Pupil premium strategy statement – Hetton Lyons Primary SchoolBefore completing this template, read the Education Endowment Foundation’s guide to the pupil premium and DfE’s pupil premium guidance for school leaders, which includes the ‘menu of approaches’. It is for school leaders to decide what activity to spend their pupil premium on, within the framework set out by the menu.
All schools that receive pupil premium are required to use this template to complete and publish a pupil premium statement on their school website by 31 December every academic year.
If you are starting a new pupil premium strategy plan, use this blank template. If you are continuing a strategy plan from last academic year, you may prefer to edit your existing statement, if that version was published using the template. 
Before publishing your completed statement, delete the instructions (text in italics) in this template, and this text box.


This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	405

	Proportion (%) of pupil premium eligible pupils
	27%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2024/25
2025/26
2026/27

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	July 2027

	Statement authorised by
	Sarah Young

	Pupil premium lead
	Chris Harrison

	Governor / Trustee lead
	Emma Knight


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£176,700

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£176,700


Part A: Pupil premium strategy plan
[bookmark: _heading=h.fj8ldme05tmq]Statement of intent
	Hetton Lyons Primary School
Our context and rationale
Hetton Lyons Primary School serves a community experiencing significant and long-standing socio-economic disadvantage. Deprivation is structural rather than short term: 70% of pupils live within the most deprived 20% of areas nationally and health deprivation is particularly significant, with 82% living within the most deprived 20% and 48% within the most deprived 10%. Around 27% of pupils are eligible for pupil premium. The school also serves a significant UK Guild of Showmen/Traveller community and an increasing number of pupils with SEND, including pupils within The Den, our specialist ASD provision.
These contextual factors can combine to affect attendance, emotional regulation, communication and language, readiness to learn and continuity of education. Our strategy therefore addresses academic barriers alongside wellbeing, inclusion, attendance and access to the full life of the school. The January 2026 Ofsted inspection recognised that disadvantaged pupils achieve well overall, that inclusion is central to the school’s work and that personal development and wellbeing are a significant strength.
This is the final year of our 2024/25-2026/27 three-year strategy. The core approach remains consistent, while activity has been refined in response to 2025/26 outcomes and the 2026/27 School Improvement Plan. In particular, greater emphasis is placed on precise formative assessment and responsive teaching, writing and oracy, early language and literacy, attendance, and the continued development of specialist and leadership capacity.
1. Our ultimate objectives for disadvantaged pupils
Our overarching objective is that disadvantaged pupils achieve well, thrive emotionally and leave Hetton Lyons prepared confidently for the next stage of education, regardless of starting point or personal circumstance.
Specifically, we aim to ensure that disadvantaged pupils:
• make strong progress from their individual starting points and increasingly meet or exceed age-related expectations;
• develop secure early language, reading, transcription, writing and mathematical foundations;
• benefit from consistently precise assessment, responsive teaching and appropriate challenge;
• attend school regularly and experience continuity of learning;
• develop emotional regulation, resilience, positive behaviour and readiness to learn;
• have equitable access to enrichment, leadership, cultural capital and aspiration-building opportunities;
• feel safe, known, supported and included within an ambitious school community.
By the end of Year 6, our aim is to reduce the effect of disadvantage on attainment and participation so that pupils leave as confident, articulate and aspirational learners. We will judge success through attainment and progress, but also through attendance, engagement, wellbeing, participation and preparedness for secondary education.
2. How our pupil premium strategy works towards achieving these objectives
Our strategy addresses identified barriers rather than relying on generic interventions. It is aligned deliberately with the whole-school improvement plan so that disadvantaged pupils benefit first and most from improvements in everyday classroom practice.
The strategy:
• prioritises high-quality teaching through formative assessment, responsive teaching and adaptive practice;
• strengthens writing, spelling, handwriting, grammar and composition, supported by purposeful oracy through Voice 21;
• sustains strong reading provision, including phonics, fluency, comprehension and challenge;
• invests in early communication, language and literacy, particularly in EYFS and for pupils with emerging needs;
• provides targeted academic support where diagnostic assessment identifies precise gaps;
• tackles attendance and continuity barriers through early intervention, family partnership and contextualised support;
• sustains a graduated SEMH and wellbeing offer so pupils are ready to learn;
• removes practical and financial barriers to participation in curriculum, enrichment and wider school life;
• strengthens specialist and leadership capacity so provision is implemented consistently and evaluated for impact.
2a. Curriculum breadth, enrichment and community connection
Pupil premium funding is used to ensure that disadvantaged pupils access the full breadth of the curriculum, including curriculum-linked visits, visitors, residential experiences, clubs and leadership opportunities. These experiences deepen knowledge and vocabulary, strengthen engagement and build cultural capital; they are treated as an entitlement rather than an optional extra.
The school deliberately connects learning to Hetton and the wider region through heritage, community organisations, employers, emergency services, arts and STEM experiences. Early careers awareness and role models help pupils understand future pathways and develop ambition. Personal development and wellbeing were judged Strong by Ofsted in January 2026, providing external validation of this wider offer.
3. Key principles underpinning our pupil premium strategy
Contextual intelligence
Decisions are informed by deprivation information, attendance patterns, safeguarding intelligence, assessment and pupil-level knowledge.
Prevention and early intervention
We invest early in communication, language, family support, nurture and specialist advice so that barriers are addressed before they become entrenched.
High-quality teaching first
The strongest lever for disadvantaged pupils is consistently effective classroom teaching. Assessment and responsive teaching are therefore central to the final year of the strategy.
Inclusion before withdrawal
We prioritise ambitious mainstream access, reasonable adjustment and adaptive teaching, with targeted intervention used diagnostically and proportionately.
Sustained engagement
Success is measured through attendance, participation, wellbeing and independence as well as attainment.
Rigorous evaluation
Leaders evaluate changed practice and pupil impact, not simply whether activities have taken place, and refine provision where evidence shows limited impact.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	High levels of health deprivation and associated SEMH need can affect readiness to learn. Disadvantaged pupils are more likely to experience anxiety, emotional dysregulation, reduced learning stamina or family pressures. Without timely pastoral and specialist support, these factors can affect engagement, attendance and access to learning.

