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This statement details our school's uses of pupil premium funding to- help improve the

School omerview:

Detail Data

School name St James CE Primary
School

Number of pupils iy schoob 164

Proportion, (%) of pupil premium eligible pupils 42.68%

Academic year/years that our curvent, pupil premiumy strateguy | 2024 -25

plary covers (3 year plans are recommended) 2025-26
2026-27

Date this statements was published, December 2026

Date orv which ib will be: reiewed, July 2027

Statement authorised; by Mrs Jennifer Young
Excecutive Headteacher

Pupil premium lead, Miss' Laurery McDonald,
Inclusion and Intervention
Lead

Gomernor / Trustee lead

Mr Joe Hearey, lead, for




Fund: |

Details Amount

mewaﬂowhmvﬂwamdmw £115,750

PWWMWMWWW £0
(enter £0 if not applicable)

Total budg;etfor\t}\wamdmwgeon
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Part A: PupALpr\emmmstx‘aiegg,plm

Statement of inbent

St James CE. Primary School ts v one~form-entry school, withy nursery, proaision from the age of two, located, v
the heart, of Haydock, St Helens. We serve o diverse communiy where: many families expenience socio-economic
challenges. St Helens is ranked as the 26ths most deprised, local authority v England, while 71.1% of our pupils

lise withiry IDACT bands' A-F and, 9.6% speak Englishy as anv additional language: Our school plays an important

Wehamedu\b.}wdﬂwt@subsbwwhab p:oporhomqﬁdﬂdmawsdwobw{ﬂwwmied’langmg,edwdopmenhlm
MWW%WWMWW@WMWWWW
language, literacy, numeracy ands personal, deselopmenty are essentiol, for future leaming and success: We are

access to o high-quality education that, enables them to- thrinve academically, socially and emotionally. We are
Our pupil premiuny strategy s underpinned by highs expectations, a graduated, approach to- support ands evidence-
informed practice. We aim to address gaps irnv atbainment; throughy high-quality teachings targeted: academic

Our bespoke and, engaging Journey Curricuurm nurtures: curiosity, and supports alls pupils iny becoming confident
articulate learners withs high aspirations. It prosides o carefully sequenced, and, well--structured pathway for
Our approachs is responsive to bothy common challenges and, individuol needs: It is rooted, in robust diagnostic
designed, to- complement; one ancther and, proside o coherent; programme of support that enables pupils to- excel.
To ensure thab our strategy, s effective, we will:

o adopt a whole-school approachs inv whichs alli staff take responsibility for disadmantaged, pupils’ outcomes

o ensure that our actions are informed, by national researchy and, o strong exidence hase;

e establish clear and measurable success critericy ands




Challenges
This details the
disadvartaged

pupils.

Challenge
number\

Detail, of challenge

Early language demelopment

underdereloped ordl language skills and: gaps in their vocabulary. In 2025, 23.3%
of pupils meb the expected, standard, irv the Reception Baseline Assessment. By the
end, of the academic year, 66.7% had achieved their Early Learming Godls,
reflecting the positive impach of targeted: supporti End-of-year datas showed: o small
62.5% of disadwantaged childrery achienving their Early Learming Godls compared,
with, 68.2% of their peers. While this gap s relatively narrous, the datas reinforces
the, importance of early language development: as a foundation for success v the
early years and, for continued, progress: across Key Stages | and, 2.

Securing Foundational Knowledge:

Internal datos national assessments, and teacher observiations showr thab o
standard, irv Reading, Writing and: Maths by the end, of Key Stage 2.
Reading: At the end of KS2, 69.2% of disadvantaged, pupils achieved the expected,
standard, or higher, compared with, 71.4% of non-disadmantaged, pupils. Although,
the gap has narrowed, to- 2.2%, it remains important to continue identifying and
Whiting: Similarly to- reading, outcomes for disadvantaged pupils b the end of
KS2 were closely aligned, with those of their non-disadwantaged peers: Overall,
69.2% of disadmantaged: pupils achieved the expected standard: or higher,
compared, with, 71.4% of non-disadvanbaged, pupils. While the remaining gap is
Maths: At the end of KS2, 69.2% of disadwantaged pupils achieved the expected
standard, or higher; compared withy 85.7% of non-disadwantaged: pupils: The
difference of 16.5% highlights the need, to- confinue identifying and addressing




