Towrv Field Primary School
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their thoughts, dearelop rocabulary, and apply grammar and punctuation in
achievement across the curriculum, but also nurture creatinvity, critical thinking,
and self-expression. By fostering confidence .and enjoyment in writing from on
articulate, reflective, and independent learners.
Houwr are we going to achiene this?
o Pathways to Write is to be followed daily by all year groups from Year | to
Year 6. Please ensure that you follow the order of the Pathways scheme of
work unless already discussed with the English Lead.
« EYFS will follour their hespoke curriculum, but awriting lessons will follow

Year
oup
1

Autumn term

Lost and Found by Oliver
Jeffers

Outcome - Fiction: adventure
story based on the structure of
the text

Troll Swap by Leigh
Hodgkinson

Outcome - Fiction: focus on
characters

Seal Surfer by Michael
Foreman

Outcome - Recount: letter in
role

Gorilla by Anthony Browne
Outcome - Fiction: fantasy
story

Queen of the falls by Chris
Van Alisburg

Outcome - Recount: series of
diary entries

Star of Fear, Star of Hope by
Jo Hoestlandt

Outcome ~ Fiction: flashback
story & Information text

Spring term

Autumn 2

Spring 1

Nibbles: The Book Monster by
Emma Yarlett

Lion Inside by Rachel Bright
Outcome - Fiction: journey

The curious case of the
missing mammoth by Ellie

Outcome - Recount: diary story based on the structure of | Hattie
entry the text Outcome - Fiction: adventure
story based on the structure of
the text
Autumn 2 Spring 1

The Owl who was afraid of the
dark by Jill Tomlinson

Dragon Machine by Helen
Ward

Major Glad, Major Dizzy by
Jan Oke

Summer term

Toys in Space by Mini Grey
Outcome - Fiction: fantasy
story based on the structure of
the text

The Last Wolf by Mini Grey
Outcome - Letter: letter in role

sts by Miles

Out - Non-ch logical | O« - Fiction: adh O - Recount: diary
report focus entry

Autumn 2 Spring 1
Winter’s Child by Graham Stone Age Boy by Satoshi Big blue whale by Nicola Journey by Aaron Becker
Baker-Smith Kitamura Davies Outcome - Fiction: adventure
Outcome - Fiction: fantasy Outcome - Fiction: historical Outcome - Persuasion: story
story narrative information text

Autumn 2 Spring 1
Leon and the place between Escape from Pompeii by When the Giant stirred by Where the Forest Meets the
by Graham Baker-Smith Christina Balit Celia Godkin Sea by Jeannie Baker & 100
Outcome - Recount: diary Outcome - Fiction: historical O - Fiction: ad\ facts - Rainf

narrative story Kelly

Autumn 2 1 pring 2
The Lost Happy Endings by Arthur and the Golden Rope The Darkest Dark by Chris
Carol Ann Duffy by Joe Todd-Stanton Hadfield
O - Fiction: traditional | O - Fiction: myth Outcome - Recount: formal
tale

Autumn 2 Spring 1
Can we save the tiger? by Selfish Giant by Oscar Wilde The Island by Jason Chin &
Martin Jenkins and Ritva Voutila Jemmy Button by Alix
Outcome — Information/ Outcome — Fiction: classic Barzelay
persuasion/explanation: hybrid | narrative & Explanati O —Recount.
text & Recount: diary journalistic writing &

Discussion

Outcome - Non-chronological
report

The Paperbag Prince by Colin
Thompson
o = /

Goldilocks and Just the one
bear by Leigh Hodgkinson
Outcome - Fiction: traditional
story based on the structure of
the text

Grandad’s Secret Giant by
David Litchfield

Outcome - Fiction: moral
focus

Zeraffa Giraffa

by Dianne Hofmeyr

Outcome - Persuasion: tourism
leafiet

Blue John by Berlie Doherty
Outcome - Explanation: letter
inrole

Radiant Child by Javaka
Steptoe

Manfish by Jennifer Berne
Outcome — Recount: biography
& Fiction: adventure story

Ou - Information text

biography information: hybrid leaflet fora ia“e,y

Sky Chasers by Emma Carroll
Outcome — Fiction: adventure
story with multiple narrators &
Recount: autobiography




|. Gateway - recapping presvious skills. Checking that children are fluent before
addressed.

