
Pupil premium strategy statement
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Winnington Park Primary School and Nursery

	Number of pupils in school 
	408

	Proportion (%) of pupil premium eligible pupils
	13.4%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	1st year 2024 – 2025
2nd year 2025 – 2026
3rd year 2026 – 2027

	Date this statement was published
	October 2024
Reviewed Sept 2025 

	Date on which it will be reviewed
	October 2025

	Statement authorised by
	Rob Cole 

	Pupil premium lead
	Kate Gill 

	Governor / Trustee lead
	Full governing body


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£71,205.00


	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£71,205.00



Part A: Pupil premium strategy plan
Statement of intent
	At Winnington Park, we aim to ensure that all disadvantaged pupils achieve in line with other pupils and that all pupils make the best progress they can. We realise that barriers to learning are as individual as the children. Research (The EEF Guide to Supporting School Planning: A Tiered Approach) shows that the most effective strategy for narrowing the attainment gap of disadvantaged pupils is quality first teaching, followed by targeted support and wider strategies. We have used this to inform our practise. Please see below for further information on our key priorities and how we propose to achieve them. 
High-quality teaching is integral to our approach, with a focus on developing specific areas that our children need the most. Our responsive approach enables us to act swiftly when intervention is needed and to adapt our strategy as necessary. All of our funding is targeted at specific areas based on our current cohort of children to ensure they are appropriately challenged and have the resources and skills to achieve their full potential. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Our attendance data over the last three years indicates that attendance among disadvantaged pupils has been lower than for non-disadvantaged pupils, with attendance for disadvantaged children falling below the national figure every year. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.  

Disadvantaged attendance (%)

Non-disadvantaged attendance (%)

National 

2024-25
(year 1 of strategy)
94.0  
96.6
94.8
2023-24

93.4

94.8

94.1

2022-23

93.6 

95.3

94.5



	2
	Trends in attainment data show there is largely no significant difference between the achievement of disadvantaged children, vs their peers in reading and maths. It is apparent, however that there is a disproportionately higher percentage of disadvantaged children working ‘well below’ the expected level. This is due to a large number of our disadvantaged children also having SEND or being listed on the ‘Additional Needs’ register. 

	3
	Observations, pupil assessments, pupil voice and discussions with staff have highlighted a need to improve adaptive, first quality teaching that enables all children to access their learning, regardless of their barriers to learning. By implementing adaptive teaching strategies such as flexible grouping, scaffolding, and formative assessment, teachers can create inclusive and supportive learning environments. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Proactively manage and improve attendance for our disadvantaged children to ensure positive outcomes, including their safeguarding and welfare, and to support those with persistent absence through high-quality pastoral offer, rigorous procedures and trauma-informed practice.   


	Sustained high attendance by 2026/27 demonstrated by:
· The attendance rate for disadvantaged children will be at least in line with the national figure. 

· The gap between the attendance rate for disadvantaged children and their non-disadvantaged peers will be reduced. 

· Attendance procedures are refined and rigorous in application. Attendance and punctuality is excellent for all groups of pupils and families understand the expectations and receive appropriate support from school.

· School has a clear attendance policy which all staff, pupils and parents can understand.
· There is a whole school culture that promotes the benefits of high attendance.

· Trauma informed approaches are used in all classrooms and by all staff. Staff are particularly mindful of pupils absent from school due to mental or physical ill health or their special educational needs and/or disabilities, and provide them with additional support.

· Regular liaison with all staff about vulnerable pupils/families and the strategies that work best for them for all to adopt.
· Regular monitoring and analysing of attendance and absence data to identify pupils or cohorts that require support with their attendance and put effective strategies in place.

· Build strong relationships and work jointly with families, listening to and understanding barriers to attendance and working in partnership with families to remove them.

· Attendance is improving compared to national and importantly to the school’s own internal data.

· Pupils who can find attending difficult have bespoke plans and support in place and there are constructive working relationships with their families. 

· Children are resilient to challenges in their learning and have greater stamina when working.

	To support our most vulnerable children, specifically those disadvantaged children who also have SEND or EAL by delivering a tailored approach to their education. 

	· Observations, discussions, assessments, book scrutinies and triangulation with SENDCo indicate a significant improvement in the tailored delivery of first quality teaching. 
· All teachers demonstrate effective use of scaffolding, differentiation and additional resources to support disadvantaged children with additional needs. 
· Consistent quality first teaching means all groups of pupils achieve well, especially the disadvantaged and SEND pupils. 

