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School Improvement Plan 2025-2027:


	Mission

	Together we love, learn, follow Jesus

	Vision

	At St Joseph’s Catholic Primary School, through an open and generous heart, we learn together as a family in faith, following the gospel values of love.

	Values

	Hope       Thankfulness       Collaboration       Compassion       Friendship       Resilience       Empathy       Creativity       Justice       Respect

	Objectives


	Key Priorities from 2024-2025
1. Embed the Catholic Life and Mission at the heart of all school activity by ensuring a consistent and high-quality implementation of the R.E. curriculum, with focused support for the new RED teaching in EYFS and Year 1. 
2. Enhance the provision for SEND and disadvantaged pupils by collaborating with specialists and external agencies to design and deliver an inclusive, accessible curriculum that ensures clear progression and meets diverse learning needs. Ensure that disadvantaged pupils receive timely and effective support across all subjects, so that their learning outcomes match those of their peers. (OFSTED Feb, 2025). 
3. Strengthen the Quality of Education in the Early Years and Year 1 Unit by developing the ECT’s subject knowledge and pedagogical expertise, enabling confident and consistent delivery of the EYFS and Year 1 curriculum by Summer Term 2026.


Key Priorities for 2025-2026
	Objective 1: To strengthen the Catholic identity and mission of the school by ensuring all stakeholders actively understand, support, and embody its distinctive ethos, while enabling pupils to develop secure knowledge, understanding, and skills in Religious Education that align with the expectations of the Religious Education Directory.

	1.  Religious Education Curriculum Excellence 
· Develop and embed a high-quality, coherently sequenced RE curriculum that reflects the updated national framework. Strengthen teacher subject knowledge to ensure pupils grow in religious literacy, deepen their faith formation, and cultivate respect for diverse worldviews.

2. Culture of Welcome & Inclusion 
· Enrich the school’s ethos of hospitality by actively celebrating the presence of pupils and families from varied cultural and faith traditions. Foster deeper understanding of their spiritual and practical needs, enabling all to live and pray in fidelity to their beliefs.

3.  Catholic Identity & Worship Environment
· Enhance the school environment to visibly and meaningfully reflect its Catholic identity, mission, and charism. Ensure worship spaces uphold the dignity of each person and contribute positively to their spiritual formation and sense of belonging.
4. Chaplaincy & Spiritual Formation 
· Strengthen chaplaincy provision under the guidance of the new Parish Priest to support the school’s mission. Provide a rich and varied programme of spiritual and moral development opportunities for pupils and staff, rooted in Catholic teaching and inclusive practice.

5. Pupil Leadership & Social Action ,

· Expand and empower pupil leadership roles—such as Planet Protectors, Mini Vinnies, and School Council MPs—so that children take active responsibility in shaping school life and contributing to meaningful community and social justice projects.

6. Core Values & Character Education 
· Embed the school’s core values through the CAFOD characters – ‘The Catholic Social Teaching Principles’. Promote resilience, self-worth, honesty, integrity, and kindness through RSE and wider curriculum experiences, ensuring pupils develop strong personal attributes and respectful relationships.
7. RSE Curriculum Compliance & Enrichment
Ensure full compliance with the updated Statutory Guidance for Relationships, Sex, and Health Education (DFE, July 2025). Review and revise curriculum content to reflect both statutory expectations and the school’s Catholic ethos, ensuring age-appropriate, values-led delivery.
IMPACT STATEMENT: Successful implementation of this improvement plan will result in a visibly strengthened Catholic ethos permeating all aspects of St Joseph's RC Primary School life. Worship spaces and a chapel will be established as welcoming, purposeful environments fostering reflection and prayer. Non-Catholic and new teachers will be equipped with the knowledge, confidence, and skills to actively contribute to the Catholic character of the school through targeted CPD. Staff, pupils, and the wider community will experience a renewed sense of shared faith and values, enhancing collective worship and Religious Education. This holistic approach will embed Gospel values authentically, support spiritual development, and build a sustainable foundation for ongoing Catholic ethos growth aligned with the school's mission and vision.



	Objective 2: To enhance staff, and governors, understanding of the impact of deprivation and disadvantage on pupil learning, and to embed this awareness into the design and delivery of support programmes and teaching strategies that promote equity and inclusion.

	1.  Staff Knowledge & Awareness

· Deliver termly CPD sessions focused on the cognitive, emotional, and social effects of deprivation on learning.

· Ensure 100% of teaching and support staff complete training on inclusive and trauma-informed practices by Summer 2026.

