Funny Bones
What Makes Me A Me?
Owl Babies
When there were giants
The Everywhere Bear


	The Scarecrows Wedding
It’s My Birthday
Bonfire Night
The Christmas Story
Jesus’ Christmas Party
Diwali

	Peepo
The Oak Tree
Goldilocks and the Three Bears
The Three Little Pigs
Little Red Riding Hood
Mr Gumpy’s Outing
Mr Gumpy’s Motor Car


	The Way Home For Wolf
Jonty Gentoo
Handa’s Surprise
We All Went on Safari
We’re going on a Lion Hunt
The Ugly Five
Maps: From Anna to Zane
Martha Maps it Out
	The Hungry Caterpillar
Tad
Growing Frogs
When there were Giants
Titch
Oliver’s Vegetable
The Hen Can’t Help it!
Gozzle
Tree: Seasons Come, Seasons Go
	· Supertato
· A Superpower Like Mine
· Real Superheroes
· Police Cars
· The Dentist













Principles of the EYFS

The four principles of the EYFS underpin all the guidance in Birth to 5 Matters, which is designed to show how these principles work together for children in the EYFS. All children develop in different ways and development is not a linear or automatic process. It depends on each unique child having opportunities to interact in positive relationships and enabling environments that encourage their engagement and recognise their strengths. All children have agency and curiosity to learn, and will interact with other people and the world around them in different ways. Understanding these different ways of knowing about the world is central to understanding who children are and how best to support their development. 
[image: ]
The Characteristics of Effective Learning 
The Characteristics of Effective Learning describe behaviours children use in order to learn. To learn well, children must approach opportunities with curiosity, energy and enthusiasm. Effective learning must be meaningful to a child, so that they are able to use what they have learned and apply it in new situations. These abilities and attitudes of strong learners will support them to learn well and make good progress in all the Areas of Learning and Development.
	Playing and Exploring 
	Active Learning 
	Thinking and Creating Critically 

	

Finding out and exploring
• Showing curiosity about objects, events and people
• Using senses to explore the world around them
• Engaging in open-ended activity
• Showing particular interests

Playing with what they know
• Pretending objects are things from their experience
• Representing their experiences in play
• Taking on a role in their play
• Acting out experiences with other people

Being willing to “have a go”
• Initiating activities
• Seeking challenge
• Showing a “can do” attitude
• Taking a risk, engaging in new experiences, and learning by trial and error
	Being involved and concentrating
• Showing a deep drive to know more about people and their world
• Maintaining focus on their activity for a period of time
• Showing high levels of involvement, energy, fascination
• Not easily distracted
• Paying attention to details
Keeping on trying
• Persisting with an activity or toward their goal when challenges occur
• Showing a belief that more effort or a different approach will pay off, and that their skills can grow and develop (growth mindset)
• Bouncing back after difficulties
Enjoying achieving what they set out to do
• Showing satisfaction in meeting their own goals (I can!)
• Being proud of how they accomplished something – not just the end result
• Enjoying meeting challenges for their own sake rather than external rewards or praise (intrinsic motivation)
	Having their own ideas (creative thinking)
• Thinking of ideas that are new and meaningful to the child
• Playing with possibilities (what if? what else?)
• Visualising and imagining options
• Finding new ways to do things
Making links (building theories)
• Making links and noticing patterns in their experience
• Making predictions
• Testing their ideas
• Developing ideas of grouping, sequences, cause and effect
Working with ideas (critical thinking)
• Planning, making decisions about how to approach a task, solve a problem and reach a goal
• Checking how well their activities are going
• Flexibly changing strategy as needed
• Reviewing how well the approach worked


Communication and Language 
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, storytelling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.Communication and language is developed throughout the year using high quality interactions, daily discussion during class carpet times, circle times for PSHE and RE, as well as stories and singing.
We promote high quality interactions in our continuous provision using the ShREC approach, which is an evidence-informed pedagogical framework used in early years education to support language development and high-quality back-and-forth conversations between educators and young children. It emphasizes letting the child lead the interaction and focuses on building vocabulary and listening skills through meaningful dialogue.
Throughout the EYFS we run the speech and language intervention, Wellcomm, a speech and language toolkit designed to help educators identify children’s communication needs early, track their progress, and provide targeted, play-based interventions. This enables us to target children who need extra support. 

