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Lifelong learners Equipped for the world Ambitious in every area 
Resilient and courageous No Limit to their success.
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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	197

	Proportion (%) of pupil premium eligible pupils
	20%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2028

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	July 2026, July 2027, July 2028

	Statement authorised by
	James Lomax, Headteacher

	Pupil premium lead
	James Lomax, 
Headteacher

	Governor / Trustee lead
	James Nicholls


Funding overview – 2026-27
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£62695

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£62695


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Orrell Holgate Academy, we believe that every child is a unique individual with their own strengths, talents, experiences and aspirations. We are committed to providing an inclusive, high-quality education that enables all pupils to achieve their full potential, regardless of their background, starting point or barriers to learning.
We recognise that disadvantage can present a range of challenges which may impact a child's academic achievement, attendance, wellbeing, confidence and access to opportunities. Through our Pupil Premium Strategy, we aim to promote equality of opportunity for all pupils by identifying and addressing barriers to learning, ensuring that every child has the best possible chance of success in school and later life.
Our approach is founded on the principle that all children deserve access to the knowledge, skills, experiences and support necessary to flourish. We are committed to removing barriers wherever possible and, where this is not achievable, minimising their impact so that disadvantage does not become a barrier to achievement. We strive to foster resilience, aspiration and a sense of belonging, ensuring that every pupil feels valued, supported and empowered to succeed.
To ensure that Pupil Premium funding is used effectively, we are committed to an evidence-informed approach to school improvement. We draw upon educational research and best practice, including guidance from the Education Endowment Foundation (EEF), to inform our decision-making and ensure that resources are targeted towards strategies that have been shown to have the greatest impact on pupil outcomes. We place a strong emphasis on high-quality teaching, targeted academic support and wider strategies that address attendance, wellbeing and engagement.
Working in partnership with families, staff and the wider community, we continuously evaluate the effectiveness of our provision to ensure that funding is spent appropriately and delivers measurable benefits for pupils. Through careful planning, robust evaluation and a relentless commitment to equity and excellence, we aim to ensure that all children, particularly those eligible for Pupil Premium funding, are equipped with the knowledge, skills, confidence and opportunities they need to succeed in education and throughout their lives.
Our whole school ethos supports all pupils to reach their full potential. We understand that relationships with children and families are at the forefront of what we do. Knowing our children and understanding that the word ‘disadvantaged’ doesn’t solely mean in receipt of the pupil premium, it encompasses a wide range of barriers and challenges.
A three-year Pupil Premium Strategy will ensure a sharp focus on school improvement and priorities.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Disadvantaged pupils often start school with limited speech, communication and language acquisition compared to their peers.

	2
	Disadvantaged pupils often have more limited social and cultural interaction experiences which can impact outcomes across the wider curriculum.

	3
	A larger number of disadvantaged children require some form of SEMH support. This can have a negative impact in upper KS2 regarding academic and emotional resilience.

	4
	Attendance in lower for children who are pupil premium eligible and disadvantaged

	[bookmark: _Toc443397160]5
	Uptake of wider curriculum and extra-curriculum opportunities

	6
	Disadvantaged pupils writing is slightly lower than non-disadvantaged pupils.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Rapid progress of language and communication skills in EYFS and KS1.
	Disadvantaged pupils in EYFS and KS1 make at least expected progress in language and communication from their starting points.
The percentage of disadvantaged pupils achieving expected Communication and Language outcomes in EYFS increases year on year.
The gap between disadvantaged pupils and their peers in oracy, vocabulary and communication assessments narrows.
Targeted pupils demonstrate improved vocabulary acquisition and expressive language skills through intervention assessments.

	Improved outcomes across the wider curriculum. 
	Outcomes for disadvantaged pupils in foundation subjects are in line with, or improving towards, those of their peers.
Pupil voice demonstrates increased confidence, knowledge and engagement across the wider curriculum.
Work scrutiny shows disadvantaged pupils are achieving curriculum objectives at a comparable rate to their peers.
The attainment gap between disadvantaged and non-disadvantaged pupils narrows across foundation subjects.


	Increased social and cultural opportunities for disadvantaged children.
	All disadvantaged pupils access at least one enrichment activity, educational visit or cultural experience each academic year.
Participation rates in school trips, residentials and enrichment opportunities increase annually.
Pupil surveys demonstrate increased awareness of different cultures, communities and future aspirations.
Staff tracking confirms barriers to participation are identified and addressed promptly.


	Children who require SEMH support access school more easily and frequently. This includes SEND needs being met effectively. 