2. Pathwway - feaching newr skills. This is the main part in the unit. There are
usuwally betureen 3 and 5 skills. The unit allows for repetition of skills through

A unit of work

Gateway
(application of previously taught skills)

Pathway
(teaching new skills)

Writeaway
mon of newly taught skills

Children should bhe given frequent opportunities to dervelop their competency
in writing over time. Please ensure that you follow all Pathways lessons in
the sequence unless discussed with the English Lead; this will preaent skills
being forgotten and having to be retaught.

During the Writeaway section, pupils should follour the EEF writing process:
planning, drafting, revising, editing and sharing.

Each term, pupils should undertake one Pathways to Poetry unit.




The Poﬂ'\wag/s ngﬁ

Gateway keys
(non-negotiables/basic skills)

Full stops, capital letters,
exclamation marks,
question marks, commas
and apostrophes

Use prepositions to express
time, place and cause
Group related ideas in
paragraphs

— Mastery keys

(year group national curriculum

expectations)

Build an increasing range of
sentence structures

In non-narrative material,
use simple organisational
devices including headings
and sub-headings to aid
presentation

Use present and past
tenses correctly and
consistently including the
progressive form (Y2) and
the present perfect form
(Y3)

S

Feature keys
(vocabulary, manipulating
entences and tense, structure)

Use persuasive language
e.g. alliteration, repetition.
Write in logical order

Use 2™ person or 3" person
to talk directly to the reader
Select organisational
features e.g. opening
statement, sub-headings.

- What the children should have

previously mastered, potentially
from previous year groups or from
earlier in the year

Provide teachers with the ‘non-
negotiables’ that we want to
become natural in children’s
writing

Can help with planning the skills
for children who are not yet
working at the expected standard

Skills that are explicitly taught.
There are plentiful opportunities
to practise these over the course
of the unit

Usually 3-4 focus skills from the
National Curriculum

Mapped over the course of the
year to ensure the full range of
end of year expectations

Also gives advice on working
walls

Feature Keys are specific to the
genre of writing that is the focus
of each unit.

These keys ensure consistency in
teaching each genre across school
and support clear progression in
children’s genre-specific writing
skills from year to year



| esson structure

The bhest way to teach pupils to write is by teaching them to master sentences

The Gradual Release Model...

You do You do again
Recap . . We do . . - . Reflections
(supported) (independently)

The graduwal release model is important because it provides a clear
structure for developing independence in learning. By moving from
teacher-led demonstration ("I do”), bo shared practice ("We do”), guided
practice (“You do”), and finally independent application ("You do again”),
children are supported step-by-step as they acquire new skills. This
approach ernsures children recebve the wxplicit instruction and modelling
they need, while also giving them opportunities bo practise writh
support hefore working independently. It helps build confidence,
deepers understanding, and ernsures that ol Learners, including those
who need extra /slow(%obdjurvg Lan xperience SUCCess. and progress.

Please ensure that writing lessons provide pupils with frequent
opportunities bo practise newly-acquired skills hefore they are expected
to apply these skills independently. Effective wse of modelling, throuwgh
WAGOLLs ond worked examples, con also support pupils with their



Excamples of the gradual release model

Modal verbs

Ability

Modal verbs can be used when we want to show a skill or
someone's ability to do something:
¢ Jack can sing.

¢ We could walk.

Can we try and write a sentence
about tigers?

Time to practisel

Come up with some statements about tigers using modal verbs:
« Tigers could...

« Tigers might...

» Tigers may...

« Tigers should...

