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This statement; details our school's use of pupils premium funding to- help improve the

It outlines our pupils premiurm strategy, how we intend, to- spend, the funding, inv this academic

School, omerviens:

Detail Data

School name St James CE Primary
School

Nurnber of pupils inv schoob |64

Proportion (%) of pupil premium eligible, pupils 4:2.68%

Academic year/years thats our curvent, pupil premiumy strategy | 2024-25

plan covers (3 year plans are recommended) 2025-26
2026-27

Date this statement; was published December 2025

Date on whichs i wills be: reaiewed July 2026

Statement authonised, by Mrs, Jennifer Young
Execubive Headteacher

Pupil premium lead Miss' McDonald,
Interventiony ands Inclusion
Lead.

Gowvernon / Trustee lead M Joe, Heanesy, Lead, for
disaduantaged, pupils




Fund; |

Detail Amount

Pupil premium funding allocation this academic year £le775

Total budgeb for this academic year

If your school s an academy v o trust that: pools this
Fundmg,sbai‘efh@amounbwadablatowschoobthw £12,775
omdmiog,ean




Part A: PuPALpretmumsh\abeggplm

S’mianenbo‘{;mfﬁnb

At James CE. PWSM@@WWWMWWHW St Helens, serving a diverse

of four mdzappx\oximabelgﬁo% spmkEnghdwa&maddthaLMnW The school is situated, withirv o local,

deanedZO% wos&ﬂ'\@oounh\g/ Cu:\r\enﬂiéa, 64-% qﬁounpupd&hmow{ﬂ\mIDACI bands B and E. We have
also identified that: o substantial proportion of childrery enter school withs limited language deelopment. To-

mwwwmmmmmwmwwmm@ We,

Our pupil; premium strategy is rooted, inv highs expectations, o graduated approachs to- support, and, evidence-
informed, practice. We aim to- close attainment; gaps by, providing targeted, academic interventions, pastoral
care; ands wider ennichment; opportunities. This includes support for pupils known to- children's social, care,
looked-after children; and those withy English, as' an additional language or low starting points v

Our Journey Curniculuny offers o bespoke: and, engaging learning expenience that, nurtures cuniosity and,
supports all pupils inv becoming articulate learners with, high aspirations. It provides o well-sequenced, and,

Our approach, will, be: responsine to- common, challenges and indinidual, needs, rooted, inv robust diagnostic
assessment, not assumptions abouts the impach of disadwantage: The approaches we have adopted,
complement; eachs other to- help pupils excel. To ensure they are effective; we will:
*  adopb o whole school approach in whichs everyone takes responsibility for disadvantaged pupils’
oufcomes and raises expectations of what they can achieve
* ensure our actions are evidence based, in, National research,
*  provide high quality training and. support which focuses ory an ffectivee cumiculum and teaching
and, learning
e hanve cear, measurable success criterior
*  beflexible and responsive to meeting any changing local; and, national needs




Chollenges

This details the key challenges to- achiexrement thaty we have identified among our

Challenge: | Details of challenge
rumber
| Early language deselopment:

underdeneloped oral language skills and, significant; vocabulary gaps. In 2024,
only 6.7% of pupils meb the expected standard, inv the reception baseline assessment.
Howener, by the end, of the academic year, 60% achieed their Early Leaming
reveals o stark gap in outcomes belween disadvantaged, and, non-disadvantaged,
pupils: onlyy 33% of disadvantaged, children achiemved their Early Learming Goals
compared to- 100% of their peers. This disparity underscores the critical, importance
v the early years but also- as a driser of progress and, attainment; across Key
Stage | and, Key, Stage 2.

Securing Foundational: Knowledge:

Internal data, national; assessments, and, teacher observations shour thab a
standard, i Reading;, Writing and, Maths by the end, of Key Stage 2.
standard, ab the, end, of KS2 has declined by, 7.1% and, remains significantly lower
disadmantaged pupils was 35.7% lowerthar for their non-disadvantaged, peers.
ab the end, of KS2 remains significantly lower thar that: of their non-
disadmvantaged peers, withy 50% of disadmantaged pupils achiering the expected
standard, compared to- 85.7% of their non disadmantaged, peers.

