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Pupil Premium Strategy Statement: 
Highfields Academy  

At Highfields, we strive to inspire a love of learning in our pupils, fostering confidence in 
their unique identities and equipping them with the skills and knowledge needed for the 
next stage of their educational journey. Our core values -respectful, resilient, rewarded, 
responsible, and rounded- reflect this commitment. We are dedicated to providing every 
pupil with the opportunity to achieve their full potential through excellent progress. We 
firmly believe that social disadvantage should never be a barrier to a child's future success.  
The Pupil Premium Grant is additional funding given to publicly funded schools in England 
to raise the attainment of disadvantaged pupils and close the gap between them and their 
peers. 

Our primary aim in using the Pupil Premium Grant is to diminish the differences between 

pupil groups. 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 2025-2026 

Detail Data 

School name Highfields Academy  

Number of pupils in school  237 

Rec – Y6 - 210 

Nursery – Y6 - 27 

Proportion (%) of pupil premium eligible pupils 14% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2024–2025 

2025–2026 

2026-2027 

Date this statement was published December 2025 

Date on which it will be reviewed September 2026 

Statement authorised by LAB 

Pupil premium lead Charlotte Williams 

Governor / Trustee lead Lynsay Lawson 
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Funding overview 2025-2026 

Detail Amount 

Pupil premium funding allocation this academic year 
£40,040 

 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£0 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our approach for using Pupil Premium and Recovery Premium is based on a tiered 

approach: 

-Investing in high quality teaching 

-Targeted academic support 

-Wider strategies 

 

At Highfields Academy, our intention is to ensure all children are inspired and love 

learning and achieve their full potential. We provide a purposeful, inspiring and inclusive 

learning environment where children access high quality teaching and learning 

opportunities. This will prepare them with the knowledge and skills needed to take on the 

stage of their school journey. 

At our school, we maintain high expectations and aspirations for all pupils, including 

those eligible for Pupil Premium funding. When designing our Pupil Premium Strategy, 

we carefully consider our school's unique context, the starting points of our pupils, and 

the specific challenges they face. 

To ensure our approach is evidence-based and impactful, we use the Education 

Endowment Foundation (EEF) Guide to inform our decisions. Our spending is driven by 

current research and best practices, enabling us to provide targeted support that 

addresses the needs of every child and fosters their academic and personal growth. 

Disadvantaged pupils may face various barriers to learning, such as limited support at 

home, weak language and communication skills, low confidence, behavioural 

challenges, and issues with attendance and punctuality. Complex family situations can 

also hinder their ability to thrive. We understand that these challenges are diverse, and 

there is no universal solution to address them all. 

As highlighted by the Education Endowment Foundation (EEF), “good teaching is the 

most important lever schools have to improve outcomes for disadvantaged students.” 

With this in mind, we are committed to enhancing the quality of teaching through targeted 

professional development (CPD) for our staff and robust recruitment practices. 

We provide targeted support to help narrow gaps and enable pupils to achieve their full 

potential, not only academically but also by offering wellbeing support to ensure they are 

emotionally prepared to learn. This support is reviewed regularly to ensure it reaches the 

pupils who need it most. When a pupil no longer requires support, it is reallocated to 

benefit another child in need. 

A significant barrier for our disadvantaged pupils is their limited access to wider 

experiences (cultural capital). To address this, we aim to enrich their opportunities 
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through thoughtful curriculum design and an extensive range of extracurricular activities. 

Additionally, we value the importance of strong home-school partnerships and strive to 

work closely with parents, fostering collaboration to support and encourage their child’s 

progress. 

Our Ultimate Objectives: 

• To narrow the attainment gap between disadvantaged and non-disadvantaged 

pupils. 

• To ensure all disadvantaged pupils in our school meet or exceed the nationally 

expected progress rates. 

