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The Willows and Early Years Centre Behaviour Policy

Aims:

It is our firm intention to provide a safe, happy, purposeful and caring environment for our children to learn to their maximum potential.  Appropriate behaviour and self-discipline should be encouraged at all times.  Our policy therefore emphasizes the reinforcement of good behaviour, as well as the need to deal firmly and consistently with disruptive behaviour. We realise the importance of recognising achievement and promoting learning at all times.
Each class has a learning contract based on the ideals below
1. To listen to each other

2. We are kind and helpful

3. We are honest and truthful

4. We are gentle towards everyone and everything

5. We look after all property

6. We help each other stay safe

We use positive praise with the children to comment upon the behaviours that we wish to see more of: eg, instead of saying: - Well done you didn’t moan about that, we would say: - I’m proud of you for handling that so well when I said you couldn’t go out to play.
Praise is used for genuine reasons and in the correct amount, we don’t use it to spoil children, we use it to motivate them and encourage positive self-esteem and emotional resilience. Other types of praise which may be used could include:

· Non-verbal rewards such as a smile and open body language;

· Showing work to others
· Certificates in assembly, which are often linked to our values:

Values are to be displayed in each classroom and shared with children so that they understand the meaning and what it may look like in practise. Our Values are based on the staff consensus of what they would like our children to learn whilst in our care. Take A RISK posters are in each classroom.
Other ways to praise children:
· Displaying work
· Good work assemblies
· Name written on the board under a smiley face

· Star of the day-linked to values and receive a reward
· Zones of regulations will be used in classrooms and both children and staff can place their faces/stick on the correct colour 
We use consequences clearly and consistently by:

· Children given a verbal warning about disruptive behaviour 
· Children will have to write or put their name up on the board under a sad face (which can be removed if they redeem themselves) which is their verbal warning/visual prompt
· All children’s names should be removed from a board prior to any parents/carers being in the room

· Children may also have bespoke consequences given to them: time out chair, missing part of playtime/lunchtime, not being allowed on the playground, having to go to JO or CGoy, adults speaking to their grownups. This list is not extensive but all consequences should be proportionate and reasonable.

We aim to support children in correcting behaviour and not using a consequence where this is possible so that the unwanted behaviour does not happen again.
The most important thing with any disruptive behaviour is that the children are allowed to calm down before finding out the root cause and that the SLT should not be used as a threat. All adults need to work on having positive relationships and interactions with all children so that everyone is able to support children at these points of crisis. All behaviour is communication. When it is appropriate restorative conversations will be held with children. This is used as a way of understanding and changing behaviours. Having time out without any understanding will not change a behaviour, neither will telling children to say sorry if they do not understand what it means. 
Please see the Exclusion and suspension policy for details on what happens if a child contravenes the school’s behaviour policy by persistently disrupting learning and or safety of others, or if there is a one off significant incident.
Bullying (a behaviour which is intended to harm someone, happens repeatedly and can be F2F or remote) is not permitted at our school and if a case of bullying is upheld after an investigation then the consequences will be proportional and understood by all involved. 
Bullying can be:

	TYPE OF BULLYING
	DEFINITION

	Emotional
	Being unfriendly, excluding, tormenting, constantly criticising or spreading rumors

	Physical
	Hitting, kicking, pushing, taking another’s belongings, any use of violence

	Prejudice-based and discriminatory, including:

· Racial

· Faith-based

· Gendered (sexist)

· Homophobic/biphobic

· Transphobic

· Disability-based
	Taunts, gestures, graffiti or physical abuse focused on a particular characteristic (e.g. gender, race, sexuality)

	Sexual
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, sharing of nude or semi-nude images and/or videos (including pseudo-images, which are computer-generated images that otherwise appear to be a photograph or video), or inappropriate touching

	Direct or indirect verbal
	Name-calling, sarcasm, spreading rumours, teasing

	Cyber-bullying
	Bullying that takes place online, such as through social networking sites, messaging apps, gaming sites, devices or via images, audio, video, or written content generated by artificial intelligence (AI)