ELG: Listening, Attention and Understanding Children at the expected level of development will: 
• Listen attentively and respond to what they hear with relevant questions, comments and
 actions when being read to and during whole class discussions and small group interactions.
 • Make comments about what they have heard and ask questions to clarify their understanding. 
• Hold conversation when engaged in back-and-forth exchanges with their teacher and peers. 
ELG: Speaking Children at the expected level of development will:
 • Participate in small group, class and one-to-one discussions, offering their own ideas, 
using recently introduced vocabulary. 
• Offer explanations for why things might happen, making use of recently introduced vocabulary from stories,
 non-fiction, rhymes and poems when appropriate.
 • Express their ideas and feelings about their experiences using full sentences, including use of past, present and
 future tenses and making use of conjunctions, with modelling and support from their teacher.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

		• I can listen to adults and peers during short carpet sessions.
• I can follow one-step instructions.
• I can join in with familiar songs, rhymes and stories.
• I am beginning to maintain attention during whole-class activities.



	• I am building confidence to speak to familiar adults and peers.
• I can use simple sentences to express needs and interests.
• I am learning to use new vocabulary linked to classroom routines.
•  I can take turns in conversations with support.



		• I can listen to longer stories and remember key events.
• I can follow two-part instructions.
• I can respond appropriately to questions.
•I can listen to others during discussions and circle time.



	• I can use a widening vocabulary to describe experiences.
• I am beginning to ask questions using who, what, where and why.
• I can retell familiar stories with support.
• Speak in longer sentences.



		• I can listen carefully in different learning situations.
• I understand and respond to a wider range of questions.
• I can follow instructions with several steps.
• I can listen without interrupting.



	•  I can describe events in sequence.
• I can explain what they are doing and why.
• I can use recently introduced vocabulary in play and learning.
• I am beginning to connect ideas using words such as because.



	· I can listen attentively during longer discussions.
· • I can predict and respond to questions about stories.
· • I can understand new vocabulary introduced across the curriculum.
· • I can sustain attention during group work.
· • I can retell stories using beginning, middle and end.
· •  I can explain ideas and make predictions.
· • I can use descriptive vocabulary in role play.
· • I can engage in back-and-forth conversations with increasing independence.
	· I can listen in larger groups for sustained periods.
· •  I understand why questions and simple explanations.
· •  I can respond thoughtfully to others' ideas.
· • I can use new vocabulary across all areas of learning.
· •  I can explain thinking and problem-solving.
· • I can organise ideas into clear sentences.
· • I can use past, present and future forms more accurately.
· • I can participate confidently in discussions.
	• I can listen attentively in a range of situations.
• I can respond appropriately during discussions, stories and learning.
•  I understand and use a broad range of vocabulary.
• I can follow complex instructions independently.
• I can hold conversations with adults and peers.
•  I can express ideas clearly using full sentences.
•  I can retell stories and explain events confidently.
• I can use a wide vocabulary to communicate effectively.
•  I can adapt language for different audiences and purpose

	Key Vocabulary

	· Explain, tell, describe, agree, disagree, imagine, who, what, why, when, how.
· Key Phrases: "I think... because..." • "Can you explain?" • "What happened next?" • "Tell me more." • "How do you know?" "First... then..." • "Can you describe it?" • "What happened at the beginning?" • "How are they different?" "I agree because..." • "I disagree because..." • "My opinion is..." • "Can you explain your thinking?"
  