Maths: There has been o positive increase in the percentage of disadvantaged,
pupils achiering the expected standard, with, arv increase of 33.3% from the
prexious academic year. Howener, withiny KSI, only 36% of all, pupils achiered, the
expected standard: Within this percentage; 20% of pupils who- achiemed the
expected standard, were disadvantaged, compared to- 50% of non-disadvantage




Social, Emotional, and, Mental, Health:
demeloping effective self-management, skills. The EEF reports that children from
emotional learing (SEL) skills at all ages compared, to- their more affluent, peers.

Through corwensations and, classroomy discussions; it has become evident that maruy
world: It also affects their ability to relate to- broader curriculums content,

Attendance:

Data for the 2024-25 academic year indicates an improvement; iy oaerall, school
attendance, N&ngzoﬁr\om/ Q4.25% to 96.02%. Aﬂandunoewnong/dlsadnontaged/pupd&
also increased, from 92.78% to- 45.3%. Despite this progress; o gap remains belween
The Education, Endowment, Foundation (EEF) highlights that poor attendance s o




Tntended outcomes

Intended outcome Success criterio
C}\ddjmmdudmg, wwwhumonda&@mﬂb,aduwowdhdo&ngfhegap
knowledge for We see clear evidence of impach in the early years, with,
disadmvantaged, pupils. Reception baseline datas showing strong progress inv

communication and language. This provides a solid foundation
Children identified, throughs the Language screen iy Recep-
following Nelis interuention.

Increased, proportion of disadvantaged pupils in Key Stage |
and 2 achiering the Expected Standard, or abowve across the
curriculum.




. Improved foundational

ting ond,
lﬂﬂt@l Lﬂb.w o

. To improve the well~ Pupil questionnaires and, observations show ar increased,
being of puplls and. obllityy to- self-regulate.
reduce the barriers

Increase resilience and, behariour ing.
| upls for-Learning,
face with sociol andb Resilience and behariour has improved throughy regular
. . engagement; withir lessons.

. Pupils denvelop o secure Pupils will, be able to- articulate their knouledge of the
able to- articulate their Pupils will, make links to- their leaming, showing they
confidence and) clardby. Monitoring of books and: pupils voice will shous that:

confidence.

" To continue to close Attendance continues to- improve; showing that the gap s
the gap irv attendance closing.

EWO and, attendance team will, support parents o




this academic year to- address the challenges listed, aboue.

Teaching (for example, CPD, recruitment; and, retention)

Budgeted, cost: £56,387
Aoﬁ»dg, Evidence that supports this approad'\, Chaﬂzng@
numben(s)
addressed,

On going staff CPD, coaching
continue to- ensure Oracy
‘articulate learners’

Moss and, Washbrook (20|6)Jﬁow\d/thab

pupils receiving FSM are |.6 times more
ab age S compared, to their non-FSM
peers/ This gap grows to be twice as
by the age of |I.
FW@WMEEFM&W
that oral, language interventions hame a
highy impact on amerage (+6 months for
pﬂmmy/ag,emd;+7 moni‘h&dumng/w{g
years)

Oral language interventions are: based,
mi:erwenhon&mmtowppo&l@ox\nm
support adults to- ensure they model, and,
vocabulary demelopment:




listening and, o combination of the tuo-
all: shour positisve impacts onv attainment.
There s emidence to- suggest that pupils
admvantaged, counterparts inv desreloping
learning, later irv their school lives. Guvery
that Oral language approached, can be
pupils who are behind, their peers in orals
peers.