Social, Emotional, and, Mental, Health:
deneloping effective self-management skills: The EEF reports that children from
emotional, learning (SEL) skills at all ages compared, to their more affluent; peers:

Limited, ing and, { the Wider World:

Through, corwersations and classroomy discussions, b has become evident that many
aspirations, ands understanding of the opportunities aaailable to-them invthe wider
world: Tt also- affects their ability to relate to- broader curriculumy content,

Attendance:

Datar for the 2025/26 academic year indicates that overall, school attendance
remained broadly irv line with, the national, average ob 94.96% (45% nationally).
While aftendance was offected by the significant, absence of o small number of
pupils withy SEND due to- medical, needs; there was o substantial, reduction v
persistent; absence, which fells froms [1.6% in 2024/25 to- 3.82% i 2025/26. This
support and, close monitoring of aftendance. The Education, Endowment
Foundations (EEF) highlights that poor attendance is o significant, barrier to
aftendance an important fackor v improving outcomes: As o result, attendance
remains o key prionity within the school, with, ongoing monitoring, early




Intended outcomes

Intended outcome Success criteria
childrery including curriedumy and; as o resully achieve well, closing the gap
knouwledge for We see clear evidence of impach in the early years, with
communication and language. This provides o solid foundation
Children, identified throughs the Language screery inv Recep-
following Neli, intervention
Pupils will be able to- articulately talk abou their learming
Increased, proportion of disadmvantaged, pupils inv Key Stage |
and, 2 achiexming the Expected, Standard, o aboue across the
curricubum,
2. Improved foundational o  Outcomes indicate that, disaduantaged: pupils are making
- ° Pupxbpx\ogx\e)s&mmng&dﬂnonsh\af@’dwbsuppor\tt&
regularly reviewed ands adapted, irv response to




3. To improve the well- *  Pupil questionnaires; pupll voice and steff observations

reduce the bariers self-regulate.
confidence and readiness to learn
e Lesson observalions show improved engagement,
challenges.
o Behaviour information indicates o reduction v incidents that

o Assessments of targeted, pastoral and social and, emotional

starting points
k. Pupils demelop a secure o Pupil voice demonstrates that pupils can confidently articulate
understanding, of the their- knowledge of the: history and: geography topics they are

e Book monitoring demonstrates that pupils are building upor
U\mpnmknowledgemddwdopmg@mundﬂsmndmg

of key concepts
o Retriemal activities show thab pupils remember and, apply,
5. To confinue to close o Aftendance datas demonstrates arv improsement in attendance
the gap i attendance for disadmantaged, pupils and: @ narrowing of the gap with

or senerely absent is reduced:
e Punctuality records show a reduction irv lateness among,




o The attendance team and Educations Welfare: Officer proside
e Indiwvidudl ditendance plans are regularly reviewed and, shousr




Teaching (for example, CPD, recruitment; and. retention)

Budg,eted cost: £57,875

Actinity

Ewdmml‘hobsupport&thwapproad\/

Challenge
rumben(s)

On going staff CPD, coaching
continue to- ensure Oracy

Moss and, Washbrook (2016) found that

pupils receiring FSM are 1.6 times more
ab age S5 compared; to their non-FSM
peers/ This gap grows to be twice as
by the age of Il.

Further reseanchs from EEF evidences
that oral, language interventions harve o
high impact on amerage (+6 months for
primary age and +/ months during early
years)

Oral language interventions ares based,
mter\ventwn&mtosuppmtl@aww&
support adults to ensure they model, and,

10




listening and, as combination of the tuwo-
alls showr positive impacts onv atbainment.
There s evidence to suggest that: pupils
admantaged counterparts v deseloping
learning later irv their school lives. Givery
that Oral language approached, car be
pupilswhoambehnd;l‘hﬂppw&momb
peers.