Personal, Social and Emotional Development 
Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life

ELG: Self-Regulation Children at the expected level of development will: 
• Show an understanding of their own feelings and those of others and begin to regulate their behaviour accordingly. 
• Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate. 
• Give focused attention to what the teacher says, responding appropriately even when engaged in activity,
 and show an ability to follow instructions involving several ideas or actions. 
ELG: Managing Self Children at the expected level of development will:
 • Be confident to try new activities and show independence, resilience and perseverance in the face of challenge. 
 • Explain the reasons for rules, know right from wrong and try to behave accordingly. 
• Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding 
the importance of healthy food choices. 
ELG: Building Relationships Children at the expected level of development will: 
• Work and play cooperatively and take turns with others.
 • Form positive attachments to adults and friendships with peers. 
• Show sensitivity to their own and to others’ needs
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	• I can tell an adult how I am feeling.
• I can begin to follow our class rules.
• I can take turns and share  with help.
• I can listen for a short time during carpet sessions.
• I can choose an activity by myself.
• I can look after my belongings with help.
• I can wash my hands with reminders. I can play alongside other children.
• I can be kind to my friends.
• I can ask an adult for help if I need it.
		• I can name different feelings.
• I can use simple ways to calm myself, like taking a deep breath.
• I can wait for my turn most of the time.
• I can follow two-step instructions. I can play with my friends.
• I can begin to solve small problems with help.



	•  I can try new activities.
• I can put on my coat by myself.
• I can make healthy choices at snack time.
• I can remember our classroom rules most of the time.



	• I can talk about my feelings and begin to understand how others feel.
• I can stay focused during learning activities.
• I can keep trying when something is tricky.
• I can follow familiar routines independently.
• I can have a go even if something is difficult.
• I can explain why we have rules.
• I can manage my own personal care with less help.
• I can work with a partner.
• I can share ideas during play.
• I can use kind words to solve problems
		• I can use strategies to help me stay calm.
• I can control my behaviour in most situations.
• I can follow instructions with more than one step.
• I can work towards a simple goal.
I can be independent in my daily routines.
• I can explain how to keep myself healthy.
• I can keep trying when I find learning difficult.
• I can make good choices about my behaviour.
• I can solve disagreements by talking.
• I can help my friends when they need me.
• I can show respect for others.








· 
	• I can stay focused even when learning is challenging.
• I can manage my emotions most of the time.
• I can wait patiently when I need to.
• I can confidently try new challenges.
• I can manage my own hygiene and personal needs.
• I can explain why healthy food is important.
• I can behave responsibly in different situations.
• I can work well as part of a team.
• I can include others in my play.
• I can solve problems with my friends fairly.
• I can show kindness and empathy.
		• I can manage my behaviour appropriately.
• I can wait for what I want when needed.
• I can listen carefully and follow instructions with several steps.


•  I can confidently try new activities.
• I can explain why rules are important.
• I can independently manage my personal needs and make healthy choices.
• I can work and play cooperatively with others.
• I can build positive friendships.
• I can understand how others feel and respond with kindness.
• I can show care and respect for other people's needs.


	Key Vocabulary

	Emotion (emotion words), independent, cooperate, resilient, teamwork, calm, compromise, share, focus, challenge, patience, responsible, respect, fair, hygiene, healthy, kindness, choice, confidence, consequence, 


   Physical Development  
Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives11. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.
ELG: Gross Motor Skills Children at the expected level of development will: 
• Negotiate space and obstacles safely, with consideration for themselves and others. Using the PE scheme from ‘Get Set 4 PE’ we initially teach skills and games from the scheme in our outdoor learning provision in autumn term and build up to more formalised PE lessons throughout the year. Our outdoor provision provides a range of opportunities for independently practising both gross and fine motor skills.  
Fine motor skills are high priority and classrooms have dedicated fine motor activities daily. We also have a dedicated carpet time to support gross and fine motor skills to develop writing readiness. 
The continuous provision provides a multitude of opportunities for fine motor practise in the classrooms and outside. 






• Demonstrate strength, balance and coordination when playing. 
• Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.	
 