2.  Curriculum Responsiveness

· Audit the curriculum for accessibility, representation, and relevance to disadvantaged learners by Summer 2026.

· Embed strategies such as pre-teaching, vocabulary scaffolding, and retrieval practice into planning across all subjects.
· Respond to findings from the PINS project and put in place their recommendations to make the curriculum and learning environment as inclusive as possible.

3. Support Programme Design

· Review and restructure intervention programmes to reflect the specific needs of disadvantaged pupils, including language development, emotional regulation, and executive function.

· Implement a targeted nurture programme underpinned by the Thrive Approach, with a clear priority given to supporting disadvantaged pupils’ emotional wellbeing, resilience, and readiness to learn.

· Ensure all support programmes have clear entry/exit criteria, progress measures, and pupil voice components.

4. Data-Informed Practice

· Use pupil premium and contextual data to identify barriers to learning and inform provision mapping.

· Track progress of disadvantaged pupils termly and use findings to adapt teaching and support strategies.
5. Family & Community Engagement

· Increase participation of disadvantaged families in school events and workshops by Summer 2026.

· Establish partnerships with local organisations to provide wraparound support (e.g., HAF club, food banks, mental health services).

6. Monitoring & Evaluation

· Conduct biannual reviews of the impact of support programmes on disadvantaged learners’ progress and wellbeing.

· Share findings with staff and governors to inform strategic planning and resource allocation.

IMPACT STATEMENT: By Summer 2027, all staff will demonstrate a strong understanding of how deprivation affects learning, applying inclusive and trauma-informed practices across the school. The curriculum will be more accessible and relevant to disadvantaged pupils, with embedded strategies that support engagement and progress.

Support programmes will be redesigned to meet specific needs, including emotional wellbeing through the Thrive Approach. These will be measurable, pupil-informed, and focused on readiness to learn.

Data will drive provision mapping and intervention planning, with termly tracking used to refine strategies. Family engagement will increase through targeted outreach and partnerships with local services, providing holistic support. Regular reviews will evidence improved outcomes for disadvantaged learners and inform ongoing strategic decisions.



	Objective 3: To improve the quality of education in the Early Years so that a higher percentage of pupils reach GLD

	1. Strategic Leadership & Curriculum Alignment
· Establish a cohesive and collaborative leadership structure for EYFS and Year 1, ensuring a unified vision, consistent planning, and aligned pedagogical practice across the phase. Prioritise curriculum coherence and shared accountability to drive sustained improvement.

2. ECT Development & Pedagogical Confidence 
· Deliver tailored professional development to strengthen the Early Career Teacher’s subject knowledge and pedagogical repertoire. By Summer Term 2026, the ECT should demonstrate confident, consistent, and high-quality delivery of the EYFS and Year 1 curriculum.

3. Outdoor Learning: Quality, Intent & Impact 
· Enhance the quality, intentionality, and use of outdoor provision to reflect the standards of indoor learning environments. Ensure all staff actively facilitate purposeful outdoor experiences that promote holistic development and curriculum outcomes.

4. Embedding High-Quality Interactions via ShREC 
· Systematically embed the ShREC framework—Shared thinking, Reciprocity, Emotional engagement, and Co-construction—across all areas of provision. Empower staff to foster rich, responsive interactions that deepen children’s learning and emotional wellbeing.

5. Engagement Monitoring & Responsive Planning
· Implement robust systems for observing, recording, and analysing children’s engagement with both continuous provision and adult-led activities. Use insights to inform responsive planning, targeted support, and accurate assessment.

6. EYFS Leadership Capacity & Curriculum Expertise 
· Strengthen the EYFS leader’s strategic leadership and curriculum expertise through structured mentoring, focused CPD, and opportunities to lead planning and assessment cycles. By Summer 2026, the leader should demonstrate confident curriculum leadership, foster effective team collaboration, and show measurable impact on provision quality and pupil outcomes.

IMPACT STATEMENT: Once these objectives are fully implemented, pupils in EYFS and Year 1 at St Joseph’s RC Primary will experience a well-led, coherent, and enriching curriculum that is carefully sequenced to build their knowledge, language, and early reading skills effectively. The ECT will be confidently supported through leadership, training, and collaboration, ensuring consistent and high-quality teaching. As a result, pupils—including disadvantaged and SEND pupils—will make strong progress from their starting points, develop a love of learning rooted in the school’s Catholic ethos, and be well-prepared for future learning stages with secure foundational skills and vocabulary. By the end of this academic year, the EYFS leader will demonstrate confident curriculum leadership and effective team collaboration, resulting in improved early years provision and pupil outcomes. The new headteacher will establish a clear strategic direction, strengthen stakeholder relationships, and embed a shared vision for excellence—positively shaping school culture, staff development, and whole-school improvement. The school will be in a better position to achieve at least ‘Good’ in the next Catholic School Inspection.