Can we write some modal verbs from the POV of a

farmer?
Most common modal verbs

* will, would, should, could, may, can, shall, ought to, must,
might

If a tiger comes close to my farm, it might attack
my livestock. Therefore, | need to kill it to protect
my animals. In addition, a prowling tiger could
seriously injure or kill members of my family. |
cannot accept this risk. As well as this, | can make
more money from killing one tiger than | can from
working in the fields for three whole months!
Selling a tiger’s fur, teeth and bones will mean that
| am no longer poor and can provide for my family.




Scaffolding fasks

fuency and accuracy.
Learning objective: Write sentences containing ‘

modal verbs.
Step 1: write out these sentences, putting in the correct modal

verbs.

1. We save tigers.

2. If we are not careful, tigers become extinct.

3. Farmers often kill tigers because they  sometimes Kkill

their livestock.

Step 2: Can you now write your own sentence containing the
modal verb ‘will’?

What nouns can you spot in the image?

Choose a noun. Can you add an adjective?
For example: The beautiful birds

Can you add a verb?
For example: The beautiful birds tweeted.

Can you add an adverb?
For example: The beautiful birds tweeted happily.




Greater szﬂx Writers

Opportunities will be planned, in accordance with Pathways to Write Planning, to

Greater depth opportunities

Outcome: Non-fiction - Persuasive writing

Writing outcome:
Plan and write a persuasive guide for visiting Zeraffa at the Jardin des Plantes in Paris

Greater depth writing outcome:
To write the guide as above including a section of a researched Paris landmark

d

+ -

Pupils write Atir’s diary of the first day of his journey down the Nile on a felucca.

Greater depth: Add Atir’s thoughts about the future and his feelings and
concerns for Zeraffa.

e
Pupils write a letter from Geoffroy Saint-Hilaire to a colleague at the Natural
History Museum, describing the care he plans to take of Zeraffa on the journey.
Greater depth: Work with pupils before they write to look at the formal
language in the original letter from the official who welcomed Zeraffa in
Marseilles to Geoffroy Saint-Hilaire (see resources). Pupils write their letter in a
similar style, considering the type of language used.

Inaddwontoﬂu&phddmwdkbamwumgﬂiwmakzmaboutthw

Deploying EXS statements deliberately

Consistency and accuracy across
all pieces

for effect

Less is sometimes more! Cha racte ristics of
Does it enhance or is it

inhibiting? a GD writer

Punctuation choices

are deliberate - used
Vocabulary choices are for effect rather than
conscious and match the being there to tick a
purpose of the piece box

Choosing to use the right
formality in the right
context

Control is maintained
across the whole piece



Marking ond feedback

«  Feedback for children needs to be timely and constructive. Where possible,
this should be oral and discussion-based; this is most effective during the
drofting and. revising slage of the wnting process.

. Wholzdos&{ezdbadamnolmbzpuposqld in addressing a common

What went well? Come up with two things.

Even better if? Come up with one thing.

Can you re-draft this extract?

Houwr has the writer Would;gmdoii'/

suc,cessJ:ullH, amolded arv d%emenﬂy,?
anti- climane?




Marking and feedback policy

Stage of
writing
process

Teacher actions

Pupil actions

Gateway and
Pathway
(application of
previously taught
skills and
teaching new
skills)

Identify age-appropriate
basic errors {(grammar,
spelling and punctuation)
when appropriate within
lessons verbally.
Identify age-appropriate
basic errors {(grammar,
spelling and punctuation)
after the lesson, when
needed, using agreed
symbols and yellow
highlighter. The Gateway
Keys may support with this.

Address identified
eITOrs using green pen
and make use of
resources to support
accuracy e.g. word
mats, vocabulary
displays, etc.
Spellings may be
provided with
opportunities for
children to practise the
correct spelling

(application of
newly taught
skills) and editing

Build-in time within writing
lessons to enable selff peer
reflection and “‘checking'
time. This may include
addressing a common
misconception as a whole
class (e.qg. itsfit's) and
looking at examples of
WWW and EBI

On completion of writing
task, provide feedback
(either written or verbally)
that instructs pupils on what
[ how they need to develop.
Identify basic errors or
support pupils to identify
them using the agreed
symbaols.