ELG: Fine Motor Skills Children at the expected level of development will: 
• Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases.
 • Use a range of small tools, including scissors, paint brushes and cutlery. 
• Begin to show accuracy and care when drawing.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Introduction to PE -Unit 2 
	Fundamentals -Unit 2 
	Gymnastics -Unit 2
	Dance -Unit 2
	Games -Unit 2
	Ball Skills -Unit 2 

	· I can move around safely in space. 
· I can follow instructions and stop safely. 
· I can stop safely and develop control when using equipment. 
· I can follow instructions and play safely as a group. 
· I can follow a path and take turns. 
· I can work cooperatively with a partner. 
	·  I can develop balancing. 
· I can develop running and stopping. 
· I can develop changing direction. 
· I can develop jumping skills. 
· I can develop hopping. 
· I can explore different ways to travel using equipment. 
	· I can create short sequences using shapes, balances and travelling actions. 
· I can develop balancing and safely use apparatus. 
· I can develop jumping and landing safely from a height. 
· I can develop rocking and rolling. 
· I can explore travelling around, over and through apparatus. 
· I can create sequences using apparatus 
	· I can copy, repeat and explore actions in response to a theme. 
· I can explore and remember actions considering level, shape and direction. 
· I can explore movement using a prop with control and co- ordination. 
· I can move with control and co-ordination, expressing ideas through movement. 
· I can remember and repeat actions moving in time with the music. 
· I can explore actions in response to a theme and begin to use counts. 
	· I can aim when throwing and practise keeping score. 
· I can follow instructions and move safely when playing tagging games. 
· I can learn to play against a partner. 
· I can develop my co- ordination and play by the rules. 
· I can explore striking a ball and keeping score. 
· I can work cooperatively as a team. 
	· I can develop rolling and tracking a ball. 
· I can develop accuracy when throwing to a target. 
· I can develop dribbling with my hands. 
· I can develop throwing and catching with a partner. 
· I can develop dribbling a ball with my feet. 
· I can develop kicking a ball to a target. 

	Key Vocabulary

	Run, hop, jump, balance, walk, roll, dance, exercise, move, slowly, fast, rules, heartbeat, breathing, healthy 
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
· I can start to change 

· independently. 
· I can use cutlery at lunchtime. 

· I can begin to unbutton/ button and unzip/zip my clothes. 


	
· I can experiment with a range of small tools with some degree of control. 

· I can use scissors with increasing accuracy.

	
· I can hold a pencil in a secure grip for writing. 

· I can thread confidently

	
· I am beginning to tie knots/ laces. 

· I can use tweezer and cutlery with increasing control and accuracy. 


· I can change myself independently. 
	
· I am consistently using the secure grip when using tools for mark making. 
	
· I am developing the foundations of a handwriting style which is fast, accurate and efficient. 

· I can use a range of small tools competently, safely and confidently. 

	Key Vocabulary

	· Tripod, pinch, squeeze, muscles, thread, weave, tweezers, control, grip.  






Reception Literacy (Writing)
It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).

ELG: Writing Children at the expected level of development will:We allow dedicated carpet time for writing each morning, allowing children a time for support and guided writing. 
The continuous provision provides a variety of purposeful writing challenges throughout the year, for example; making cards, writing shopping lists and writing labels. We also provide activities which help children to apply their phonics knowledge to writing.  
We teach phonics daily using the Twinkl phonics scheme and allows another opportunity to practise writing.  

 • Write recognisable letters, most of which are correctly formed. 
• Spell words by identifying sounds in them and representing the sounds with a letter or letters. 
• Write simple phrases and sentences that can be read by others.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
· I can sit in a good writing position.
 
· I am beginning to develop a secure grip for writing. 

· I can independently write my name 

· can begin to write initial sounds.  
	
· I can begin to write cvc words hearing initial and end sounds. 

· I can begin to understand the structure of a sentence 
· I can write my name without the support of name cards.  
· 
	
	· I can write taught graphemes, most of which are correctly formed. 
· I can write phase 2 cvc words with confidence.
· I can segment and write words using taught phonemes 

	· I can begin to know some tricky red words. 

	· I am beginning to write short captions.  



	
· I can know and write some tricky words.
· I am beginning to use finger spaces when writing captions and short sentences. 
· I understand what a full stop is for. 
	
· I can write sentences independently 
· I can re-read what I have written to check it makes sense 
· I can use capital letters, full stops and finger spaces with increasing independence.
· I can form all capital and lowercase letters correctly.
	
