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Building a reading culture

Creating a strong reading community in our school means fostering .a culture
WW@&WM,M,MWW&SWWWMW
we can nurture a community where envery child sees themselves as a reader and
derrelops a lifelong love of hooks.

H,owupemgoingioachwveﬂ\m?

«  Children should read across the curriculum. There are many types of fexts




novels), page-turners, easy-to-read books, hi-lour (high-interest, low--
threshold) books, joke hooks etc. to foster a love of reading as well as a
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Story time should be part of the children’s daily routine. It should be
prioritised and provided in a distraction- free erwironment, Adults should
read aloud regulanly in class for 20 minutes, & times a week. Pupils should
Use of the Kindle Cloud Reader can be used during story fime to enable all
pw‘dw&ng.

Teachers should use the remaining 20 minute session for Book Talk’. These
Library slots will be allocated to each class so that children can enjoy a

w

kindle Q_ Search your Kindle iter » 1| Sortby:Recent » I View » 7

AR Library
Nl 4
RGTTe ) =l
All Titles g 2 i 0,/0;1\0!\4,,;
-
ooks
Comics
VICHELLE PAVER
Samples Al Sl
Wolf Brother: Book 1 (...
|E| Notes & ts Paver, Michelle

/)”@;}}ﬂ‘lvﬂ W,
N DaylFel
Sl B0

ROBE’R, WE OH § K Nl the ?foﬂe’[?
SWINDELLS 2 Y Qs b \ and Ofher Poems ,

ReoM 13 e s o s v arae o Steve Turner
WIXNIR 08 1 CHLDRIN'S BOOK AWARD ot it {i, PHIL EARLE "David Mostyn

T ewsbhcksae g ood b wll b st
© BOY -

IN THE ™

“TOWER .

OLLY HO-YEN
a
“




Helping children become fluent, confident readers is about giving them regular
rewarding. By celebrating progress .and nurturing a supportive atmosphere, we can
independent readers.
Houwr are we going to achiene this?
by fo practise reading with fluency .on .a regular basis: strategies for fluency
and text - marking.
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The Reading Sequence

Rationale:
The Town Field Reading Sequence is a curriculum designed provide children with
access to a wariety of quality terts. Through reading lessons, children will
encplore these texts in greater detail and will be supported with hecoming fluent,
confident readers who understand, enjoy and critically engage with terds.
The Reading Sequence has been carefully crafted with our children in mind wsing
support from the following agencies:

Reading consultants from Doncaster LA

English Hub Leads

Engagement with, and irwolwement in a range of EEF research projects

QLA from stabutory assessments

Engagement with reading pedagogy, including Christopher Such, EEF and

Teresa Cremin.

What each session should incude:

o - . . . . . .

Session Session 2 S Session 4
o Support with segmenting and o Etymology o Retrienval « Engaging with
blending challenging wocobulary | |, M sroholog, « Summarising ovidence from
*Use of fluency support e Contendt clues (i-e. ordering etk
, ' ocho ng and tend o Encplaining
choices
e Maaking
inferences.




The Reading Sequence

o - . . . . . .

Sessior | Session 2 Sessiam 2 Sessiorv &

The teaching of reading from Year 3 should he hosed on the Town Field
Reading Sequence. Each session should focus on a specific skill with
teachers modelling strafegies to support puplls with making progress.
Whilst we cannot teach our children ewvery word, we can equip them with
the skills as strategies to tackle unfamiliar socabulary. Veocabulary teaching
of Town Field focuses on two elements: Tier 3 socabulory should be
oddressed in Session |, ond strategies for understanding Tier 2 vocabulary
(including use of etymology, morphology, substitution and contert clues)
should he explicitly taught in Session 2.

Please provide children with o range of guestion formats to allow them to
respond to the text in o multitude of woys.

The aim of deepening understanding sessions are to provide opportunities for
children to engage with the tert (including using evidence to support their
responses) and o prompt discussion.