Ea/r\hU»Yeax\s/Corrmwumhoml EEF
Toolkit

Gender Gg@ ley and, L@gg%g
Do\/\dopnth | Urw\»ex\sihéz oaC Bristol

Oral interwentions | EEF
( . [ . .uk/
)

To continue to embed, and
dﬂ\AdopRWIand/Fr\@shstapt
suppm\tand/CPDmeaﬂlg;
WWTWRWIW
package:

The Education Endowment, Foundation
(EEF) has conducted multiple
evaluations of Read Write Inc. (RWI)
Phonics, and, the findings shour thab it
inouledger partcularly for

guuk/news/eef-publishes-independent-
evaluation-of-read-wnite~inc-phonics-
and-[resh-start

11



https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://www.bristol.ac.uk/media-library/sites/education/documents/bristol-working-papers-in-education/Understanding%20the%20Gender%20Gap%20working%20paper.pdf
https://www.bristol.ac.uk/media-library/sites/education/documents/bristol-working-papers-in-education/Understanding%20the%20Gender%20Gap%20working%20paper.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start

To implement the enhanced,

Englishy Scheme i from EYFS
- Year 6 with clear

support children's language

UvboﬂvEnglishandau*os&

the curriculum.

The National Curriculuny states: ‘Pupils
across the whole, curriculum Teachers
approachy v a furv and effectise manner:

By the end, of the Reception year; childrer
who are eligible for the Pupil Premium are
onv amerage 4.6 months behind other
childrery irv their learning, according to- this
analysis

stage~for-a-reason-the- crucial-
importance~of-the-early-years

age. Yeb childrer from the poorest; 207%
are already o year behind withy spo- ken
vocabulary by 5. There are many, childrer
irv our classrooms who need support, and,
also so- many words to learu Thus, a

Wwwappxoamwwﬂed/(ﬁon

‘Ready, Steady, Write' s o comprehen~
sive and exidence-based, English scheme.
It provides o sequenced; ambitious

ab ite core and has as strong, focus orv
vocabulary demelopment.

\4 and Oral, L Teach-
ng/and/Lea/r\rUng/TooLkib | EEF

12



https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

EEF’&W&MMMOJCWW@
foundations irv language and,
comumunication leads to- measurable
m\pl\o«»e,rnﬁnbs/w&ﬂldpexﬂs/oui:corm

.uk/nﬂue/whut-w@ve-lewwad-mg
exaluations

Implement the Ready, Steady
Read, Together programme
across Key Stage 2 to
compx\ehemsiomcmd/
engo,gmmtﬂﬁwh

The Education Endowment; Foundation
(EEF) highlights that reading

making arv amerage of / monthes
oddkhonubp:ogpes& Th@seappx\oam
by skilled readers. They are particularly
beneficial inv helping disadmantaged,
gz.uk/ education- widmc,e/mhmgz-
LaaxW-tooLkit/r\eadmg/—compx\e}wwiorv
strategies

The Department, for Educations The
Reoding;l:r\anmmk;miphaxsiswﬂrw
Key Stage 2 and recognises the value of

2, b

13



https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

ons/the-reading-framework-teaching~

Staff CPD and, cuiculurn EEF researchs shows that teaching 2,4
embedding the 2024- 2025 | have o highy impach o pupil, progress
History, Geography, Reading | hitpsi//educationendoumentfoundation:

and Spelling Scheme,

14


https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/early-years/literacy/developing-vocabulary-in-early-years-education
https://educationendowmentfoundation.org.uk/early-years/literacy/developing-vocabulary-in-early-years-education
https://educationendowmentfoundation.org.uk/early-years/literacy/developing-vocabulary-in-early-years-education

