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Section 1: Welcome & Introduction 

A Warm Welcome from the Headteacher 

“A very warm welcome to our wonderful school! My name is Jamie Wilson, and I am incredibly proud and 
privileged to be the Headteacher at Banks Road Primary School.” 

We are proud of our motto, “We Can Do It!”, which is underpinned by our five school values: Respect, 
Friendship, Determination, Trust, and Positivity. 

 

Purpose of the Handbook 

This Assessment Handbook has been created to provide: 

• A clear introduction to our whole-school approach to assessment, grounded in our values and our belief 

that every child gets the very best possible start. It sets out why assessment matters, how it supports 

learning, and how it contributes to high standards across the curriculum. 

• Guidance for all staff, both new and experienced, so that everyone understands how assessment operates 

at Banks Road, including our principles for formative and summative assessment, how evidence is gathered, 

and how our systems reduce workload while improving outcomes. 

• A communication tool for external visitors, including governors, inspectors, partner professionals and 

community members, demonstrating how our assessment practices are coherent, robust, and aligned with 

current research (EEF guidance) and statutory expectations. 

• A reference point for consistency, ensuring that assessment is implemented fairly and reliably across year 

groups and subjects, and that teachers share a common language and understanding of how to judge 

progress. 

 

How to Use This Handbook 

• For Staff Induction 

New staff should begin by reading the introduction to our assessment philosophy and principles. This 

handbook acts as a guide to our whole-school systems - formative feedback approaches, summative 

assessment points, moderation processes, and the use of tracking tools - so that new colleagues can quickly 

and confidently follow school expectations. 

• As a Working Reference 

All staff can use the handbook to find clear information about: 

• Assessment schedules across the year 

• Expectations for marking and feedback 

• Formative assessment strategies used in lessons 

• Summative systems for English, Maths, Reading and foundation subjects 

• How data is entered, analysed and used to inform teaching 
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It supports planning, pupil progress reviews, phase meetings, and professional dialogue about learning. 

• For External Use: Inspection & Collaboration 

For visitors, including Ofsted inspectors, governors, and external partners, this handbook provides 

transparency and clarity. It outlines: 

• The why behind our assessment decisions (research-informed, workload-sustainable) 

• The how of our practice (feedback, data systems, moderation) 

• The who involved in leading assessment (subject leaders, senior leaders, class teachers) 

This ensures confidence in the integrity and effectiveness of our assessment systems. 

• A Living Document 

This handbook will evolve over time. It will be reviewed and updated regularly to reflect: 

• New research and guidance (including EEF recommendations) 

• Changes in assessment tools or statutory requirements 

• Developments in school priorities or leadership 

• The ongoing needs of our pupils 

It remains a dynamic resource that grows with the school. 
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Section 3: Formative Assessment at Banks Road Primary School 

1. Our Rationale: Why formative assessment matters 

At Banks Road, formative assessment is a core component of high-quality teaching. It enables teachers to understand 

what pupils know, what they do not yet know, and what they still need. Our approach is grounded in the Education 

Endowment Foundation’s guidance on effective feedback and formative assessment. 

According to the EEF, effective feedback is most powerful when teachers: 

1. Lay strong foundations through high-quality instruction and planned opportunities to elicit understanding. 

2. Give well-timed, responsive feedback that focuses on moving learning forward—not simply correcting work. 

3. Ensure pupils understand and use feedback, closing the learning loop.  

Formative assessment is not a set of tasks; it is an ongoing, responsive process woven through everyday teaching. 

Formative assessment also reduces workload 

National evidence shows that written marking policies have historically been a significant driver of teacher workload, 

often without proven impact. The DfE’s Teacher Workload Review emphasised that marking should serve a single 

purpose, to advance pupil progress, not to meet adult accountability expectations.  

Live, responsive feedback “in the moment” is both more impactful (because misconceptions are addressed 

immediately) and less burdensome than extensive after-lesson written marking. 

Our policy therefore prioritises what works for pupils and what strengthens teacher wellbeing. 
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2. Principles of Formative Assessment at Banks Road 

A. Live, Responsive Teaching 

“Live marking”, feedback during the lesson, is our most powerful tool. Research shows that timely, responsive 

feedback enables misconceptions to be addressed before they become embedded.  