	2
	Lower starting points in speech, language and communication limit access to the curriculum for some disadvantaged pupils. Restricted vocabulary and weaker oracy can affect phonics, comprehension and the ability to formulate and communicate ideas in writing. EYFS and early literacy evidence continue to show the importance of strong language foundations.

	3
	Attendance and continuity of learning remain a barrier for some disadvantaged pupils. Pupil premium attendance was 92.6% in 2025/26, below whole-school attendance of 94.6%. Poverty, health needs, family circumstances and, for a small group, seasonal travel can lead to cumulative learning gaps unless absence is identified and responded to quickly.

	4
	Compound disadvantage increases the complexity of need. A significant group of disadvantaged pupils also have SEND, SEMH needs, EAL or social-care involvement. The school must ensure that individual plans, adaptive teaching, specialist provision and multi-agency support work together so that pupils remain included and make meaningful progress.

	5
	Financial hardship can restrict access to enrichment, cultural capital and aspiration-building experiences. Without school-led support, disadvantaged pupils may have fewer opportunities to access visits, residentials, clubs, leadership roles, employers and wider cultural experiences that strengthen vocabulary, belonging, confidence and motivation.

	6
	Writing remains a relative area for development. In 2026, 65.4% of disadvantaged pupils achieved the expected standard in writing and 65.4% in GPS, while school evaluation identifies continuing variability in transcription, spelling, grammar, stamina and independent composition. Writing is therefore a principal improvement priority for 2026/27. (KS2 analysis 2026; SIP 2026/27)

	7
	The precision and consistency of formative assessment and responsive teaching need to improve further. Ofsted identified teachers’ use of assessment as the school’s key next step: where checks on starting points and understanding are less precise, gaps, misconceptions and opportunities for greater challenge can be missed. This is particularly important for disadvantaged pupils and those with SEND. (Ofsted, January 2026; SIP 2026/27)

	8
	Leadership and staff capacity are entering a new phase. The school has a new sole Headteacher, a new trust, new staffing within EYFS and The Den, and developing subject/provision leadership. Leadership is operating strongly, but the final year of the strategy requires careful induction, coaching, implementation and evaluation so that agreed approaches are sustained consistently. (SEF, September 2026; SIP 2026/27)


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Disadvantaged pupils secure strong reading and early literacy outcomes across EYFS-Y6
	• Reading attainment and progress show a sustained positive trajectory across cohorts.
• Phonics gaps are identified early and addressed through fidelity to the agreed programme and targeted catch-up.
• The published Year 1 phonics outcome improves from the 2026 baseline, while leaders continue to analyse the impact of complex SEND within cohorts.
• An increasing proportion of disadvantaged pupils demonstrate secure fluency, comprehension and higher-level reasoning.

