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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Carr Mill Primary School

	Number of pupils in school 
	310

	Proportion (%) of pupil premium eligible pupils
	(48%) 

	Academic year/years that our current pupil premium strategy plan covers
	2024 to 2027

	Date this statement was published
	December 2024

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Andrew Maley (Head Teacher)

	Pupil premium lead
	Sally Hampton (Teaching and Learning Lead)

	Governor / Trustee lead
	Katie Broadhead


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£189,732

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£189,732


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Carr Mill Primary School our intention is that all pupils, irrespective of their background make good progress from their starting points and have access to the highest standard of education and expectations. The focus for our pupil premium strategy is to support our disadvantaged pupils to develop the knowledge and skills needed to succeed at school and support their choices they make in their future lives.
Our focus for 2024-2025 is on further developing staff expertise in the key areas of language development and phonics; as the precursor to reading. We have invested in CPD for all staff and deployed high experienced staff to support targeted interventions.  We intend to make enriching experiences with the aim to build cultural capital of our disadvantaged pupils whilst also improving their physical and mental wellbeing. 

The key principles underpinning our approach:
· Our pupil premium strategy links to all other aspects of our whole school strategic planning
· A relentless focus on a high-quality curriculum
· High quality teaching and learning achieved through CPD planning 
· Our actions are evidence based on National research
· All members of our school community are aware of the desired outcomes and how we will achieve them and their role in doing so
· Our actions are measurable with clear success criteria 
· We have robust methods to regularly check for impact and adjust strategies where needed
· That all members of our community are aware of the desired outcomes of our plan, how we will achieve them and the roles they play. 
· That our plan will be responsive and flexible to meet any changing local and national needs
· To ensure governors are fully aware of their role in the Pupil Premium strategy


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge Number
	Detail of challenge

	1
	Attendance 

Attendance, punctuality and readiness to learn on arrival at school remains a key challenge.
· 2023/2024 – Attendance Data – PP 93.31% v Non-PP 94.70 (1.6% diff)
Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.

This will be measurable by attendance data analysis.

	2
	Social, Emotional and Mental Wellbeing

Social, emotional and mental wellbeing (particularly self-regulation and resilience) are low. This includes children having limited access to wider activities and enrichment opportunities to support mental wellbeing.

This will be measurable by SDQ questionnaires, discussions with pupils and their families, pupil progress meetings, attendance at events, Pupil and Parent Surveys.

	3
	Low Level Language Skills

Low levels of language skills identified by staff screening for all pupils.

NFER Reception Baseline Assessment (RBA) Data shows that 25% of our 4/5 year olds (PP) were working at ARE for Communication and Language.

Wellcomm assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers.

This will be measurable by Wellcomm assessments.

	4
	Early Years Reading, Writing and Number 

On Entry Baseline Data indicates children, including disadvantaged children, as being significantly low on entry for Reading, Writing and Number.

· 2024 RBA READING Data showed 7% of disadvantaged children working at ARE 

· 2024 RBA WRITING Data showed 9% of disadvantaged children working at ARE 
 
· 2024 RBA NUMBER Data showed 13% of disadvantaged children working at ARE 
 This will be measurable by teacher assessments and observations.

	[bookmark: _Toc443397160]5
	KS1/KS2 Reading, Writing and Maths

The number of disadvantaged pupils meeting Age Related Expectations in Reading, Writing and Maths is lower than their peers as evidenced by End of Key Stage Statutory Assessments (2024). 

· 2024 KS1 READING – PP 37% v Non PP 35%
· 2024 KS1 WRITING – PP 35% v Non PP 33%
· 2024 KS1 MATHS – PP 43% v Non PP 41%

· 2024 KS2 READING – PP 64% v Non PP 81% 
· 2024 KS2 WRITING – PP 60% v Non PP 87%
· 2024 KS2 MATHS – PP 56% v Non PP 75%

This will be measurable by NFER assessments and gap analysis.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1.Through a detailed and regular analysis of attendance there will be a focus on ensuring all disadvantaged pupils have attendance records in line with non-eligible pupils. This will involve support structures before and after school and the use of specialist staff to liaise with harder to reach home situations to ensure children attend school on time. 
We will measure impact through attendance and punctuality data.
	Attendance data will show the gap closing towards National figures for FSM disadvantaged with a focus on persistent absence, so children regularly attend school and gain greater access to a full curriculum.

	2. Children will be re-engaged in learning. Social and Emotional needs will be identified and supported through interventions and pastoral support. This is intended to overcome barriers to learning. 
Teacher recommendations will identify children needing extra support / interventions.

Children will have a greater access to cultural and sporting experiences beyond the classroom to experiential learning.
Children will increase participation in sporting activities to develop positive mindset and healthy lifestyles. 
We shall seek to link PE and Sports Premium Planning with our Pupil Premium Plan to ensure that eligible pupils have full access to a wider range of activities.

There will be a strong focus on mental wellbeing.
We will measure impact through close analysis of SDQ’s, attendance and behaviour records, teacher and pupil views. Positive responses from pupils and parents will be gathered.