This along with any other behaviours which can lead to significant harm (either overtime of as a one off incident) may result in a child receiving a suspension or in extreme circumstances result in permanent exclusion. As a school we want to work with children, families and staff to ensure that exclusions are a rarity.
Attachment Aware and Trauma Informed Practice

We recognise that for many children who have experiences Adverse Childhood Experiences (ACE’s) reward and consequence systems do not work, especially if it is not balanced with a trusting, emotionally supportive, non-judgmental and empowering rationale. Being trauma and attachment aware helps all children, not just those who are negatively impacted by trauma and attachment issues themselves, but also their peers who share classroom, school and community space with them.

As a school, all staff receive Attachment aware and trauma informed practice training and are supported to facilitate this with our children.

This links to our school values:

Achieve – removing barriers to learning and fostering an environment, which creates a sense of belonging for all, enables children to achieve.

Respect – celebrating and respecting the diverse cultural background of all children and their families and staff promotes inclusivity an understanding. This also supports Restorative practices within our school.

Independence – reframing behavior, modelling and teaching children how to recognise and respond to their emotions creates skills for life.

Self – belief – encouraging and supporting children and staff to take the initiative and make positive changes, fostering a sense of empowerment and self-efficacy whilst promoting a sense of self-worth and confidence, recognizing their strengths, taking ownership for their actions, learning and development.

Kindness – clear, kind, respectful communication between children, staff, families and other agencies; using positive, restorative and respectful tone and language that supports and encourages an empathetic atmosphere, fostering understanding and a compassion for others.

We use Emotion Coaching as a tool to support Adults to respond positively to children experiencing dysregulation. Emotion Coaching (Gottman 2017) is based on the principle that nurturing and emotionally supportive relationships provide optimal contexts for the promotion of children's outcomes and resilience. 

Emotion Coached children and young people:

· Achieve more academically in school
· Are more popular

· Have fewer behavioural problems

· Have fewer infectious illnesses

· Are more emotionally stable

· Are more resilient

                                                 
Staff use the following prompt to support positive interactions and interventions.
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Connect

Connect before comect
Emotional First Aid is needed
Recognise and Emphasise

This first step does nof require physical action but it is the process of
“tuning in’ to the situation, looking for physical and verbal signs of the
emotion being felt. What is the chid feeling and why?

Look for physical and verbal signs?

Take a moment fo ensure you are calm and ready fo acknowledge the
emotions and set a limit if necessary.

'+ You seem angry as you are clenching your fists and shoufing
« I'snormal fo feel angry about that, I would too
Acknowledge « I'can see something s not quite fight - can you fell me about itz
« I'canssee that you are feeling upset, | wonder if itis because ..
Name it fo Tame It / Validatéland « lamsomy Wn!yr::ppened 02%05, you must feel very ...
label Helping to label encoliigges « I can see that you are kicking the wall in frustration. | would be.
regulation and reconnect thinking fosing opset 100
brain
Limit « Itis okto feel angry but not ok fo thiow things af ...
« We don't push people because it couid hurt them
_ « Itis not OK o swear af me
Limit Setting « The rules are that you
Set the boundaries of accepfable o lom going fo toke this ..dbecausé | heed 1o keep everyon safe
behavior fo ensure safefy for all
Retain child's self-dignity
EXPLORING PROBLEM SOLVING SOLITIONS.
Make a Plan « Howwere you o Let'sthinkof what |« Nextfime you feel
feeling when that You could have iike this you can go
Restore and Repair / Problem solve happened done instead to the safe space...
Helping child fo believe they can * What were you « Canyouthinkofa | Do you think thata
overcome difficulties and manage frying fo achieve different way to sensory break
feelingsis empowering by..2 deal with your would be more
feelings? helpful2

© FIND STRESSORS - REDUCE THEM ~ © FIND UNMET NEEDS - MEETTHEM ~ © FIND SKILLS DEFICITS - TEACH THEM





Alongside emotion coaching as a school we also use a PANDA (PDA Society) approach. This approach was designed to support children who display a PDA profile of Autism but does have a positive impact for all children. This approach is a person-centred approach based on negotiation, collaboration and flexibility. The PDA PANDA symbolises the need to tailor the environment to meet needs and the P A N D A mnemonic is a simple reminder of helpful approaches.

