[bookmark: Pupil_premium_strategy_statement]Pupil premium strategy statement

[bookmark: This_statement_details_our_school’s_use_]This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils.
[bookmark: It_outlines_our_pupil_premium_strategy,_]It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.

[bookmark: School_overview]School overview

	Detail
	Data

	School name
	Penwortham Primary School

	Number of pupils in school
	184 

	Proportion (%) of pupil premium eligible pupils
	
23 pupils – 13%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2027

	Date this statement was first published
	1st September 2024 

	Date of last update/review
	10th November 2025

	Date by which it will next be reviewed
	2nd May 2026 

	Statement authorised by
	Kate Penarski

	Pupil premium lead
	Angela Flint

	Governor / Trustee lead
	Mary McAulay 



Funding overview

	Detail
	Amount

	Pupil premium funding allocation this academic year
	£29,940 
 (including Pupil Premium Plus)

	Recovery premium funding allocation this academic year
	£0,000.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£29,940
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[bookmark: Part_A:_Pupil_premium_strategy_plan]Part A: Pupil premium strategy plan
 
[bookmark: Statement_of_intent]Statement of intent

At Penwortham Primary School, our mission is clear: Happy children who achieve. Our Pupil Premium strategy is designed to ensure that disadvantaged pupils receive the highest‑quality education, strong pastoral support, and equitable access to the full curriculum and wider school life.
Our approach is rooted in our core values — Aspire, Belong, Care, Discover — and is driven by a commitment to removing barriers, raising attainment, and ensuring every pupil thrives academically, socially and emotionally.
We recognise that disadvantage is not a fixed characteristic; it interacts with a range of needs including SEND, attendance, wellbeing and access to enrichment. Our strategy therefore focuses on:
· High‑quality teaching as the most powerful lever for improvement
· Targeted academic support that complements, not replaces, classroom teaching
· Wider strategies that address social, emotional, attendance and cultural barriers
· Rigorous monitoring to ensure funding is used effectively and adaptively
Our aim is simple: to ensure that disadvantaged pupils at Penwortham achieve highly, feel a strong sense of belonging, and leave us confident, resilient and ready for the next stage of their education.

Key Learning From 2023/24 and Resulting Changes
To strengthen our strategy, we have reflected on last year’s outcomes and made the following adjustments:
· Vocabulary and writing gaps persisted, particularly in KS1.
→ We have introduced a revised English programme, strengthened handwriting progression, and increased retrieval practice.
· Greater depth outcomes for PP pupils were inconsistent, especially in maths.
→ We are supplementing MNP with White Rose and NRICH to deepen reasoning and problem‑solving.
· Attendance for some PP pupils remains below whole‑school averages. 
→ We are introducing weekly attendance clinics, first‑day response, and closer family engagement.
· Wellbeing support had strong impact, but demand increased.
→ We have expanded Learning Mentor capacity and strengthened the Wellbeing Register.

[bookmark: This_details_the_key_challenges_to_achie]This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number
	Detail of challenge

	1
	Reading and writing proficiency, including vocabulary, handwriting, and application of GPS in extended writing.


	2
	Social, emotional and mental health needs, requiring structured support to develop emotional literacy and self‑regulation.


	3
	Limited access to enrichment and cultural capital, reducing opportunities to develop confidence, interests and wider skills.


	4
	Attendance and punctuality, impacting learning time and progress.





[bookmark: Intended_outcomes]Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Increased proportion of disadvantaged pupils achieving expected and greater depth in reading and writing.

	· The attainment of disadvantaged pupils increases in published data (phonics outcomes, KS1 outcomes, and KS2 outcomes).
· The number of disadvantaged pupils working at the expected standard in reading and writing increases.



	
	· The number of disadvantaged pupils working at greater depth within the expected standard in reading and writing increases.
· Disadvantaged pupils achieve (or exceed) ‘end of key stage’ progress targets, based on their prior attainment.

	Improved vocabulary knowledge evidenced through reading assessments and writing outcomes.

	· Independent and extended writing demonstrates widening vocabulary. In some cases, vocabulary choices demonstrate high levels of proficiency.
· Reading assessments (and, in some cases, speech and language assessments) demonstrate an improving grasp of vocabulary.