Pupils should be provided with on “unseen’ tert and guestions. of the end of
each fwo-week cycle to enable them to apply taught skills more
independently.

Teachers should model answers during reading lessons and pupils. should
respond to this feedback neatly using green pen.

Please odhere o the school’s morking policy for reading books and use
grammar.



Marking and feedback policy for reading

Element of wider
curriculum focus

Teacher actions

Pupil actions

Basic skills
appropriate to the
year group / child

Identify age-appropriate
basic errors (grammar,
spelling and punctuation)
when appropriate within
lessons verbally.
Identify age-appropriate
basic errors (grammar,
spelling and punctuation)
after the lesson, when
needed, using agreed
symbols and yellow
highlighter.

v Address identified

errors using green pen
and make use of
resources to support
accuracy e.g. word
mats, key vocabulary
working wall, etc.
Spellings may be
provided with
opportunities for
children to practise the
correct spelling

Specific learning
objective

Build-in time within lessons
to enable selif peer reflection
and ‘checking’ time. This
may include addressing a
common misconception as a
whole class eg. The ‘source’
or ‘mouth’ of a river

On completion of the task,
provide feedback (either
written or verbally) that
instructs pupils on what /
how they need to develop.

It should be clear that each
pupil’'s work has been looked
through. A ¥ would indicate
that the pupil has met the
leaming objective.

Selfipeer check work
using supporting
resources and make
necessary changes
using green pen.

issue.

Yellow highlighter indicates an area for development. Additional symbols and
written feedback may provide more specific guidance as to the nature of the

Spelling error
Sp

Highlight the part of the word that is incorrect.

Provide the child with the correct spelling unless it is a spelling they
should know.

Consider which spellings are to be the focus — consider the child’s needs

Punctuation error

> O

To indicate where something could be added. Could be supported by further
detail e.g. A more detailed description needed

S The task has been supported by an adult.




. ephantom When do you
Decodlng P think this text
was written?
*champed «dwelt
*smote .
*thronging
*descended
*Hearkening
e Leaf-fringed

*Spake

But no one descended to the Traveller/
No head from the leaf-fringed siII//
Leaned over/and looked into his grey eyes/
Where he stood perplexed and stiII.//
But only a host of phantom listeners

Y #2
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The Listeners by Walter de la Mare

The Listeners by Walter de la Mare

‘Is there anybody there?’ said the Traveller,
Knocking on the moonlit door;
And his horse in the silence champed the grasses
Of the forest’s ferny floor:
And a bird flew up out of the turret,
Above the Traveller’s head:
And he smote upon the door again a second
time;
‘Is there anybody there?’ he said.

‘Is there anybody there?’ said the Traveller,

Knocking on the moonlit door;

And his horse in the silence champed the grasses

Of the forest’s ferny floor:

And a bird flew up out of the turret,

Above the Traveller’s head:

And he smote upon the door again a second

time;

‘Is there anybody there?” he said.

Con you drawr a pichure of..

Moenlit

Dark
Shadowy

Lit by the moon

heart 'thudded and bhwndered’

Champed

Nibbled
Chomped

Stood upon

He smote upon

He knocked on
He pushed against

He stood next to




Statement Fact Opinion

Bornean Orang-utans are

fascinating animals. T Fal
rue alse

The main component of Harriet Lopez thinks some bats are cute.

an orang-utan’s diet is
fruit. Bats could be an alternative to

chemicals for farmers.

. In Texas there are more humans
Orang-utans are at risk of than bats
extinction. i

Putting a bat box in your garden will
encourage insects.

It is bad that hunters and
farmers kill orang-utans.

The shop is described on the blurb as ‘a breath-taking world of magic and
enchantment’,
What evidence in the text is there to support this?