EWY@OJ‘&CWMM| EEF
Toolkit

Gender Gap Literacy and Language
Demelopment | University of Bristol
Oral language interventions | EEF

)

o continue to- embed, and, The Education Endowment; Foundation
desmelop RWI and, Fresh start (EEF) has conducted multiple
including ongoing consulbanciy evaluations of Read Write Inc. (RWI)
support and, CPD primarily, Phonics, and the findings shour that, i
through the, Trust RWI support, | can support foundational, reading
hackage knowledges particularly for

evaluation-of-read-write-inc-phonics-
ond fresh- start
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https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://www.bristol.ac.uk/media-library/sites/education/documents/bristol-working-papers-in-education/Understanding%20the%20Gender%20Gap%20working%20paper.pdf
https://www.bristol.ac.uk/media-library/sites/education/documents/bristol-working-papers-in-education/Understanding%20the%20Gender%20Gap%20working%20paper.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start

Tolmplerwmt’dwenhanced/
Englishy Scheme iv EYFS and,
Year | Mﬂwdmvocabulorg;
children's language

irv bothy Englishy and across
the curriculumu

The National Curriculury states: ‘Pupils
across the whole curriculum. Teachers
approach, irv a fury and, effective manner.

By the end, of the Reception year, childrery
who- are eligible for the Pupil Premium are
orv awerage .6 months behind, other
childrery irv their leaming, according to- this
analysis

stage~[or-arreason-the-crucial-

age. Yeb childrer from the poorest; 20%
are already o year behind with spo- kery
vocabulary by 5. There: are; many, childrery
irv our classrooms who- needs support, and,
also- so- many words to learru. Thus, o

year-on-year approach is called for.

‘Ready, Steady, Write' is a; comprehen-
sive; and, emidence-based, Englishy schemes
It provides o sequenced, ambitious

ab its core and, has o strong focus onv
vocabulary development,

VocobuLa:\té/and/Or\aLLangumge| Teach-
mgzondLeWNng/Todkib | EEF
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https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/early-years/its-called-the-foundation-stage-for-a-reason-the-crucial-importance-of-the-early-years
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

EEF's recent evaluations of early years
communication leads to measurable
mmpxovmmt&mohildj\enﬁs/o&icomm

exaluations

Staff CPD and, curriculurm
exl}wrwwxb’dumigh
embedding the 2024- 2025

History, Geography, Reading
and, Spelling Scheme.

EEF r\e/seaxd'ushow&ﬂwab’tmd\mg
hawve o high impact on pupll, progress
// ' '

(24

, 2, &
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https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/news/what-weve-learned-from-findings-from-seven-early-years-evaluations
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/early-years/literacy/developing-vocabulary-in-early-years-education
https://educationendowmentfoundation.org.uk/early-years/literacy/developing-vocabulary-in-early-years-education
https://educationendowmentfoundation.org.uk/early-years/literacy/developing-vocabulary-in-early-years-education

Contirnue to- embed; and,
denvelop the use of the Maths
No- Problem, scheme and,
resources to ensure b is useds
CPD and. staff coaching,

Tobuild;oﬁoundahmol;
knowlbdg,ew EYFS and KSI b)g/
'tmplmmﬁngﬂth@ NCEMT
Ma,ster\ing Number\progmm
U\duding/CPD(ﬁonstaJ}.

The DfE non-statutory guidance has
beerv produced, irnv conjunction with the
National, Centre for Excellence i the
Teaching of Mathematics; drawing or
Maths, guidance, KS_|_and, 2.pdf
(publiﬁ}ung.ser\m.gomuk)

The EEF guidance is based on o range of
Improving Mathematics v Key Stages

2 and 3
hitpsi//educationendowmentfoundar

Education Endowment Foundatior
(EEF) has (Fundf,d and & wN\enﬂH,

woluai’ing, the NCETM Masbewing/
Number programme v EYFS and KSI

® Develop fluency and, flexibility with

OBuild;stlvng/ofounduhonuLnumben
mmRmﬁm,Yew\Land/Yeax\
2

on/orojects/ .
trial

13



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mastering-number-trial

Staff CPD (including
NPQLPM and NPQSENCO) to-
knowledge across reading,

Reading leaders (Heads of

DeparbnentEar\lH/Yew\sf&

KSI) and RWI coordinator
training for stoff ab all Leels.