	All disadvantaged pupils demonstrate legible, fluent handwriting.

	· The handwriting of all disadvantaged pupils is legible and, in most cases, is joined appropriately.

	Pupils can identify, articulate and manage their emotions.

	· Discussions in PSHE lessons and in worship demonstrate that pupils understand their emotions, the impact these have on their lives, and how to identify and manage them.

	Identified pupils receive timely SEMH support through the Wellbeing Register.

	· Where relevant, pupil needs are identified on the school’s Wellbeing Register and plans are in place to provide timely support.



	Observations show improved emotional regulation and reduced behavioural incidents.

	· Observations of identified pupils demonstrates improvement in ability to regulate and understand emotions.
· In response to specific needs, internal one-to-one adult provision is in place to provide enhanced support.
· Pupil Champions are in place to provide additional adult support, where a need is identified.
· Where needed, external specialist support is in place and accessed.

	The school curriculum equips pupils with strategies to help them to nurture their own social, emotional and mental health.
	· Pupils talk confidently about the strategies they use to foster their own social, emotional and mental health.
· Discussions in PSHE lessons and in worship demonstrate that pupils understand how to look after their own wellbeing.
· Pupils have access to extra-curricular opportunities that enable them to develop their wellbeing (e.g. Shine Bright Club).

	All areas of the school curriculum provide all pupils with opportunities to develop and deepen their cultural capital.
	· Curriculum audits demonstrate that cultural capital is developed across all areas of the curriculum.
· Pupils develop their understanding of diversity as this is embedded across all parts of the school curriculum.

	All disadvantaged pupils access our enriching extra-curricular provision. This widens their skills, hobbies and interests.


	All disadvantaged pupils access at least one extra‑curricular club each year.

· Most disadvantaged pupils (at least 75%) attend and access a wide range of different extra-curricular clubs throughout the school year.
· 100% of disadvantaged pupils attend school visits (including residential visits).
· Disadvantaged pupils are enthusiastic and positive about the extra-curricular opportunities they access.

	Disadvantaged attendance improves to at least 96% and is in line with whole‑school.

	· Overall attendance among disadvantaged pupils improves to be in line with whole school attendance of 96%.



[bookmark: Activity_in_this_academic_year]Monitoring & Implementation 

To ensure strong oversight, we have introduced a clear monitoring structure:
Who monitors?
· PP Lead – overall strategy, data analysis, impact reviews
· SENCO – targeted interventions, SEND/PP overlap
· English & Maths Leads – curriculum impact, book looks, assessments
· Learning Mentor – wellbeing, SEMH, attendance
· SLT – quality of teaching, coaching, implementation fidelity
· Governor Lead – termly scrutiny and challenge
How often?
· Half‑termly PP progress meetings
· Termly governor reports
· Weekly attendance monitoring
· Ongoing intervention reviews
What happens if impact is low?
· Intervention is adapted or replaced
· Staff receive coaching or CPD
· Additional assessment is carried out
· External support is sought where needed

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

[bookmark: Teaching_(for_example,_CPD,_recruitment_]Teaching (for example, CPD, recruitment and retention)

 Budgeted cost (2024/25 academic year): £5,500.00

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continued implementation of Supersonic phonics with fidelity.

	Phonics approach has proven impact:
EEF Guidance Report: Improving Literacy in Key Stage 1


	1

	Strengthened feedback practices informed by EEF guidance.

	Strong evidence base for the impact of effective feedback on pupil outcomes:
EEF Guidance Report: Teacher Feedback to Improve Pupil Learning
EEF Guidance Report: Using Digital
	1, 2



	Consistent spelling instruction through an evidence‑based scheme aligned with Phonics program. 

	
Research Summary of Assessment for Learning (Cambridge University Press, 2019)
	

	Retrieval practice embedded across English and maths.

	Strong evidence base (within cognitive science) for the impact of ‘retrieval practice’ approaches to support the retention of knowledge: https://www.retrievalpractice.org/
	1, 2



	Structured professional development aligned with EEF’s Effective Professional Development guidance.