· Pick battles 

· Anxiety management 

· Negotiation & collaboration 

· Disguise & manage demands 

· Adaptation
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SOCIETY ~ egotiation & collaboration
Pick battles  isguise & manage demands
- Minimise rules  daptation
- Enable some

choice & control
- Explain reasons
- Accept that some

things can't be done

Anxiety
management

- Use low arousal
approach

- Reduce uncertainty

- Recognise underlying
anxiety & social/
sensory challenges

- Think ahead

- Treat distressed

behaviours as panic

attacks: support

throughout & move on

Adaptation
- Try humour,
distraction,
novelty &
roleplay
- Be flexible

-Have aPlan B

- Allow plenty of time

- Try to balance the
amount of “give and take”

Negotiation &
collaboration

- Keep calm
- Proactively collaborate
& negotiate to solve

Engage positively

challenges
Disguise & manage demands ARMEDOHES
N are central
- Phrase any requests indirectly
simple rami - Constantly monitor tolerance for demands &
approache match demands accordingly
F " - Doing things together helps
STk S © PDA Society 2021

www.pdasociety.org.uk




When communicating with children, staff will use the following language prompts to disguise and manage demands.
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I was wondering if...

I can see that...
I noticed that...

I wonder if you may be feeling...

I am here to help.

Avoid ‘you’ statements and direct demands





Star of the day
 Each class will have a star of the day pupil and celebrate together. 
Class Jar

Each class will have a marble/pom pom jar which they collect together to earn a team reward. The class and staff agree on the three steps together and masking tape will show the levels with the agreed rewards written around them. Ideas: extra play, ice lollies as pudding, climbing frame out, trip to local park etc. Once the jar is full and the three rewards have been taken by the whole class, then new rewards are chosen.
Go around

These are to be used in each class. They are to allow all children to have a voice and all children to be listened to and feel valued within their class. Go around can simply be giving a score about how the day has gone, which learning the children have most enjoyed or how they feel when their friends........ These are to become an integral part of school along with all staff using restorative principals when having conversations about behaviour with children and we hope to extend some of these principals to parents/carers who may then wish to use them at home.

If a member of the staff team has positive handling training which is in date then they are able to restrain child/ren if it is deemed to be the best course of action and if the child or others are not safe. If a child has to be restrained then a member of the SLT needs to be notified ASAP and where ever possible when the restraint is taking place. This then needs to be recorded on MY CONCERN
All staff are role models to the children, parents and visitors to the centre. The parents are expected to be respectful of the staff and each other and to manage their child’s own behaviour. Staff have the right and are expected to intervene if they believe that an adults conduct is not appropriate.
RIGHTS OF everyone 
· The right to be an individual at the school;

· The right to be respected and treated with kindness at the school;

· The right to express yourself;

· The right to a safe school;

· The right to expect your property to be safe;

· The right to expect assistance from any appropriate resource;

·  The right to a safe and pleasant environment both physically and emotionally;

· The right to be appreciated.

RESPONSIBILITIES OF everyone 
· To treat one another fairly and with respect;

· To help each other to develop their full potential;

· To participate in challenging, interesting and relevant curriculum;

· To use rewards, sanctions and consequences, clearly and consistently;

· To be a good role model;

· To form positive relationships with parents;

· To recognise and value each other’s strengths.
Behaviour Principles:

As a school we will have a policy in place which may get adapted throughout the year if and when needed. There will be a supportive environment which will enable children to feel valued and safe, whilst understanding poor behaviour will be dealt with consistently. We will continue to positively reward good behaviour and use these role models to support others. Staff will have an offer of training and development both internally and externally to know how to support children and themselves. We will involve the community to understand the importance of good behaviour for children and how this can be achieved together. Our policy and procedures will be reviewed at least once a year. 

Policy date: reviewed and amended August 2025, reviewed March 2026