	Objective 1: Stakeholders understand and embrace the distinctive Catholic identity and mission of their school. Pupils are developing secure knowledge, understanding and skills that reflect the learning required by the Religious Education Directory.

	ACTIONS
	LEAD PERSON RESPONSIBLE
	TIMESCALE
	MONITORING Who? What? When? Where? External Validation? (What needs to improve and how we will do it: see additional Monitoring Schedule for specific dates)
	SUCCESS CRITERIA (END OF YEAR IMPACT)

	Work with Pat Peel/Representative from the Archdiocese of Salford to write the CSED and evaluate the RE curriculum currently in place
	Sophie  Bridge (Headteacher)
	Autumn 2025
	A full-day evaluation in the Autumn term to review the RE curriculum and conduct a self-assessment against the CSI grade descriptors. This process, supported by Pat Peel from the Archdiocese of Liverpool, will identify key strengths and areas for development to inform future improvement planning.
	Minimum of 5 strengths and 5 areas for development identified.
At least 3 examples of pupil work collected per key stage to support evaluation.
At least 3 SMART improvement actions drafted with clear timelines and responsible staff assigned.
Staff confidence in RE delivery measured via post-evaluation survey at the end of Summer 2026 (target: 66% reporting increased clarity).

	Strengthen teacher subject knowledge in RE through accessing local cluster planning meetings and INSET training. 
	Sophie Bridge – until Easter 2026
Holly Shaw – from Easter 2026
	July 2026
	Sophie/Holly to ensure that all teachers are given termly opportunities to meet with their cluster teachers of the same phase and participate in RE planning meetings. Schedule to be arranged through NOSH. 
	Staff confidence in RE delivery measured via post-evaluation survey at the end of Summer 2026 (target: 66% reporting increased clarity).

	Further develop the culture of welcome & inclusion by actively celebrating the presence of pupils and families from varied cultural and faith traditions – identified through parent and pupil surveys. Create a whole school display in the hall linked to this.
	Sophie Bridge 

	July 2026
	Monitor the development of a culture of welcome and inclusion by reviewing parent and pupil survey responses termly, tracking participation in cultural and faith celebrations, and evaluating the impact of the hall display through pupil voice and staff feedback. Ensure representation from at least 5 distinct cultural or faith traditions is reflected in the display and related activities.
	The hall display includes representation from a minimum of 5 distinct cultural or faith traditions identified through the surveys.

Display content is updated termly to reflect additional traditions or celebrations.

At least 3 cultural or faith-based events or assemblies held per term with active pupil participation.
At least 80% of pupils can identify a tradition or celebration represented in the display that reflects their own or others’ backgrounds.

	Co-design a school Chapel in partnership with pupil leadership teams, ensuring the space reflects shared values, spiritual identity, and student voice.
	Sophie Bridge
	July 2026
	Monitor the co-design process of the school Chapel by tracking pupil leadership involvement, collecting feedback at key design stages, and evaluating how well the final space reflects shared values, spiritual identity, and student voice. Ensure at least 80% of pupil leaders contribute to planning activities, and gather pupil and staff feedback post-completion to assess impact and inclusivity.
	 Final Chapel design incorporates at least 5 elements directly suggested by pupils (e.g., symbols, layout features, reflection zones).

100% of shared school values visibly represented in the Chapel space (e.g., through artwork, signage, or displays).

Chapel includes representation from at least 3 faith traditions or spiritual perspectives present in the school community.

80% of pupils surveyed post-completion agree the Chapel reflects the school’s spiritual identity and promotes inclusion.

	Redesign the main corridor to visually reflect Catholic Social Teaching and the Liturgical Year, incorporating seasonal focal points—such as the Rosary in October—to deepen spiritual awareness and celebrate the rhythm of Church life.
	Sophie Bridge
	Autumn half term – then ongoing changes made to reflect the Liturgical year.
	Monitor the corridor redesign by conducting termly visual audits to ensure Catholic Social Teaching and the Liturgical Year are consistently represented. Track the inclusion of at least one seasonal focal point per half term (e.g., Rosary in October, Advent in December), and gather pupil and staff feedback to evaluate the impact on spiritual awareness and engagement with Church life.
	Corridor displays include 100% of the seven key themes of Catholic Social Teaching (e.g., dignity, solidarity, stewardship).
At least 6 seasonal focal points from the Liturgical Year are featured across the academic year (e.g., Rosary in October, Advent in December, Lent in Spring).
80% of pupils surveyed report increased awareness of Catholic Social Teaching and Church seasons.