Teachers use: 

• circulating and checking understanding 

• in-the-moment prompts 

• verbal explanations, modelling and reteaching 

• visualisers to share strong examples or address common errors 

This supports pupils immediately and avoids unnecessary after-lesson workload. 

 

B. High-Quality Questioning 

Teachers regularly: 

• pose hinge questions 

• use cold calling and no-hands-up 

• give thinking time 

• require full-sentence answers 

• check understanding of vocabulary and core concepts 

This ongoing diagnostic questioning allows teachers to shape the direction of learning responsively. 

 

C. Pink and Green Highlighting 

We use a simple, consistent highlighting system across the school: 

Colour Meaning 

Green – “Go!” Shows success linked to the learning intention or success criteria. 

Pink – “Think” Highlights an area to improve, correct or develop. 

 

This keeps feedback clear, visual and accessible to all pupils. 

 

D. Subject-Specific Checking After the Lesson (where needed) 

In foundation subjects, we do not expect lengthy written marking or comments. 
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However, when a teacher is not fully confident that a pupil has grasped a key concept, piece of vocabulary, or core 

knowledge from the lesson, they will provide one subject-specific question designed to check conceptual 

understanding. 

Examples: 

• “Explain why the River Nile was important to ancient Egyptians.” 

• “What is the difference between igneous and sedimentary rock?” 

• “How do we know a mechanism is a ‘lever’?” 

This is not required for every child. 

It is a targeted tool to support the teacher’s understanding of the effectiveness of their instruction. 

 

E. Pupil Response (Purple Pen) 

When teachers provide: 

• pink highlights 

• improvement prompts 

• subject-specific questions 

…pupils respond in the same lesson where possible, or at the start of the next lesson, using a purple pen. 

This ensures that: 

• feedback is acted on 

• misconceptions are corrected 

• the feedback loop is completed 

The EEF stresses that feedback only improves learning if pupils use it; response time is therefore an essential part of 

our policy.  

 

F. Evidence of Feedback 

We do not require: 

• lengthy written comments 

• “marking to be seen to be done” 

• photocopied feedback sheets 

• verbal feedback stamps 

• fixed quotas for written marking 

The EEF and teacher workload research confirm that these practices increase workload without improving 

outcomes. 

At Banks Road, the evidence of formative assessment is seen in the learning, not in the marking: 
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• pupils know what they are learning 

• lesson adaptations respond to emerging need 

• misconceptions are swiftly addressed 

• pupils can talk about how feedback helps them improve 

 

3. Formative Assessment in Foundation Subjects 

Our aim is to ensure pupils learn and retain core knowledge and vocabulary. Teachers therefore: 

• check understanding through questioning 

• use retrieval tasks 

• clarify misconceptions immediately 

• highlight successes and next steps using green and pink 

• give subject-specific questions only where needed 

There is no expectation of: 

• written teacher comments in every single child’s books for every lesson 

• detailed success-criteria marking 

This approach protects workload and focuses on what drives learning. 

 

4. How this Approach Supports Workload and Wellbeing 

The Working Lives of Teachers and Leaders study (2024) found that marking is one of the biggest workload 

pressures, and teachers reported that light-touch, live marking approaches significantly reduced workload. 

Our model aligns with this evidence: 

• live marking reduces after-school work 

• visual/colour-coded systems are faster and clearer 

• targeted questioning is more meaningful than large volumes of written feedback 

• pupil response time closes the loop without requiring lengthy marking 

Teachers spend more time planning great lessons and less time writing comments that pupils may not use. 
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5. What This Looks Like in Practice 

Year 6 
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Marking and Feedback Guide 

A. Symbols, Colours and Their Meanings 

Mark / Tool Meaning Where Used / Notes 

✔ Work is correct All subjects 

✔✔ 
Excellent work / strong application of the learning 

intention 
All subjects 

Green highlighter 

– “Go!” 