Evidence from the EEF suggests that
dwdopmmb (PD) has o posd‘uve
ht_t@:/ /detichumol wsb/.glggd@&nﬁt/ pr
oduction/documents/pages/Teacher-
professional-
dmdopmmhpd&?w|75q6547q6

Ewdenwshow&ﬂwi‘;w‘lghw‘aog
QWWWWWW

%M@?@lg Wd@@m
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https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1759654796

Budgeted, cost: £ 28,193
Actinvitry Evidence that supports this approach Challenge
numben(s)
addressed,
Continue to- Engage iy There s enidence to suggest that pupils from |
Nuffield Eanly Language lower socioeconomic backgrounds are more likely
Intervention (NELT) to- be behind, their more adwantaged counterparts
program, ensuring b is | iny developing early language and speech skills
robustly implemented: which may offect their school, experience and,
Sercening using the learning later ir their school lves.
Language screen check The average impact of oral, language
and targeted, support interventions, including dialogic; actities such as
using NELT in EYFS ' i

15




Usbe:ungzwxd;a/oombinahmo}thebmoushmu

NELI Language Intervention | EEF
Add.duonaLPhomm Phonics approaches hare a strong envidence
sejs&on&’tar\gﬁtf,d/ab base indicating a positise impack on pupils,
sessim&over\a;per\{odxupfoQ weekst
Phonics | Toolkit Strand, | Education
Endowment Fwidabtom! EEF
L Pupils inv the intervention group made +3 months of
UPP&NKSZWW control group after 22 weeks.
phonics/reading support. J/ | i uk/
ect&andrwaluahm/m@ M;stax\t
Cmpf\dﬁm&mﬂuﬂmg, Research, shows that reading comprehension,
addxhonal;oppor\mnmw’fo Alongside phonics i is o crucial component; of
strategies taughb v whole: | hitpsi//educationendowmentfoundationuong,
class r\eadingx lessons. uk/ed Cotjon,—eAM'dence/teochinqurleamjnﬂur
Gr\oupf\/\zf:m&se/ssion& Fu o MMW. .
" , carv be o powerfuls tool for- supporting some pupils
disaduantaged puplls WWWWWW
Maths support to- y . .
address gaps in hitps://educationendowmentfoundation.org.
uk/ schools/school~ i
\derstarding and w;fﬁw . planning-
deneloping Maths support/2-targeted-academic-

ixppgi?@m Wd%m
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https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/fresh-start
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/fresh-start
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support?utm_source=chatgpt.com

Budgeted, costz £ 28,193

Ad‘imhéz Evidence that wppa*t&t}u&opproadv Chaﬂenge
numben(s)
addressed,

Indiridual pupils will There s extensive exidence associating ,2,3,4,5,

receime SEMH support childhood, social and, emotional, skills withs

check-ins and, targeted, life (exge, improved, academic performance,

all, delivered by tratned EEF_Social, and, Emotional, | eamingipdf(

provide personalised, y . .

high-quality support. ' J ”

Sta&ﬁ i e school, Evidence shows that pwmi‘al/ engagement 2345,

the EWO, will work to- outcomes.

improve the attendance httpsi//educationendowmentfoundation.or

and: Wwpiid& by/ gzuk/edumhonrwdmce/’tmdungr lf,o.mm/g/—

toolkit/parental-engagement

witthy parents. This will

parents, organising coffee

mornings; and, where

poxentol:engogmmh
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https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

There i o strong link between attendance
and, aftainment: “iny generaly the higher the
overall, absence rates across the, KS, the lowen
the likely lenel, of attainment b the end, of
KS2.” DJE’s Improving School, Attendance:
“There ts a clear link between, poor
attendance at school and, lower academic
Education data lab research, (October
2020): Found, o relationship between,
absence rates and, disaduantage rates.
Withiry the north-west of England, there s o
very strong relationship betweeny school
attendance lowenr iny LAs with higher
disadwmantage. Adwice from the National,
Strotegies (hosted on the National, Archixes)

swé&thab:

e [he links betweerv attendance and
OPule&unﬂvpu&ﬁta\bob/senwmles&hkdg
booi:tmmabsdwooband/stwgwedxmbxm;
aﬁmﬂweag,eoauégwsl
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https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