Dogowﬂwjrﬂbt}wshopi&manrmodbormogw—mdb? UseeN{dmofrom’dw Vocabulary

teat to- support your answer SR |nfer 0
= Predict
[Greater Depth Challenge | Explain
Retrieve
Summarise
Draw four bnes to malch an amount on the beft to a fac! on the nght,
Lok af page 4,
people visiting the .
thousands . * Congress Avende Bricoe What made Priva decida fo fake & look cutside tha tent?
each year
Tick one
a faw L] + bats lving in one cave She heard he Ggendg noises
She heard Toby coughing
manths baby bats )
ten . *  nead to develop before
travelling She heard the engine sbop.
tonnes of insects eaten She hesard the noise from the road.,

fif1 Il L] - A
e melien by bats each night —



lWouId you enter ‘the shop from nowhere’?

Reason Eridence:
Explain whether the statements below are true or false. Use evidence from the text to support your
answer. Statement True or false? Evidence
. Reason 2: Exdence:
=
. M 5 | Orang-tans make their False
= e homes in shelters on the
forest floor.
Orang-utans always live Adult orang-utans are generally solitary,
on their own. although temporary groups are
occasionally formed in areas of abundant
food.
- Personality Evidence
The habitat of orang-
utans is being destroyed. True
Orang-utans are good at Bornean orang-utans are a ‘gardener’ of
helping plants reproduce the forest, playing a vital role in seed
dispersal.

How do the Traveller’s emotions change over the course of the poem?

Point in the poem | Emotion Evidence from the text:

Vocabulary

— Infer
Predict
Explain
Retrieve

——> Summarise

Stanza 1 Worried
Perplexed
Determined
Curious
Scared

Stanza 2 Nervous
Confused
Alone

Stanza 3 Confused
Frustrated
Anxious
Scared
Accomplished




Support during whole-class reading lessons

Explain whether the statements below are true or false. Use evidence from the text to support your
answer.

Statement True or false? Evidence

Orang-tans make their False
homes in shelters on the
forest floor.

QOrang-utans always live Adult orang-utans are generally solitary,
on their own although temporary groups are
occasionally formed in areas of abundant

food.

The habitat of orang-
utans is being destroyed True

Orang-utans are good at Bornean orang-utans are a ‘gardener’ of
helping plants reproduce. the forest, playing a vital role in seed
dispersal.

Its eyes were on long horns like a
Third Section snail’s eyes, and it could move
them in and out like telescopes; it
appeared had ears like a bat’s ears, and its
tubby body was shaped like a
spider’s and covered with thick soft
fur; its legs and arms were furry
broken pieces too, and it had hands and feet like
a monkey’s.

Sent out

Vocabulary
Infer

Predict

crash Explain

——p Retrieve
Summarise

alarm messages

The children have been playing in an old gravel-pit, trying to dig a hole to Australia. Some of
") Just before midnight on day five, in the freezing cold North Allantic Ocean, an iceberg loomed 1 "
Jut of the darkness. Too big o quickly change direction, Titanic scraped along the side of the ice, the children have grown bored and have drifted off to explore an old cave instead, but Anthea
earing holes in at least four sections of the hull. Uh oh.... has remained behind, digging the hale. Anthea suddenly screamed:

%) The Captain of Titanic — Edward John Smith — and his
sew knew that the collision meant disaster; Titanic would
sink in just a few hours, Distress signals were sent out lo
'earby ships and passengers wers orderad to get to the
ifeboats, fast!

“Cyrill Come here! Oh, come quick—It's alive! It"ll get away! Quick!™
They all hurried back.

1. whhat were the children trying to dig a hole to?