Shows success linked to the learning intention or 

success criteria 
All subjects; especially core 

Pink highlighter – 

“Think” 
Indicates an area to improve, correct, or develop All subjects 

sp Spelling error 
Mostly English; used sparingly and only 

when age-appropriate 

// New paragraph needed Writing 

^ Insert a word or phrase Writing 

Purple pen 
Pupil response to feedback, correction, or 

improvement 
Same lesson or start of the next lesson 

Verbal feedback 
Live feedback given during the lesson, often 

accompanied by modelling or small edits 
Core method across the school 

 

B. Our Feedback Approach 

Practice Expectation at Banks Road 

Live marking 

The primary and preferred method of feedback. Teachers circulate, check understanding, 

prompt improvements, and address misconceptions in the moment. No requirement to 

write in books unless it supports learning. 

Pink & Green 

highlighting 
Used consistently across the school. Green = success; Pink = improvement needed. 

Pupil response (purple 

pen) 

Pupils respond to pink highlights, corrections and questions during the same lesson or at 

the start of the next one. 

Written comments 
Only when they add value. Comments should be concise, purposeful and actionable; not 

required for every piece. No expectation of lengthy written marking. 
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Practice Expectation at Banks Road 

Foundation subjects 

Minimal written marking. Focus on checking understanding of key knowledge and 

vocabulary. Teachers use live feedback and brief highlight marking. Only pupils who did 

not show secure understanding receive a subject-specific checking question. 

Subject-specific 

checking questions 

Used only when the teacher is unsure whether a pupil has grasped the core knowledge 

from the lesson. Pupils respond in purple pen. Not required for every child. 

Spelling, punctuation & 

grammar marking 

Used sparingly and only when age-appropriate, focusing on misconceptions rather than 

every error. 

Feedback frequency 
Not prescribed. Teachers use professional judgment. Feedback is ongoing, responsive and 

embedded within daily teaching. 

Evidence of feedback 
Seen in pupils’ improvements, responses, and lesson adaptations — not in the volume of 

written marking. Verbal feedback does not need to be “proven” through stamps or codes. 

 

C. Early Years (EYFS) Specifics 

Method Expectation 

Verbal feedback Primary method; constant modelling and oral responses during play and adult-led work 

Highlighting Used when appropriate (typically in adult-led writing tasks) 

Observation notes Brief, purposeful notes when needed to support assessment; not routine for every activity 

 

D. What Staff Should Not Do 

Do Not… Why 

Write long comments on every piece of work Not impactful; high workload; unnecessary 

Use orange highlighters Removed from school system 

Mark every piece in depth Not required; live verbal feedback is more effective 

Require evidence of every verbal interaction Distracts from teaching; not needed for Ofsted or SLT 

Mark foundation subjects extensively Focus is knowledge checking, not written marking 
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Section 4: Summative Assessment at Banks Road Primary School 

Purpose of Summative Assessment 

Summative assessment at Banks Road is used to validate learning, identify curriculum gaps, and inform future 

teaching, while remaining mindful of the EEF’s guidance that summative testing should complement, not replace, 

high-quality formative assessment. Research from the EEF notes that teachers should balance formative and 

summative approaches so that assessment remains “efficient, purposeful and focused on moving learning forward”.  

In line with the DfE and EEF Teacher Workload Principles, our summative systems are deliberately designed to be: 

• Streamlined – avoiding unnecessary tracking and overly frequent testing 

• Useful – producing information that directly informs teaching 

• Manageable – minimising marking burdens and administrative load 

Across most year groups, summative assessments take place three times a year: 

• Autumn 2 

• Spring 2 

• Summer 2 

This schedule ensures teachers gather reliable attainment evidence while safeguarding sufficient learning time 

between assessments. 

 

1. Summative Assessment in Maths (Years 1–5) 

In Years 1, 2, 3, 4 and 5, summative assessment in Maths is carried out three times per year using the Maths.co.uk 

digital assessments. These mirror standardised assessment approaches while providing detailed domain-level 

analysis. 

Administration Expectations 

To ensure validity, reliability and parity across the school, teachers must follow these expectations: 

• Tests must be completed under exam-style conditions, even though they are completed on iPads.  

o Teachers must explain expectations clearly to the class prior to beginning the assessment. 

• Children must not use the “read aloud” function.  

o As in paper tests, pupils may raise their hand to have a question read aloud by an adult when 

appropriate. 

• Each child must be provided with a pencil and squared paper for working out (whiteboards must not be 

used). 

This approach ensures a fair, standardised testing environment and supports the reliability of the summative data. 