	Qualitative data from student voice, student and parent surveys and teacher observations will show impact - positive shift in social and emotional well-being.
Where appropriate SDQ’s (strength & difficulties questionnaires) will be used to identify and meet specific needs.

NFER data will show closing of the gap for disadvantaged children, including those who have shown signs of reduced self-regulation
Appropriate external support will be sought where required.

Cultural Capital opportunities will be given to children
· Ensuring access to all school trips 
· After School Clubs for Physical Activities and the arts
· Sports Premium funding used to develop access to sports and sporting facilities

There will be a significant increase in participation in enrichment activities, particularly among disadvantaged pupils    

	3. From Early Years upwards, children will receive age-appropriate support for both home and school to further develop speech and language skills.
We will measure impact through Wellcomm assessments.
	There will be a year-on-year reduction in number of pupils below ages appropriate standards for language.
Ensure that support is effectively targeted.
Wellcomm assessments will show impact and progress for each individual child.

	4. Improved reading, writing and maths attainment for disadvantaged pupils in Early Years by the end of each phase.

We will measure impact through teacher assessment data and observations to assess progress and level of challenge.
	Early Years reading, writing and maths outcomes improve each year so that by 2026/27 the gap between disadvantaged pupils and all other pupils has narrowed (comparing to 2024 data).
Consistent DfE approved phonics scheme (Read, Write, Inc) taught consistently across EYFS and KS1.

	5. Children will gain fluency in the core aspects of literacy ensuring age-appropriate reading and writing standards.
Improved maths attainment for disadvantaged pupils across school.
WE will measure impact through NFER Data and gap analysis to assess progress and level of challenge.

	Reading – significant shift towards all pupil achieving age-appropriate standards in reading as shown through NFER scores and the use of confidence bands to ensure that all pupils are challenged appropriately.
There will be clear improvements in the quality of writing for all pupils.

KS2 maths outcomes improve each year so that there is a significant shift towards all pupils achieving age related standards.
Teaching for Mastery approach will be developed throughout all key stages.
NFER assessments evidence increased numbers of disadvantaged pupils meeting the expected standard, alongside a year upon year reduction in the gap between all pupils and disadvantaged pupils.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £38,800
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Further develop
tools and expertise
to weave oracy into
daily teaching
and learning.
	EEF evidence shows that oral language interventions have a high impact on average (+6 months for primary age and +7 months during early years) Oral language interventions are based on the idea that comprehension and reading skills benefit from explicit discussion of either content or processes of learning, or both, oral language interventions aim to support learners’ use of vocabulary, articulation of ideas and spoken expression.
Training can support adults to ensure they model and develop pupils’ oral language skills and vocabulary development.
Approaches that focus on speaking, listening and a combination of the two all show positive impacts on attainment. There is evidence
to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives.
	3,4,5


	Staff training in core areas of literacy improvement -phonics for all, writing improvements
CPD in the use of Wellcomm screening and purchase of resources to implement.
	EEF Teacher Toolkit on effective strategies for EYFS, reading comprehension and improving the progress of children with Special Needs.

EEF study into the teaching of phonics Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.
EEF Improving Literacy in KS1 (October 2021):
“Consider the following when teaching a phonics programme: — Training: ensure all staff have the necessary pedagogical skills and content knowledge”
	3,4,5

	To improve the progress of PPG children with
SEND across school
through quality first
teaching.
Purchase of Dyslexia
profile 
· Beat Dyslexia
· Acorn Room provision
	“The school aims are that all pupils, irrespective of background and barriers to learning, become happy, healthy, empowered adults who participate and contribute to society.” School case study on providing for SEN in EEF Guide to Pupil Premium June 2019.
Pupils who have both SEND and are in receipt of Pupil Premium are at risk of falling behind their peers. Often small adaptions to provision, additional resources and training can ensure that pupils are able to ‘keep up.’
Therefore, we have prioritised training for staff on quality first teaching and dedicated a proportion of a senior leaders’ timetable to ensuring that appropriate provision is in place to support pupils
that are SEND and PP.
https://www.jrf.org.uk/child-poverty/special-educational-needs-and-their-links-to-poverty

	3,4,5

	EYFS curriculum
development and
training.
	Children born into different socio-economic backgrounds are likely to have significantly different life chances, and these socio-economic differences take hold early. Educational attainment is a
significant factor affecting life chances. Disadvantaged children start school behind their peers when they begin school, and that attainment gap widens, unless tackled, as children progress through school, particularly during secondary school. In 2016, disadvantaged pupils were on average 19.3 months behind their peers by the time they took their GCSEs. The EPI estimates that “at the current rate of progress, it would take a full 50 years to reach an equitable education system where disadvantaged pupils did not fall behind their peers during formal education to age 16”. The evidence is clear that early years education for children below the age of four has a positive impact on the life chances of disadvantaged children. Disadvantaged children receive particular benefit from attending pre-school, especially when they are learning alongside children from different social backgrounds. The Sutton Trust told us in written evidence that ‘The attainment gap between disadvantaged children and their more advantaged counterparts is already evident when children begin school aged 5, with a gap between them the equivalent of 4.3 months of learning. This gap more than doubles to 9.5 months at the end of primary school, and then more than doubles again to 19.3 months at the end of secondary school.’ Therefore, we have prioritised the development of teaching and learning across our Early Years Foundation Stage in terms of staffing, training and resources.
https://development-matters.org.uk/wp-content/uploads/2021/08/Curriculum-Guidance-EYFS-V3.pdf

	4

	To offer an extensive internal and external programme of high quality, evidence-based CPD targeted to individual teacher’s and learning assistant’s needs and whole school priorities with a sharp focus on high quality first teaching.
To ensure CPD provides understanding and engagement for school improvement priorities to ensure
engagement with SIP targets to improve standards.