	Approach to all teacher development to be informed by evidence:
EEF Guidance Report: Effective Professional Development
	1, 2, 3, 4

	Bespoke PSHE curriculum using SCARF and PPS‑specific adaptations.

	Research shows that schools should devote dedicated time to teach social and emotional skills through a strong curriculum with a clear structure:
EEF Guidance Report: Improving Social and Emotional Learning in Primary Schools
	3

	Curriculum audits to ensure cultural capital is embedded across subjects.

	Due to mechanisms in place, our curriculum reviews and audits are effective in identifying strengths and priorities for development in key areas. Strong, evidence-informed approaches are in place to implement change where needed:
Putting Evidence to Work: A School’s Guide to Implementation
	4



Targeted academic support (for example, tutoring, one-to-one support structured interventions)
Budgeted cost -£13,485.00

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Carefully selected, evidence‑based interventions overseen by SENCO.

	Research emphasises the need to carefully select interventions that complement (rather than replace) teaching:
EEF Guidance Report: Special Educational Needs in Mainstream Schools
	1, 2, 3



	One‑to‑one TA support aligned with behaviour plans and EHCPs.

	TAs and additional adults deployed in line with findings from research: EEF Guidance Report: Making Best Use of Teaching Assessments
	1, 2, 3

	Specialist training for staff working with PP pupils.

	Approach to all staff development to be informed by evidence:
EEF Guidance Report: Effective Professional Development
	1, 2, 3

	Evidence‑based handwriting interventions to build automaticity.

	Overview of approach used to develop automaticity in handwriting (with links to evidence):
Building automaticity in handwriting
	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost (2023/24 academic year): £10,955.00

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	One‑to‑one and small‑group SEMH support from Learning Mentor and Behaviour Lead.

	TAs and additional adults deployed in line with findings from research: EEF Guidance Report: Making Best Use of Teaching Assessments
	3

	Social and emotional support for identified pupils Learning Mentor to oversee this.
	LM- has secured significant impact at PPS in previous years, with pupils benefiting from one-to- one, tailored support.
	3



	Expanded extra‑curricular offer with free access for PP pupils.

	Research by the Social Mobility Commission demonstrates the significant impact and potential of extra-curricular activities:
An Unequal Playing Field: Extra- Curricular Activities, Soft Skills and Social Mobility
	4

	Financial support for all visits and residentials.
Attendance support including first‑day response and family engagement.


	In previous academic years, the provision of financial support has increased attendance at visits for disadvantaged pupils.
	4




Total budgeted cost (2023/24 academic year): £29,940 

In the 2023/24 academic year, the total budgeted cost was £25,530.00

[bookmark: Part_B:_Review_of_the_previous_academic_]Part B: Review of the previous academic year

[bookmark: Outcomes_for_disadvantaged_pupils]Outcomes for disadvantaged pupils
This details the impact that our pupil premium activity had on outcomes for our disadvantaged pupils in the 2023 to 2024 academic year.

To gauge the impact of our pupil premium strategy, we have analysed the performance of our school’s disadvantaged pupils during the 2023/24 academic year using key stage 1 and 2 performance data, phonics check results and our own internal assessments.
At the end of key stages 1 and 2 (in Years 2 and 6), there were just 4 disadvantaged pupils in total all in Year 6.
In Year 6, 2 disadvantaged pupils attained the expected standard in all areas (including reading, writing and mathematics) and, in some areas, the higher standard was attained. The other disadvantaged children achieved the expected standard in at least one of the areas. One of these achieved the higher standard. The attainment of these pupils was, in some areas, very close to the expected standard.
Whole-class attainment and progress across school reflected the positive impact of many of the strategies set out within the ‘teaching’ strand of the school’s pupil premium strategy:
-  Attainment of the expected standard in key stage 1 and key stage 2 was above the national average in all areas. In some areas (KS2 reading, KS2 maths, and KS2 EGPS) attainment was significantly above the national average.
There was 1 disadvantaged pupil taking the Phonics Screening Check at the end of Year 1 (in 2022/23); this pupil achieved the expected standard (a mark of 32 or above, out of 40) Attainment across the whole cohort in phonics reflected the success of teaching through our well-embedded, validated phonics scheme – 86% met the expected standard (compared to the national average of 80%). This was a small cohort.
A significant number of disadvantaged pupils benefited from support with their emotional wellbeing and mental health (via the school’s Wellbeing Coach, and the Pastoral Lead). Parents and class teachers reported that this support had a positive impact; support will continue into the 2024/25 academic year.
In 2023/24, 96% of disadvantaged pupils across in both key stages 1 and 2 attended an out-of-hours extra-curricular club. Other pupils across school also benefited from this provision (with 86% of pupils attending out-of-hours clubs during the school year). The school’s enhanced programme of extra-curricular opportunities will be sustained