 

2. Summative Assessment in Reading (Years 1–6) 
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Years 1–5: Literacy Counts “Ready Steady Read Together” (RSRT) Assessments 

Across Years 3–6 (and adapted for Years 1–2), teachers administer the RSRT termly assessments (A, B and C) 

according to the official Literacy Counts guidance. The Reading Administration Guidance outlines very clear, 

standardised procedures for timing, equipment, scripts and conditions. 

Key features of the RSRT assessment approach: 

• RSRT provides three texts covering fiction, non-fiction and poetry (with variations by year group). 

• The guidance specifies precise timings, for example:  

o Year 3: 50 minutes for Texts 1 & 2, followed by a rest break, then 30 minutes for Text 3. 

o Year 4: 40 minutes for Texts 1 & 2, then 30 minutes for Text 3. 

o Years 5 & 6: 1 hour to complete the full booklet at their own pace. 

• Assessment must be administered under controlled conditions:  

o Appropriate spacing and visibility 

o No dictionaries, no reading of the text to pupils (beyond instructions) 

o Use of the approved scripts to introduce the test 

o Pupils must follow the question types and use the answer space as intended 

• Marking is carried out using the official mark scheme and analysis sheets to identify:  

o Class trends 

o Gaps in comprehension skills 

o Needs of the bottom 20% 

o Individuals requiring targeted intervention 

This structured and standardised approach ensures equity and consistency across KS2. 

 

3. Summative Assessment in Writing 

At Banks Road Primary School, summative assessment in writing is built on a clear and consistent cycle across the 

academic year. Our model ensures that teacher judgements are rooted in high-quality evidence, aligned with 

national expectations, and moderated collaboratively to secure accuracy and fairness. 

A. Half-Termly Summative Assessment: Reflecting on Unit Outcomes 

At the end of every half term (six times per year), teachers complete the Reflecting on Unit Outcomes document for 

each class. This process provides: 

• A structured review of pupils’ achievements at the end of each Ready Steady Write unit. 

• A breakdown across the key domains of writing:  

o Transcription (phonics, spelling, common exception words, handwriting) 

o Composition (cohesion, sentence construction, vocabulary, audience, purpose) 
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• A professional evaluation of:  

o What children have demonstrated securely 

o Gaps or misconceptions that need to be addressed in the next unit 

o Next steps for confident writers and for those requiring additional support 

This forms a crucial part of our ongoing assessment picture and ensures that future teaching responds directly to 

need. 

B. Termly Moderation and Summative Judgements 

At the end of each term (Autumn 2, Spring 2, Summer 2), class teachers take part in structured moderation sessions 

using the Moderation Counts materials. 

During this process: 

• Teachers select a range of independent writing for each pupil across different genres, following Literacy 

Counts guidance (typically 4–6 pieces across the term). 

• Staff work together to evaluate evidence against the Writing Assessment Counts year-group standards. 

• Judgements are made using the categories:  

o Working Towards the Expected Standard 

o Working At the Expected Standard 

o Working at Greater Depth 

• Moderation is collaborative and discussion-based, with reference to:  

o National Curriculum expectations 

o Exemplification within Moderation Counts (e.g., Year 3 collections) 

o STA definitions of independence 

o Qualifiers (“some”, “many”, “most”) 

This ensures consistency and accuracy within and across year groups. 

C. Independence of Writing 

All summative judgements are based on independent writing, following STA principles and Literacy Counts guidance: 

Independent writing may emerge from high-quality teaching, discussion, and rehearsal but must not be copied, 

paraphrased, over-scaffolded, or corrected by adults. Teachers must ensure that evidence collected genuinely reflects 

pupils’ independent application of taught skills. 

D. Use of Directed Time 

To support high-quality summative assessment while ensuring workload is manageable school allocates staff meeting 

time during key points in the year for: 

• Moderating writing across year groups and phases 

• Reviewing evidence collectively to secure agreed standards 
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• Supporting teachers with completing test marking when relevant 

• Ensuring new staff receive guidance and support 

This promotes consistency, shared understanding, and professional confidence in teacher assessment. 

E. End-of-Year Summative Judgements 

Final writing judgements, submitted in Summer 2, are based on: 

• Evidence collected throughout the year 

• Outcomes from termly moderation 

• The full Writing Assessment Counts criteria for each year group 

• For Year 6: the statutory Teacher Assessment Framework (TAF) as the primary reference 

These judgements inform transition discussions and feed directly into next year’s planning. 