	Identified pupils demonstrate improved engagement with learning and school routines.
Reduction in anxiety-based absence and emotionally based school avoidance amongst targeted pupils.
Targeted pupils show progress against individual SEMH or SEND targets.
Pupil, parent and staff feedback indicates improved wellbeing and access to learning.
Appropriate external support services are accessed in a timely manner where required.


	Attendance improves for disadvantaged children. Culture of attendance improves across school and amongst parents.
	Attendance of disadvantaged pupils increases year on year and moves towards or exceeds national averages.
Persistent absence among disadvantaged pupils decreases annually.
The attendance gap between disadvantaged pupils and their peers narrows.
Parent engagement with attendance meetings and support strategies increases.
Attendance is consistently promoted and celebrated across the school community.


	Number of disadvantaged children accessing a club continues to improve year on year. 
Variety of wider curriculum activities increases.
	Participation rates of disadvantaged pupils in extracurricular clubs increase annually.
A greater proportion of disadvantaged pupils attend at least one club each term.
Barriers to participation, including cost and transport, are reduced through targeted support.
Disadvantaged pupils are represented across a broad range of sporting, creative and academic clubs.
The number and range of enrichment opportunities offered each year increases.
Pupils have access to a broad balance of sporting, artistic, cultural, leadership and academic experiences.
Pupil voice indicates high levels of engagement and enjoyment in wider curriculum opportunities.
Participation data demonstrates that disadvantaged pupils access the full range of activities on offer.
School monitoring confirms that planned enrichment opportunities enhance curriculum learning and personal development.





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £14,500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quality first teaching
	High quality teaching and learning benefits all pupils, including those with SEND and disadvantaged. Staff must be high-trained and research informed to be successful. 
The EEF identifies high-quality teaching as the most important in-school factor influencing pupil outcomes, particularly for disadvantaged pupils. The EEF Guide to the Pupil Premium recommends that schools prioritise improving the quality of teaching because it has the greatest potential impact on closing attainment gaps. Adaptive teaching, effective feedback, explicit instruction and metacognition are al high-impact strategies.

	1, 6, 5

	First 4 Maths consultancy
	Research consistently demonstrates that teacher subject knowledge and pedagogical content knowledge are key drivers of pupil attainment in mathematics. External maths consultancy supports staff development, curriculum design and consistency of practice. The EEF recommends investing in professional development that improves teachers' understanding of effective mathematics teaching, including mathematical reasoning and problem-solving.

	1

	Consortium writing moderation
	External and collaborative moderation strengthens teacher assessment accuracy and develops a shared understanding of expected standards. Research on professional learning communities suggests that structured collaboration between teachers improves teaching quality and pupil outcomes. Moderation enables teachers to identify effective practice, establish high expectations and improve consistency across year groups and schools.

	6

	Staff CPD – trauma informed practice
	Adverse childhood experiences (ACEs) and trauma can significantly affect children's ability to regulate emotions, engage in learning and attend school. Research from organisations such as the EEF and Public Health England highlights the importance of creating safe, predictable environments and developing staff understanding of trauma. Trauma-informed approaches can improve engagement, wellbeing, behaviour and readiness to learn.

	2, 3, 4

	Staff CPD – supporting emotional resilience
	The EEF's Improving Social and Emotional Learning in Primary Schools guidance report emphasises that social and emotional competencies are associated with improved academic outcomes, behaviour and wellbeing. Programmes and approaches that develop self-regulation, resilience, emotional awareness and positive relationships can have a positive impact on both attainment and school engagement.

	2, 3, 4

	Staff CPD – using technology to support learning
	According to the EEF Toolkit, educational technology can have a positive impact on pupil progress when used to support high-quality teaching rather than replace it. Effective use of technology can enhance feedback, scaffold learning, increase opportunities for retrieval practice and improve access to learning for disadvantaged pupils and those with SEND.

	1, 2, 3, 6

	Staff CPD – Acorns Psychology support package for SENDCO and inclusion lead.
	Access to educational psychology expertise supports earlier identification of need, effective intervention planning and improved provision for pupils with SEND and SEMH needs. The SEND Code of Practice emphasises the importance of specialist advice and evidence-informed approaches. Building leadership expertise in inclusion helps ensure barriers to learning are identified and addressed effectively across the school.

	2, 3, 4

	Staff CPD – release time for teachers to share best practice across school and the Trust.
	The EEF's Effective Professional Development guidance report identifies collaboration, peer support, implementation planning and sustained professional learning as key features of effective CPD. Structured opportunities for teachers to observe, discuss and share effective practice improve teaching quality and contribute to better pupil outcomes. Collaboration across a Trust can also reduce variation in classroom practice and accelerate school improvement.