	EEF ‘Menu of Approaches’ Evidence Brief, September 2023: “Evidence indicates that high quality teaching is the most powerful way for schools to improve pupil attainment, particularly for socio-economically disadvantaged students. Schools should focus on building teacher knowledge and pedagogical expertise, curriculum development, and the purposeful use of assessment. This could include the selection of high-quality curriculum materials or investment in the use of standardised assessments.”
	3,4,5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £38,000 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional phonics sessions targeted at disadvantaged pupils who require further support with phonics.
	Phonics approaches have been consistently found to be effective in supporting younger pupils to master the basics of reading, with an average impact of an additional five months’ progress.  Studies in England have shown that pupils eligible for free school meals typically receive similar or slightly greater benefit from phonics interventions and approaches.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
	3,4,5

	Deployment of L3 LSA to deliver 1:1 phonic sessions every afternoon for targeted pupils using RWI programme.
	EEF Study into one-to-one tuition: “Evidence indicates that one to one tuition can be effective, delivering approximately five additional months’ progress on average.”
	

	Purchase of WELLCOMM language screening programme.
WELLCOMM training for all staff (teachers and TA’s)
Embedding WELLCOMM oral language interventions and activities in the Early Years (and throughout school in-light of need), linked to the wider curriculum.
	EEF: There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives. 
The average impact of oral language interventions, including dialogic activities such as high-quality classroom discussion, is approximately an additional six months’ progress over the course of a year. Approaches that focus on speaking, listening and a combination of the two all show positive impacts on attainment.
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

	3

	Intervention -teaching assistants to provide targeted academic support and to skilfully and explicitly link structured 1:1/small group tasks to classroom teaching.
Interventions include:
WELLCOMM/
Phonics
Beat Dyslexia
Precision teaching
Maths non-negotiables
Handwriting – letter join
	Making best use of Teaching Assistants – EEF report
· Evidence-based interventions adopted – all with clear starting points and regular monitoring/impact reviews, assessments and end points.
· Enhanced by a programme of CPD/appraisal cycle for Teaching Assistants.
· Explicit links to classroom teaching made.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

	3,4,5

	Intervention and purchase of resources to raise attainment for targeted pupils. 
· Drawing club training
· Maths EYFS project
· Writing resources – spelling, grammar, oracy.
	Recommended by EEF and Department for Education.
Tuition targeted at specific needs and knowledge gaps can be an effective meth-od to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
· Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
	4, 5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £117,391 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Trips to library, museums, art galleries, religious buildings, residential trips etc.  (Questionnaire of experiences)
	EEF/Pupil Premium Awards research on the importance of experiential learning

Wider research regarding the importance of building cultural capital

Wellbeing evidence
	2

	OPAL training and purchase of resources to enhance children’s learning through play.
	Independent evaluation of the OPAL Primary programme by Dr Wendy Russell and Dr Stuart Lester from Gloucester University and Dr Owain Jones from the University of West of England. Key findings show that the benefits of OPAL include:

-Positive changes to the school’s understanding and position on play (particularly in relation to risk, adult control and all-weather play)
-Imaginative and creative alterations to the school grounds in order to open up more possibilities for play
-Changes in children’s play patterns, greater variety of play behaviours, and wider use of time, space and materials for child-initiated outdoor play
-Increased children’s enjoyment of play times with an associated reduction in perceived disruptive behaviour
-Teaching staff who valued the instrumental outcomes of the enhancement of playtime, particularly in terms of learning and social development. ‘Supporting School Improvement Through Play’ 
Play England, National Children’s Bureau (2011). https://outdoorplayandlearning.org.uk/home/for-schools/research/

	2

	After school sporting clubs to be offered linked to sports premium planning.
Also, other extra-curricular after school clubs for disadvantaged children.

Ed Start delivery of PE sessions and after school clubs 
	Sports Council
Linked to Sports Premium Plan

School knowledge of the importance of sporting experiences in our local community
	2

	Increased engagement with FSM families to support with attendance.
Attendance Officer to work with families.
	Attendance data shows that FSM attendance rates are lower than non-FSM attendance rates.

https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
	1

	Staffing and running costs for Breakfast Bistro to allow disadvantaged children the opportunity to access a ‘meet and greet’ and enjoy breakfast in readiness for their learning.

Bagel and fruit pledge for every child each day.
	Schools Minister Lord Agnew said:
“We want every child to lead a healthy, active and happy lifestyle regardless of their background. That’s why we are giving thousands more children in disadvantaged areas the opportunity to attend a breakfast club, which will help boost attendance, behaviour and attainment, helping them to achieve their best in school.”
	1

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers/ family intervention worker/ pastoral manager to improve attendance.
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.