 

4. Summative Assessment in Year 6 (Reading, SPaG and Maths) 

In Year 6, pupils complete regular past SATs papers throughout the year. These provide: 

• Robust, nationally benchmarked data 

• Valuable practice in test-familiarity and stamina 

• Gap-analysis opportunities to directly inform teaching sequences 

Teachers complete a full gap analysis after each paper to identify: 

• Whole-class and cohort trends 

• Pupils requiring additional support 

• Curriculum areas needing re-teaching or pre-teaching 

This approach ensures that teaching remains targeted and responsive as pupils prepare for the statutory 

assessments. 

 

5. How Summative Assessment Aligns with EEF Guidance 

Our summative assessment model supports the EEF’s principles by ensuring that: 

A. Assessment complements high-quality instruction 

EEF guidance emphasises that strong instruction reduces the heavy lifting required from assessment and feedback. 

Termly summative assessments provide a snapshot of progress but do not overshadow everyday formative practices.  

B. Feedback arising from summative assessment must be actionable 

Summative outcomes trigger responsive teaching, including: 

• Adjusting sequences 
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• Identifying target groups 

• Informing curriculum adaptation 

• Supporting pupils who have not yet secured the expected knowledge 

C. Workload remains proportionate 

The DfE/EEF workload recommendations highlight that data systems should be minimal and meaningful. 

Our approach therefore avoids: 

• Over-frequent testing 

• Excessive data entry 

• Written marking of summative papers 

Instead, teachers focus on analysis that genuinely informs teaching and improves outcomes. 

 

6. Parity and Consistency Across the School 

To maintain fairness and reliability, all staff must follow: 

• The standardised administration expectations for each assessment 

• The shared analysis procedures 

• The consistent use of test conditions and equipment 

• The agreed three assessment points per year 

This ensures that outcomes can be compared reliably across classes, subjects, and year groups. 

 

7. Whole-School Assessment Timetable & Statutory Windows 

Term 
Window / 

Date 
Year Groups 

Assessment / 

Activity 
Actions / Notes (FFT workflow included) 

Autumn 1 First 6 weeks Reception 
Reception Baseline 

Assessment (RBA) 

Statutory. Complete within 6 weeks; submit 

Headteacher Declaration via NCA Portal. 

Autumn 2 
Prior to FFT 

Meeting 
All 

Teacher FFT data 

entry 

Teachers assess all pupils and input attainment & 

progress data into FFT Aspire Pupil Tracking. 

 Autumn 2 All 
FFT Meeting with 

Assessment Lead 

Assessment Lead reviews teacher data; clarifies 

progress targets; helps teachers complete Pupil 

Progress Proforma; teachers leave meeting 

prepared for Pupil Progress Meeting. 

 Autumn 2 All 
Summative 

Assessment Point 1 

RSRT A (Reading), Maths.co.uk (Autumn), Writing 

TA; foundation subject end-of-unit judgments. 
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Term 
Window / 

Date 
Year Groups 

Assessment / 

Activity 
Actions / Notes (FFT workflow included) 

 Autumn 2 All 
Pupil Progress 

Meetings 

Meeting with Headteacher and/or Deputy. Teachers 

bring completed FFT-informed Proforma + mini 

action plans. 

 November All Parents’ Evening Share targets and early progress. 

Spring 1 Ongoing EYFS, Y1–2 
Mid-year Phonics 

Checks 
Internal monitoring for Y1 + identified Y2 pupils. 

 Ongoing All 
Foundation subject 

mid-unit checks 
Retrieval practice, questioning, low-stakes quizzes. 

Spring 2 
Prior to FFT 

Meeting 
All 

Teacher FFT data 

update (Spring) 

Teachers update attainment & progress on FFT 

ahead of mid-year review. 

 Spring 2 All 
FFT Meeting with 

Assessment Lead 

Review progress; complete updated sections of the 

Pupil Progress Proforma, building on Autumn. 

 Spring 2 All 
Summative 

Assessment Point 2 

RSRT B, Maths.co.uk Spring, Writing TA moderation, 

foundation subjects. 

 March All 
Pupil Progress 

Meetings 

With Head/Deputy; Proforma revisited, updated, 

and used to refine action plans. 