• To support the health and wellbeing of our pupils, enabling them to engage with 
learning at an appropriate level. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Narrowing the attainment gap in maths and reading across all year 
groups within Key Stage 2 

2 Narrow the attainment gap in writing  

3 Barriers to learning which may be related to SEND (Special Educational 
Needs and Disabilities) or SEMH (Social Emotional Mental Health) 

4 Some pupils have limited life experiences and some families may 
struggle to finance wider school opportunities that support understanding 
in different subject areas 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged pupils who are not on track to 
meet their age-related expectation in maths, 
reading and writing will make accelerated 
progress.  The gap between their expected 
attainment level and current attainment level 
will close. 

• An increased percentage of pupils will reach 
the expected standard in Maths, Writing and 
Reading from their current assessment level 

• Gap will reduce in attainment made between 
PP and non PP 

• Where a child has complex SEND needs, 
they will make progress towards their long 
term EHCP outcomes. 
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Pupils access appropriate interventions to 
meet their learning needs and gaps in 
knowledge 

• As the children’s learning needs are 
analysed and addressed, PP pupils make at 
least expected progress or exceed the 
targets set 

Achieve and sustain improved mental 
wellbeing for all pupils in school, particularly 
those identified as disadvantaged 

Improved wellbeing for those identified will be 
evaluated using different tools and resources: 

● Pupil Voice 

● Staff Voice 

● Parent voice 

● ELSA programme 

● Reduced incidents of dysregulated behaviours 
due to emotions as logged on CPOMS 

 

All children, including those eligible for pupil 
premium will be settled and secure in school 

Pupils will have their emotional needs met and 
will be happy and ready to engage and learn. 

Identified pupils will show improved attendance 
of 95% + 

Pupil wellbeing survey results will have 
increased percentage of pupils reporting they 
feel safe and happy in school. 

The percentage of pupils eligible for pupil 
premium participating in extra curricular 
activities will be increased. 

All children, including those eligible for pupil 
premium will have access to educational trips 
and visits 

Pupils will have enriched life experiences and 
the opportunity to learn outside of the classroom 
to experience what they may not outside of 
school  

Achieve and sustain improved attendance 
particularly for those who have historical low 
attendance and are disadvantaged 

Increase the percentage of disadvantaged 
pupils who have above 95% attendance 

Activity in this academic year 

This details how we intend to spend our pupil premium this academic year to address 

the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £29,837 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Quality First Teaching 
across all classes 

 

The best available evidence indicates 
that great teaching is the most important 
lever schools have to improve pupil 
attainment. Ensuring every teacher is 
supported in delivering high-quality 

1, 2, 3 
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teaching is essential to achieving the best 
outcomes for all pupils, particularly the 
most disadvantaged among them. 

 

EEF High Quality Teaching 

Teaching and support 
staff reorganised to 
allow more targeted 
support of pupils in 
years 4-6. 

 

£11,469 – 12 hours (1x 
HLTA 3x mornings per 
week) 

 

£7,986 – 8 hours (1x 
HLTA 2x mornings per 
week) 

 

TOTAL = £19,455 

We have analysed the needs of our year 
3-5 children and have identified that 
making a small group of pupils with 
identified needs and catering for them 
(through our Nest provision) would allow 
teachers to increase the amount of 
attention each child will receive.  

 

Reducing class size is an approach to 
managing the ratio between pupils and 
teachers, as it is suggested that the 
range of approaches a teacher can 
employ and the amount of attention each 
student will receive will increase as the 
number of pupils per teacher becomes 
smaller. 

EEF Reducing Class Size 

1, 2, 3 

CPD opportunities for 
all subject leads 

 

National College - £1600 

 

1x morning allocation 
(per week) for subject 
leader release time/CPD 
- £81 - 1X MORNING 
COST x 39 = £3159 

 

TOTAL = £4759 

 

Supporting high quality teaching is 
pivotal in improving children’s outcomes. 
Indeed, research tells us that high quality 
teaching can narrow the disadvantage 
gap. Effective professional development 
(PD) plays a crucial role in improving 
classroom practice and pupil outcomes. 