· Curriculum design reflects the school demographic and supports groups of vulnerable learners.

· Pedagogy is inclusive using distinctive adaptation to teaching approaches to engage and support vulnerable pupils.

· Adaptive teaching, dyslexia friendly and inclusive practices are part of a whole school policy and approach to inclusive teaching (led by SENDCO). 

· EAL leader provides support for class teachers. 

· CTs understanding of the science of memory, cognitive load, sticky learning, memory and recall is improved supporting their practice across the curriculum.
· High-quality pastoral offer throughout the whole school day, EBSN and trauma informed approaches, including a wide range of engaging curriculum enrichment opportunities for all pupils.

	To further embed and develop consistently good quality first, adaptive teaching supporting our disadvantaged children.  


	· Pedagogy is inclusive using distinctive adaptation to teaching approaches to engage and support vulnerable pupils.

· Teachers have a good understanding of quality first teaching and the principles of the teaching and learning policy are applied consistently and effectively in all classrooms.

· The work given to pupils, over time and across the school, consistently matches the aims of the curriculum.

· Leaders ensure that professional development for staff is planned and delivered effectively to ensure good subject knowledge and support for all staff, across the curriculum.

· Adaptive teaching, dyslexia friendly and inclusive practices are part of a whole school policy and approach to inclusive teaching

· Subject leaders are proactive in the development of their subject. They actively seek out research, training and good practice and teachers’ inclusive pedagogy improves. 

· CTs understanding of the science of memory, cognitive load, sticky learning, memory and recall is improved supporting their practice across the curriculum.

· High-quality pastoral offer throughout the whole school day, EBSN and trauma informed approaches, including a wide range of engaging curriculum enrichment opportunities for all pupils.
· The impact of the taught curriculum is strong; pupils’ work across the curriculum is consistently of a high quality.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £27,288.84
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Funding towards the salary of an additional teacher in Y2/Y3 supporting transition
£ 12,750.00

	High-quality teaching | EEF (educationendowmentfoundation.org.uk)
Based on evidence provided by the EEF, quality first teaching remains as one of our key priorities to achieving success for our disadvantaged children. 

	1,2,3 

	Additional training to support subject leaders in their role. 
£1,500.00
	Effective Professional Development | EEF
Report highlights that high quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom.
	1,2,3

	Team Teach training 
£180.00
	Education - Team Teach
Course offers a toolkit of holistic strategies on de-escalation and crisis intervention, both verbal and non-verbal for supporting with disruptive and distressed behaviours.
	2,3

	CGP Booster Books (for Y6 are enhancements for our revision programme in preparation for Y6 SATs.
£ 800.00
	Supporting Revision and the ​‘Seven-step Model.’ ’The EEF’s Julie Kettlewell explains how teachers can scaffold pupils’ revision using the seven-step model.
Books can support teachers to activate prior knowledge and complete guided activities. 

	2,3

	Proud cards used as part of behaviour policy 

£800.00

	Education Endowment Foundation (EEF) – Improving Behaviour in Schools, 2019

This document outlines that evidence suggests a personalised approach works best. The report recommends six strategies for schools to employ, one of which is to ‘use classroom management strategies to support good classroom behaviour.’ It suggests that reward systems can be effective when used as part of this approach. 
	1,2,3

	1Decision and PSHE resources 
£725.00 plus £200.00 resources = £925.00
	EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)

There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):

 
	1,2,3

	Purchase of standardised diagnostic assessments for reading, writing and maths. 
NFER -£2,305.74 plus PIRA £1,534.00 = £3,839.74
	Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction. Tests support teachers to target gaps in subject knowledge.
	3

	Giving teachers subject leader time – 1 hour a term 

£2,467.10
	Effective Professional Development | EEF
EEF report outlines the importance of supporting high quality teaching in improving outcomes and narrowing the gap for disadvantaged children. Report offers the benefits of effective professional development. 

Teaching unions such as the NEU, also state that teachers should receive subject leader time in order to fulfil the responsibilities of their additional role. 