Selfipeer check work
using supporting
resources and make
changes using green
pen.

Make attempts to
independently revise &
edit using resources.

issue.

Yellow highlighter indicates an area for development. Additional symbels and
written feedback may provide more specific guidance as to the nature of the

Spelling error

Highlight the part of the word that is incorrect.
Provide the child with the correct spelling unless it is a spelling they

should know.
Consider which spellings are to be the focus — consider the child’'s needs
Punctuation error

To indicate where something could be added. Could be supported by further
detail e.g. » more detailed description needed
The task has been supported by an adult.

= [O




Examples of marked work




Tran/sa‘iptior\—Spdhng

For children from EYFS to Year 2, Little Wandle provides the framework for the
explict teaching of spelling. For children from Year 3 to Year 6, Pathways to
Spell should be used three times a aweck.

Autumn 2
Wk Review Mastery focus
. e The /ai/ sound spelt -y at the end of words e Adding -es to nouns and verbs ending in -y
e The /i:/ sound spelt -ey e Words with the /e1/ sound spelt e/, eigh, or
2 oy
3 e The /o/ sound spelt o after w and qu e Words with the /e1/ sound spelt e/, eigh, or
ey
a e Homophones and near-homophones e Homophones and near-homophones
(Y2 mastery)
5 e Homophones and near-homophones e Homophones and near-homophones
(Y2 mastery)
6 e Common exception words e Word list -years 3 and 4

@SY(B) (&

Review Explain Practise Apply Reflect




What your spelling practice should include:
Learning new words
Practising previously-taught words to deselop speed and automaticity
Use of dictated sentences containing words previously practised
Learming commen exception words and high- frequency words
Independent practice

dictation can be used to recap. Dictation can be self-marked and will enable

Houwr to mark spellings

a small number of key errors, focusing on words that are age-appropriate or

* conscience v conshience
« different v’ diffrent

For spellings. that children should knows feachers should mark spellings. by
identifyying the part that s incorrect using yellowr highlighter

When providing feedback on spelling, please do not get children to independently
find the word in a dictionary. Instead, ask the child fo write the correct spelling
in green pen three times hefore adding it to their spelling hookmark.

Spelling hookmarks should he kept in children’s writing books and replaced each
unit, with Tier 2 socabulary transferred across.



Trorecristion —Handurit

Fluent handwriting is a significant predictor of positive writing outcomes, while a
. na their bon—the " of handuwriting can divert
. Lo " fficultios can moke writing more effortful
and frustrating, which may affect pupils” motivation
dwalumihzwnthAmi'hadgfuvw&ﬂlm\pad
A key objective af Town Field, therefore, is for pupils to achiere automaticity in
| b,

How are awwe going fo achierve this?
There is a clearly sequenced progression in handwriting practice, which starts
wwreekly.
At Town Field, pupils will learn letter formation in accordance with Little
Wandle's Houwr to Write Letters document. The Letterjoin scheme is to be
Joined handwriting will be introduced at the end of Year 2 and then
consolidated across Key Stage Tweo:

There should be frequent opportunities for pupils to consolidate letter
formation

Pupls should be encouraged to take pride in the presentation of their work
and should publish a "polished” piece of work per half-term.



How to write letters

Use this document to ensure correct letter form-:ltiun_

Letter | Letter formation phrase

a |Around the astronaut’s helmet and down into space.

o

Down the bear’s back, up and around its tummy.

Curl around the cat.

B | A

Around the duck’s body, up to its head and down to its feet.

Around the elephant's eye and curl down its trunk.

Down the ﬂum[ngn to its jnot and across its wings.