	2. Disadvantaged pupils develop secure writing knowledge, fluency and independence
	• Writing outcomes improve from 2026 baselines and gaps with non-disadvantaged pupils reduce.
• Work shows progression in handwriting, spelling, grammar, punctuation, sentence construction and composition.
• Transcription becomes increasingly automatic so that pupils can sustain and refine extended writing.
• Moderation confirms accurate assessment at expected and greater depth standards.

	3. Pupils develop stronger language and oracy that support learning across the curriculum
	• Voice 21 approaches are evident in classroom practice and are used purposefully rather than as isolated activities.
• Disadvantaged pupils use increasingly precise vocabulary and articulate ideas, reasoning and explanations confidently.
• EYFS and early language assessment shows that children with weaker starting points are identified promptly and make strong progress.

	4. Attendance of disadvantaged pupils improves and absence is addressed earlier
	• Pupil premium attendance improves from the 2025/26 baseline of 92.6%.
• The gap between pupil premium and whole-school attendance narrows.
• Persistent absence is identified rapidly and individual barriers are addressed through family and multi-agency work.
• Traveller pupils receive planned continuity of learning and effective catch-up/reintegration when required.

	5. Pupils’ SEMH needs are supported effectively so they are ready to learn
	• Behaviour remains positive and exclusions/suspensions for disadvantaged pupils are minimised through early support.
• Nurture, counselling, MHST and Family Support Worker evidence shows improved regulation, engagement and readiness to learn.
• Pupil voice confirms that pupils feel safe, known and able to access support.

	6. Disadvantaged pupils access enrichment, leadership and cultural capital equitably
	• Participation in clubs, visits, residentials and leadership roles is tracked and barriers to participation are removed.
• Funded experiences are accessed by eligible pupils where cost would otherwise be a barrier.
• Pupil voice demonstrates increased confidence, aspiration, belonging and understanding of future pathways.

	7. Pupils with compound disadvantage receive precise, inclusive and effective support
	• Individual support/EHCP plans are implemented consistently and reviewed against impact.
• The Den, The Nest and mainstream provision demonstrate meaningful progress in communication, regulation, independence and curriculum access.
• Parents and pupils report confidence in the support provided; inclusion is purposeful and individualised.

	8. High-quality teaching and leadership are increasingly consistent for disadvantaged pupils
	• Teachers use formative assessment accurately to identify what pupils know, misconceptions and next steps.
• Teaching is adapted responsively, including appropriate support and challenge for disadvantaged pupils.
• Subject, phase and provision leaders use evidence to evaluate implementation and pupil impact.
• CPD, coaching and induction are aligned with the SIP and lead to demonstrable changes in practice.


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £75,600
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole-school CPD and coaching on formative assessment and responsive teaching: eliciting prior knowledge, checking understanding, identifying misconceptions and adapting subsequent teaching.
	Ofsted identified consistent use of assessment as the school’s key next step. Evidence also supports high-quality teaching, feedback and responsive instruction as the most important school-level lever for disadvantaged pupils. (Ofsted, January 2026; SIP 2026/27; EEF Teaching and Learning Toolkit)
	4, 6, 7, 8

	English CPD and coaching: writing progression, handwriting, spelling, grammar and composition, alongside Year 2 of Voice 21 and sustained reading pedagogy.
	2026 outcomes and school evaluation identify writing/GPS as a priority while reading has recovered. Oral language, explicit literacy teaching and high-quality feedback support disadvantaged pupils’ literacy development. (KS2 analysis 2026; SIP 2026/27; EEF)
	2, 6, 7

	EYFS professional development focused on high-quality adult interaction, vocabulary, communication-rich pedagogy and early literacy.
	Disadvantaged GLD remained at 43% in 2026. The SIP prioritises adult interaction, vocabulary and communication, particularly with new EYFS staff. Early language and oral-language approaches have a strong evidence base. (EEF)
	2, 4, 7, 8