Summer 1 April–June Reception EYFSP (Statutory) Teacher assessment; submit to LA. 

 Summer 1 All 

Formative 

assessment & gap 

analysis 

Preparation for final summative data and transition. 

 Apr–May Year 6 
SATs preparation & 

admin 
Final access arrangements, timetabling, materials. 

Summer 1 

(Statutory) 
May Year 6 

KS2 GPS Papers 1 & 

2 
Statutory KS2 tests. 

 May Year 6 KS2 Reading Statutory KS2 tests. 

 May Year 6 
KS2 Maths Papers 

1 & 2 
Statutory KS2 tests. 

 May Year 6 KS2 Maths Paper 3 Statutory KS2 tests. 

Summer 2 

(Statutory) 

June (2-week 

window) 
Year 4 

Multiplication 

Tables Check (MTC) 
Statutory. Administer online assessment. 
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Term 
Window / 

Date 
Year Groups 

Assessment / 

Activity 
Actions / Notes (FFT workflow included) 

 June 
Year 1 + Y2 

as required 

Phonics Screening 

Check 

Statutory. Schools with no eligible pupils must 

complete PSC opt-out via NCA Portal. 

Summer 2 
Prior to FFT 

Meeting 
All 

Teacher FFT data 

update (Summer) 

Teachers update final attainment & progress for the 

year. 

 Summer 2 All 
FFT Meeting with 

Assessment Lead 

Final annual data review; completion of Pupil 

Progress Proforma; transition actions identified. 

 Summer 2 All 
Summative 

Assessment Point 3 

RSRT C, Maths.co.uk Summer, final Writing TA; 

foundation subjects. 

 Late June Year 6 

KS2 Teacher 

Assessment 

Submission 

Submit statutory TA data. 

 July Year 6 KS2 Results National results released. 

 July All 

Pupil Progress 

Meetings 

(Summer) 

Final review; transition information finalised; 

Proforma completed for full-year continuity. 

 July All 
End-of-Year 

Reports 
Reports sent to families. 

 

8. Marking and Moderation Expectations 

To ensure workload remains manageable and assessment information is high-quality: 

Use of PPA Time 

Teachers are expected to use their PPA time to: 

• Mark summative test papers 

• Input results into the online tracking system 

• Review class trends and identify gaps 

Directed Time for Additional Support 

The school will build in directed time within staff meetings during key points in the year for: 

• Marking of test papers (e.g., Year 6 SATs practice papers, termly assessments) 

• Writing moderation (cross-phase and whole-school) 

• Opportunities for professional discussion and calibration of standards 

• Support for new staff in understanding expectations and assessment processes 
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This ensures fairness, consistency and shared professional understanding across the school. 

 

9. Summative Assessment in Foundation Subjects (Years 1–6) 

At Banks Road Primary School, summative assessment in the foundation subjects is designed to be accurate, 

meaningful and workload-sustainable, fully aligned with the EEF’s guidance that assessment systems should be 

purposeful, consistent and efficient. To achieve this, each foundation subject uses a subject-specific assessment grid 

that provides clear, curriculum-aligned expectations for the end of each unit. 

 

These grids ensure that summative judgements are rooted in actual curriculum content, not generic skill statements, 

and that they reflect the progression model of each subject. Teachers use these grids to make an overall judgement 

about whether each pupil is: 

• Working Towards the expected standard 

• Working At the expected standard 

• Working at Greater Depth within the unit 

A. How Teachers Use the Assessment Grids Across a Unit 

Although each subject has its own discipline-specific features, all grids follow a shared structure. 

Ongoing formative evidence across the unit 

During teaching, teachers gather evidence through: 

• Classroom observation 

• Pupil work (e.g., sketchbooks, written outcomes, practical performances) 

• Questioning and discussion 

• Quick-check tasks and modelling checkpoints 
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In Art, teachers make light-touch formative notes across the three domains of knowledge, practical, theoretical and 

disciplinary, linked directly to the taught content of the unit. The grid is intended to reflect curriculum learning, not 

artistic “talent”, and supports fair and consistent judgements across the school. 

In PE, teachers often take a clipboard into lessons and annotate the grid during physical activities to capture real-time 

observations of motor competence, rules/strategies/tactics, and healthy participation. These notes feed directly into 

the summative judgement at the end of the unit. 