Around the goat’s fﬂce and curl under its chin.

Tl - m

Down, up and over the helicopter.

—

Down the iguana and dot the leu_f_
Down the jellgﬁsh and dot its head.

k | Down the kite, up to the top corner and down to the bottom corner.

—_

Down the lullipup stick.

3

Down, up and over the mouse’s ears.

n |Down, up and over the net.

0 All around the octopus.

p Down the penguin's back, up and around its head.

q | Around the gueen’s face, down her robe and a flick at the end.
r From the cloud to the ground and over the rainbow.

5 Down the snake from head to tail

t Down the tiger and across its neck.

i Down and around the umbrella and back to the grnum:l_

W Down to the bottom nj the volcano and back up to the top.

W Down and up and down and up the waves.

® From the top, across the box to the bottom. From the top again, across the box to the bottom.

Y Down, around the yo-yo and curl around the string.

z Across the top of the zebra's head, zig-zag down its neck and along.

ck | c Curl around the heel of the sock.
k Down the sock, up and back down to the toe.




How to write cnpltul letters

Use this document to ensure correct letter formation when you are teaching children to form capital letters.

Letter | Capital letter formation phrase

A |From the top, diagonally down to the left, up to the top, diagonally down to the right. Lift up
and across.

From the top, down, back to the top. Round to the middle, round to the bottom.

From the top, curl around to the left to sit on the line.

From the top, down, back to the top. Curve right, down to the bottom.

m| )y 02

From the top, down, back to the top. Across, back. Lift up and across the middle. Lift up and
across the bottom line.

mm

From the top, down, back to the top. Across, back. Lift up and across the middle.

]

From the top, curl around to the line, carry on up, then straight down. Lift up and across.

I

From the top and down. Space. From the top and down. Lift up and join the lines across the
middle.

From the top to the bottom and stop.

From the top, all the way down, then short curl to the left.

From the top, down, up to the middle. Diagonally up, back and diagenally down to the line.

From the top, down and across the line.

From the top, down, back to the top. Diagonally down, diagonally up. Straight down to the line.

From the top, down, back to the top. Diagonally down, then straight up to the top.

From the top — all around the o.

From the top, down then back up. Curve right to halfway down.

From the top — all around the o. Llft nﬂ. Short line d[ugnnall.g down.

From the top, down, then back up. Curve right to halfway down. Diagonally down to the line.

From the top, under the snake's chin, slide down and round its tail

From the top, down and stop. Lift up and from the left, make a line across the top.

From the top, down and curve right, then straight up to the top.

From the top diagonally right to the bottom, then diagonally up to the top.

S <icldwaoOoloolZzZrxm ==

From the top diagonally right to the bottom, diagonally up to the top, diagonally down to the
line, then diagonally up again.

X | From the top, diagonally right to the bottom. Space. Start at the top, then diagonally left to the
bottom.

Y | From the top diagonally right to the middle. Space. From the top diagonally left to the middle.
Straight down to the bottom.

Z From the top go across, diagonally down to the left and across the bottom.




Ldth""j'Oir\./ | Search Letterjoin Q

. Harder letters
Harder words

@ More... > Choose a level to practise

Easy Letters Harder Letters

Patterns

CPR Phonics >

TOWNFIELD CLASS HOME PAGE. - umer handwriting i R
CLASS FONT: Letter-jotn Breck > Summer handwriting ideas

Your account is due for renewal by 29th August. Please contact your administrator (Jennifer D'Rozario).

In order to access planning for Letterjoin, log in and click on ‘Info’.
LQith"gaOln./ Back to Letter-join

Teacher
Information =
1] +h N
Contents and Videos Fonts and Letterforms Classroom Font Options

Fonts and Letterforms

Classroom Options @ l
Pupil login Pupil login Lesson Planners

Lesson Planners

) D LS

Account Information (AL | —

Account Information Instruction Guides
Instruction Guides

Home Learning

FA
Frequently Asked

Questions Home Learning Frequently Asked Questions

Once you have cdlicked ‘Lesson Planners’, select ‘Printed” and then click your year
accompanying resources. Children are to use handwriting books. until Year 4



In addition to this, dictation and warm-up exercises can be accessed by clicking

on ‘R.Q/SOUI‘C?JS.’.