EEF Effective Professional Development 

1, 2, 3 

All pupils can 
evidence that they 
know more and 
remember more in all 
subjects, embedding 
concepts in their long 
term memory. 

 

Teachers promote 
opportunities for 
discussion and check 
pupil understanding 
routinely and 
systematically in all 
lessons (e.g. through 
EGPS Flashbacks) 

 

Subject matter is broken into blocks or 
units with predetermined objectives and 
specified outcomes. 

 

A high level of success should be 
required before pupils move on to new 
content – it is crucial to monitor and 
communicate pupil progress and to 
provide additional support for pupils that 
take longer to reach the required level of 
knowledge. 

EEF Mastery Learning 

 

Organising information visually can 
support pupils’ understanding of content, 
making abstract learning more concrete 

1, 2, 3 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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Knowledge organisers 
for some foundation 
subjects are used to 
support pupils to know 
more and remember 
more 

 

Knowledge organisers 
are adapted for SEND 
pupils and tailored to 
their needs and learning 

 

Pre and post topic 
assessments 

and reducing reliance solely on the 
verbal. 

 

Examples might be a Frayer model, a 
Venn diagram, a knowledge organiser, a 
T‑chart of pros and cons, a mindmap or 
a timeline. It’s clear how this visual 
representation of information might 
support understanding for a child who 
struggles with their executive 
functioning, or who has a delay in 
language. 

 

EEF Cognitive Strategies 

Enhancement of our 
reading curriculum, 
planning and 
assessment in line 
with DfE and EEF 
guidance 

 

Creation of a storytime 
spine to develop 
children’s vocabulary 
and exposure to age-
appropriate texts, 
along with purchasing 
of relevant resources 

 

Involvement in Childer 
Thornton English Hub 
Reading Project 

 

Accelerated Reader – 
£2135 

 

Storytime spine - £1000 

 

TOTAL = £3135 

 

After analysis of reading across KS2 at 
the end of last year, it was identified that 
children were not always reading texts 
that matched their reading ability. Some 
of the books pupils were choosing were 
not varied in genre or author. Promoting 
a love of reading was also an identified 
priority.  

 

Phonics approaches have been 
consistently found to be effective in 
supporting younger pupils to master the 
basics of reading, with an average impact 
of an additional five months’ progress. 
Research suggests that phonics is 
particularly beneficial for younger 
learners (4−7 year olds) as they begin to 
read. Teaching phonics is more effective 
on average than other approaches to 
early reading (such as whole language or 
alphabetic approaches), though it should 
be emphasised that effective phonics 
techniques are usually embedded in a 
rich literacy environment for early readers 
and are only one part of a successful 
literacy strategy. 

 

EEF Phonics 

 

1, 2, 3 

Consistent use of DfE 
validated Systematic 
Synthetic Phonics 
programme. Deliver 
Little Wandle Phonics 
and Early Reading in 
EYFS, KS1 and 
struggling achievers 
in KS2 (Rapid Catch-
up). 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading, 
particularly for the disadvantaged. 

 

“Early literacy approaches typically 
increase children’s learning by about 
four months. Approaches that develop 
literacy skills and knowledge can have 
an important effect on early reading. The 

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/news/eef-blog-cognitive-strategies-lets-have-a-think
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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Training and support 
for all staff and for 
parents 

 

 

£750 (annual online 
subscription for Little 
Wandle, including 
training videos, parent 
resources and 
assessment materials) 

 

 

 

evidence for the positive impact of early 
literacy approaches is extensive. 

 

Careful monitoring of progress in reading 
is particularly important to target 
approaches effectively. For example, 
moving from knowledge of letter names 
and sounds to early phonics.” 

 

EEF Early Literacy Approaches 

 

Studies in England have shown that 
pupils eligible for free school meals 
typically receive similar or slightly greater 
benefit from phonics interventions and 
approaches. This is likely to be due to 
the explicit nature of the instruction and 
the intensive support provided. 