DFE Improving Attendance at School: “There is a clear link between poor attendance at school and lower academic achievement.” EEF (2022) School Planning Guide on attendance “There is some evidence of promise for several strategies including parental engagement approaches and responsive interventions to target the individual causes of low attendance.” Attendance Interventions Rapid Evidence Assessment (EEF, 2022)”
	1



Total budgeted cost: £194,191
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2025-2026 academic year. 
	2025 – 2026 Impact
Challenge 1:
Attendance 
• 2025/2026 – Attendance Data – PP 92.38 %v Non-PP 94.34% (1.96%diff)
Attendance remains a key priority for school improvement, as we recognise that regular attendance is fundamental to children’s academic achievement, emotional wellbeing and long-term outcomes. Throughout 2025/2026, school continued to adopt a proactive and supportive approach to attendance, ensuring that children and families received timely intervention where attendance was becoming a concern. Attendance for pupils eligible for Pupil Premium remained strong throughout the academic year and the attendance gap between Pupil Premium and non-Pupil Premium pupils remained broadly in line with the national picture.
School continued to work closely with families, the Educational Welfare Service and a range of external agencies to identify and address barriers to attendance at the earliest opportunity. Attendance support remained rooted in a graduated approach, combining high expectations with personalised support and intervention. Through attendance meetings, Early Help support, referrals to external agencies and targeted family intervention, school continued to work proactively with families to secure positive attendance outcomes.
Attendance remains the responsibility of all members of staff, who work proactively to celebrate good attendance whilst providing challenge and support where attendance falls below expected levels. During 2025/2026, our family support offer expanded significantly, enabling school to provide even greater levels of early intervention and preventative support. Alongside our established programmes, families were able to access the Invest in Play Programme, PEEP (Peers Early Education Partnership) and ADHD Parent Training. These programmes strengthened parental engagement, improved family resilience and provided practical strategies to support children's wellbeing, development and school attendance.
One of the most successful strategies to support attendance continues to be our fully funded Breakfast Bistro provision. During 2025/2026, school became part of the Department for Education’s Better Start Breakfast Club Programme, building upon our already well-established and nationally recognised breakfast offer. Participation in the programme enabled school to further enhance and expand Breakfast Bistro, ensuring that even more children could access a positive start to the school day.
The impact of Breakfast Bistro continues to grow year-on-year. During 2025/2026, an average of approximately 170 pupils accessed the provision each day, representing the highest levels of participation since the provision was established. Breakfast Bistro continues to have a significant impact upon attendance, punctuality, wellbeing and readiness to learn, whilst also providing valuable support to working families and those experiencing financial hardship.
School also maintained a strong culture of celebrating and rewarding good attendance. Initiatives such as the In2Win attendance competition, Attendance Advent Calendar and Attendance Party on the Playground continued to motivate pupils and keep attendance high profile across the school community. These initiatives have contributed to sustained improvements in attendance and continue to promote positive attendance habits amongst pupils and families.
The impact of our attendance work continues to be recognised both locally and nationally. Building upon previous national recognition, Carr Mill has increasingly become recognised as a centre of excellence for attendance and breakfast provision. School leaders and support staff have continued to provide outreach and mentoring support to other schools seeking to develop their attendance systems and breakfast club provision. This has included sharing effective practice, hosting school visits and supporting leaders to develop sustainable attendance and family support strategies within their own settings.
Our Family Support Worker, Mrs Doyle, continued to support colleagues from other schools through mentoring and the sharing of effective attendance practice. In addition, school leaders provided guidance and support to schools seeking to establish or enhance their own breakfast club provision following the national rollout of the Department for Education’s breakfast programme. These opportunities demonstrate the growing reputation of Carr Mill as a model of effective practice and reflect the sustained impact of our attendance strategy upon children, families and the wider community.
The impact of this whole-school approach can be seen in the continued strength of attendance outcomes. Throughout 2025/2026, attendance remained strong in comparison to local and national figures, whilst persistent absence continued to reduce. Department for Education benchmarking reports identified Carr Mill as one of the highest-performing schools within its national comparison group for attendance, reflecting the effectiveness of the school's long-term strategy and commitment to removing barriers to learning.
[image: ]School remains committed to sustaining these outcomes through a balance of high expectations, strong relationships and targeted support for children and families.
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Carr Mill Primary was awarded the Gold Artsmark Award:
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Challenge 2:
Social, Emotional and Mental Wellbeing
The social, emotional and mental wellbeing of our pupils continues to be a key priority at Carr Mill. We recognise that many of our pupils face barriers beyond the classroom and that positive mental health is fundamental to enabling children to engage successfully with learning, build positive relationships and achieve their full potential.
[image: ]In November 2024, Carr Mill was awarded the Gold Standard School Mental Health Award by the Carnegie Centre of Excellence for Mental Health in Schools at Leeds Beckett University (3 year award running from 2024 to 2027). Assessors judged the school to be ‘Excelling’ across all eight areas of the framework, including leadership and strategy, support for pupils, support for staff, professional development, parental engagement and partnership working. The assessment report highlighted the school's vision, commitment and investment in mental health and wellbeing and recognised the embedded culture that now exists across the school community.
[image: ]The report recognised the significant impact that our approach has had upon children and families, noting improvements in school attendance, reductions in persistent absence, fewer suspensions, fewer significant behavioural incidents and a substantial reduction in referrals to Tier 3 Mental Health Services. Assessors also highlighted the strength of our pastoral team, the effectiveness of our graduated response to mental health and wellbeing needs and the extensive range of support available to pupils and families. The report concluded that Carr Mill has become a model of best practice, sharing its work locally and nationally and contributing to developments in mental health provision beyond our own school community.