Letter-join?

Dictation Exercises )
Help your pupils develop legible, speedy handwriting with a series of dictation exercises.
How to use »
Key Stage 1 Key Stage 1 Key Stage 2
Phonics phases 2 to 5 sentences Sentences and stories Traditional stories and poems
StuHumqurcrn R Tornisapour = - Thzduuru-penwd.
on the wet floor. Y came out.
S J S
Year 3/4 . Year 5/6 Extra practice
Statutory words stories Statutory words stories More dictation exercises
Ava wanis to be ' Beth can learn A Jess will brush
a fomous scientist. .' any foreign her teeth.
|A:|nguﬂ.ge.
=%
S / A
A vy

LQith"J-Oln./ ( Search Letter-join.... O\\

Easy letters

Gross Motor Skills Fine Motor Skills Tripod Pencil Grip

Easy words

Harder letters

Harder words

More... 2 Gross motor skills activities A selection of fine motor Learn this rhyme to help
to help improve strength, skills activities to use you remember how to hold
. control and endurance for before each handwriting a pencil correctly for
Phonics > handwriting. lesson. handwriting.
{ GEEEEEEEEEE—— { GEEEEEEEEEE—— { GEEEEEEEEEEEE———
Fun > \_ J

Resources »

Info

BEsBEEBGEERE




Handwriting lessons should use paper and pen/pencil so that pupils can
When using whiteboard pens, the pens should be a similar size o a pen or

pencil.

Cm{o'r‘tablz Slﬂ'jng Position and Correct Papzr Position

Right handed children

How to sit correctly to be comfortable
for handwriting.

Sit with a straight back,

The tabie reaches 1o not leaning over the page.

below elbow height.

Sit right back
in the seat.
Keep feet flat

on the floor Pull the chair closa

16 the table.

How to hold and position the paper.

Tripod Pencil Grip

How to hold a pencil correctly for handwriting.

Right handed grip

®o_
»

/

1. Point away the pencil, 2. Pinch it near the tip,

Sitting position

Sit left-handed children to the left of
their partner so they have plenty of
room to write.

P

3. Lift it off the table, 4. Spin it round...

Left handed children

How to sit correctly to be comfortable
for handwriting.

Sit with a straight back,
not leaning over the page. The table reaches to

below elbow height.

Sit right back
in tha seat.
Keep feet flat
on the floar

Pull the chair close
1o the table.

How to hold and position the paper.
|

5. ...and grip.

Left handed grip

1. Point away the pencil, 2. Pinch it near the tip,

A

3. Lift it off the table, 4. Spin it round...

5. ...and grip.



A ssessment

Assessment in writing is a vital part of teaching and learning, enabling staff to
also ensures that progress is fracked over time, informs moderation and whole-
How will we achieme this?

e Teachers from Year | to Year 5 will wse the Pathways to Write Assessment
EYFS will use Literacy: Writing Early Leaming Goal (ELG) and Year 6
teachers will wse the Teacher Assessment Frameworks at the End of Key
Stangwo.