	1, 2, 3, 4, 6



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £41,945
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics intervention
	The EEF identifies phonics as one of the most effective approaches for early reading, particularly for younger pupils and those from disadvantaged backgrounds. The EEF Teaching and Learning Toolkit indicates that systematic phonics approaches can deliver the equivalent of approximately four additional months' progress. Early identification and intervention help prevent pupils from falling behind in reading and accessing the wider curriculum.

	1, 6

	Tailored support in a separate classroom for children who benefit from working in a quieter, less busy, space.
	The EEF's Special Educational Needs in Mainstream Schools guidance highlights the importance of adapting teaching and the learning environment to meet individual needs. For some pupils, particularly those with SEND, SEMH needs or sensory processing difficulties, reduced distractions and calm learning environments can improve concentration, engagement and self-regulation, leading to better access to learning.

	1, 2, 3, 6

	More intensive support for children, particularly in EYFS and KS1.
	Evidence consistently demonstrates that early intervention has the greatest impact on long-term outcomes. The EEF recommends identifying and addressing learning gaps as early as possible, particularly in language, literacy and numeracy. Targeted support in the early years and Key Stage 1 helps establish the foundations for future academic success and reduces the likelihood of widening attainment gaps.

	1, 2

	Additional support from EP company, Acorns Psychology.
	Educational psychologists provide specialist assessment, consultation and intervention planning that support the early identification of barriers to learning. The SEND Code of Practice emphasises the importance of specialist expertise in ensuring pupils receive appropriate support. Access to educational psychology services enables schools to develop targeted, evidence-informed interventions that improve outcomes for pupils with SEND and SEMH needs.

	1, 2, 3

	Funding a counsellor 1 day per week.
	Children's mental health and wellbeing are closely linked to attendance, behaviour and academic achievement. Research from the EEF and the Department for Education highlights that effective wellbeing support can improve pupils' readiness to learn, emotional regulation and engagement in school. School-based counselling can provide early intervention for pupils experiencing emotional difficulties, thereby reducing barriers to learning.

	3, 4

	More intensive support in Y6. Booster sessions for Y6.
	The EEF recommends targeted academic support as a key strand of an effective Pupil Premium strategy. Additional teaching and structured intervention in Year 6 can help pupils consolidate prior learning, address identified gaps and prepare successfully for the transition to secondary school. Effective interventions are most successful when they are carefully targeted and complement high-quality classroom teaching.
Small-group tuition and structured booster programmes have a strong evidence base. The EEF Toolkit shows that small-group tuition can result in around four additional months' progress when well planned and delivered. Booster sessions provide additional opportunities for guided practice, feedback and retrieval of key knowledge and skills.

	3

	Additional intervention time throughout the day – gap filling.
	The EEF identifies targeted academic support as one of the most effective uses of Pupil Premium funding. Frequent, short interventions focused on specific gaps in learning allow misconceptions to be addressed quickly and pupils to keep pace with the curriculum. Effective interventions are closely matched to identified needs and regularly reviewed for impact.

	3, 6, 1

	Lunchtime clubs – homework club, chess club, times table club.
	Research suggests that structured extracurricular activities can improve engagement, confidence, social skills and attitudes towards learning. Homework clubs provide targeted academic support and opportunities for independent study. Chess clubs are associated with the development of problem-solving, reasoning and concentration skills. Times tables clubs promote fluency in number facts, a key predictor of later success in mathematics. Participation in enrichment activities can be particularly beneficial for disadvantaged pupils who may have fewer opportunities outside school.

	1, 2, 3, 4, 5

	Trust wide initiatives (oracy, times tables, poetry).
	The EEF's Preparing for Literacy and Improving Literacy guidance reports emphasise the importance of high-quality spoken language development. Oracy supports vocabulary acquisition, comprehension, confidence and academic achievement across the curriculum. Mathematical fluency, including rapid recall of times tables, underpins success in wider mathematics. Poetry supports language development, reading fluency, vocabulary and cultural capital. Trust-wide initiatives also promote consistency, collaboration and the sharing of effective practice across schools.

	1, 2, 3, 4, 5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £4000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted clubs to ensure equality and attendance.
	The EEF highlights the value of wider strategies that increase engagement with school and broaden pupils' experiences. Disadvantaged pupils are often less likely to access extracurricular activities outside school. Targeted afterschool clubs can improve confidence, motivation, social skills and school connectedness, while also providing opportunities to develop cultural capital and personal interests. Removing financial barriers helps ensure equal access to enrichment opportunities.