Continue to- embed, and, The DfE non-stabutory guidance has l, 2, &
dermelop the use of the Maths beerv produced; in conjunction with, the
No- Problem scheme and, National Centre for Excellence inv the
resources to- ensure it s used Teaching of Mathematics, drawing on
learmers including further stoff | Maths qui KS | and, 2.
CPD and staff coaching. (publishing.service.gouuk)
Th@EEFg&dﬂml&based/oma/r\angboaC
2 and 3
ance~reports/early-maths
To build foundational Educations, Endowment Foundation
knouwledge iy EYFS and KSI by (EEF) hos funded and is currently
implementing the NCEMT evaluating the NCETM  Mastering
Mastering: Number program Number programme; iy EYFS and, KSI
including CPD for staff and, Early findings' and, raionale suggest:
implementing Mastering e Denelop fluency and flexibility, with
Number across Key St | through  short, focused
age 2. sesslons:

e Build strong foundational, number
sa’mUmRecepi‘iomYeapLand;Yean
2

.orguuk/projects-and-

number-trial

15



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial

Staff CPD (including NPQLPM
and, NPQSENCO) to contirue
mathematics.

Ev(derweaﬁr\onwt}wEEF sug,g,fyst&ﬂwb
well-designed: professional
dm»elopmenb(PD) ha&a/posib'we
oduction/documents/pages/ Teacher-
professional-

denmelopmentipdf? v=1 759654 /96
Reading leaders (Heads of Fuidence shows that early literacy
Department Early Years & approaches have an average impach of
KSI) and, RWI coordinator four months additional progress.
training for- staff ab all, levels. |, k/earlyyyears/toolkit/early-literacy

16



https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796

ngfi@damdama@po&@ov@xampl& tutoring, one~-to-one support

Budgeted, cost: £34,725
Acﬁmtg, Ewdenwl‘hobsuppod‘&ﬂwwopp:oadv Chau,a\ge
numben(s)
addressed,
Continue to Engage ir There is evidence to- suggest that pupils from |
NWEWLW lower socioeconomic backgrounds are more likely

Sor\eerwmgzuzsumg/ﬂrw
Languog@su\eemohf,ok;

using NELI in EYFS

o combination of the two all show positire
impacts on attainment

over o periods up to 12 weeks:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

NELT L Intervention | EEF
Addiﬁonal/phomm Phonics approaches have a strong evidence [, 2,
sessions targeted ab base indicding o positive impact on pupils,
disadrantaged pupils who particularly from disadvantaged
WW interventions have beens shown to- be more

17



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Pupd&m’th@inter\vmhmgmupmude+3 moni‘h&oaﬁ

Fresh, Start pupils i

FOPUPP@(‘KSZ addxhonabprogm@s&uvneodm@ag@compm@d/tot}w
o conh\obg,f\oupaﬁer\ZZweek&
o /] ' ' uk/

C

W\dmto are high impact orv average (+6 months). Alongside

J 9 phonics it is v crucial component of early reading

Gr*oup[\/\ai‘h&session&
Maths  support  to

understanding  and,
dereloping Mathe

Evidence indicates thaly small, group: interventions carv be o

// ’ ' Juk/ -
schools/school- i 2-
academic~ ? SOUrCes oMV

18



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/fresh-start
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/fresh-start
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com

Wider strategies (for example, related, to- attendance, behariour, wellbeing)

Budgeted, cost: £23,150

Acinl Evidence that supports this approach Challenge:
number(s)
addressed,

Indismidual pupd& There & extensive emidence associaking childhood, ,2,3.4,5,

wills receine SEMH MWW%MWW

suppor\t’dﬂrou,gh atschoobandwlutex\[itpe(&g/.,mpbovedamdﬂYuo

check-ins and, w{fhp,eer\&)

targeted EEF Social, and, Fmotional |

(nferventions to educationendowmentfoundationiorg.uk)

dweiopemohonab / . A

delimered, by trained uk/education-emidence/teaching-learning-

sia&jitoprowde

Sta&jﬁandﬂws&wob EMWMMWWW@ 123,45,

including the EWO, 1 A .