My Happy Mind,

The envidence shows that SEL
interventions can lead to- an average of
+3 monthe additional progress in
academic outcomes over the course of a
year and enhance pupils: self-management
interactions with, others, contributing to

l,eax\rung/? utrmsow*cefdwbgpb.oom

1,2,3,4,5,

Total budgeted costz £112,280
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=chatgpt.com

Part B: RWO}WWH\&WWW
This details the impact that, our pupil premium activity hads onv pupils i the 2024 to- 2025
academic year.

The literacy schemes (English, Reading, and, Spelling) have been implemented, and, embedded,
ambitious and, place quality literature: and, vocabulary deselopment ab their core. The 2025
Key Stage 2 SATs results showr that SO% of disadmantaged childrern achieved the expected,
standard, iy Writing, arv increase from 4-2.9% the preaious year:

During the 2024-25 academic year, Read Write Inc (RWTI) continued, to be: embedded,
with, ongoing expert support and consistent; CPD. Additional phonics sessions targeted, at
disadvantaged pupils inv KSI were implemented, and, closely tracked. This is reflected; irv the,
Year | phonics screening check results, with 42.9% of all, pupils passing, including 90% of
70% of disadmantaged pupils reached the pass mark.

Smﬂllrgx\oupand/on@—WOne Fresh Sta;\tmtex\venhon&cmihrwed;ﬂumjg}\oubﬂw y,ean(Fof\

childrery irv Upper Key Stage 2, supporting pupils to- make progress from their indisidual

TMMWO&PMBMMWMWWW@WW\MM@%W
Inv Reading, the 2025 Key Stage 2 SATs results show that 75.0% of all. pupils and, 50.0%
of disadmantaged, pupils achiemed the expected standards While there has beerv anv omerall
increase inv pupils meeting the expected standard, compared to- 2023-24., there has beerv o
Analysis of internal reading assessment; data indicates o smaller cohort thary inv preaious
years, withy a higher proportion of pupils for whorm English is' arv additional, language. This
analysis will be used, to- inform the actimities of the 2025-26 Pupils Premiunmy strateguy.
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During the 2024-25 academic year; Maths No- Problem resources (purchased, in 2022-23)
continued to- be embedded, and, refined across the schooly, supported by ongoing, staff CPD
and, coaching fromv the: Maths Hub. This inmestment; has had, o clear impact, with the 2025
Key Stage 2 SATs results showing that 83.3% of disadmantaged, children achieed the
expected standard, iy Mathematics, o significant increase from 50.0% the premious year.
The number of families and, children requining social and, emotional support has continued,
to rise inv recent years, leading to increased referrals to- external agencies and greater
pastoral support needs withiny school. The appointment of a Pastoral and, Safeguarding
Manager has beery instrumental in addressing, these needs; enabling the implementation of
a comprehensise range of pastoral, and, well-being support across the school, including
school, therapy dog sessions, Lego Therapy, Mental, Healthy support and, emotional
regulation interventions. The tracking of pastoral ands well-being support continues to- be
effective i monitoring the number of sessions and impact onv pupils needed, SEMH support
irv school.

Across the year, the school has worked hard, to continue to- promote attendance. Through
the uses of CPD for the attendance team and, working with, the EWO officer, attendance for
disadmantaged, pupils has improved, from 92.78% iny 23-24 to 45.3% v 24-25. This
attendance incentives were successfuls
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Externally provided, programmes

NA

Service pupil premium funding (optional)

Measure Details

Howdidg,owspfmd/g,oun N/A
allocation last academic
g,eax\?

V\/hﬂbwa&ﬂf\empopto(ﬁ N/A
pupil, premiurm eligible
pupils?
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