	Adaptive teaching and SEND/inclusion development, including autism-specific expertise within The Den and translation of specialist advice into classroom practice.
	Ofsted recognised inclusive practice and effective specialist provision. EEF guidance emphasises explicit instruction, scaffolding and high-quality teaching for pupils with SEND in mainstream settings. (EEF)
	1, 4, 7, 8

	Recruitment, retention, induction and mentoring for teachers, TAs, ECTs and new staff in key provisions.
	Consistency and staff expertise are essential to sustained implementation. The SIP identifies leadership and professional capacity as a key priority following staffing and leadership change.
	8

	Leadership coaching for English, EYFS, SEND/The Den and subject/phase leaders, including evidence-action-implementation-impact review cycles.
	Strong implementation depends on leaders evaluating what changes in practice and pupil outcomes, not simply completed activity. This is a central 2026/27 SIP priority.
	7, 8



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £53,850
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics catch-up and structured early reading intervention (small group/1:1)
	Systematic phonics and targeted catch-up support pupils who are behind in word reading. The 2026 disadvantaged phonics cohort requires continued close monitoring and diagnostic intervention. (EEF Phonics)
	2, 4, 7

	Targeted reading fluency and comprehension support
	Structured, diagnostic support in fluency, vocabulary, inference and comprehension helps pupils access the wider curriculum and sustain the 2026 reading recovery. (KS2 analysis 2026; EEF)
	2, 7

	Targeted writing support: transcription, spelling, grammar, punctuation, sentence construction and composition
	Writing/GPS remain priority areas and are central to the 2026/27 SIP. Targeted support will respond to assessed gaps rather than broad labels. (KS2 analysis 2026; SIP 2026/27)
	2, 6, 7

	Targeted mathematics support for pupils below expected standard
	Small-group and individual tuition can have positive impact where support is closely matched to identified gaps and classroom learning. (EEF Small Group Tuition/One to One Tuition)
	4, 7

	Additional depth and challenge for disadvantaged pupils who are secure at the expected standard
	The 2026/27 SIP identifies the need to use assessment more precisely to recognise when pupils are ready for greater depth, complexity and independence. (SIP 2026/27)
	6, 7

	Targeted 1:1/small-group support for disadvantaged pupils with SEND and for pupils whose learning is disrupted by travel or other barriers
	Individualised support, when linked closely to classroom teaching and EHCP/support-plan outcomes, helps pupils maintain access and progress. (SEF; SIP 2026/27)
	3, 4, 7

	EYFS speech, language and communication support
	Early identification and targeted language support address barriers before they affect later reading and writing. (EYFS analysis 2026; SIP 2026/27; EEF Oral Language Interventions)
	2, 4

	Planned catch-up and reintegration support following periods of disrupted attendance
	The school’s Showmen/Traveller context requires continuity resources and rapid identification of learning gaps on return. Ofsted recognised this contextual response. (Ofsted, January 2026; SEF, September 2026)
	3, 4, 7



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £47,250
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Family Support Worker targeted interventions
	Family engagement, practical support and early help can remove attendance and wellbeing barriers that prevent disadvantaged pupils from learning. Internal evaluation shows the FSW is an important part of the school’s graduated response. (SEF; EEF Parental Engagement)
	1, 3, 4

	School-based counsellor (Brilliant Bees)
	Targeted counselling forms part of the school’s graduated SEMH response and supports regulation, engagement and readiness to learn. (SEF; Ofsted, January 2026)
	1

	Mental Health Support Team interventions
	Evidence-informed mental-health support complements school-based pastoral provision and strengthens early identification and intervention. (SEF)
	1

	Nurture programme, The Nest and The Den pastoral/regulation support
	Ofsted found pastoral care extremely well planned and recognised the effectiveness of specialist provision. These approaches support regulation, belonging and curriculum access. (Ofsted, January 2026; SEF)
	1, 4

	Attendance monitoring, family engagement and early intervention
	Disadvantaged attendance was 92.6% in 2025/26. Close monitoring and rapid, individualised response are therefore essential. (Attendance analysis 2025/26; SEF)
	3