[image: ]Further national recognition followed in 2025 when Carr Mill was named TES Pupil Mental Health Initiative of the Year. This prestigious national award celebrated the impact of the #teamcarrmill approach to mental health and wellbeing and recognised the transformational change achieved within our school community. The award highlighted the success of our whole-school approach, including the implementation of the PATHS curriculum, the development of strong pastoral systems, the provision of early intervention and preventative support and our commitment to creating a culture where mental health and wellbeing is valued equally alongside academic achievement.
[image: ]The TES award submission recognised measurable improvements in outcomes for children, including a 75% reduction in referrals to Tier 3 Mental Health Services, improved attendance, reduced persistent absence, fewer suspensions and fewer significant behavioural incidents. It also celebrated the culture that has been created across #teamcarrmill, where children are confident discussing their emotions, accessing support when required and supporting the wellbeing of their peers. The judging panel particularly recognised the strength of our preventative and early intervention approach, which ensures that children and families receive timely support before difficulties escalate.
These achievements provide strong external validation of the impact of our investment in social, emotional and mental wellbeing. They demonstrate that the support provided through Pupil Premium funding is not only improving outcomes for children at Carr Mill but is also being recognised nationally as an example of exceptional practice.










Throughout 2025/2026, school continued to build upon the nationally recognised foundations established through our whole-school approach to mental health and wellbeing. Our graduated response model remained central to our provision, ensuring that children and families were able to access the right support at the right time. Through universal, targeted and specialist interventions, school continued to provide extensive support for children experiencing social, emotional and mental health difficulties, whilst maintaining a strong focus on prevention and early intervention.
The PATHS curriculum continued to sit at the heart of our universal wellbeing offer. During the academic year, Carr Mill was selected to participate in the PATHS Nursery Pilot Programme, enabling our youngest learners to access emotional literacy, self-regulation and relationship-building opportunities from the very beginning of their educational journey. This development further strengthened our commitment to providing a coherent and progressive approach to mental health and wellbeing from Nursery through to Year 6.[image: ]School also continued to review and strengthen its Personal Development curriculum. During 2025/2026, parents were consulted regarding Relationships, Sex and Health Education (RSHE) provision to ensure that future developments reflect the needs and views of our school community. This work has informed plans to introduce the Jigsaw programme from September 2026, further strengthening the school's PSHE and RSHE curriculum and supporting pupils to develop the knowledge, skills and resilience needed to navigate modern life. 

A significant development during the year was the introduction of the OPAL (Outdoor Play and Learning) Programme. Staff completed extensive professional development and implementation work to transform opportunities for outdoor play and social interaction. OPAL has enhanced children's breaktime experiences by promoting child-led, active and creative play whilst supporting the development of confidence, resilience, teamwork, problem-solving and emotional wellbeing. Early evidence demonstrates a positive impact upon pupil engagement, relationships and behaviour, whilst ensuring that playtimes are increasingly inclusive and enjoyable for all children.
[image: ]
School continued to place a strong emphasis upon enrichment and wider opportunities, recognising the important role these experiences play in supporting children's wellbeing, aspirations and personal development. Pupils benefited from a wide range of extra-curricular activities, educational visits and residential experiences throughout the year. These included after-school clubs, sporting opportunities, curriculum enrichment visits and residential visits to both London and the Lake District. Such opportunities help children to develop independence, confidence, resilience and social skills whilst creating memorable experiences beyond the classroom.
Alongside our universal offer, children and families continued to benefit from a wide range of targeted support. Our pastoral team further expanded its provision through the introduction of the Invest in Play Programme, PEEP (Peers Early Education Partnership) and ADHD Parent Training. These programmes have strengthened our ability to provide preventative support, enhance parental engagement and equip families with practical strategies to support children's development, wellbeing and emotional regulation.
The impact of our work continues to be recognised both locally and nationally. Following our success in being named TES Pupil Mental Health Initiative of the Year, Carr Mill has increasingly become recognised as a centre of excellence for mental health and wellbeing. During 2025/2026, school leaders were invited to share our work through a range of national and regional platforms. This included participation in the NAHT School Leadership Podcast, contributions to educational publications including School Management Plus, and presentations at both the Schools and Academies Show and the St Helens Festival of Learning. These opportunities enabled school leaders to share the #teamcarrmill approach and showcase the positive impact that a relational, community-focused model can have upon children's outcomes.
[image: May be an image of one or more people and text]The school also received further recognition through media coverage and external awards. ITV Granada Reports visited Carr Mill to showcase our mental health provision, including our PATHS curriculum and whole-school wellbeing approach. In addition, Carr Mill was named St Helens School of the Year 2025, with judges recognising the strength of our mental health provision, innovative practice and commitment to supporting children, families and the wider community.
[image: ]School remains committed to ensuring that the social, emotional and mental wellbeing of children, families and staff remains at the heart of all that we do. By continuing to invest in high-quality provision, preventative support, family engagement and enrichment opportunities, we aim to ensure that every child develops the confidence, resilience and emotional wellbeing needed to thrive both in school and beyond.