· I can know and write a range of tricky words. 
· I can think of my own sentences and write them independently 
· I can innovate, invent and retell my own stories.
· I can independently use capital letters, full stops and finger spaces.

	Key Vocabulary

	full stop, capital letter, write, finger space, sentence, tricky words (red words), speech bubble, first, next, then, after that, finally





Reception Literacy (Reading)
Reading and storytelling is a core part of our curriculum in EYFS. Alongside daily phonics sessions, we ensure plentiful opportunities to apply phonics skills around the classroom in the continuous provision. We aim to foster a lifelong love of reading and provide opportunities for reading throughout the continuous provision. We read stories at the end of the day and have weekly session with our resident storyteller, these sessions really promote new vocabulary and comprehension skills.  
ELG: Comprehension Children at the expected level of development will: 
• Demonstrate understanding of what has been read to them by retelling stories and 
narratives using their own words and recently introduced vocabulary. 
• Anticipate – where appropriate – key events in stories. 
• Use and understand recently introduced vocabulary during discussions about stories,
 non-fiction, rhymes and poems and during role-play. 
ELG: Word Reading Children at the expected level of development will: 
• Say a sound for each letter in the alphabet and at least 10 digraphs.
 • Read words consistent with their phonic knowledge by sound-blending. 
• Read aloud simple sentences and books that are consistent with their phonic knowledge, 
including some common exception words.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	· I can recount a simple story 
· I can talk about my favourite stories 
· I can read individual letters by saying a sound for them 
· I can begin to segment and blend CVC words 
· I can demonstrate understanding of what has been read to me by retelling stories using my own words 
	· I can understand and use vocabulary such as character, setting, beginning and end 
· I can sequence 3 events from a story 
· I can provide reasons/ opinions about what I have read 
· I can begin to read some common exception words 
	· I can create narratives in my play. 
· I can begin to read simple phrases and sentences that include phonemes I have been taught 
· I can anticipate key events in stories. 
· I am able to talk about characters, settings, authors and illustrators 
	· I can know and use recently introduced vocabulary during discussions about stories
· I am able to independently read words consistent with my phonic knowledge.
· I can re-read books to build my confidence
· I can peruse books independently
	· I can read simple sentences with increasing independence
· I can independently retell well known stories
· I know and am able to read a few common exception words
	· I can say a sound for each letter of the alphabet and 10 digraphs 
· I can retell stories in my own words, using recently introduced vocabulary 
· I can independently read aloud simple sentences and books that are consistent with my phonics knowledge
·  I can reread sentences to build confidence, understanding and fluency 
· I can demonstrate understanding of what I have read 

	Key Vocabulary

	· book, front cover, author, illustrator, blurb, setting, rhyme, story, text, illustrations, page 
· Key Vocab Phonics - spelling, blend, segment, syllable, tricky words, sound, digraph, trigraph, phoneme, grapheme. 



Mathematics 
Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes.
ELG: Number Children at the expected level of development will:We use the White Rose maths scheme throughout the school and the Early Year programme is a mastery-based approach designed to help young children develop a deep, secure understanding of fundamental mathematical concepts. It focuses on hands-on, practical learning, building a "can-do" attitude towards maths.
In addition to our daily lesson, we have dedicated maths areas within the provision, offering practical maths challenges within the play. 

 • Have a deep understanding of numbers to 10, including the composition of each number. 
• Subitise (recognise quantities without counting) up to 5. 
• Automatically recall (without reference to rhymes, counting or other aids)
 number bonds up to 5 (including subtraction facts) and some number bonds to 10, including double facts. 
ELG: Numerical Patterns Children at the expected level of development will: 
• Verbally count beyond 20, recognising the pattern of the counting system. 
• Compare quantities up to 10 in different contexts, recognising when one quantity is greater than,
 less than or the same as the other quantity. 
• Explore and represent patterns within numbers up to 10, including evens and odds, 
double facts and how quantities can be distributed equally.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Match, Sort & Compare; Talk About Measure & Patterns
	It's Me 1,2,3; Circles & Triangles; Positional Language
	Alive in 5!; Mass & Capacity; Growing 6,7,8
	Length, Height & Time; Building 9 & 10; Explore 3D Shapes
	To 20 and Beyond; How Many Now?; Sharing & Grouping;
		