	Curriculum-linked educational visits, visitors, residentials, leadership roles and targeted access to after-school clubs
	Removing financial barriers to wider experiences supports engagement, vocabulary, confidence and belonging. Personal development and wellbeing were judged Strong by Ofsted. (Ofsted, January 2026; SEF)
	5

	Practical barrier removal: breakfast provision, uniform/equipment support and targeted hardship support
	The school’s deprivation profile means practical barriers can affect attendance, dignity, readiness to learn and participation. Targeted support helps pupils access school consistently. (SEF, September 2026)
	1, 3, 5

	Parental engagement and curriculum workshops, including reading, phonics and home learning support
	Parental engagement approaches can support learning when they are practical, targeted and connected to classroom teaching. (EEF Parental Engagement)
	2, 3, 7

	ASD resource provision and sensory/regulation environment
	The Den enables pupils with complex needs to participate successfully in school life. The second operational year focuses on specialist curriculum, assessment, regulation and independence. (Ofsted, January 2026; SIP 2026/27)
	1, 4

	Targeted support for vulnerable Traveller/Showmen pupils during travel periods
	Learning resources, liaison and catch-up reduce the impact of predictable seasonal absence and support continuity of education. (Ofsted, January 2026; SEF)
	3, 4

	Careers, aspiration and community-connected enrichment
	Early exposure to employers, role models and future pathways supports aspiration and makes learning purposeful and relevant. (SEF; Personal Development curriculum)
	5



Total budgeted cost: £176,700
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Part B: Review of the previous academic year
	Challenge
	Intended Outcome
	PP Strategy / Intervention
	Success Criteria
	Monitoring Method
	Review of Previous Year

	1. Health deprivation & SEMH needs
	Pupils demonstrate improved regulation, wellbeing and readiness to learn
	FSW; counsellor; MHST; nurture; Zones of Regulation; The Nest/The Den
	Positive behaviour; improved regulation/engagement; pupils feel safe and supported
	Behaviour records; pastoral assessments; case studies; pupil voice
	Personal Development and Wellbeing was judged Strong by Ofsted. Inspectors described pastoral care as extremely well planned and found that the graduated nurture response met emotional and mental-health needs exceptionally well. Behaviour remained calm and orderly. The Gold Mental Health Charter Mark and internal evidence support continued investment. (Ofsted, January 2026; SEF)

	2. Speech, language & communication
	Pupils develop stronger language/oracy to access reading, writing and the wider curriculum
	Voice 21; language-rich teaching; EYFS communication; speech/language support
	Improved vocabulary, participation and ability to articulate ideas
	Learning walks; pupil voice; EYFS/English assessment; work scrutiny
	Year 1 of the oracy work established a stronger shared approach and Year 2 has now launched. EYFS outcomes show continuing need: PP GLD was 43% in 2026. Communication-rich pedagogy remains a priority, particularly in EYFS and writing. (EYFS analysis 2026; SIP 2026/27)

	3. Attendance & continuity of learning
	Disadvantaged pupils attend more regularly and learning disruption is minimised
	Early identification; FSW; family work; Traveller continuity/catch-up
	PP attendance improves; absence barriers addressed promptly; continuity maintained
	Attendance registers; case studies; intervention records
	Pupil premium attendance was 92.6% in 2025/26, compared with whole-school attendance of 94.6%. This remains a clear barrier and priority. Whole-school attendance was broadly in line with national, and Ofsted recognised the school’s meticulous analysis and strong contextual response, including support for travelling pupils. (Attendance analysis 2025/26; Ofsted, January 2026)

	4. Compound disadvantage: SEND/SEMH/EAL
	Targeted and inclusive provision prevents barriers compounding
	Adaptive teaching; EHCP/support plans; 1:1/small group; specialist provision; external agencies
	Meaningful progress from starting points; successful inclusion; positive family/pupil voice
	Progress reviews; plans/EHCPs; case studies; pupil/parent voice
	Ofsted found inclusion central to the school’s work and judged The Den effective. The Den completed its first operational year with strong routines, relationships and inclusion; its second year focuses on curriculum progression, small-step assessment and specialist expertise. (Ofsted, January 2026; SIP 2026/27)