Minimum of 3 pupil-led contributions to corridor displays per term (e.g., artwork, reflections, prayers).

	Generate a rich and varied programme of spiritual and moral development opportunities for pupils and staff, rooted in Catholic teaching and inclusive practice with Father Mark Beattie.
	Sophie Bridge
	Spring 2026
	Monitor the implementation of the spiritual and moral development programme by tracking the number and variety of opportunities offered to pupils and staff each term. Ensure all activities are rooted in Catholic teaching and inclusive practice, with Father Mark Beattie’s involvement documented in at least three key events annually. Collect pupil and staff feedback after each session to evaluate impact on spiritual growth, moral understanding, and sense of belonging.
	Minimum of 6 distinct spiritual or moral development sessions delivered across the academic year (e.g., liturgies, retreats, reflection workshops, rolling worships).

At least 3 sessions co-led or supported by Father Mark Beattie.

100% of staff invited to attend at least one session per term.


	Meet weekly with pupil leadership teams (Mini Vinnies, Planet Protectors and School Council) to work on their Pupil Leadership Action Plans.
	Sophie Bridge
	Autumn Half term – then continued throughout the year.
	Monitor weekly meetings with pupil leadership teams (Mini Vinnies, Planet Protectors, and School Council) by maintaining attendance records, tracking progress against each group's Action Plan, and collecting termly pupil reflections on their leadership experience. Ensure that at least 80% of planned actions are completed or actively in progress by the end of each term.
	Minimum of 10 weekly meetings per term held with each leadership group.

100% of meetings recorded with agendas, attendance, and action points.
Each group contributes to at least 3 completed actions from their leadership plan per term.

	Review and revise the RSE curriculum – seeking external advice from the Archdiocese of Liverpool – to ensure full compliance with the new RSE statutory guidance (July 2025)
	Sophie Bridge
	Autumn Term 2025
	Monitor the review and revision of the RSE curriculum by tracking progress against statutory guidance milestones, documenting consultation outcomes with the Archdiocese of Liverpool, and evaluating curriculum alignment with the July 2025 RSE statutory requirements. Ensure all updates are completed by the end of the Autumn term, with evidence of compliance recorded through planning documents, staff feedback, and governor oversight.
	Full review of existing RSE curriculum completed by end of Autumn Term 2025.

100% of statutory elements from the July 2025 guidance mapped and addressed.



	Deliver whole-staff CPD on Catholic Life & Mission and Prayer & Liturgy to ensure all staff understand the expectations of the new CSI framework and the distinctive vocation of working in a Catholic school.
	Sophie Bridge.
	1st September 2025 – INSET led by Sophie Bridge.

3rd November 2025 (INSET) led by Martin Johnson (CSI co-ordinator & CPD leader for The Diocese of Salford).
	Monitor the delivery and impact of whole-staff CPD on Catholic Life & Mission and Prayer & Liturgy by tracking attendance, collecting pre- and post-session staff reflections, and evaluating understanding of the new CSI framework through follow-up surveys or quizzes. Ensure that 100% of teaching and support staff attend the CPD session, and that feedback indicates increased confidence in articulating the distinctive vocation of working in a Catholic school.
	100% of teaching and support staff attend the CPD session.
Pre-CPD survey completed by 100% of attendees to establish baseline understanding.

Post-CPD survey shows a minimum 30% increase in staff confidence across key areas (e.g., Catholic Life, Prayer & Liturgy, CSI expectations).

80% of staff can accurately articulate the distinctive vocation of working in a Catholic school in post-session reflections.
At least 2 follow-up actions planned (e.g., resource development, classroom practice sharing, liturgical planning support).

	
	
	
	
	

	
	
	
	
	

	EVALUATION:
Autumn 

Spring

Summer




	Objective 2: Raise awareness of the impact of deprivation and disadvantage on learning and how this is applied to the structure of support programmes and teaching.