	Manipulate, Compose & Decompose Visualise, Build & Map; Make Connections




	· Compare quantities using language such as more, fewer, same.
· Sort objects according to different criteria.
·  Explore and copy simple patterns.
·  Begin noticing measures such as size, weight and capacity.
·  Develop mathematical vocabulary through play.
	· Develop understanding of numbers to 3.
· Represent numbers in different ways.
· Compare small quantities.
· Recognise and name 2D shapes.
·  Describe positions using everyday language.
	· Subitise to 5.
· Count reliably to 8.
·  Explore composition of numbers.
·  Compare mass and capacity.
·  Continue using mathematical language in practical situations.
	· Compare length and height.
·  Talk about daily routines and sequencing time
·  Build secure understanding of numbers to 10.
·  Explore 3D shapes and their properties.
	·  Count beyond 10 to 20.
·  Understand teen numbers.
·  Add and subtract within 10 using practical resources.
·  Explore number bonds.
· -Compose and decompose shapes and numb
	·  Explore doubling, sharing and grouping.
·  Describe spatial relationships.
·  Apply mathematical understanding across the curriculum.
·  Explain reasoning and solve practical problems.
· Make connections between numbers, patterns and measures.

	Key Vocabulary

		same, different, match, pair, sort, group, set, compare, more, fewer, less, equal, biggest, smallest, large, small, tall, short, long, heavy, light, full, empty, pattern, repeat, next, first, last



	
	
	



	



	



	



	


· 
	one, two, three, count, number, numeral, altogether, how many, more, fewer, equal, circle, triangle, side, corner, curved, straight, inside, outside, on, under, over, behind, in front, next to, between, above, below, beside
	zero, one more, one less, five, six, seven, eight, subitise, altogether, part, whole, equal, heavier, lighter, heaviest, lightest, full, nearly full, half full, empty, nearly empty, holds, capacity, balance, compare
	nine, ten, count on, count back, longer, shorter, tallest, shortest, height, length, before, after, first, next, then, yesterday, today, tomorrow, morning, afternoon, evening, cube, cuboid, sphere, cylinder, cone, face, edge, vertex, roll, stack, slide
	eleven, twelve, thirteen, fourteen, fifteen, sixteen, seventeen, eighteen, nineteen, twenty, teen numbers, add, plus, altogether, subtract, take away, difference, equals, number bond, part, whole, compose, decompose, double, near double
	share, equal groups, group, divide, halve, double, map, route, position, direction, left, right, forwards, backwards, turn, quarter turn, half turn, estimate, predict, explain, reason, solve, pattern, sequence, odd, even


Understanding The World -Science (The Natural World)
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.

ELG: The Natural World Children at the expected level of development will:
 • Explore the natural world around them, making observations and drawing pictures of animals and plants. 
• Know some similarities and differences between the natural world around them and contrasting environments, 
  drawing on their experiences and what has been read in class. 
• Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Ourselves 
	Celebrations 
	Old and New
	Around the Planet
	Life Cycles and Growth
	Superheroes 

	· I can make observational drawings of people/ myself. 
· I can name body parts an talk about my senses. 
· I can observe seasonal change and make comments on what I notice.  

	· I can explore the natural world around me and making observational drawings. 
· I can observe seasonal change and make comments on what I notice.  

	· I can predict how things will change when cooking. 
· I can observe and comment on how things have changed over time. 
· I can observe seasonal change and make comments on what I notice.  



	· I can explore ice.
· I can investigate how to make ice melt. 
· I can observe seasonal change and make comments on what I notice.  
· I can compare where I live to a contrasting environment 
	· I can observe seeds growing and changing. I can explain what plants need to grow in to plants. 
· I can understand the features of a life cycle (hen/ caterpillar/ frog)
·  I can observe and draw animals.  
	· I can observe seasonal change and make comments on what I notice.  
· I can compare where I live to a contrasting environment.
·  I can use scientific language to describe features of seasonal changes/ seasons. 