1) But there was one very big problem. Titanic only carried
‘wenty lifeboats — only enough to hold around half of the

saople on board! What's worse, the first lifeboats were A' China
aunched half-empty, wasling precious spaces. In panic,

nany people jumped into the ocean to escape the sinking .
shipl B} america
10} In the -2°C waters, most passengers who went into the ) Australia

i@a would have died from the cold within 15 minutes.
3ome managed to survive a little longer by treading waler or
slinging onto bits of floating wreckage. DI The centre of the Earth




woc b laany

[ 035 Autumin Term
Week 1 | Week 2 | Week3 | Weekd | Week5 | Weekt | Week 7 | Week 8 | Week 3 | Wesk 10

Yeard | e The Magc | The E— IDontUke | Famous Aracd The
Accidental Bax — Kit Calmnai's Train Your | Postny - Flwe —Enld | Links to Mute rac ker
BrinTe Wright Fine - Bigem, Ivagan - Jnskaia Sletom gecgraphy |ET.A
Mindster — To dewelop | Eugenda Cressida Spiga. Classic curriculum | Bofémann
Torm vocabulary, | MREDYR, Cowveld Fostering adventure | content and | ibrochuctio
Mclaughlin | Global rheythm and | Exposwre to [ s e fickian, furter ri o dassc
Familiar Issues metaphars | classic texts recammiend | atbitudes to | exposing cxplores literature
et [class il vilnig fram Uinks with i At poebmy children to | ideas of and fairy
text in¥3) | sustainabilit around the | art and SErang FOOUS O contempora | sustainabilit | ke
Jeading age |y world female riarrathe rhwmae, ny W traditiors
score B+ Uink waithi smpoweEmm | struchore rhegthm and | o lamy
Supparting gecgraphy | ent and inference and a rich
pasitve shudy Msersity in | descriptive liberainy
attitudes o art and language hentags
reading culbure

Year 5 | The dan, ATapestry | Freedcom WARdush, | Flanders | e ol the Twasthe
The ‘Witch of Strength | 1783 - Child Fields - Dump - Might
and the = Uriknoramn | Cathesrine Ben|amin lohan Chve King Before
Wardrobe — Links to lohnson fephanab | MoCrae Children's Christmas
C5 Lewis #EHE and Links to classic text. archaic
archalc cltizerahip fememiora | Rich Links o language,
language, Supparting nce Day, language to | scienoe classic text
classic text, with Citlzenship | support curticulum | Foous on
comphexity perdormanc theermies wvocabulary | content riarTathe
aof & poetry developme and
sEThemicRs it rhyming
and structune




Year 5 | Five !l Letters lust 5o lapan A Chaistmas
Children It - fram the - ZROMMES - Links o Carcl —
E Meshit Eqploraticn Lighithaouse Budyaird gecgraphy | Charles
archaic af — Emamia Shudy af a ] Lin ks o Hipling - Dickens
language, albemative | Clhassic Carrcd historically | recommend | W LFWwIl | Archaic similarities | &rchaic
clasic text, | struciures BoEm | | wignificant o e shedy and language, amd language,
complexity | and layouts | recommend | recommend | indiidual, | skudy of REmemibnd | classic text, | differences | classic test,
af Shudy of er for & e et appropriagte | compbex mice complexity | as well as conmpleatty
sobenices — | ermronmen | inference Wil to age ithesrmies Makure ol culbural il
eniriching an | tal Esues shdlls amd thezrmie 1haces serrhemces dksersity sombemces
understand| | Uinks with | exposure o | Mabure ard
g o schEnoe archiaic thermes WA A
Fiks o cal currculum ..__...nlu_z_ﬁ..__
context and | content and
literam figrak e
hentage language
How ta determine complexity:
Fiction + subject content

= wocabulary
Non-Fiction L
I & saptence structure

& Lagila leval) Flasch-
Eincaid Grade Level

=+ length



Reading books.

«  All pupils in school should have a reading book to take home. This should
Litle Wandle programme) or on the class text tracker.