	5. Enrichment & cultural capital
	Disadvantaged pupils participate equitably and develop confidence and aspiration
	Funded trips/residentials; clubs; leadership roles; community/employer links
	Participation is equitable; pupils articulate learning, confidence and aspiration
	Participation registers; pupil voice; curriculum evidence
	The broad enrichment and leadership offer continued and was externally validated through the Strong judgement for Personal Development and Wellbeing. Leaders track participation so that disadvantaged pupils are included. (Ofsted, January 2026; SEF)

	6. Writing/transcription/composition
	Disadvantaged pupils improve accuracy, fluency and independence in writing
	Revised writing curriculum; handwriting/spelling work; GPS; intervention; oracy
	Improved expected/GDS outcomes; stronger independent application
	Assessment; moderation; diagnostics; work scrutiny
	At KS2 in 2026, 65.4% of PP pupils achieved expected in writing and 65.4% in GPS. Outcomes were above national disadvantaged comparators (writing 59%; GPS 60%) but in-school gaps remain. Writing therefore remains the principal English improvement priority, with handwriting diagnostics, spelling approaches and Year 2 of Voice 21 underway. (KS2 analysis 2026; SIP 2026/27)

	7. Assessment precision & challenge
	Teachers identify gaps and next steps precisely and adapt teaching responsively
	Formative assessment; responsive teaching; diagnostic pupil progress; higher-attainment challenge
	More consistent checks for understanding; gaps addressed promptly; appropriate depth/challenge
	Learning walks; work scrutiny; pupil progress; assessment outcomes
	Ofsted identified this as the school’s key next step. Teachers use a range of checks, but precision is not yet consistently strong across the school. This is now Priority 1 of the SIP and a central pupil-premium teaching strategy for 2026/27. (Ofsted, January 2026; SIP 2026/27)

	8. Leadership & staff capacity
	Staff and leaders implement agreed approaches consistently and evaluate impact
	Induction; mentoring; coaching; leadership enquiry cycles; aligned CPD/appraisal
	Consistent implementation; leaders can demonstrate changed practice and pupil impact
	Quality assurance; CPD/appraisal; SIP reviews; governor challenge
	Leadership remained effective through significant change and Ofsted recognised accurate self-evaluation and well-aligned CPD. The new sole Headteacher, new trust and changes in EYFS/The Den mean the school is proceeding cautiously while acting strongly, with leadership capacity a specific 2026/27 priority. (Ofsted, January 2026; SEF; SIP 2026/27)




	Outcomes for disadvantaged pupils
1. Overview
The 2025/26 year was the second year of the school’s three-year pupil premium strategy. Evaluation indicates that the overall approach remains appropriate: disadvantaged pupils benefit from strong pastoral and personal-development provision, inclusive practice and targeted academic support, while academic and attendance evidence identifies clear priorities for the final year. (SEF, September 2026; SIP 2026/27)
The January 2026 Ofsted inspection found that disadvantaged pupils achieve well overall, that inclusion is central to the school’s work and that Personal Development and Wellbeing meets the Strong Standard. The inspection also identified more consistent formative assessment and responsive teaching as the school’s key next step. (Ofsted, January 2026)
2. Academic outcomes
Early Years (EYFS)
• 43% of pupil premium children achieved a Good Level of Development in 2026 (14 pupils in the PP cohort). This remains below non-pupil-premium outcomes and confirms the importance of early language, literacy and high-quality adult interaction. (EYFS analysis 2026)
• EYFS provision continues to prioritise communication and language, phonics, vocabulary, fine-motor development and writing foundations; these priorities are strengthened further in the 2026/27 SIP.
Year 1 Phonics Screening Check
• The published disadvantaged outcome was 41% across a cohort of 17 pupils. Seven pupils from The Den were included within this cohort, making direct comparison with previous years difficult. When those seven pupils are considered separately, 70% (7/10) of the remaining disadvantaged pupils met the expected standard. The published headline remains the principal outcome, while the disaggregated analysis is used diagnostically to understand provision and next steps.
Key Stage 2
There were 26 pupil premium pupils in the 2026 Year 6 cohort. Expected-standard outcomes were above the national disadvantaged comparator in each reported subject/measure:
	Subject
	Disadvantaged pupils
	National disadvantaged