	Key Vocabulary

	· Autumn, summer, winter, spring, leaves, trees, plants , flowers , grow, change, different,  melt, freeze, frozen, cold, hot, warm, ice, snow, sunshine, weather, seed, shoot, roots, egg, hatch, hen, chick, caterpillar, chrysalis, butterfly, pupa, froglet, tadpole. 








Understanding The World - History (Past and Present)
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.

ELG: Past and Present Children at the expected level of development will: 
• Talk about the lives of the people around them and their roles in society. 
• Know some similarities and differences between things in the past and now, 
drawing on their experiences and what has been read in class. 
• Understand the past through settings, characters and events encountered in books read
 in class and storytelling.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Ourselves 
	Celebrations 
	Old and New
	Around the Planet
	Life Cycles and Growth
	Superheroes 

	· I can talk about members of my immediate family.
· I can talk about myself in the past and how I have changed since I was a baby. 
	· I can use photos and memories to help me understand the past. 
· I can talk about past event and celebrations. 

	· I can use the terms past and present.
· I can discuss life in the past. 
· I can talk about technology/ vehicles  and how its changed (in terms of past and present).
· I can talk about the lives of people I know and their roles in society both in the past and the present. 
	· I can sequence events 
	· I can discuss changes including how animals change as they row. 
· I can order the life cycle of an animal/ plant. 
	· I can talk about peoples roles in society in the past and present. 
· I can use memories to recall past events. 

	Key Vocabulary

	· When, who, then old, young, yesterday, last week, long ago, remember, past, present, days of the week, before, after, change, different, technology, vehicles, grow. Names of people who help us and relatives.  







Understanding The World -Geography and RE (People and Communities)
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.
We are multicultural school and celebrate a wide range of religious festivals throughout the year, including watching videos, looking at photos at how people celebrate around the world. We will investigate and visit our local environment, looking at maps. 

ELG: People, Culture and Communities Children at the expected level of development will:
 • Describe their immediate environment using knowledge from observation,
 discussion, stories, non-fiction texts and maps. 
• Know some similarities and differences between different religious and cultural communities 
in this country, drawing on their experiences and what has been read in class.
 • Explain some similarities and differences between life in this country and life in other countries, 
drawing on knowledge from stories, non-fiction texts and – when appropriate – maps.
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Ourselves 
	Celebrations 
	Old and New
	Around the Planet
	Life Cycles and Growth
	Superheroes 

	· I can talk where I live. I can say the name of my city. 
·  I can explore and describe my local environment and my home.  
· I can describe my visit to the local library. 
	· I understand what a celebration is and how different festival are celebrated. 
· I can name places of worship. 

	· I can recognise differences between homes and lives in the past and present. 
	· I can describe my journey to school.
· I can visit the local l park and talk about animals and wildlife in the local community. 
· I can understand how maps are used to help us. 
· I can compare Manchester to other environments/ countries.
	· I can talk about similarities and differences in living things (farm animals, life cycle creatures) 
	· I can talk about people’s roles in my local environment. 
· I can talk about my local area. 

	· Harvest 
	· Bonfire Night 
· Halloween 
· Remembrance Day
· Hanukkah 
· Diwali
· Christmas 
	· Ramadan 
· Eid al Fitr
· Shrove Tuesday 
· Easter
· Chinese New Year

	· Eid Al -Adha
	· Holi 
	

	Key Vocabulary

	· Africa, Kenya, Antarctic, arctic, Manchester, place, far, journey, celebrate, mosque, church, important,  plus key vocab linked with individual religious festivals. 





Expressive Art and Design
The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.
ELG: Creating with Materials Children at the expected level of development will: 
• Safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. 
• Share their creations, explaining the process they have used.
 • Make use of props and materials when role playing characters in narratives and stories.We use the Charanga Music scheme and teach a weekly session, this has a large focus on the response to music and performance and practise of nursery rhymes, often incorporating the use of instruments into these sessions. 
Children have access to a range of learning opportunities to independently explore EAD with the continuous curriculum. Creative areas allow free play and challenge in a range of media. Children have opportunities to be imaginative in  role-play, small world, construction and outside areas.  