	ACTIONS
	LEAD PERSON RESPONSIBLE
	TIMESCALE
	MONITORING Who? What? When? Where? External Validation? (What needs to improve and how we will do it: see additional Monitoring Schedule for specific dates)
	SUCCESS CRITERIA (END OF YEAR IMPACT)

	Staff meeting CPD for teachers and TA’s about Trauma informed practice – Trauma Informed Lancashire 
An Introduction to Trauma Informed Practice Across an Educational Setting - Trauma Informed Lancashire
	Sophie Bridge
	Spring 2026
	Monitor the delivery and impact of the Trauma Informed Practice CPD by recording staff attendance, collecting pre- and post-session reflections, and evaluating changes in staff confidence and understanding using a follow-up survey. Ensure that 100% of teaching and support staff attend the session, and that feedback indicates increased awareness of trauma-informed strategies aligned with the Trauma Informed Lancashire framework.
	Pre-CPD survey completed by 100% of attendees to assess baseline understanding.

Post-CPD survey shows a minimum 30% increase in staff confidence using trauma-informed strategies.

80% of staff can identify at least 3 trauma-informed principles or strategies relevant to their role.
At least 2 follow-up actions planned (e.g., classroom adaptations, pupil support strategies, further CPD).

	Audit the curriculum for accessibility, representation, and relevance to disadvantaged learners  
	Sophie Bridge
	Summer 2026.


	Monitor the curriculum audit by reviewing subject planning documents termly to assess accessibility, representation, and relevance for disadvantaged learners. Track completion of audits across all subjects, ensuring findings are documented and shared with the AHT (curriculum leader). Evaluate impact through pupil voice, work samples, and progress data, with at least one follow-up action identified per subject to address gaps or strengthen inclusive practice.
	All audits include a section specifically evaluating how the curriculum meets the needs of disadvantaged learners (e.g., Pupil Premium, SEND, EAL).

At least 80% of subject leads identify and implement one curriculum adaptation to better support disadvantaged pupils.

Audit findings include a clear evaluation of how the curriculum supports disadvantaged learners (e.g., Pupil Premium, SEND, EAL).

 At least one curriculum adaptation or enhancement is identified and implemented per key stage to better meet their needs.



	Collaborate with PINS project representatives to conduct an environmental audit and develop a practical checklist for teachers, ensuring classroom environments meet the diverse needs of all pupils—including those with neurodiverse profiles.
	Sophie Bridge
	Autumn 2025
	Monitor collaboration with PINS project representatives by documenting meeting dates, audit progress, and checklist development milestones. Ensure the environmental audit is completed across all classrooms by the end of the term, with feedback from staff and pupils—including those with neurodiverse profiles—used to refine the checklist. Track staff implementation of checklist recommendations through classroom observations and follow-up discussions, ensuring all classrooms demonstrate adjustments that support diverse learning needs.
	At least 2 meetings held with PINS project representatives to guide the audit process.

Environmental audit completed in 100% of classrooms by the end of the term.

A practical checklist co-developed with PINS and tailored to the school’s context is completed and shared with staff.

Checklist includes at least 10 actionable items addressing accessibility, sensory needs, and neurodiverse-friendly practices.



	Create a live ‘Dashboard’ for all staff to access that shows strategies/interventions in place to support disadvantaged pupils (and those with SEN) and which external agencies are involved.
	Sophie Bridge
	Autumn 2025 – and updated regularly throughout the year.
	Monitor the development and use of the live dashboard by tracking its creation, staff access, and content updates. Ensure the dashboard includes up-to-date strategies, interventions, and external agency involvement for all disadvantaged and SEN pupils. Review usage logs monthly to confirm that 100% of teaching and support staff have accessed the dashboard, and conduct termly checks to verify that information is current, relevant, and securely maintained. Collect staff feedback to evaluate its effectiveness in supporting inclusive practice and informed planning.
	Dashboard created and made accessible to 100% of teaching and support staff by the end of the term.

Includes up-to-date information on strategies, interventions, and external agency involvement for 100% of disadvantaged and SEN pupils.

100% of staff access the dashboard within the first 2 weeks of launch.

At least 80% of staff report that the dashboard helps them plan and deliver more targeted support (via feedback survey).



	Embed the Thrive Approach as a targeted intervention to support the emotional and mental health needs of disadvantaged pupils, fostering resilience, wellbeing, and readiness to learn. Establish a timetable with teachers and facilitate CPD for all staff. 
	John Gordan Lane
	Summer 2026
	Monitor the implementation of the Thrive Approach by tracking pupil participation in targeted sessions, maintaining a timetable of interventions agreed with teachers, and recording progress using Thrive assessment tools. Ensure all staff receive CPD on Thrive principles, with attendance and feedback documented. Evaluate impact through pupil wellbeing indicators, engagement data, and staff observations, with termly reviews to adjust provision and ensure the approach is meeting the emotional and mental health needs of disadvantaged pupils.
	  Thrive intervention timetable established and shared with staff by the end of the first half-term.