Challenge 3:
Low Level Language Skills
WellComm is primarily being used across EYFS and also supports children throughout school who require additional intervention with speech, language, and communication. Staff carefully monitor children’s progress and identify any pupils who are working below age-related expectations. These children are then screened using the WellComm assessment tool to accurately identify specific gaps in their receptive and expressive language development.
The WellComm toolkit enables staff to gain a clear understanding of each child’s communication needs and provides targeted strategies and activities to support development. Following assessment, children who require additional support are provided with focused interventions that are tailored to their individual needs. These interventions are delivered consistently and are regularly reviewed to ensure that progress is being made and that gaps in learning are being effectively addressed.
The use of WellComm continues to have a significant impact on children’s communication and language development. Staff have observed improvements in children’s receptive language skills, including listening, understanding, and following instructions, alongside notable progress in expressive language skills such as vocabulary, sentence structure, confidence in speaking, and the ability to communicate effectively with both adults and peers.
The early identification of speech and language needs through WellComm has enabled staff to provide timely support and intervention, helping children to build strong foundations for learning across the wider curriculum. As a result, children are becoming more confident communicators, better able to access classroom learning, and increasingly successful in their social interactions and overall development.
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Challenge 4: Early Years Reading, Writing and Number
Early Years Disadvantaged Gap (2026 Data)
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Early Years Disadvantaged Gap (2025 Data)
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Challenge 5: KS2 Reading, Writing and Maths
KS2 Disadvantaged Gap (2026 Data)
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KS2 Disadvantaged Gap (2025 Data)
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KS2 Disadvantaged Gap (2024 Data)
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Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	RWI Phonics
	Read, Write, Inc

	RWI Spelling
	Read, Write, Inc

	Writing support materials
	Grammarsaurus

	Online Times Tables Support
	TT Rockstars

	Premium Classroom Resources
	White Rose Maths
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Exciting News||

Department for Education

FREE Preakfast Club

You may have seen in the press, that Carr Mill has been
chosen to run one of the Government’s Free ‘Sest Start’
sreakfast Clubs! These aim to ensure that all children,
from Reception to Year b, start their school day with a
nutritious breakfast, helping them to be ready to learn

Starting Monday

13" April

As you know, Carr Mill already has a
famous Preakfast Bistro which has
been featured on [TV Granada
Reports and mentioned by the
Education Secretary during a speech
in the Houses of Parliament!

Read on to find out more about how when the free
breakfast club provision will open, what things will
change and what will remain the same to ensure that
as many members of #teamcarrmill as possible will
benefit from our revamped breakfast offer!

s

IN THE NEwS!

David Baines, MP for St Helens North has
welcomed the announcement in an article in the st
Helens Star, stating:

7 an o happy to annmmen that Car MUl
Ruckory Primarg and the DAtrict have bean
Salested te-buameng the ladest of Labevr froe
brrakfast crbé and | cantt waits ter Sen the
npack tha ol haw from fprid

Venmr ok o formar taacher - inclinting o Carr
WL Primary Scherwds whichy i dalighted to- sea ue
et the Scheols terbenefid - har important
W that evr childrun arts the day ity o
goribrakfastio thip arvrady telam”

what will stay the same?

The club will be run by
staff the children know
well!

Our Bistro Leaders will
continue to serve
breakfast with a smile
each day!

The children will get to
enjoy lots of fun and
qames indoors and out!




image2.png
#teamcarrmill
Preakfast Offerl

08:00 day payable via
School Money

Cost:
£1 per child, per

Cost:

oB:20 FREE!!!!

Cost:

o840 FREE!!!!

Although they do not qualify for *
the Free Government funded
breakfast offer, children in our *
seedlings Class can attend Bistro
from 8am -8:30am daily (when
their morning session begins) for
just £1 per day!

