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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	235 (212 exc Nursery)

	Proportion (%) of pupil premium eligible pupils
	9.4% (20 children)

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2028

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	April 2027

	Statement authorised by
	S Dillon

	Pupil premium lead
	S Dillon

	Governor / Trustee lead
	J Bennett


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£31,000

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£31,000


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St George’s Catholic Primary School, we have carefully constructed our curriculum by putting children at the centre of everything that we do. We are passionate about ensuring all children are guided to fulfil their potential and that they become all-round exceptional citizens with the skills, knowledge and experiences needed to achieve success in all they undertake, throughout school and life. We have designed our curriculum to ensure it is fully inclusive for all children and that it addresses each aspect of how a child develops, progresses and grows both academically and emotionally. We want our curriculum to help to support and address the potential barriers that every child, regardless of their circumstances, in our school may encounter. We strive to ensure that all children thrive in a supportive and purposeful environment, which raises their aspirations for their current and future lives. 

Our work is guided by the belief that each child is uniquely created and loved by God. We are committed to serving all pupils, but especially those who face disadvantage, so that they may flourish spiritually, academically, socially and emotionally. 
We recognise that many disadvantaged pupils face additional barriers — such as limited access to resources, reduced cultural capital, fewer extra‑curricular opportunities, and non‑academic challenges (e.g. wellbeing, attendance). Our strategy is designed to close the attainment and opportunity gap, so that disadvantaged pupils can access the fullness of education.

Our focus will be on further developing staff expertise in the key areas of language development, reading and writing. We shall deploy trained staff for targeted interventions whilst also reintroducing the enriching experiences that our children need. Our aim is to build a capital of culture and also improve the physical and mental wellbeing of all our pupils.

The Key principles underpinning our approach will be to ensure: 
• our actions are sustainable 
• this plan links to all other aspects of strategic planning 
• our actions are evidence based 
• our actions are measurable with clear success criteria 
• that all members of our community are aware of the desired outcomes of our plan and how we shall achieve them 
• that our plan will be responsive and flexible to meet any challenging local and national needs 




Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attainment gaps in core subjects- exposed to fewer words and have less conversations in early childhood. They're less likely to be read to regularly or have access to a wide range of books, stories and songs at home. This results in delayed vocabulary, comprehension and phonological awareness, which directly impacts early reading and writing.

	2
	Attendance and persistent absences- families may not have reliable transport to get children to school. If a child doesn’t have the correct uniform/clean clothes or a PE kit they may not want to attend.

	3
	Limited Access to Enrichment and Wider Opportunities- may opt out of or be excluded from “extras” (trips, clubs, special events) due to cost or stigma, limiting engagement, cultural capital, enrichment and social experiences.

	4
	Reduced Access to High-Quality Teaching- there can be an over-reliance on intervention or catch-up programmes that remove pupils from quality first teaching.

	[bookmark: _Toc443397160]5
	Whole-school wellbeing and self-regulation programme (Happy Minds)-
The EEF identifies metacognition and self-regulation as among the highest-impact, low-cost approaches available, with an average of eight months' additional progress. Explicit teaching of emotional awareness, resilience, self-regulation and learning behaviours can improve pupils' readiness to learn and support positive mental health outcomes, particularly for disadvantaged pupils.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	The intended outcomes will be: 
Disadvantaged pupils make accelerated progress in core subjects (particularly writing), closing the attainment gap with their non-disadvantaged peers.
	· The percentage of disadvantaged pupils achieving expected or above expected progress in reading, writing, and maths increases compared to the previous year.
· The attainment gap between disadvantaged and non-disadvantaged pupils narrows in end-of-key-stage assessments (e.g. KS2 SATs, internal summative assessments).

	Attendance of disadvantaged pupils improves and persistent absenteeism decreases, leading to increased engagement with learning.
Breakfast Club offered to children to encourage a positive start to the school day and improve some children's punctuality.
	· Overall attendance for disadvantaged pupils improves.
· Half-termly attendance tracking identifies and addresses concerns promptly, with follow-up actions documented and evaluated.
· All children arrive at school on time and have a calm start to the day, they are well nourished and given the best opportunities to concentrate, successfully learn and thus make progress.

	Disadvantaged pupils develop improved resilience, wellbeing, and emotional regulation through access to pastoral and mental health support, resulting in better engagement with learning and behaviour.
	· Disadvantaged pupils identified with SEMH needs access timely support from in-school provision or external services.
· Pupil surveys and teacher observations indicate improved wellbeing and classroom engagement.
· Increase in participation in enrichment activities, particularly among disadvantaged pupils.    
· That all children can show appropriate self -regulation and develop coping strategies in a range of different settings.

	Improved communication and collaboration with families of disadvantaged pupils leads to greater parental involvement in learning and education-related decisions.
	· Attendance at parent-teacher meetings and school events for disadvantaged families increases.
· Parent feedback (via surveys or informal feedback) indicates improved communication and support from the school.





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching 
Budgeted cost: £15,900
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quality First approaches to the teaching of writing embedding the EEF Five-a day approach across the school.
	High-quality teaching is the most important lever schools have for improving outcomes for disadvantaged pupils. The EEF Pupil Premium Guide identifies improving teaching as the priority for pupil premium spending because it benefits all pupils and has a particularly positive impact on disadvantaged learners. Our approach is informed by the EEF's "Five-a-Day" principles for adaptive teaching: explicit instruction, cognitive and metacognitive strategies, scaffolding, flexible grouping and the effective use of technology. These approaches support all learners while helping to remove barriers faced by disadvantaged pupils and those with additional needs. Staff training and monitoring will ensure these approaches become embedded consistently across the curriculum.