100% of identified disadvantaged pupils receive regular Thrive sessions if required (minimum once per week).

100% of teaching and support staff attend Thrive CPD session(s).

Post-CPD survey shows at least 80% of staff feel more confident supporting pupils’ emotional wellbeing using Thrive principles.

Thrive assessments completed for 100% of participating pupils at baseline and reviewed termly.

Progress recorded in pupil profiles, showing improvements in emotional regulation, engagement, or resilience.

75% of pupils involved in Thrive show improved readiness to learn, as evidenced by teacher observations or engagement data.

Pupil voice feedback indicates positive impact on wellbeing and relationships.

	Implement the Lancashire Pupil Tracker to monitor pupil progress with greater clarity and precision. Use PIVOTs to set focused targets for disadvantaged pupils identified as off-track, and prioritise their progress reviews during half-termly pupil progress meetings.
	Sophie Bridge
	Autumn 2025
	Monitor the use of the Lancashire Pupil Tracker by ensuring all pupil data is updated termly and reviewed during half-termly pupil progress meetings. Track the identification of disadvantaged pupils flagged as off-track and verify that PIVOT targets are set and recorded for 100% of these pupils. Evaluate the effectiveness of interventions through progress data and staff feedback, and ensure that pupil outcomes are discussed and documented in each review cycle.
	Lancashire Pupil Tracker is fully set up and populated for 100% of pupils by the end of the first half-term.

100% of teaching staff
100% of disadvantaged pupils identified as off-track have PIVOT targets set within one week of identification.
 PIVOT targets are reviewed and updated half-termly during pupil progress meetings. These are also shared on the one page profiles with parents.

	Use Accelerated Reader data to identify disadvantaged pupils not making expected progress in reading. Expand the book collection to offer a broader ZPD range and titles that better engage and reflect the interests of these learners. Facilitate external CPD on Accelerated Reader for teachers.
	Molly Bottomley
	Autumn 2025 – then reviewed every half term.
	Monitor the use of Accelerated Reader data by reviewing pupil progress reports half-termly, with a focus on disadvantaged pupils not meeting expected reading growth. Track updates to the book collection to ensure a broader ZPD range and increased representation of pupil interests, recording new titles added. Document staff participation in external CPD and gather feedback on its impact. Evaluate changes in pupil engagement and progress through STAR Reading scores, book quiz completion rates, and pupil voice, with findings reviewed termly by SLT.
	100% of disadvantaged pupils are tracked using Accelerated Reader data (e.g., STAR Reading scores, quiz performance).

All pupils not making expected progress are identified and have targeted reading support or interventions in place within 2 weeks of data review.

Pupil voice collected from disadvantaged learners to inform book selection, with at least 80% reporting increased interest in available texts.
100% of teaching staff attend external or in-house CPD on Accelerated Reader.
80% of targeted disadvantaged pupils show improved reading engagement (e.g., increased quiz completion or book borrowing).

	Provide daily, targeted reading intervention for the lowest 20% of readers and disadvantaged pupils, delivered by teachers, TAs, or trained volunteers, to accelerate progress and close attainment gaps. (Either 1:1 reading or Reading Plus).
	Molly Bottomley
	Autumn 2025 – then reviewed each half term
	Monitor the delivery of daily targeted reading interventions by maintaining a timetable of sessions for the lowest 20% of readers and disadvantaged pupils. Track attendance and engagement for each pupil, and record progress using reading assessments, Reading Plus data, and staff observations. Ensure interventions are delivered consistently by teachers, TAs, or trained volunteers, with weekly reviews to evaluate impact and adjust provision. Pupil progress is discussed during half-termly pupil progress meetings, with outcomes documented and shared with SLT.
	75% of targeted pupils show measurable improvement in reading fluency, comprehension, or STAR Reading scores within one term.

Pupil voice indicates increased confidence and enjoyment in reading for at least 80% of participants.