schoolmoney





image3.jpeg
&0 Artsmark

53 {2 Gold Award

= Awarded by Arts
oS Council England




image4.png
‘Your school sounds fike an exciting and interesting place to be and your strong commitment to arts and culture is having measurable effects on staff, pupils, and parental engagement. There is SLT support, and
the arts are embedded into school planning. Can you expand your leadership insight by co-opting a govemor from a local arts or cultural organisation? All pupis can access an estabiished range of arts and
cultural provision through work with local arts and cultural organisations, in school and on outside the classroom, which leads to showcasing opportunities in school and the local community, such as Young
Voices. Strengths in your application include your arts-based values and ethos; your growing consideration of equity, diversity and inclusion; your pedagogical developments, such as your bespoke curricula for
Art, DT and Music; and your commitment to evaluating and measuring your impact. It would have been good to hear a litte more about the content of your curricula and how this relates to your schools
demographics or widens horizons. You talked about teaching Biack History within the spring term, but does this extend through the year? Do you work with, or use as inspiration, a diverse range of artists and
practiioners through the year? You are being creative in very challenging financial circumstances by working with the local secondary school and accessing free CPD via CulturEd. Going forward, tink about
how to grow relationships vith local arts and cultural organisations that go beyond one-off projects or viits to build strong, long-term, mutually beneficial parinerships where they can help jointly pian your
curticulum, and you can shape their work, as wel as delivering formal pracitioner led CPD or working with pupils. You have seen confidence rises from staff following CPD, how much would i rise with whole
Staff team praciitioner led CPD (as funds allow)? This would help diversify your practice and help embed authentic experiences for pupils. You may also wish to consider how you include meaningful pupil voice
activiies within your practice, such s an aris council You have included lots of attainment and attendance data (including baselines), which is really good to ses, longside teacher, pupil and MP quotes and
mini case studies. For the future, you may wish to consider how you share your practice wider and consistently with other settings and measure the impact on them too. In summary, your strengths are your
ethos and how you demonsirate and evidence your work, your range and offer vithin school for pupils, and your emerging consideration of equity, diversity and inclusion. Areas you may wish to develop furher
include how you support your staff through practiioner led CPD, how you deepen your relationships with cutural organisations, and pupil voice activities. Well done, keep being creative in your approach to
challenges and keep measuring!
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CARR MILL PRIMARY SCHOOL

MENTAL HEALTH IN

SCHOOL AWARD #teamcarrmill

66 Mental Health and Wellbeing is embedded
in a strong PSHE curriculum and twice
weekly PATHS lessons

€6 Pupils are extremely well supported, with
robust systems and processes throughout
the school including interventions such as
Wellbeing Toolkit, Lego Therapy, Drawing &
Talking Therapy. Families receive support in
Bereavement, Domestic Abuse, Sleep and
Positive Parenting ,’

(13 The school values and nurtures
relationships with parents and carers; staff
are visible and approachable. 99

€6 The Carr Mill Graduated Response for
Mental Health is at the heart of provision for
pupils. Such is the quality of this, the
number of referrals to Tier 3 services is at
an all-time low, (in contrast to national
b2

figures increasing).
€6 The school is very proud to play a part in
contributing to best practice in Mental
Health and Wellbeing, sharing it's work
widely across local and national
networks and contributing to policy in
this field.

MENTH
HED
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Hates
Tes Schools Awards 2025

Winner

Pupil Mental Health Initiative
of the Year
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Pupil Mental Health
Initiative of the Year

Carr Mill Primary School

“The community served by Carr Mill Primary School in Merseyside faced a raft of
challenges, including poor atiitudes towards education, low aspirations,
troubling mental health statistics and a lack of trust from families. The result was
poor outcomes for all

‘The school was determined to tackle the situation with a mental health offer that
‘would, if successful, transform outcomes for current and future generations of
children. Four years on and Carr Mill can confidently claim to have a success.
onits hands. The school restructured the staff team, appointing a second
‘deputy headteacher, pastoral manager, family support worker and leaming
mentor to focus on the mission.

‘They flooded their community with positive school news via social media, and
‘adopted a ‘culture of botheredness’, making extra efforts to forge closer
relationships with families and convince them that they had their children’s best
interests at heart. The school also adopted the Bamado's PATHS programme to
teach children from nursery to Year 6 pro-social skills, emotional understanding,
social problem-solving and self-control.

Pupil mentoring also has an important role. Children needing a self-confidence
boost have been appointed ‘Bistro Leaders'. These pupils support younger
children during breakfast sessions, taking and serving orders and leading
‘games and activities. The strategy has led to a 75% reduction in pupils referred
to Tier 3 mental health services and more pupils are receiving early
preventative mental health interventions. Attendance is up and persistent
‘absence dramatically down. And there are fewer suspensions and significant
behavioural incidents.

Carr Mill's work has attracted plaudits but perhaps the greatest praise comes
from grateful families. “No other school provides support like you do,” one
parent told them. “You gave me support, even when | wasn't ready to receive it.”
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-~ Carr Mill Primary School

~ RSHE PARENT CONSULTATION 2026
Thank yeu to- all panenls whe shared thein views.

Your feedback will help us continue to deliver an RSHE curriculum that supports.
our children to be happy, healthy and prepared for life.

AT A GLANCE: WHAT PARENTS TOLD US

‘78%’ ‘794’ (82%’ 71%’

AGREE
RSHE is
portant

Yw 9 ==

&% Responses received: 101 parents/carers

FEEL CONFIDENT  FEELTOPICAREAS ~ FEEL CONTENTIS
in the RSHE areimportant  AGE APPROPRIATE

QUESTIONS PARENTS ASKED

Many parents want more information and clarity on certain areas.

More information about what is taught
in each year group and when.

ies such as puberty,
lcohol, smoking and
mental health are introduced.

Age appropriateness of some content
and how itis adapted to younger
children.