 

It is possible that some disadvantaged 
pupils may not develop phonological 
awareness at the same rate as other 
pupils, having been exposed to fewer 
words spoken and books read in the 
home. Targeted phonics interventions 
may therefore improve decoding skills 
more quickly for pupils who have 
experienced these barriers to learning. 

EEF Phonics 

Embedding new 
implementation of 
assessment resource 
(as introduced last 
academic year): 
Insight and NFER 

 

Insight - £820 

 

NFER Reading - 
£25.50x3 = £76.50 

£76.50x6 (Y1-Y6) = 
£459 

 

NFER Maths - £25.50x3 
= £76.50 

£76.50x6 (Y1-Y6) = 
£459 

 

TOTAL = £1738 

Any consideration of curriculum should 
be inextricably bound to understanding 
quality diagnostic learning assessments. 
If you want to use assessments to tell 
you whether students have learnt 
something, you need to be clear what it 
is you wanted them to learn in the first 
place. Clarity about the intended learning 
(ie, the curriculum) is crucial if we want 
to create or select questions for an 
assessment that will tell us what has 
been learnt. 

 

Ideally, this includes thinking about the 
sequencing and anatomy of that 
learning. When a learning aim or task is 
complex, clarifying the curriculum 
includes identifying sub-skills or 
components on which the whole 
performance depends, specifying 
prerequisite knowledge and 
competencies that must be in place, and 
knowing how to combine these elements 
to build up the whole. If we understand 
this anatomy, we can create 

1, 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches#:~:text=Common%20approaches%20include%3A,to%20different%20kinds%20of%20writing.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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assessments that are much more 
diagnostically helpful. 

 

EEF Use Of Assessment 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions) 

Budgeted cost: £15,795 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Pupil Progress 
meetings track 
progress of PP pupils 
and appropriate, timely 
interventions are put in 
place 

 

 

Targeted deployment, where teaching 
assistants are trained to deliver an 
intervention to small groups or 
individuals has a higher impact. 

It is particularly important to ensure that 
when pupils are receiving support from 
a teaching assistant, this supplements 
teaching but does not reduce the 
amount of high-quality interactions they 
have with their classroom teacher both 
in and out-of-class. 

The average impact of the deployment 
of teaching assistants is about an 
additional four months’ progress over 
the course of a year. 

 

EEF Teaching Assistant Interventions 

1, 2, 3 

Reading Practice 
Sessions (EYFS-KS1) 
using Little Wandle 
Scheme 

 

£27(p/h) x 5 = £135 x 39 
= £5265 

 

 

 

 

All children appear to benefit from early 
literacy approaches, but there is some 
evidence that certain strategies, 
particularly those involving targeted 
small group interaction, may have 
particularly positive effects on children 
from disadvantaged backgrounds 

 

EEF Early Literacy Approaches 

1, 2 

Keep Up and Catch Up 
(EYFS-KS1); Rapid 
Catch Up (KS2) using 
Little Wandle Scheme 

 

Targeted deployment, where teaching 
assistants are trained to deliver an 
intervention to small groups or 
individuals has a higher impact, 
whereas deployment of teaching 
assistants in everyday classroom 
environments has not been shown to 

1, 2, 3 

https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
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£27(p/h) x 10 = £270 x 39 
= £10,530 

 

 

have a positive impact on learner 
outcomes. 

The average impact of the deployment 
of teaching assistants is about an 
additional four months’ progress over 
the course of a year. 

Research which focuses on teaching 
assistants who provide one to one or 
small group targeted interventions 
shows a stronger positive benefit of 
between four and six additional months 
on average. Often interventions are 
based on a clearly specified approach 
which teaching assistants have been 
trained to deliver. 

EEF Interventions 

Priority readers with 
reading volunteers and 
TAs throughout the day 
as often as possible 

- Lowest 20% focused 
on PP children 

Effective diagnosis of reading 
difficulties is important in identifying 
possible solutions, particularly for older 
struggling readers. Pupils can struggle 
with decoding words, understanding 
the structure of the language used, or 
understanding particular vocabulary, 
which may be subject-specific. 