	1,4

	[bookmark: _Hlk210367387]Use of SALT to support EYFS & KS1 in early identification of language delays and to implement support to ensure children can make accelerated progress.
	Research consistently demonstrates that oral language development is strongly linked to reading comprehension and future academic success. The EEF Toolkit identifies oral language interventions as having the potential to deliver approximately six months of additional progress, particularly for disadvantaged pupils who may have experienced reduced language exposure before starting school. Early identification through Speech and Language Therapy enables pupils to access timely support, reducing the likelihood of gaps widening as children move through school.

	1

	[bookmark: _Hlk210367799]Training for ALL teaching staff in inclusive/adaptive teaching to ensure high quality teaching can be evidenced for all pupils.
	The EEF highlights that disadvantaged pupils benefit most when high-quality teaching is consistently delivered in every classroom. Professional development focused on adaptive teaching enables teachers to maintain high expectations whilst responding effectively to differing levels of prior attainment and need. Training will develop staff expertise in explicit instruction, scaffolding and metacognitive approaches, ensuring support is delivered through classroom practice rather than reliance on withdrawal interventions alone.

	1,4



Targeted academic support 
Budgeted cost: £9,550
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Bespoke interventions outside of core curriculum time that focus on specific skills, knowledge gaps or misconceptions.
	The EEF Toolkit reports that small-group tuition can result in an average of four additional months' progress when interventions are carefully targeted and linked directly to classroom learning. Effective interventions focus on specific gaps identified through assessment and are delivered by trained staff. Regular communication between teachers and support staff ensures intervention content reinforces, rather than duplicates or replaces, high-quality classroom instruction.

	1,4

	Teachers to facilitate time and resources for children who are unable to access homework and reading.
	Access to reading materials, technology and appropriate learning resources helps disadvantaged pupils participate fully in school learning. The EEF highlights the importance of parental engagement and home learning support in improving educational outcomes. Providing targeted pupils with opportunities to complete homework, access reading materials and engage with curriculum-linked learning outside school helps to reduce barriers created by limited resources at home.

	1,5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £4,550
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Ensure that all Pupil Premium and vulnerable children can access club provision and sporting events inside and outside of school.
	Although enrichment activities do not directly target attainment, EEF evidence highlights the value of wider school experiences in improving engagement, attendance, confidence, social skills and motivation. Participation in extracurricular activities can strengthen pupils' sense of belonging and increase engagement with school, which is particularly important for disadvantaged pupils who may otherwise experience reduced access to such opportunities.
	1,2,3

	[bookmark: _Hlk210384244]Provide free breakfast and After School Club support to families where needed to ensure a good start to the school day. 
	Addressing non-academic barriers is an important element of an effective pupil premium strategy. Breakfast club provision supports punctuality, readiness to learn and engagement with school routines. Through targeted pastoral support and practical assistance for families, the school aims to improve attendance and provide disadvantaged pupils with a calm, consistent start to the school day. The EEF recommends wider strategies that address barriers to learning alongside teaching and academic support.
	1,2,5

	Providing additional home IT equipment to support families in accessing online resources and games to support development in the core curriculum areas. 
	Access to appropriate technology can help pupils engage more effectively with learning, particularly where barriers exist to accessing homework, reading platforms and curriculum resources. The EEF's Five-a-Day guidance identifies effective use of technology as one of the evidence-informed approaches that can support inclusion and access to learning for disadvantaged pupils. Technology is most effective when integrated into curriculum learning and supported by high-quality teaching.
	1,2,3,5

	Subsidising residentials in Year 5 and Year 6 to support personal development.
	Residential experiences promote resilience, teamwork, self-regulation, communication and confidence. While evidence suggests academic gains are less direct, opportunities for outdoor and residential learning can contribute positively to personal development, engagement and wellbeing. For disadvantaged pupils these experiences can significantly enhance cultural capital and ensure equal access to opportunities that support broader development and future success.
	2,3,5



Total budgeted cost: £30,000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
The data demonstrated that while the majority made good progress, a small cohort in KS2 requires continued support in developing written fluency and maths reasoning. In KS2, 80% of disadvantaged pupils achieved expected or above in reading, with a noted improvement in vocabulary understanding and retrieval. Across the school, disadvantaged pupils improved their communication and language skills because of the following; high-quality texts were embedded into the curriculum and supported with regular story time and shared reading sessions, adult-led interventions focused on vocabulary expansion and language modelling were successfully implemented and oracy-based activities (e.g. debate, drama, talk partners) helped boost pupils’ confidence in using newly acquired vocabulary.
We have also drawn on learning walks and observations, pupil voice and teacher surveys to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing. It has been noted that children were better equipped to manage their behaviour independently, contributing to a calmer school environment. Pupils increasingly demonstrated the ability to use learned strategies to manage disputes and emotional challenges. Learning walks and pupil voice feedback showed increased engagement, particularly during lessons involving practical or collaborative learning. Disadvantaged pupils were given increased opportunities for leadership and participation (e.g. school council, clubs), helping develop confidence. Steady improvement in punctuality and modest gains in attendance for disadvantaged pupils. Breakfast Club was well-attended, particularly by key disadvantaged pupils, helping improve morning routine and readiness to learn.
The strategy had a positive impact across key priority areas. Vocabulary enrichment, behaviour self-regulation and engagement strategies showed clear benefits for disadvantaged pupils. While attendance improved, it remains a key focus moving forward. Interventions were impactful but should continue to be carefully monitored and adjusted.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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