Requests for parent information
S ‘sessions and resources to support

7 conversations at home.
e WHAT PARENTS TOLD US (THEIR PRIORITIES)
@ promeeeces I 2
Sampprprimecoent | 55%
romaton s imaenere. I 47
) 5%
3 43%

(Parents coud select more than ane priority)

0 KEY MESSAGE

Online safety and
digital wellboing
Wellbeing and mental
heaith support

L4
]
L 4

MORE THOUGHTS FROM PARENTS...

\//

WHAT PARENTS SUPPORT
Parents value the wide range of topics and skills
children learn through RSHE.

e oax®

EALTHY  MENTALHEALTH  ONLINESAFETY | PHYSICALHEALTH  PREPARING FOR
RELATIONSHIPS & WELLBEING AHEATHY | MODERNUIFE
& FRIENDSHIPS uresTiLES
Suihog poive | Spporting | Kauping chidra | Hestty bcien. | Holpng chrn
rltonape, | chidrers. e responsbe | exercie,det | understand the
veriid | webengund | andeenidet | mdlosking | wondandmabe
praresy motoral | mtbedghal | aferounsies. | poskive chocas
iy —rd

DIFFERENT VIEWS SHARED

Wa voku sl views and blleve s important 0 be apen

and transparent about the qusstions and concerns raied.
® 66 A clear outine of topics for sach

MANY PARENTS SAID: year group would be really helpful

50 we know what our children will

be learning and when.” ”
AsmALL
NUMBER OF €6 Gender identity and LGETQ+
@B PiRENTs rassed content being taught in
pr 2wt primary school.
Frz ”
BT 66 Certain topics, such as sexual

health education, may be more
appropriate for secondary school. 99

E B SUGGESTED:

HOW THE SCHOOL WILL RESPOND
Your feedback helps us to keep improving.
Share a year-by-year overview o topics
50 parents know what and when.
Provide opportunities for parent
information sessions and resources.

(]
()
@ Cominue otsten o pren fcdback
o
()

and address concerns

Ensure il teaching remains age-appropriste,
inclusive and in line with statutory guidance,

i STy sk Ak | (Bl (O THANK You!
suppent fon RSHE. el chilen roms o wolleing and mental Thank you for asking o

Cann M, alongside repetfl mfidt heaith - s 50 eeded forour s adfor | Q) s
nequests fon greater o e A being apen to discussion. o mz create
Dhansparency, infeamation possible
and discusion. anocnct RSHE education,
some. sensitive. tapics for eveny child

at Camn Mild.
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School of the Year

sponsored by Waterside Training

Carr Mill Primary School

Carr Mill Primary School in St Helens is
anational leader in mental health and
wellbeing, proudly named TES School
of the Year for Children’s Mental Health
2025 and achieving Gold Standard in
the Carnegie Mental Health Award.

Through initiatives like the PATHS
Programme, therapeutic pathways, and
in-house parenting support, Carr Mill
creates a nurturing environment where
every child can thrive.

Daily free breakfasts and pupil-led
Breakfast Bistro Leaders showcase its
inclusive ethos, earning a nomination
for the Kellogg’s Breakfast Club Hero
Award.

Featuring on Granada News and
celebrated by the secretary of state for
education earlier this year, Carr Mill's
commitment to care, resilience and
community shines through.

Hashtags like #teamcarrmill and
#strongertogether reflect the school’s
vibrant culture and that relationships
remain at the heart of everything they
do.

Lyme Community
Primary School

Lyme Community Primary School in
Newton-le-Willows is a place where
every child feels valued, included
and inspired to achieve.

Guided by its ‘| CAN’ values —
Inspire, Challenge, Achieve, Nurture
— the school creates a happy,
respectful environment where pupils
thrive academically and personally.

Rated ‘good’ by Ofsted and
re-accredited with the Inclusion
Quality Mark, Lyme is praised for its
ambitious curriculum and
outstanding support for SEND
leamers.

Staff go above and beyond, working
closely with parents and celebrating
diversity through inclusive activities.

Beyond the classroom, Lyme fosters
community spirit, even rallying to
support a teaching assistant
diagnosed with Glioblastoma.

With high expectations and a caring
ethos, Lyme ensures every child
feels confident, involved and ready
to succeed.

R T T T

Waterside
Training

Wargrave House School

Wargrave House School in
Newton-le-Willows is transforming
lives for children with autism and
related conditions.

With a highly skilled team, the school
helps learners and families unlock
potential and thrive.

Its tailored curriculum ensures every
learner achieves their goals, with this
year marking a milestone - the
school’s first GCSE entries.

Innovative approaches such as
outdoor learning and bespoke work
experience build confidence and
independence, while residential trips
to Bendrigg broaden horizons and
earn glowing feedback from parents.

Under head teacher Carl Glennon’s
leadership, Wargrave has also gained
national recognition as a Young
Enterprise Centre of Excellence,
championing financial education
through creative projects like
‘Wargrave Local’ and ‘Wargrave
Exchange’.

Wargrave House School prepares
learners not only for academic
success but for happy, fulfilled

futures.
@)

Brought to you by

iStar
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