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Intent (Our aims, culture and ethos)

Upon leaving Marus Bridge, we want our children to have the knowledge, understanding and
drive to be responsible and transformational members of a diverse and global society.

Our curriculum aims to provide all children with a broad and ambitious learning experience,
enabling the acquisition of interrelated knowledge and skills whilst developing new interests and
passions.

We want our pupils to develop transferable vocabulary to provide them with the language they
need to articulate the connections and knowledge they have acquired, opening the door to
future learning.

Implementation (How is this achieved?)

Macro-level (subjects and topics):

On a Trust level, subject leads for each area of the curriculum have devised a set of over-
arching curriculum objectives which meet the National Curriculum Standards (2014). These
over-arching objectives (See Appendix 1 for example) are listed in our ‘Subject Specification
Policies’ and are woven into our subject End Points Documents (see Appendix 2 for
example) which use the overarching-objectives as a baseline, but personalises the
curriculum to our school context.

The objectives listed in each subject End Point Documents are used to deliver a series of lessons
on a topic-by-topic basis. The planning/delivery of these topics can be divided into 3 distinct
categories:

Developed by subject Scheme-Assisted Subjects taught by

leads and class Specialists
teachers
» Geography e Music (Kapow) e PE (staff from local
« History o RE (Kapow) high school — 1 out of
« PE « DT (Kapow) 2 Ies§ons per week.)
« PSHE « Spanish (Janet Lioyd | * MUsIC (Wigan Music
o Art Primary Languages Service in Y4)

Spanish)

PE (PE planning)
Science (Snap
Science)
Computing (Purple
Mash)

In line with the National Curriculum (2014), the following weekly time allocations are given to

each subject:

Science Humanities | Spanish | Music | RE Comp | Art/DT| PSHE PE
100/ 90/120 30mins 45 45 60 60 45 120
120 mins mins | mins | mins mins mins mins
mins
KS2 Science Humanities | Spanish | Music | RE Comp | Art/DT | PSHE PE
90/120mins | 90/120 30mins 45 45 60 60 60 120
mins mins | mins | mins | mins mins mins




Throughout each subject, knowledge is taught to be remembered not merely encountered.
Our End Points Documents map key concepts and frames well chosen, powerful knowledge,
with transferable vocabulary. Our approach to curriculum implementation is through spaced
retrieval practice and plenty of overlearning to ensure that knowledge sticks and is
deepened throughout the course of our curriculum.

To facilitate this, the following structure is applied to our delivery of each topic within every
subject:

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6
Teach A Teach B Teach C Teach D Teach E Teach F
Prior- Prior Prior Prior Prior Prior
learning knowledge A knowledge A knowledge A knowledge A knowledge A
Session - - - -
Retrieve prior + New Prior Prior Prior Prior
knowledge Knowledge knowledge B knowledge B knowledge B knowledge B
relating to the
topic. + New Prior Prior Prior
Knowledge knowledge C knowledge C knowledge C
Look at the + New Prior Prior
knowledge Knowledge knowledge D knowledge D
organiser for
tgi;gg_lc + New Prior
Knowledge knowledge E

The vocabulary selections for each topic are purposefully transferable and build upon prior
knowledge. For instance, the example below shows how prior knowledge of relevant
vocabulary is incrementally built upon on a topic-by-topic basis:

Key: EYFs vocaB LKS2 VOCAB
Topic: Local
Geography Y5
Investigating Coasts

For our pupils with SEND, teachers adapt their lessons accordingly using the SEND Toolkit
(see Appendix 3).



Micro-level (lesson-by-lesson):

The Marus Bridge 10

This document sets out our approach to teaching and learning. We have written it following
reading a wide range of research evidence, induding Rosenshine, Ofsted Research Reports and
Visible Learning. The pedagogy and metacognition strands underpin how lessons are delivered
across all subjects. (See Appendix 4)

Lesson structure for foundation subjects
On a lesson-by-lesson basis, the following structure is followed.

1.

C

Recap main learning (end point) and vocab from previous sessions. Refer to working
walls. If first session make links with prior knowledge. Assessment opportunity and new
vocabulary introduced.

Set up the new learning for the lesson, WALT shared (from End Point document), Teach,
explore, investigate. All the time modelling the new vocabulary. Use 3 step approach I
do, we do, you do. Ensure modéelling, shared work, practical activities, allow children time
to talk and discuss. (Rosenshine principles)

Demonstrate progress towards the WALT/end point. Written outcome, quiz, orally, post
its? Assessment opportunity 2

Add new learning to the working wall for knowledge retention and support. Children to
reflect upon their understanding of the end point nclude new vocab and key knowledge
from end points document.

1-Recap and daily review

Lesson Structure for

4-Display and Reflect

foundation subjects

2-Teach new end point

3-Assess understanding




The vast majority of (how many? — why do we aim for 80%? Is this a DfE statistic?)
pupils achieve the expected standard in a range of subjects. We check all
judgements carefully and support each other to be consistent.

How is learning assessed in the wider curriculum?
Children are assessed against the End Point questions are assessed as following:

PKS Children have not been exposed to the full curriculum due to a
significant SEND.
WTS Children can't answer 80% of the questions listed in the End Point

document for this subject.

EXP Children answer over 80% of the questions listed in the End Point
document for this subject.