wil to gx.uk/eduwhom—w(derwe/teadwigj— Lecwnimg/—

the attendance and A

toolkit/parental-engagement,
disadfvanto)g,ed Thmi&a;sh\on.gzhnk;bdumotbendonwand,
pupils by | attainment: “i general; the higher the overall
e with WWW%KS,H@MH@MM
parents. This will oaﬁaﬁ‘,ainmmbatfheendoaCKSZ." DOEE’S'ML
include meetings School, Attendance: “There i v clear link betweery

19



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

mornings, and, Education data lab researchs (October 2020):
where appropriales | Found, a relationship between, absence nates ond
mmmm disaduantage rates. Withiry thes north-west of
sarental, England, there is o very strong relationship
school. attendance lowen iy LAs with higher
disadnantage: Aduice froms the National, Strategies
(hosteds on the National Archires) says thats
e The links between attendance and,
achiessement, are strong
Pupils with persistent absence are less kel to- attairy
ot schoob and stay v education ofter the age of 16
Jears
My Happy Mind 123,65,

The evidence shows that SEL interventions carv lead:
to- an average of +3 months additional progress v
academic outcomes over the course of o year and,
enhance pupils self-management, of emotions;
decision-making skills; and, interactions withs others,
contributing to- improved mental health, and, well-
being.
hitpsi//educationendowmentfoundationonguuk/educati
emotional- ing? sources COMY

Total budgeted, cost: £115,750
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com

Part B: Re\wooﬁoutconmwt}wpxwu&amdmww
TMWWWMMWWMWMWWWZOZ5@ZOZ6
amdmiog,e,on

OWWWWMWM%W@@WWMMM
memmmwmwwmw
Early Language, Demelopment

contributed, to improved, outcomes inv Reception. I 2025/26, 71.4% of pupils achieved o Good,
Lemel of Denelopment; (GLD), arv increase from, 60.0% in 2024/25. Outcomes for
disadmantaged pupils also- improsed significantly, rising from 37.5% inv 2024/25 to 62.5% v
2025/26.

Securing Foundational: Knouwledge

Outcomes for disadmantaged pupils at the end, of Key Stage 2 demonstrate that the strategies
expected standard.

e Reading: 69.2% of disadmantaged pupils achiemed the expecteds standard, compared to
71.4% of non~disadvantaged, pupils; representing o gap of just 2.2 percentage points.

o Whiting: 69.2% of disadvantaged pupils achieved the expected standard, compared to
71.4% of their non~disadmantaged peers, agairy resulting inv v gap of 2.2 percentage
points.

o Mathematics: 69.2% of disadrantaged pupils achiemed, the expected standard,
compared to- 85.7% of non-disadmantaged pupils. Whilst a gap remains, disadmantaged,
pupils demonstrated, secure attainment; withs ouver two-thirds meeting age-related
expeckations.

* Reading, Writing and Mathematics Combined (RWM): 61.5% of disadmantaged pupils
achiered the expected standard, compared, with, 71.4% of non-disadmantaged, pupils.
This represents o notable improvement from 50.0% of disadvantaged pupils achieving
the combined, measure inn 2024/25.
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In Key Stage |, nmestments ins the schools phonics provision continued, to secure strong
outcomes. In 2025/26, 80% o}dwadwantag&dpupd&mebfh&exped@dstandmdwfh@
PhorﬂwSoerng/ Check, compaped/toqo% oanupxl&over\aUJ.

Attendance remained, o key prionity throughout: 2025/26. Whole-school attendance was
44.96%, broadly irv line with, the national, amerage of 45%. A significant; success was the
reduction inv persistent; absence from 11.6% i 2024/25 to 3.82% i 2025/26, withy only fise
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Extm“allg/prowded:progmamme&

NA

Service pupil premium funding (optional)

Measure Details

Homdidgowspmdg,oup N/A
allocation last academic
y,e,an?

What was the impact of N/A
pupils?
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