	4, 5

	Intra-school sports competition.
*equipment funding
	The EEF Toolkit identifies physical activity as having a positive impact on wellbeing, behaviour and academic progress. Intra-school competitions encourage participation, teamwork, resilience and a sense of belonging. Competitive sport can also improve self-esteem and engagement, particularly for pupils who may not always excel in academic subjects.

	4, 5

	Additional attendance meeting.
	The EEF identifies attendance as a significant factor influencing pupil outcomes. The Department for Education's Working Together to Improve School Attendance guidance highlights the importance of regular communication with families and early intervention when attendance concerns arise. Attendance meetings help schools identify barriers, strengthen relationships with parents and implement targeted support plans to improve attendance.

	4

	Pupil Leadership targeted to include disadvantaged pupils.
	Research suggests that opportunities for leadership can improve self-confidence, motivation, communication skills and aspirations. Ensuring disadvantaged pupils are represented in leadership roles promotes inclusion, develops pupil voice and strengthens their sense of belonging within the school community. Leadership experiences also contribute to the development of personal and social skills that support future success.

	4, 5

	Termly inclusive events.
	Inclusive school events help build positive relationships between families, pupils and staff. Research into parental engagement suggests that strong school-community partnerships are associated with improved attendance, behaviour and academic outcomes. Events that celebrate diversity and inclusion also support pupils' sense of belonging and emotional wellbeing.

	4, 5

	Inter-school sports events.
*equipment funding
	Participation in competitive sport across schools promotes resilience, teamwork, perseverance and sportsmanship. It also provides disadvantaged pupils with experiences they may not otherwise access. Research demonstrates that physical activity can support both physical wellbeing and readiness to learn, contributing to improved engagement in school.

	4, 5

	Inter-school wider curriculum events (including oracy, maths, art and music). Trust and consortium.
	The EEF's literacy guidance highlights the importance of oracy in supporting language development, confidence and academic achievement. Participation in maths, art and music events broadens pupils' experiences, develops cultural capital and raises aspirations. Collaborative events across schools also expose pupils to new challenges and audiences, promoting confidence and engagement beyond their immediate school environment.

	4, 5

	Lunchtime sports club (rugby). 
*equipment funding
	Structured physical activity during the school day can improve concentration, behaviour, wellbeing and social interaction. Rugby promotes teamwork, discipline, resilience and communication skills, while lunchtime provision can be particularly effective in increasing participation among disadvantaged pupils who may be unable to attend after-school clubs due to transport or family commitments.

	4, 5

	Subsidised trips, including Y6 residential. 
	The EEF's Working with Parents to Support Children's Learning and wider cultural capital research emphasise the importance of broadening pupils' experiences. Educational visits and residentials contribute significantly to personal development, independence, resilience, social skills and aspiration. Subsidising costs ensures disadvantaged pupils can access the same opportunities as their peers, promoting equality and inclusion. Residential experiences, in particular, are associated with improvements in confidence, teamwork, problem-solving and transition readiness for secondary school.

	4, 5



Total budgeted cost: £60445
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	2023-24
The number of pupils who achieved GLD was lower than non-pupil premium children but higher than national disadvantaged figures.
The number of children passing the phonics screening check was lower than non-pupil premium children but higher that national disadvantaged figures.
At the end of KS1, disadvantaged children performed less well than non-disadvantaged children in school and disadvantaged children within the LA.
During the Y4 MTC, disadvantaged children performed in line with non-disadvantaged children in school and nationally and outperformed disadvantaged children nationally. 
In Year 6 (SATs) disadvantaged children achieved higher than non-disadvantaged pupils nationally and within school and outperformed disadvantaged pupils nationally.

2024-25

The number of pupils who achieved GLD was lower than non-pupil premium children and lower than national disadvantaged figures.
The number of children passing the phonics screening check was lower than non-pupil premium children and in line with national disadvantaged figures.
At the end of KS1, disadvantaged children performed less well than non-disadvantaged children.
During the Y4 MTC, disadvantaged children performed broadly in line with non-disadvantaged children in school and nationally and broadly in line with disadvantaged children nationally.
In Year 6 (SATs) disadvantaged children achieved slightly below non-disadvantaged children but outperformed disadvantaged children nationally.


2025-26
The number of pupils who achieved GLD was lower than non-pupil premium children but higher than national disadvantaged figures.
The number of children passing the phonics screening check was lower than non-pupil premium children and in line with national disadvantaged figures.
At the end of KS1, disadvantaged children performed slightly below non-disadvantaged children in school.
During the Y4 MTC, disadvantaged children performed slightly below non-disadvantaged children in school.
In Year 6 (SATs) disadvantaged children outperformed non-disadvantaged children in school and disadvantaged children nationally.
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