into 2024/25. 100% of disadvantaged pupils attend school visits (including residential visits).


	Y2 PPG pu-
pils in 2024 achieved: (59 pupils in cohort)
	PPG (3 pupils)
	Non PPG (56 pupils)

	
	School
	Local
	National
	School
	Local
	National

	
	EXP
	GD
	EXP
	GD
	EXP
	GD
	EXP
	GD
	EXP
	GD
	EXP
	GD

	Reading
	33%
	0%
	55%
	9%
	55%
	9%
	71%
	14%
	70%
	23%
	76%
	23%

	Writing
	33%
	0%
	46%
	4%
	46%
	4%
	57%
	7%
	63%
	12%
	68%
	12%

	Maths
	67%
	0%
	57%
	8%
	57%
	8%
	80%
	11%
	73%
	20%
	77%
	20%

	Combined RWM
	33%
	0%
	42%
	3%
	42%
	3%
	57%
	2%
	60%
	9%
	64%
	9%



· Y2 PP pupils are under performing in all areas at the expected standard except maths and all areas at GD compared to local, national, and non-PP pupils in WCPS. This will be a focus next academic year. New schemes on reading and writing and supplements to MNP at GD standard will be used to support this cohort.

	Y6 PPG
pupils in 2024
achieved: (52 pupils in cohort)
	PPG (9 pupils)
	Non-PPG (43 pupils)

	
	School
	Local
	National
	School
	Local
	National

	
	EXP
	GD
	EXP
	GD
	EXP
	GD
	EXP
	GD
	EXP
	GD
	EXP
	GD

	Reading
	55%
	22%
	64%
	19%
	63%
	18%
	50%
	11%
	47%
	13%
	46%
	13%

	Writing
	78%
	22%
	62%
	9%
	59%
	6%
	50%
	4%
	39%
	5%
	36%
	4%

	Maths
	67%
	11%
	63%
	14%
	59%
	13%
	75%
	4%
	49%
	9%
	44%
	4%

	Combined RWM
	33%
	11%
	49%
	4%
	46%
	3%
	38%
	0%
	28%
	2%
	26%
	2%


· Y6 PP pupils slightly under performed in maths at the GD standard and Reading in the ex- pected standard. These areas are something WCPS will be focusing on next academic year through additional TA support, supplementing GD maths with WhiteRose and NRich resources and implementing a new English scheme.
Other Pupil Premium Outcomes:
· Phonics: Y1 and Y2 data (the whole cohort) did better than national. 50% of PP pupils in Y1 passed. The other 50% of pupils in Y1 will be monitored closely next academic year and additional interventions put in place to ensure they pass in Y2 next academic year. The 10% of pupils that did not pass in Y2 moving into Y3 will start a Sounds Write inter- vention to bridge the gap.
· Y4 MTC: The whole cohort performed better than national. 50% of PP pupils achieved a score of 21 – 25. Additional support and a relaunch of TTRS for times tables and an after- school club will be put in place to address the gap for the pupils in Y4 next academic year.
· All year group PP outcomes have been started this academic year and will be used to measure progress and identify need/next steps over time.





[bookmark: Externally_provided_programmes]Externally provided programmes

	Programme
	Provider

	SCARF
	Coram Life Education

	Red Rose Letters and Sounds
	Lancashire Professional Development Service

	Emilie 
	Spelling