 

A wide range of strategies and 
approaches can be successful, but for 
many pupils they need to be taught 
explicitly and consistently. 

 

It is crucial to support pupils to apply 
the comprehension strategies 
independently to other reading tasks, 
contexts and subjects. 

EEF Impact of Consistent Approaches 
to Reading 

 

Evidence has consistently highlighted 
that both decoding (the ability to 
translate written words into the spoken 
the sounds of spoken language) and 
comprehension (the ability to 
understand the meaning of the 
language being read) skills are 
necessary for confident and competent 
reading, but neither is sufficient on its 
own. 

EEF Reading Fluency 

1 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/news/why-focus-on-reading-fluency
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £2378 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

ELSA 

• Curriculum to be fully 
accessed and 
disruption/distraction in 
lessons to be limited 
because of use of self-
help strategies and 
increased self-esteem 
of learners 

• Children’s social and 
emotional health will be 
supported through 
targeted sessions 
focused on their 
individual needs 

 

ELSA - £21 (p/h) x 39 = 
£819 x 2 (afternoons per 
week) = £1638 

 

EEF (+4) 

Social and Emotional Learning – 
interventions which target social and 
emotional learning seek to improve 
pupil’s interaction with others and self-
management of emotions, rather than 
focusing directly on the academic or 
cognitive elements of learning.  SEL 
interventions might focus on the ways 
in which students work with (and 
alongside) their peers, teachers, 
family and community.  These include 
specialised programmes which are 
targeted at pupils with particular social 
or emotional needs. 

 

EEF Social and Emotional Learning 

1, 2, 3 

Life Education Bus 
(workshops) 

• Designed to help pupils 
develop essential life 
skills and knowledge. 
The programme covers 
key topics such as 
emotional well-being, 
healthy lifestyles, 
relationships, and 
safety, providing age-
appropriate activities 
and lessons. By 
engaging in 
discussions, role-
playing, and interactive 
activities, pupils learn to 
navigate social 
situations, make 
informed choices, and 
understand the 
importance of physical 
and mental health. 

 

£740 

Research suggests that teacher-child 
relationships and interactions are an 
important tool to model pro-social 
behaviour (behaviour that aims to help 
others) to children. Evidence also 
suggests that role-play and the use of 
puppets might be useful activities to 
model pro-social behaviour and 
support the development of 
relationship skills. Similarly, joint 
problem solving and collaborative 
activities can enhance children’s 
opportunities to develop and practise 
their relationship skills. 

 

EEF Life Skills and Social Interaction 

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/early-years/evidence-store/personal-social-and-emotional-development?approach=teaching-relationship-skills
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Support to ensure 
inclusion:  pupils are 
supported in all 
educational trips and 
visits  

 

 

Studies of adventure learning 
consistently show positive benefits on 
academic learning and wider 
outcomes such as self-confidence.  
On average pupils who participate in 
adventure learning appear to make 
approximately an additional four 
months’ progress. 

 

Outdoor Adventure Learning 

 

The overall impact of sports 
participation on academic 
achievement tends to be positive but 
low (about two additional months’ 
progress).  However, there is recent 
evidence from the UK that sports 
participation can have a larger effect 
on, for example, mathematics learning 
when combined with a structured 
numeracy programme (with one study 
showing an impact of up to ten months’ 
additional progress).  

 

Sports Participation 

3, 4 

Lateness and absence for 
disadvantaged pupils is 
minimised through 
effective tracking and 
parental engagement 

Establishing good attendance patterns 
from an early age is vital for social 
development. The more time a child 
spends with other children in the 
classroom and as part of broader 
school-organised activities, the more 
chance they have of making friends, of 
feeling included, and of developing 
social skills, confidence, and self-
esteem. 