« Books should be updated weekly, with teacher footprint heing erident in

«  Parents and carers should log their child reading ot home in their child's

Pranav earth knowledge earth knowledge Fluff the farting fish
Roseanna Panda panic How to be me Omar
Lennon Little red riding wolf Dictionary HH Zombie vampire
Sierna Daft Jack HH Yeti spaghetti
Sophie Charlotte's web HH Double dares Shumba
. Rehan Woarld Wars Harper and the circus of drea|Boy

READING FOR Tiaymn HH Bogey babysitter Bad mermaids Bad mermaids

PLEASURE
Zayaan Tom Gates Tom Gates Tom Gates

Narne: Grace Believe it or snot Believe it or snot Believe it or snot
Noah Planet Omar Flat Stanley Flat Stanley

Closs:

Decodable phonics
books

(learning to read)
I

= -

«  Children who are accessing Litlle Wandle are to take decodable books home.
Children who are no Longer on the Little Wandle scheme but who are still
Pupils who are reading at an age-related lemel are to take books for choice
home. These books are to be curated by the class teacher and selected from
a range of high-guality tests which will further deepen children’s



strafegies that build confidence step by step. By offering encouragement,
across. the curriculum.

How are we going to achieme this?

intervention. Diagnostic tools include (but are not limited to) B-Squared, Little
Wandle Assessments, Fluency Rubric, YARC and tracking the rumbers of
words read per minute.

Once diagnosi‘io& hane idmi‘i}izd an area for dwvelopmzni:, the child should
be enrolled on one of the following intervention programmes:

= Chapter One (Year 3 only)

:Flummé intervention

=Comprehension intervention

=Reading Plus (Year 6 .only)

CM&WWSENDWIMWEWWGPCWW



All children who are accessing intervention should be logged on the 2025-
2026 Intervention Tmckﬂ’mSJ'\arepoint. Teachers have an overall

prog,r\e/s&.

understanding.
Developing knowledge
of digraphs in phase 3.

EAL Support from home-
little reading done.
Behaviour and attitude
to learning.
Developing knowledge
of digraphs in phase 3.

EAL Developing knowledge
of digraphs in phase 3.
Some difficultly around
retaining known
graphemes.

PP No reading at home.
Lacks a lot of self
confidence,
Working at beg of

Name of child PP/EAL/SEND Barrier to learning How are you Support Impact?
supporting them additional to
in lessons? lessons
EAL New to English Supported with mixed Small group LW
Beg of phase 2 phonics | ability pairings. Works reading sessions and
- in smaller reading phonics sessions.
EAL New to English .
Beg of phase 2 phonics group appropriate for
gorp p their level. 12 week intervention
PP Concerns around - has improved in

confidence and will
attempt to read longer
words.

- is recognising

more familiar words.

He is making more
attempts and being
less reliant on adults.

He has improved his
knowledge of
phonemes and
applying it more

Name of child PP/EAL/SEND Barrier to learning How are you supporting | Support additional to
them in lessons? lessons
EAL EAL, finds decoding Pairing with fluent partner Phonics into fluency
challenging Opportunities to decode intervention (DR- 30 mins 2 x
unfamiliar words before weekly)
looking at text as a whole 1:1 reading volunteer 1 x
Weekly structure of reading weekly
lessons allows for decoding
and fluency to be secure
before moving on. Targeted in
reading lessons for decoding
and fluency.
PP Lacks confidence with fluency Pairing with fluent partner Phonics into fluency
— decoding is not secure Opportunities to decode intervention (DR- 30 mins 2 x
unfamiliar words before weekly)
looking at text as a whole 1:1 reading volunteer 1 x
Weekly structure of reading weekly
lessons allows for decoding
and fluency to be secure
before moving on. Targeted in
reading lessons for decoding
and fluency.
EAL EAL — new to English (joined in | Pairing with fluent partner Fluency intervention (BC — 30
Y5 from Italy) Opportunities to decode mins 2 x weekly)
unfamiliar words before 1:1 reading volunteer 1 x
looking at text as a whole weekly
Weekly structure of reading
lessons allows for decoding
and fluency to be secure
before moving on. Targeted in