« Children’s class work should be regularly marked in accordance awith the

«  Children’s independent work should receive feedback in the form of whole-

. Summohwdatambob,zmpuﬁzdmchtummibFFT

«  To supplement the rigor of internal assessment, Trust Moderation will also
WWWWTMWWWWWWW
consistent, and fair across all schools within the frust; staff can build a

«  From the academic year 2025-2026 onwards, AIR Education (AL) will be



Y3 MEETING Composition: Composition: Composition: Transcription:
NATIONAL Planning, drafting, evaluating, editing Structuring and organising text Applying vocabulary, grammar and punctuation Spelling
STANDARD and proof-reading Handwriting
CONTEXT Produce longer pieces of writing for different purposes Working at greater depth within the expected standard:
Teacher assessment . Write effectively and coherently for different purposes, drawing on reading to inform vocabulary and grammar
must be based on a Make decisions about the form of the writing based on purpose and audience - Controlled use of a varied and rich vocabulary
broad range of - Variety of verb forms used with confidence
evidence from Begin to draw on ideas from a range of reading across the curriculum *  Greater variety in sentence structures, including the use of fronted subordinate clause
across the . Use paragraphs with greater control in both narrative and non-narrative
curriculum Discuss written work with teachers and other pupils: use appropriate terminology s Accurate use of the full range of punctuation taught so far: full stops, capital letters, question marks, exclamation marks, commas
[prepasition, conjunction, word family, prefix, clause, subordinate clause, direct speech, in lists, apostrophes for contraction and singular noun possession, inverted commas for speech
consonant letter, vowel letter, inverted commas/or ‘speech marks’) . Suffixes and prefixes are used mostly accurately (-ly, -er, -ing, -sion, -tion, -cian, -sian, -ssian, -sure, -ture, super-, anti-, auto-)
- Accurate spelling of comman exception words from key stage 1
. Greater independence when evaluating and editing the effectiveness of word choice and grammar
. Praof read spelling and punctuation errors in writing with greater independence

Discuss similar models of writing and plan
using features of the given farm

Plan, draft and arally rehearse writing,
including selecting vocabulary and phrases to
interest the reader

Start to use a varied and rich vacabulary and
an increasing range of sentence structures

Create setting, characters and plot in narrative

wiriting including:

- a full sequence of events, dilemma,
conflict and resolution

- consistent use of 15t or 3rd person

- some dialogue to show relationship
between two characters

Evaluate and edit by assessing the
effectiveness of their own and others’ writing
and proposing changes to grammar and
wvocabulary

Proof read for spelling and punctuation errors

Seguence ideas or events maintaining
writing form e.g. bullet points for
instructions, headings for an
infarmation text

In non-narrative material, group
related ideas in paragraphs

In narrative, write an opening
paragraph and further paragraphs for
each stage

Create cohesion through adverbs,
prepositions and pronouns

Consistent use of a variety of sentences with different structures and
functions:
. Use a wider variety of conjunctions to join clauses (when,
hefore, after, while, so, because)
- Statements, questions, exclamations and commands used
ta create an appropriate effect

Use expanded noun phrases to add description and detail
Use adverbs to express time, place and cause (then, next, soon, finally,
here, there, therefore)
Use prepositions to express time, place and cause (e.g. before dark,
during break, in the cave, because of)
Use punctuation mostly accurately:
- Full stops and capital letters (including for proper nouns)
- Exclamation marks and question marks
. Commas to separate itemns in lists

Mastly accurate use of apostrophes for contracted forms e.g. don’t
and apostrophes for possession with singular nouns e.g. the dog’s tail,
John's hat

Some use of inverted commas to punctuate direct speech

Use past and present tense appropriately and consistently throughout
writing

Confidently use the progressive form of werbs (She is drumming), and
demonstrate some use of the present perfect form of verbs (He has
gone out to play contrasted with He went out to play)

Most comman exception words from key stage 1 are spelt
accurately

Able to write from memory simple dictated sentences- apply
punctuation taught so far with some accurate spelling of words
fram Y3/4 word list

Same waords from the year 3 and 4 word list are spelt accurately
Some accurate use of suffixes and prefixes from the year 3 /4
spelling appendix (-ly, -er, -ing, -sion, -tion, -cian, -sian, -ssion, -sure,
-ture, super-, anti-, auto-)

afan used accurately e.g. a rock, an open book

Begin to use dictionaries (the first 2 or 3 letters of a word)

Begin to use joined writing throughout their independent writing