 

We also know that extended absence 
from school is linked with behavioural 
and social problems. These effects 
can be long lasting and affect a young 
person’s mental health and their long-
term life chances. 

 

Parental communication interventions 
aim to increase awareness of the 
consequences of absenteeism or 
target commonly held parental 
misbeliefs that undervalue the 
importance of regular attendance. The 
aim of these interventions is that 
greater awareness of the 
misconceptions will lead to guardians 
taking a more active role in improving 
their child’s attendance. 

1, 2, 3 

https://oeapng.info/#:~:text=On%20average%2C%20pupils%20who%20participate,the%20course%20of%20a%20year.
https://practicas.summaedu.org/en/sports-participation/
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EEF Supporting Attendance 

Attendance Support 

• Individual targets set for 
each identified pupil 
(through the creation of 
Individual Attendance 
Plans) 

• Analysis of punctuality 
and attendance 

• Meet with parents of 
families identified 

• Analyse attendance 
over time (including 
morning club) to identify 
PP pupils and evaluate 
improvements 

 

 

Pupils’ attainment can only be 
improved if they are attending school.  
NFER briefing for school leaders 
identifies addressing attendance as a 
key step. 

As many as 1.8 million school age 
children in the UK are at risk of hunger 
in the morning.  A hungry pupil cannot 
concentrate.   

 

Sutton Trust 

 

Persistent absence is an immediate 
issue facing schools across the 
country. According to the most recent 
data, almost one in four pupils missed 
more than 10 per cent of sessions in 
the autumn term of 2021, and 1.4 per 
cent of pupils missed at least 50 per 
cent of sessions. 

 

We know these pupils are 
disproportionately more like to come 
from socio-economically 
disadvantaged backgrounds. So 
tackling persistent absence is an 
important part of improving education 
outcomes for this group. 

 

EEF Improving Attendance for 
Disadvantaged Pupils 

1, 2, 3, 4 

 

Total budgeted cost: £48,010 

https://educationendowmentfoundation.org.uk/news/taking-a-tailored-approach-to-improving-attendance
https://www.suttontrust.com/news-opinion/all-news-opinion/teachers-report-growing-numbers-of-hungry-cold-and-tired-pupils/
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 

academic year.  

We have conducted a detailed analysis of the performance of our disadvantaged students over 
the previous academic year, drawing on national assessment data alongside our internal 
summative and formative assessments. To contextualise our findings, we have compared the 
outcomes of disadvantaged students with both national benchmarks for disadvantaged and 
non-disadvantaged pupils, as well as with the performance of their non-disadvantaged peers 
within our school. 

Key Findings 
Progress Overview 2024-2025: 
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Attainment Overview 2024-2025: 

 

 

 

 

 

 

 

 

 

 

 

Attendance Overview 2024-2025: 

 

 

Overall Trends and Next Steps 
1. Progress Overview 
Reading 

• PP: 6% below expected; 47% expected; 12% above 
• NPP: 2% below expected; 46% expected; 10% above 

Analysis 
• PP pupils’ progress in reading is broadly comparable with NPP, and slightly stronger at 

the “above expected progress” measure (12% vs 10%). 
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• Slightly more PP children are below expected (6% vs 2%), though the difference is small 
in absolute numbers due to cohort size. 

 
Writing 

• PP: 9% below; 41% expected; 15% above 
• NPP: 4% below; 43% expected; 12% above 

Analysis 
• A higher proportion of PP pupils are below expected progress (9% vs 4%). 
• PP pupils exceed NPP in the “above expected” category (15% vs 12%), highlighting strong 

progress for a subset, but a more polarised pattern. 
 
Maths 

• PP: 6% below; 50% expected; 9% above 
• NPP: 3% below; 48% expected; 9% above 

Analysis 
• PP expected/above progress combined (59%) is broadly in line with NPP (57%). 
• Slightly more PP pupils fall below expected progress (6% vs 3%). 