 ELG: Being Imaginative and Expressive Children at the expected level of development will: 
 • Invent, adapt and recount narratives and stories with peers and their teacher. 
• Sing a range of well-known nursery rhymes and songs.
 • Perform songs, rhymes, poems and stories with others, and – when appropriate – try to move in time with music
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

			• I can explore different materials using my senses.
• I can make marks using different tools.
• I can safely use glue and paint.
• I can talk about what I have made. 
• I can join in with familiar songs and rhymes.
• I can move to music.
• I can use my imagination during play.
• I can pretend to be different people or characters.




	






	• I can choose the materials I need.
• I can join materials together in different ways.
• I can mix colours to make new colours.
• I can add simple details to my creations.
I can remember and sing familiar songs.
• I can use props in my role play.
• I can make up simple stories.
• I can use different voices for characters.
		• I can use different tools with increasing control.
• I can explain what I want to make before I begin.
• I can choose colours and materials for a purpose.
• I can change my ideas as I work.
• I can invent stories during my play.
• I can perform songs with actions.
• I can explore different ways of moving to music.
• I can use musical instruments to create sounds.



· 
		• I can create pictures and models with more detail.
• I can use a range of techniques such as cutting, folding and joining.
• I can talk about what I like about my work.
• I can improve my work by making changes. I can perform confidently with others.
• I can create my own dances and movements.
• I can act out stories using expression.
• I can use music to show different moods and feelings.
	





	


· 
	• I can plan what I want to create.
• I can combine different materials and techniques.
• I can explain the choices I have made.
• I can create work that represents my own ideas.
• I can invent my own stories and performances.
• I can perform for an audience with confidence.
• I can use music, movement and role play to express my ideas.
• I can work with others to create performances
	• I can safely use a range of tools and materials.
• I can create pictures, models and crafts using different techniques.
• I can share my ideas, feelings and experiences through my artwork.
• I can explain my creative choices and talk about my finished work.
• I can invent, adapt and tell stories.
• I can sing a range of songs from memory.
• I can perform songs, rhymes, poems and stories with others.
• I can use movement, music and role play to express my ideas and feelings.

	Key Vocabulary

	 Artist, design, create, explore, observe, evaluate, texture, pattern, collage, sculpture, construct, model, technique, represent, materials, beat, pulse, rhythm, melody, tempo, dynamics, instrument, perform, compose, audience, loud, quiet, character, role play, performance, audience, expression, movement, imagination, storytelling, costume, puppet, emotion. 
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Every child is a unique child
who is constantly learning
and can be resilient, capable,
confident and self-assured.

What can practitioners do?

« Understand and observe
each child’s development
and learning, assess
progress, plan for next
steps.

« Support babies and children
to develop a positive
sense of their own identity
and culture.

« Identify any need for
additional support.

« Keep children safe.

« Value and respect all
children and families
equally.

\.

Children learn to be strong
and independent through
positive relationships.

Positive relationships are:
+ warm and loving, and foster
a sense of belonging;

- sensitive and responsive to
the child’s needs, feelings
and interests;

- supportive of the child’s own
efforts and independence;

- consistent in setting clear
boundaries;
- stimulating;

« built on key person
relationships in early years
settings.

Children learn and develop well
in enabling environments, in
which their experiences respond
to their individual needs and
there is a strong partnership
between practitioners and
parents and carers.

Enabling environments:
- value all people

« value learning

Enabling environments offer:

- stimulating resources, relevant
to all the children’s cultures
and communities;

- rich learning opportunities
through play and playful
teaching;

« support for children to take
risks and explore.

- Creating and Thinking Critically
& J .

Children develop and learn in different
ways. The statutory framework covers
the education and care of all children in
early years provision, including children
with special educational needs and
disabilities.

Practitioners teach children by ensuring
challenging, playful opportunities
across the prime (Communication

and Language, Personal, Social and
Emotional Development and Physical
Development) and specific (Literacy,
Mathematics, Understanding the World
and Expressive Arts and Design) areas
of learning and development.

They foster the characteristics
of effective early learning:
« Playing and Exploring

« Active Learning

J
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