	
	
	
	
	

	
	
	
	
	

	EVALUATION:
Autumn 
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	Objective 3: To improve the quality of education in the Early Years so that a higher percentage of pupils reach GLD

	ACTIONS
	LEAD PERSON RESPONSIBLE
	TIMESCALE
	MONITORING Who? What? When? Where? External Validation? (What needs to improve and how we will do it: see additional Monitoring Schedule for specific dates)
	SUCCESS CRITERIA (END OF YEAR IMPACT)

	Facilitate weekly mentoring sessions with the ECT to review progress against individual targets, ensuring alignment with the Embrace ECT course content and supporting reflective practice and professional growth.
	Molly Bottomley
	September 2025 – then every Wednesday throughout the academic year.
	Monitor weekly mentoring sessions with the ECT by maintaining a log of meeting dates, discussion points, and progress against individual targets. Ensure each session includes reflection on Embrace ECT course content and links to classroom practice. Review the ECT’s professional development portfolio termly to assess growth, and gather feedback from both mentor and ECT to evaluate the effectiveness of support. Share key outcomes with SLT to inform ongoing development and ensure alignment with statutory induction requirements.
	Weekly mentoring sessions take place for 100% of scheduled weeks, with a log of dates and focus areas maintained.
  All ECT targets are reviewed at least once per half term, with updates recorded in the professional development portfolio.

  At least 80% of targets show evidence of progress or completion by the end of the term.

At least 75% of the cohort meet GLD at the end of the year.

	Support the EYFS lead in facilitating weekly team meetings in Class Romero, focused on collaborative planning, reviewing interventions, and identifying opportunities to extend challenge within the provision.
	Molly Bottomley
	Autumn half term 2025 and ongoing as required.
	Monitor weekly EYFS team meetings in Class Romero by maintaining a log of meeting dates, discussion points, and agreed actions. Ensure each meeting includes collaborative planning, review of current interventions, and identification of opportunities to extend challenge within the provision. Track implementation of agreed actions through planning documentation and learning environment observations, with termly reviews to evaluate impact on pupil engagement, progress, and provision quality.
	Observations and environment audits show increased opportunities for challenge in at least 3 areas of provision over the term.
Each meeting includes a clear agenda covering collaborative planning, intervention review, and challenge opportunities, with minutes or action points recorded.
100% of current interventions for identified pupils are reviewed at least once per half term.
At least 75% of the cohort meet GLD at the end of the year.

	Coordinate a visit for the ECT to observe practice at St Joseph’s in Anderton and Anderton Primary School, focusing on their effective pupil recording systems and exemplary outdoor learning environments. The visit should support professional development and inform best practice.
	Sophie Bridge
	Autumn 2025
	Monitor the coordination and impact of the ECT’s school visits by confirming visit dates, focus areas, and staff liaison with St Joseph’s and Anderton Primary. Ensure the ECT completes a reflection log detailing observations on pupil recording systems and outdoor learning environments. Review the log during mentoring sessions to identify key takeaways and how they inform classroom practice. Evaluate the visit’s contribution to professional development through feedback discussions and alignment with ECT targets and Embrace course content.
	At least 2 strategies or ideas from the visits are trialled or adapted in the ECT’s own classroom within 4 weeks.
Evidence of implementation is recorded in the ECT’s professional development portfolio.
Reflections and actions from the visit are aligned with Embrace ECT course modules and mapped to relevant Teachers’ Standards.
At least 75% of the cohort meet GLD at the end of the year.

	Introduce the ShREC Framework
Deliver an initial CPD session to all staff explaining the principles of Shared Thinking, Reciprocity, Emotional Engagement, and Co-construction.

Share practical examples of ShREC in action across different areas of provision.
	Sophie Bridge
	Summer 2026

LCC Embedding The ShREC approach to promote High Quality Interactions in EYFS (New Course)

Thursday 11 Jun 2026, 1:00 PM - 4:00 PM.
	Monitor the implementation of the ShREC Framework by recording attendance and feedback from the initial CPD session delivered to all staff. Ensure the session covers the principles of Shared Thinking, Reciprocity, Emotional Engagement, and Co-construction. Track the sharing of practical examples across different areas of provision through planning documentation, staff meetings, and provision audits. Evaluate staff understanding and application through learning walks, pupil voice, and termly reviews of classroom practice, with outcomes shared with SLT to inform next steps.
	 At least 3 practical examples of ShREC in action are shared across different areas of provision within 2 weeks of the CPD.

Staff incorporate ShREC strategies into planning and provision in at least 2 areas of their classroom practice.

At least 75% of the cohort meet GLD at the end of the year.
Staff report increased confidence in facilitating co-construction and reciprocal learning during termly review.

	Include ShREC-focused questions in learning walks and provision audits.
Develop a staff checklist or reflection tool to self-assess use of ShREC principles in daily practice.
	Molly Bottomley
	Summer 2026
	Monitor the integration of ShREC principles by ensuring ShREC-focused questions are consistently included in all learning walks and provision audits. Track observations and feedback related to Shared Thinking, Reciprocity, Emotional Engagement, and Co-construction. Develop and distribute a staff self-assessment checklist or reflection tool, and review completed reflections termly to evaluate staff understanding and application. Use findings to inform CPD planning and provision development, with outcomes shared with SLT to support continuous improvement.
	100% of scheduled learning walks and provision audits include ShREC-focused questions aligned to Shared Thinking, Reciprocity, Emotional Engagement, and Co-construction.
A ShREC self-assessment checklist or reflection tool is developed and shared with 100% of teaching and support staff within 2 weeks of CPD.
Staff reflections indicate increased confidence and intentional use of ShREC strategies in at least 70% of responses.