Gifted and | Children show a specific talent for an aspect of the subject.
Talented

Low stakes testing methods include:

e Quizzes

e Classroom questioning

e Daily Review analysis

e Questionnaires

e Self and peer assessments

e Presentations

e Speaking and listening activities

e Prior learning activity

e Knowledge Review Week activities

e At the end of each unit, children complete a written test based on the End Points for that
topic. This is used to inform teacher judgement.

When is learning assessed in the wider curriculum?
We assess children’s growing knowledge in every lesson on a formative level and at two points
in the year (Spring 1, Summer 2) on a summative level.

How to we monitor this impact?

Each academic year, every subject is audited by the subject-lead through conducting pupil
interviews, completing book-looks, lesson observations and chatting with staff and analysing
data. Teachers receive personal feedback from audits to ensure continuous reflective practice.
Subject leaders then identify strengths and targets to work towards over a 12-month period
which feeds into annual subject action plans. Any target year



Appendix 1

Example over-arching objectives from the Key Spec Policy for History:

KS1

Objectives

Pupils should develop an awareness of the past, using common words and phrases relating to the
passing of time. They should know where the people and events they study fit within a
chronological framework and identify similarities and differences between ways of life in different
periods. They should use a wide vocabulary of everyday historical terms. They should ask and
answer questions, choosing and using parts of stories and other sources to show that they know
and understand key features of events. They should understand some of the ways in which we
find out about the past and identify different ways in which it is represented. In planning to ensure
the progression described above through teaching about the people, events and changes outlined
below, teachers are often introducing pupils to historical periods that they will study more fully at
key stages 2 and 3. Pupils should be taught about:

changes within living memory. Where appropriate, these should be used to reveal aspects of
change in national life

events beyond living memory that are significant nationally or globally [for

example, the Great Fire of London, the first aeroplane flight or events commemorated through
festivals or anniversaries]

the lives of significant individuals in the past who have contributed to national and international
achievements. Some should be used to compare aspects of life in different periods [for example,
Elizabeth I and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim
Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole
and/or Florence Nightingale and Edith Cavell]

significant historical events, people and places in their own locality.

Pupils should continue to develop a chronologically secure knowledge and understanding of British,
local and world history, establishing clear narratives within and across the periods they study. They
should note connections, contrasts and trends over time and develop the appropriate use of
historical terms. They should regularly address and sometimes devise historically valid questions
about change, cause, similarity and difference, and significance. They should construct informed
responses that involve thoughtful selection and organisation of relevant historical information.
They should understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local and
world history outlined below, teachers should combine overview and depth studies to help pupils
understand both the long arc of development and the complexity of specific aspects of the content.
Pupils should be taught about:

Changes in Britain from the Stone Age to the Iron Age

Roman Empire and its impact on Britain

Britain's settlement by Anglo-Saxons and Scots

Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor
Local history study

Study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond
1066

Achievements of the earliest civilizations — an overview of where and when the first civilizations
appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient
Egypt; The Shang Dynasty of Ancient China

Ancient Greece — a study of Greek life and achievements and their influence on the western world

Non-European society that provides contrasts with British history — one study chosen from: early
Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization ¢. AD 900; Benin
(West Africa) c. AD 900-1300.
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Appendix 3:

Marus Bridge SEND Toolkit for the
Wider Curriculum

Non-Negotiable Adaptions
(should be considered in EVERY lesson):

1) Reduce the amount of knowledge to be learnt (3-4 pieces maximum)

2) Concentrate on the content, not the task

3) Link to prior-knowledge

4) Limit admin tasks (avoid spending too much time on admin which may hinder cognitive
load — such as cutting out or writing long WALTS)

5) Model activities (I do — we do- you do)

6) Consider IEPs/EHCPs (Ie — consider how a hands-on activity might affect those with
sensory needs and adapt appropriately. Consider whether buff printing will be helpful)

10



Possible Adaptions

(Select where appropriate for each subject/lesson):

Visual Aids

vocab/concepts rather
than wordy definitions

Provide images to explain

Key Vocabulary Banks
Using vocab from the End
Points, reduce the number
and send some key vocab
home, or rehearse in school.

Continuous Provision
Provide an alternative
hands-on activity for the
children to access.

Pre-Teaching
Could a member of staff/a
volunteer give some input

before the lesson?

Mixed Ability

Groups/Pairs

Try to limit group size to 3

children to ensure that all

children are actively

involved. Give SEND children

a specific role within the
group.

Print Longer WALTS
Depending on individual
needs, this may help some
SEND children to reduce
cognitive load.

Adapted Knowledge

Organiser
Reduce the vocabulary and
provide visuals.

Differentiated Texts
If using texts/books as the
source of information,
differentiate the text/book.
Use online sources for this
for workload

Provide Additional
Adult Support

Provide Additional

Simplified Recording
Brain Breaks

Methods

Such as a reduced table in
science, or a partially
completed bar chart

Differentiated Research
Sources

Consider Timings of

Interventions
Ensure that children do not
miss a whole unit/input for
intervention.

Reduce Distractions
(In a lesson such as music,
would excess noise prevent
children from engaging?
Could they complete the
lesson in a quieter spot?)

Adapt the Apparatus
Eg — provide larger
equipment in PE etc...

Individual Interests
Tap into individual interests
to help represent
nformation. Eg — a child who
loves drawing might make a
picture to represent what
they’ve learnt in History

11
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ENJOY

\o‘ The Rowan
Learning Trust
Our logo was carefully chosen to represent the children, young people

and adults in our learning community who strive for excellence
through high aspiration and high expectation.

16



The Rowan Learning
Wigan, Wh3

Company Number 8010k

2 The Rowan Learning
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