In History, teachers use the grid to track the development of substantive knowledge, disciplinary thinking, and 

vocabulary across the unit, beginning from the principle that most pupils will meet the expected standard and 

moving pupils forwards or backwards based on secure evidence. 

 

B. Making Summative Judgements at the End of the Unit 

At the end of each foundation-subject unit, teachers review the evidence collected and use the front page of the grid 

to make one overall summative judgement for each pupil. 

What this looks like in practice 

• Teachers do not mark every piece of work for summative purposes. 

• They instead review the accumulated evidence and match it to the descriptors on the grid. 

• The judgement is based on whether pupils have secured the key knowledge, understanding and disciplinary 

skills taught in that unit, not on unrelated general ability. 

Examples 

Art: 

Teachers consider the full range of evidence, sketchbook development, research pages, practical outcomes, and 

discussions, to determine whether pupils have secured the intended progression in practical, theoretical and 

disciplinary knowledge. 
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PE: 

Teachers look at observed performance across lessons (motor competence, use of rules/tactics, engagement and 

teamwork) and judge where pupils sit relative to expected outcomes. No additional testing is needed. 

History: 

Teachers review written outcomes, oral contributions, retrieval tasks and bookwork to judge substantive knowledge, 

the use of historical vocabulary, and disciplinary thinking such as sequencing, inference and cause/effect.  

This ensures summative judgement is closely connected to what was taught, and avoids unnecessary marking or 

additional workloads, consistent with the DfE/EEF workload principles. 

 

C. Inputting Summative Outcomes into the Online Tracker 

At the end of each unit: 

1. Teachers enter a single judgement per pupil into the school’s online tracking system (Working Towards / 

Working At / Greater Depth). 

2. There is no requirement for uploading evidence or entering multiple statements. 

3. This approach maintains a high signal-to-noise ratio: a small number of meaningful data points each year. 

This system ensures that summative assessment adds value without increasing workload. 

 

D. How Subject Leaders Use the Data 

Subject leaders access the summative data to: 

• Identify patterns of attainment across year groups 

• Spot strengths and gaps in curriculum implementation 

• Plan CPD, resourcing and curriculum refinement 

• Monitor equity for different pupil groups 

• Prepare for subject reviews, learning walks and deep-dives 

Because the judgements derive from standardised, curriculum-aligned grids, the data is trustworthy, comparable 

across classes and years, and gives subject leaders a clear overview of the effectiveness of their curriculum. 
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For example: 

• The Art Lead can analyse progression in practical, theoretical and disciplinary knowledge across the school.  

• The PE Lead can review how pupils are developing motor competence, tactical understanding and healthy 

participation in line with the curriculum map.  

• The History Lead can track how well pupils are securing core narratives, historical vocabulary and disciplinary 

thinking across different Opening Worlds units.  

Subject leaders then feed this into action planning and curriculum improvement. 

E. Why This Approach Works 

Our approach to summative assessment in foundation subjects: 

• Ensures consistency and fairness through shared, subject-aligned descriptors 

• Reduces teacher workload by using evidence already generated in lessons 

• Provides valid information rooted in curriculum knowledge rather than generic skills 

• Supports subject leadership and school improvement through accurate, comparable data 

• Reflects EEF guidance that assessment should be tightly linked to high-quality curriculum design and 

manageable for teachers 

This ensures that summative assessment serves its true purpose: informing teaching, understanding pupil progress, 

and strengthening the quality of education across the school. 
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Section 5: FFT Supported Pupil Progress Process at Banks Road 

At Banks Road Primary School, our approach to Pupil Progress Meetings is designed to ensure that teachers are 

supported, confident in their assessment information, and fully prepared to discuss pupil outcomes, barriers and 

next steps. We use FFT Aspire Pupil Tracking as our whole-school platform to underpin this process. 

         

1. Teacher Assessment & FFT Data Entry 

Before each Pupil Progress cycle (Autumn, Spring, Summer): 

• Teachers assess pupils in Reading, Writing and Maths. 

• They enter attainment and progress data into FFT Aspire. 

• FFT generates progress indicators and flightpaths which help teachers understand whether pupils are on 

track to meet end-of-year expectations. 