	GPS
	65%
	60%

	Reading
	65%
	63%

	Writing
	65%
	59%

	Maths
	62%
	60%

	Combined RWM
	58%
	46%



Higher-standard outcomes for pupil premium pupils were 23.1% in GPS, 23.1% in reading, 19.2% in writing, 23.1% in mathematics and 11.5% in combined RWM. Leaders recognise these as positive outcomes while continuing to focus on in-school gaps and consistent challenge for pupils capable of higher attainment. (KS2 analysis 2026)
3. Quality of teaching and learning
• Disadvantaged pupils have benefited from inclusive classroom practice, curriculum adaptation and targeted support rather than over-reliance on withdrawal.
• The revised reading approach supported a recovery in whole-school reading outcomes; targeted fluency, comprehension and phonics support will continue for pupils with identified gaps.
• Writing remains a priority. Handwriting diagnostics have been completed, spelling approaches are being refined and Year 2 of Voice 21 is strengthening purposeful talk, vocabulary and composition.
• Ofsted identified variability in teachers’ checks on pupils’ starting points and understanding. The final year of the strategy therefore places formative assessment and responsive teaching at the centre of PP-funded professional development. (Ofsted, January 2026; SIP 2026/27)
4. Wider strategies: attendance and wellbeing
• Pupil premium attendance was 92.6% in 2025/26, compared with whole-school attendance of 94.6%. Attendance therefore remains a significant barrier for some disadvantaged pupils and a priority for targeted family work and early intervention.
• The Family Support Worker, school-based counsellor, MHST and nurture pathways continued to provide a graduated response to SEMH and family need.
• Ofsted described pastoral care as extremely well planned and judged Personal Development and Wellbeing Strong. Pupils benefit from broad enrichment, leadership opportunities and careful monitoring of participation so that disadvantage does not restrict access.
• The Den and The Nest continue to support pupils with complex needs to regulate, engage and access learning. (Ofsted, January 2026; SEF)
5. Analysis of strategy effectiveness
The 2025/26 strategy remained effective overall, but evaluation identifies a deliberately sharper focus for the final year of the cycle.
Strengths identified:
• KS2 disadvantaged outcomes were above national disadvantaged comparators at the expected standard in GPS, reading, writing, mathematics and combined RWM.
• Personal development, pastoral care and inclusion are strong features of the school’s provision and support disadvantaged pupils’ engagement and belonging.
• Specialist and graduated provision, including The Den, The Nest and external-agency support, enables pupils with overlapping barriers to remain included.
• Enrichment and wider opportunities are deliberately subsidised and tracked so that financial disadvantage does not restrict participation.
Areas for refinement:
• Improve disadvantaged attendance from the 92.6% baseline and reduce the gap with whole-school attendance.
• Improve writing, GPS and transcription while sustaining the recovery in reading.
• Strengthen published phonics outcomes while continuing to analyse complex cohort composition carefully.
• Make formative assessment and responsive teaching more consistently precise, including greater challenge where learning is secure.
• Build sustainable leadership and staff capacity through the transition to a new Headteacher arrangement and new trust.
5a. Personal development, enrichment and aspiration
Disadvantaged pupils have continued to benefit from curriculum-linked visits, visitors, residential experiences, clubs and leadership opportunities. The school removes financial barriers to participation and uses its local context deliberately through community links, employers and role models. This work contributes to confidence, vocabulary, aspiration and belonging and was a significant factor in the Strong Personal Development and Wellbeing judgement. (Ofsted, January 2026; SEF)
6. Transition to 2026/27 priorities
• Embed consistently effective formative assessment and responsive teaching, with particular attention to disadvantaged pupils and pupils with SEND.
• Improve writing from EYFS to Year 6 through transcription, spelling, grammar, composition and purposeful oracy.
• Strengthen EYFS communication, interaction and early literacy, using the new environment purposefully.
• Sustain reading and phonics improvement through diagnostic catch-up and appropriate higher-level challenge.
• Improve disadvantaged attendance while maintaining strong behaviour, SEMH and family support.
• Continue to refine The Den and wider inclusive practice so that pupils with compound disadvantage make demonstrable progress.
• Strengthen leadership and professional capacity so implementation is consistent and impact is evidenced clearly.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Voice 21 Oracy Programme
	Voice 21

	
	


Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils
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