 
Overall Progress Analysis 
Strengths: 

• PP pupils’ progress is broadly in line with NPP across all subjects. 
• In all three subjects, PP pupils have a higher proportion achieving “above expected” pro-

gress than NPP. 
• Maths and reading show minimal gaps in expected progress. 

Areas for Development: 
• Writing progress gap is most pronounced at the “below progress” level. 
• The proportion of PP pupils below expected progress is consistently higher than NPP (6–

9% vs 2–4%). 
• Targeted early intervention is needed for those at risk of slipping behind. 

 
2. Attainment Overview 
Reading 

• PP: 12% well below, 21% just below, 24% expected, 9% above 
• NPP: 4% well below, 6% just below, 38% expected, 11% above 

Analysis 
• PP attainment is considerably lower than NPP in both “expected” and “above” categories: 

o PP expected/above = 33% vs NPP = 49%. 
• More PP pupils are in the well-below category (12% vs 4%). 

 
Writing  

• PP: 15% well below, 35% just below, 9% expected, 6% above 
• NPP: 4% well below, 10% just below, 43% expected, 6% above 

Analysis 
• Writing shows the largest attainment gap: 

o PP expected/above = 15% vs NPP = 49%. 
• Over half of PP pupils are below expected in writing (50%+ well below/just below). 
• Despite stronger PP progress, the starting points are significantly lower. 

 
Maths 

• PP: 18% well below, 15% just below, 26% expected, 6% above 
• NPP: 3% well below, 9% just below, 41% expected, 6% above 

Analysis 
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• Large PP/NPP attainment gap remains: 
o PP expected/above = 32% vs NPP = 47%. 

• Higher proportion of PP pupils are well below (18% vs 3%). 
 
Overall Attainment Analysis 
Strengths: 

• A small but significant proportion of PP pupils are achieving at higher standards in all 
subjects, especially reading and writing where “above” attainment exceeds national PP 
rates. 

 
Areas for Development: 

• Attainment gaps are much wider than progress gaps, indicating that although PP pupils 
are catching up, many are not yet at expected standards. 

• Writing and maths present the most significant gaps. 
• High proportion of PP pupils remain in “well below” categories, especially in writing (15%) 

and maths (18%). 
 
3. Attendance Overview 
Attendance Percentages 

• PP: 95.0% 
• NPP: 96.2% 
• National: 94.8% 
• Local Authority: 95.5% 

 
Analysis 

• PP attendance is above national disadvantaged levels and close to LA averages - this is 
a relative strength. 

• PP attendance is up 1.3%, from 93.7%, against the previous academic year (2023-2024). 
• However, the gap with NPP pupils is 1.2 percentage points, which is educationally signif-

icant. 
 

Persistent Absence 
• PP (15–18 days missed): 3 pupils 
• PP (19+ days missed): 3 pupils 
• NPP numbers are higher in absolute terms, but the proportion of PP pupils affected is 

likely notably higher given the smaller cohort. 
 

Key Issues 
• Persistent absence remains disproportionately high for PP pupils even with overall attend-

ance being strong. 
• Small numbers significantly impact averages due to cohort size. 

 
4. Overall Summary 
Key Strengths: 

• PP progress is strong and broadly in line with NPP, with PP pupils exceeding NPP in 
“above expected progress” across all subjects. 

• Reading progress is a notable strength. 
• PP attendance exceeds national figures for disadvantaged pupils. 
• Writing progress suggests interventions are helping pupils rapidly improve from low start-

ing points. 
 

Key Areas for Development: 
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• Attainment gaps are significantly wider than progress gaps, showing pupils are improving 
but not yet reaching expected levels. 

• Writing and maths show the greatest attainment concerns, with over 50% of PP pupils 
below expected writing standards. 

• A notable minority of PP pupils remain significantly behind (well-below group). 
• Persistent absence disproportionately affects PP pupils and continues to limit their aca-

demic outcomes. 
 