	1,2,3

	Appointment of an Attendance Leader with allocated time and remuneration to promote and incentivise attendance. 
£3,527.00
	Attendance-REA-report.pdf
EEF – Attendance interventions – Rapid Evidence Assessment 

EEF report outlines the positive impact of regular, targeted communication with parents in raising attendance. 
	1,2,3

	SMHL appointment and training. Mental health first aider, support for wellbeing of staff and pupils.
£500.00 for resources
	Promoting and supporting mental health and wellbeing in schools and colleges - GOV.UK
‘Good mental health and wellbeing helps children and young people:

· Develop

· attend school

· engage in learning

· fulfil their potential

Schools and colleges contribute to wellbeing by providing:

· a safe, calm and supportive learning environment

· early targeted support for pupils and learners who need help

Embedding an evidence-based, holistic, whole school or college approach helps achieve this. Schools and colleges should identify and train a mental health lead.’ 

Our ‘Mental Health and Wellbeing statement of Intent’ highlights the importance of mental health. Please see key points below: 

·  According to the World Health Organization (WHO), good mental health is defined as "a state of well-being in which every individual realises his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to his or her community." 

· Mental health and wellbeing are intrinsically linked to various aspects of school life: 

- Behaviour: Promoting positive behaviour through understanding and addressing underlying mental health issues.
- Attendance: Ensuring regular attendance by supporting students' and their families’ mental health needs.
-Attainment: Enhancing academic attainment by fostering a supportive and mentally healthy learning environment.
-Safeguarding: Protecting students from harm by recognising and addressing mental health concerns.


	1,2,3


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £23,927.99
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	ELSA 

ELSA training 

£1,050.00

	‘The link between pupil health and wellbeing and attainment A briefing for head teachers, governors and staff in education settings’ Public Health England
Evidence in this report suggests learning social and emotional skills can have a positive impact on attainment.
	1,2,3

	Dyslexia teacher x2 mornings a week 

£12,233.63
	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)

Document outlines targeted support such as ‘interventions to support language development, literacy and numeracy’ as a good use of pupil premium funding when targeted at specific children.  
	2,3

	All teacher staff – 1hour online training to support the children when needed

£250.00
	Bereavement Training
	2,3

	Grade 4 TA for 30 mins per day

£1,224.55
	Nurture Room access at lunchtimes daily
	2,3

	Wellcom and SALT 
2 x Grade 4 TA hours with on costs per week
£1,254.12
	Oral language interventions | EEF (educationendowmentfoundation.org.uk)
‘There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives. Given that Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some disadvantaged pupils to catch up with peers, particularly when this is provided one-to-one.’

Children identified as needing support in this area have access to the resources they need. Working at the age-related expectation in speech and language gives children a better chance of achieving the age related expectations in other areas of the curriculum.
	2,3

	Family support worker 
£4,780.38
	Working with Parents to Support Children's Learning | EEF (educationendowmentfoundation.org.uk)
This EEF guidance report reviews the best available research to offer schools and teachers four recommendations to support parental engagement in children’s learning.

‘Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with better academic outcomes. Evidence from our Teaching and Learning Toolkit suggests that effective parental engagement can lead to learning gains of +3 months over the course of a year.’
	1,2,3

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support (EYFS, Y1 and Y2). 
Grade 4 TA for 5 hours per week with on costs
£3,135.31
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
	2,3


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £20,281.56
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Externally provided after school club spaces to be paid for to support the interests of disadvantaged children. All disadvantaged children to access two free clubs a year. 
£1,000.00
	Physical activity | EEF
Article evidences the benefits of providing physical activity to disadvantaged children, who may be less likely to benefit from such clubs due to the financial cost. 

‘Planned extra-curricular activities which include short, regular, and structured teaching in literacy and mathematics (either tutoring or group teaching) as part of a sports programme, such as an after-school club or summer school, are more likely to offer academic benefits than sporting activities alone.’ 
	1,2,3

	Lunch time provision – including a range of physical activities ran by external providers as well as clubs provided internally such as ‘quiet lunch’ and gardening club.

£1,940.00
	As above 

Athletics - £660.00

Yoga - £300.00

Development First Coaching – £980.00


	1,2,3

	Winnington Winners (before and after school club)
Managers wage

£15,981.56
	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)

School breakfast clubs are listed as an example of how the PPG can be spent to support attendance/ have a positive impact on a child’s success in school by supporting families financially. 
	1,2,3

	Development of breakfast club (in school for targeted children) 
£50.00
	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)

School breakfast clubs are listed as an example of how the PPG can be spent to support attendance/ have a positive impact on a child’s success in school by supporting families financially.
	1,2,3

	Contingency fund for acute issues.