	Monitor the impact of ShREC - Collect pupil voice and observational evidence to assess changes in engagement, emotional wellbeing, and depth of learning. Review progress termly and adapt training or support as needed.
	Molly Bottomley
	Autumn 2026
	Monitor the impact of the ShREC framework by collecting pupil voice and observational evidence across key areas of provision. Use structured observation tools and pupil interviews to assess changes in engagement, emotional wellbeing, and depth of learning. Review findings termly to identify trends and areas for development. Use this data to inform adjustments to staff training, coaching, or resource support, ensuring ShREC principles are embedded consistently and effectively across the setting.
	Pupil voice is gathered from 100% of classes using structured questions focused on engagement, emotional wellbeing, and learning experiences.

At least 80% of pupils report positive experiences related to Shared Thinking, Reciprocity, Emotional Engagement, or Co-construction.
At least 70% of pupils identified for targeted support show improvements in engagement or emotional wellbeing, as evidenced by teacher observations or assessment data.

At least 75% of the cohort meet GLD at the end of the year.

	Celebrate and share practice:   Showcase successful examples of ShREC-led interactions in staff briefings or newsletters. Create a shared resource bank of strategies and language stems aligned with the framework.
	Molly McEvoy
	Autumn 2026
	Ensure that at least one successful ShREC interaction is shared fortnightly, highlighting its impact on pupil engagement and learning. Maintain and update a shared resource bank of strategies and language stems, with contributions from staff reviewed termly. Evaluate staff usage and feedback to ensure the resources support consistent application of ShREC principles across the provision.
	By the end of the academic year, at least 75% of children meet the GLD benchmark, with progress data triangulated through teacher assessment, moderation, and pupil evidence.


	Enhance the EYFS learning environment by redesigning classroom layout and provision areas to minimise distractions during teacher input, while promoting independent learning and appropriate challenge. 
	Molly McEvoy
	Autumn 2025
	Monitor the redesign of the EYFS learning environment by conducting baseline and follow-up observations focused on pupil engagement, attention during teacher input, and levels of independence and challenge in provision areas. Document changes to classroom layout and provision zones, and gather staff feedback on their effectiveness. Use learning walks, pupil voice, and planning reviews to assess impact, with termly evaluations informing further adjustments to ensure the environment supports focused teaching and high-quality independent learning.
	Staff feedback indicates at least 80% satisfaction with the new layout in terms of reducing distractions and supporting learning.
At least 3 provision areas per classroom are enhanced to include clear opportunities for challenge and independent learning.
Learning walks and environment audits are conducted termly, with ShREC principles and layout effectiveness included in the criteria.
Improvements in environment contribute to at least 75% of children achieving a Good Level of Development (GLD) by the end of the year.

	Install a new kitchenette to support the safe preparation of healthy, nutritious snacks, reinforcing wellbeing and self-care routines within daily practice. Ensure all EYFS and wraparound staff have had appropriate CPD in food hygiene and preparation. 
	Sophie Bridge.
	Spring 2026
	Monitor the installation and use of the new kitchenette by confirming completion dates, safety compliance, and readiness for daily use. Track the integration of healthy snack preparation into EYFS and wraparound routines through planning documentation and staff observations. Ensure 100% of relevant staff complete CPD in food hygiene and preparation, with training records maintained. Conduct termly reviews of snack routines and pupil engagement to evaluate the impact on wellbeing and self-care, and use findings to inform future provision or training needs.
	New kitchenette is fully installed and operational within the planned timeframe.

Health and safety checks confirm 100% compliance with food preparation regulations.

100% of EYFS and wraparound staff complete accredited CPD in food hygiene and safe preparation practices.

Training records are maintained and reviewed termly to ensure ongoing compliance and refresher needs.

Healthy snack preparation is embedded into daily EYFS and wraparound routines, with clear links to wellbeing and self-care in planning documentation.

Observations show at least 80% of pupils actively engaging in snack routines and demonstrating self-care behaviours.

Pupil voice indicates at least 75% of children feel confident and enjoy participating in snack preparation and routines.
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