Our analysis reinforces the persistent attainment gap between disadvantaged and non-
disadvantaged students, across key year groups. The data and analysis shows the impact 
which our 3-year strategy is beginning to have. In order to continue to accelerate the progress 
of our disadvantaged children, in comparison to their non-disadvantaged peers, and maintain 
an upward trend, we will implement: 

• Targeted interventions in core subjects, particularly in early and middle primary years. 
• Early identification of learning gaps to provide timely and structured support. 
• Tailored teaching strategies that address the specific needs of disadvantaged students. 
• Regular monitoring and review of progress to ensure the effectiveness of interventions 

and adapt strategies as needed. 
 

Alongside this, we have now created individual Pupil Premium Portfolios for all Pupil Premium 
children within school. These will track attendance, prior attainment, current attainment, barriers 
to learning, interventions and impact. These will be updated termly and reviewed at the end of 
each school year; this will further support the key findings detailed in this review. 

Externally provided programmes 

Programme Provider 

Data analysis/demographic 
analysis/assessment  

Insight - £820 

NumBots/Times Table Rockstars  NumBots/Times Table Rockstars - £205 

Accelerated Reader Renaissance Learning - £2135 

Aim Outcome 

Quality First Teaching, individualised pre-
teaching, same day, targeted and 
challenge interventions with instant 
feedback to provide all children with the 
best chance to achieve their full potential. 

Interventions target gaps in learning from 
previous lessons- linked to basic skills in 
English and maths.  

Pre teaching, where appropriate, provide 
opportunities to rehearse skills in 
advance.  

Effective gap tasks and next steps that 
are reviewed.  

Termly pupil progress meetings for all 
vulnerable groups (PP/SEND/EAL/lower 
20%) between Headteacher, Deputy 
Headteacher (Pupil Premium Lead) and 
teachers.   

High involvement with parents over 
course of the year – Stay and Play, 
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Reading Meetings/Workshops EYFS and 
KS1, Parent Consultations, Big Read, 
Drop Down Days (e.g. Wellbeing 
Wednesday, NumBots/TTRS Relaunch) 

Ensure that all school adults access high 
quality CPD. This will provide effective 
interventions, assessments mentoring, 
transitions and well-being support 

In house training and support from senior 
members of staff and subject leaders. 

English and Phonics Leads: Pathways to 
Write and Little Wandle Phonics 

Assessments of pupils, pupil progress 
meetings 

National College accessed, used and 
actions shared and implemented with 
staff 

Ensure pupils are given equal 
opportunities to fully engage with the 
curriculum 

Learning walks/monitoring 

Curriculum review  

 

Phonics and Early reading support in 
EYFS and KS1 

Daily 1:1 intervention seen to have 
greatest impact. 

Phonics rapid catch-up in KS1 and KS2 
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Further information 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium. That will include:  

• Embedding more effective practice around feedback. EEF evidence on feedback 

demonstrates significant benefits, particularly for disadvantaged pupils.  

• A member of allocated staff undertaking, and completing, the TISUK Diploma in 

academic year 2025-2026. This will further enhance the school, and Trust’s, 

approach to behaviour and relationships, develop our understanding of our pupils’ 

needs, give pupils a voice in how we address wellbeing, and support vulnerable 

children and young people affected by trauma and mental health challenges. 

• Two members of allocated staff undertaking, and completing, the NPQ SENCO 

qualification (commencing in academic year 2025). This will further enhance the 

school, and Trust’s, approach to inclusion and supporting vulnerable learners. 

• Creating individual Pupil Premium Portfolios for all Pupil Premium children within 

school. These will track attendance, prior attainment, current attainment, barriers to 

learning, interventions and impact. 

• Offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills such 

as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged 

and supported to participate. 

Planning, implementation, and evaluation 

We looked at several reports, studies and research papers about effective use of pupil 

premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage.   

We used the EEF’s implementation guidance to help us develop our strategy, particularly 

the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities 

and approaches are likely to work in our school. We will continue to use it through the 

implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