This ensures that every teacher arrives at their review discussion with accurate, up-to-date information. 

2. FFT Meeting with the Assessment Lead 

Once teachers have updated their FFT data, they meet with the school’s Assessment Lead. 

The purpose of this meeting is to: 

• Check that teachers understand their class-level and pupil-level data. 

• Explore the progress indicators and projections FFT provides. 

• Identify pupils who are exceeding, meeting, or below expected progress. 

• Ensure teachers feel confident and supported before the Pupil Progress Meeting. 

• Begin (or update) the Pupil Progress Proforma, including:  

o percentage breakdowns (ARE+, ARE, below ARE) 

o names of pupils in key groups (lowest 20%, SEND, PA, PP, EAL) 

o mini action plans for Reading, Writing and Maths 

o identified misconceptions, barriers and next steps 

o teacher reflection and notes 
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The Proforma becomes a working document, built on each term, so that patterns and progress across the year 

remain coherent and visible. 

3. Pupil Progress Meeting (with Headteacher and/or Deputy Headteacher) 

Following the FFT meeting: 

• Teachers bring their updated Pupil Progress Proforma (now underpinned by FFT data). 

• The meeting focuses on:  

o pupil progress across the term 

o evaluation of previous actions 

o groups requiring targeted support 

o curriculum or teaching adaptations 

o agreed priorities for the next term 

• The Proforma is updated during the meeting and becomes the “single source of truth” for pupil outcomes. 

4. Continued Use Across the Year 

The same Proforma is revisited in: 

• Autumn Pupil Progress Meeting 

• Spring Pupil Progress Meeting 

• Summer Pupil Progress Meeting 

By using the same structured document throughout the year: 

• Teachers can see the impact of earlier actions. 

• Leaders can monitor progress trajectories clearly. 

• Transition information becomes thorough and traceable. 

• The process remains supportive, developmental and evidence-driven. 

5. Why This System Works 

• The FFT pre-meeting supports teacher confidence and data fluency. 

• The Pupil Progress Meeting focuses on professional dialogue rather than admin. 

• One Proforma per teacher ensures clarity and consistency across the year. 

• Data discussions are aligned with whole-school assessment points (Aut2, Spr2, Sum2). 

 

  



Pupil Progress Meeting 

1 

 

 

Teacher/s  

Year/Class  

Review with  

Date  

 

Reading  

 End last year End of autumn 

term (data) 

End of spring term 

(data) 

End of summer 

term (data) 

Notes- Agreed targets 

% on track to 

attain below ARE 

     

Children’s names      

% on track to 

attain ARE 

     

Children’s names      

% on track to 

exceed ARE 

     

Children’s names      

Lowest 20%      
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Interventions / 

outside agency 

support 

     

Evaluation of 

progress 

     

Surprises  

Children to watch  

Reading mini 

action plan 

Issue Children Action/s  What success will 

look like 

Parental 

Engagement 

Evaluation (next 

meeting) 

        

        

        

 

Writing  

 End last year End of autumn term End of spring term End of summer term Notes 

% on track to attain 

below ARE 

     

Children’s names      

% on track to attain 

ARE 

     

Children’s names      
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% on track to exceed 

ARE 

     

Children’s names      

Lowest 20%      

Interventions / 

outside agency 

support 

     

Evaluation of 

progress 

     

Surprises  

Children to watch  

Writing mini action 

plan 

Issue Children Action/s What success will 

look like 

Parental Engagement Evaluation (next 

meeting) 

       

       

       

       

 

Maths  

 End last year End of autumn term End of spring term End of summer term Notes 
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% on track to attain 

below ARE 

     

Children’s names      

% on track to attain 

ARE 

     

Children’s names      

% on track to exceed 

ARE 

     

Children’s names      

Lowest 20%      

Interventions / 

outside agency 

support 

     

Evaluation of 

progress 

     

Surprises  

Children to watch  

Maths mini action 

plan 

Issue Children Action/s What success will 

look like 

Parental Engagement Evaluation (next 

meeting) 
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Class Profile  

Child’s name Attendance / 

Punctuality 

Behaviour Behaviour for 

learning 

Safeguarding SEN/D Pupil Premium EAL  Parental 

Engagement  

         

         

         

         

         

         

         

         

         

         

         

 