£ 150.00
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	1,2,3

	Subsided Residential Y3
£240.00
	Teaching a broad and balanced curriculum for education recovery’ DfE, 2021

This document outlines the importance of including educational visits and visitors to the school as an integral part of providing a broad and balanced curriculum. Our funding supports disadvantaged children to access an enriched curriculum where they have the chance to experience learning out of the classroom supporting children’s emotional well-being. Children have the opportunity to fulfil missed life experiences. 


	1,2,3

	Subsided Residential Y4
£320.00
	
	

	Subsided Residential Y6
£600.00
This year’s costs
	
	


Total budgeted cost: £71,498.39 

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	Impact report 2024-2025
Outcome 1 – Improving attendance 

Disadvantaged attendance (%)

Non-disadvantaged attendance (%)

National 

2024-25
(year 1 of strategy)
93.9  
96.6
94.8
2023-24

93.4

94.8

94.1

2022-23

93.6 

95.3

94.5

Looking behind the data, reasons for disadvantaged absence varies. Reasons for gaps in data in the year 2024-25 included holidays, illness and issues with parents juggling new jobs and travel arrangements. Breakfast club and after school club were offered to all families struggling to make it easier for parents. All absences have been followed up and families have been supported by our attendance officer. 

Disadvantaged attendance has improved since last year (93.9 vs 93.4), however there is still a gap between disadvantaged and non-disadvantaged data. Disadvantaged attendance remains below national, however it is slightly above when compared to FSM national attendance 92.3 specifically. See table below from IDSR. 
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Outcome 2 – Support our disadvantaged children who are also SEND

Register of children who are disadvantaged and also have SEND is regularly updated and support is identified for this target group. Support ranges from a specialist dyslexia teacher to ELSA or even 1:1 support depending of the need of the child. Observations, discussions, assessments, book scrutinies and triangulation with SENDCo indicate a significant improvement in the tailored delivery of first quality teaching. CTs understanding of the science of memory, cognitive load, sticky learning, memory and recall is improved supporting their practice across the curriculum. High-quality pastoral offer throughout the whole school day using trauma informed approaches, including a wide range of engaging curriculum enrichment opportunities for all pupils.
Outcome 3 – Promoting ‘Quality First Teaching’ 

Pedagogy is inclusive using distinctive adaptation to teaching approaches to engage and support vulnerable pupils. Teachers have a good understanding of quality first teaching and the principles of the teaching and learning policy are applied consistently and effectively in all classrooms. The work given to pupils, over time and across the school, consistently matches the aims of the curriculum. Leaders ensure that professional development for staff is planned and delivered effectively to ensure good subject knowledge and support for all staff, across the curriculum. Adaptive teaching, dyslexia friendly and inclusive practices are part of a whole school policy and approach to inclusive teaching Subject leaders are proactive in the development of their subject. They actively seek out research, training and good practice and teachers’ inclusive pedagogy improves. 
Quality first teaching has been supported by the following CPD opportunities this year (24-25): 

•
SLT pupil voice in Aut + learning walk in Spr show vocabulary practices are embedded. 

•
Curriculum action plan outlines all work to be carried out by subject leaders – time allocated for subject leader time. 

•
Geography lead delivered geography field work to staff on January inset. 

•
Inclusion lead delivered attachment update to staff on January inset. 

•
Visits for SL to visit EYFS scheduled. 

•
Headteacher delivered training on adaptive teaching on February inset. 

•
Follow up from Literacy Counts Course for SENDCO and Curriculum leader.

•
Writing moderation for all year groups with Literacy company – Feb inset. 

•
PD with Literacy Company May 2025 focused on teaching writing- editing and proof-reading. 

•
New staff have visited maths lessons as part of induction plans.

•
Maths subject leader updates for staff. 

•
Mastery of number is embedded in reception. Mental maths is noticeably better. 

•
Dyslexia training – Feb inset

•
Mental health lead has led training in SM Summer 2



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Attachment training 
	Braveheart 

	Attachment award – completed in 2025 
	Virtual School 


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	n/a

	What was the impact of that spending on service pupil premium eligible pupils?
	n/a


Further information (optional)
	


Pass GL – in depth questionnaire to track wider offer – SEN – add in success 

16

