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Legislative Compliance Statement

This SEND policy complies with the guidance given in Statutory Instrument: Special Educational Needs (Information) Regulations (Clause 64). It has been written as guidance for staff, parents or carers, and children with reference to the following current and historical guidance and documents: 
· SEND Code of Practice 0 to 25 Years (January 2015): The current statutory guidance which replaced the 2001/2014 versions and provides the framework for the "graduated response".
· Children and Families Act 2014 (Part 3): The cornerstone legislation defining the legal duties of schools toward children with SEND.
· Equality Act 2010: Ensuring reasonable adjustments are made and preventing discrimination against pupils with disabilities.
· Special Educational Needs and Disability Regulations 2014: Providing the detailed legal framework for assessments and Education, Health and Care (EHC) plans.
· Ofsted Inspection Framework 2026: (Supersedes the 2014 framework) Introducing a standalone "Inclusion" evaluation area to assess support for SEND and disadvantaged pupils.
· Education Act 2011: (Formerly Education Bill 2011) Relevant for school discipline and search powers in relation to SEND.
· Safeguarding: Keeping Children Safe in Education (KCSIE) 2025
· Supporting Children with Medical Needs: Supporting Pupils at School with Medical Conditions (2014, updated 2017)
· Accessibility Plans: Equality Act 2010: Advice for Schools.

Inclusion of pupils with Special Educational Needs (SEND)

At The Roebuck School, our approach to inclusion is rooted in the belief that every child is unique and deserves an education that nurtures their whole being. We view inclusion not just as a set of statutory duties, but as a core commitment to valuing each child’s individuality and ensuring they feel safe, happy, and successful in all aspects of school life. We take our statutory duty to use our "best endeavours" with the utmost seriousness. This means we are committed to doing everything that can be reasonably expected to ensure that the necessary special educational provision is secured for every child with SEND, whether or not they have an EHCP

Our commitment to best endeavours includes:
· Proactive Provision: Identifying and providing the additional or different support a child requires to make progress from their unique starting point, drawing on our delegated budget and internal expertise.
· Resource Management: Carefully allocating staffing, equipment, and specialist interventions to remove barriers to learning and participation.
· Persistent Problem-Solving: Where a child is not making expected progress, we do not simply continue with the same approach; we seek external advice and adjust our strategies until we find what works.
· Governing Body Oversight: Our Governors regularly review the impact of our SEND provision to ensure the school is fulfilling this legal obligation under Section 66 of the Children and Families Act 2014.
By applying our best endeavours, we ensure that every child, regardless of the complexity of their needs, is given the opportunity to thrive within our inclusive community.

Our holistic model of support focuses on:
· The Whole Child: We recognise that educational progress is intrinsically linked to well-being and self-esteem. Our provision is designed to nurture personal growth, fostering a deep sense of belonging for every pupil through our whole school, relational approach.
· High Aspirations: We maintain exceptionally high expectations for all learners, providing the necessary support and reasonable adjustments to empower them to reach their full potential.
· Positive Relationships: We foster a culture of belonging where diversity is celebrated, and children are encouraged to value and respect one another.
· Early Identification: We are committed to the early and accurate identification of pupils’ needs through a continuous cycle of observation, rigorous assessment, and collaborative dialogue with parents and carers, ensuring that effective, evidence-based provision is implemented at the earliest opportunity to improve long-term outcomes. 
· Removing Barriers: We proactively identify and remove obstacles to learning and participation, ensuring that every pupil can access a broad, balanced, and ambitious curriculum at their developmental stage.
· Collaborative Partnership: We believe inclusion is a shared responsibility. We work in co-production with parents, carers, and external agencies to ensure support is integrated, transparent, and child-centred.
· Valuing Diversity: Our school is a community where differences are celebrated as a rich resource for learning, preparing all children to live respectfully in a diverse society.
Inclusion is the responsibility of our entire community. By creating an environment that is responsive to individual needs, we ensure that no child is left behind and every learner is empowered to flourish.

The Graduated Approach 

The Graduated Approach is a four-part cycle - Assess, Plan, Do, Review (APDR) designed to ensure that support for pupils with SEND is progressively refined and individualised. This continuous cycle allows the school to deepen its understanding of a child’s needs and determine exactly what works best to help them succeed. 
This approach begins with high-quality Universal Provision (High Quality Teaching) for all children.
At The Roebuck School, we implement this approach as follows:
1. Assess: The class teacher, supported by the senior leadership team, carries out a half termly, clear analysis of the pupil's needs. This can include teacher observations, pupil discussions, evidence of learning sampling and internal assessment data. The views of the parents and the child may also be gathered for individual pupils. A discussion with the school’s SENDCo is sought if a child is not making expected progress.
2. Plan: Each class teacher is responsible for planning and implementing their own class provision map which clearly identifies any pupil who has additional barriers to learning and are therefore in need of additional support in school.
If it is decided to provide SEN Support, we collaborate with parents to agree on the targeted outcomes and the child will be placed on our school SEND Record. We document the specific adjustments, interventions and support to be put in place, along with a clear date for review on our Targeted Learning Plans (TLPs) and Behaviour for Learning Plans (TBPs) in collaboration with parents & carers.
3. Do: The class teacher remains responsible for the child's daily learning and works closely with any Teaching Assistants or specialist staff to implement the plan. They monitor how the child responds to the support on a day-to-day basis.
4. Review: We evaluate the impact of the additional support at least termly (five times a year). The views of the child and parents are central to this stage. We then decide whether the support should continue, be adjusted, or if further specialist involvement is required. 
This continuous cycle allows the school to deepen its understanding of a child’s needs and determine exactly what works best to help them succeed. 
If a pupil continues to struggle despite these cycles of support, the school may consider requesting an Education, Health Care Plan needs assessment by the Local Authority.
https://www.lancashire.gov.uk/children-education-families/special-educational-needs-and-disabilities/getting-help/assessment-and-support/education-health-and-care-plans/
This is the link to the Lancashire Local Offer https://www.lancashire.gov.uk/children-education-families/special-educational-needs-and-disabilities/
  
In our policy, the EHCP process is defined by the following key features:
· Legal Protection: Unlike school-based SEN Support, an EHCP is a statutory document that legally entitles the child to the specific provision detailed within it.
· A Holistic Document: True to our holistic vision, an EHCP brings together the child’s education, health, and social care needs into a single, cohesive plan to support their overall well-being and development.
· Co-Production: The plan is created in partnership with the family. The IPSEA (Independent Provider of Special Education Advice) emphasises that the views, interests, and aspirations of the child and their parents are central to the document.
· Outcome-Focused: Every plan is built around specific, long-term goals. It outlines exactly what the child should achieve by the end of a key stage and the tailored support required to get there.
· Annual Review: An EHCP must be formally reviewed at least every 12 months. This ensures the provision remains relevant as the child grows and their needs evolve.
A request for an EHC Needs Assessment is usually made when a child has not made expected progress despite the school following several cycles of the Graduated Approach (Assess, Plan, Do, Review) at SEN SUPPORT. 


Inclusion of pupils with English as an Additional Language

At The Roebuck School, we welcome the enrichment that linguistic and cultural diversity brings to our school community. Our holistic approach ensures that a child's inability to speak English fluently is never mistaken for a lack of cognitive ability or a Special Educational Need.

The Roebuck School has gained the Lancashire School of Sanctuary status accreditation by Lancashire County Council's (LCC) Education Improvement, Equality and Diversity Team in partnership with the national City of Sanctuary UK movement. It recognises schools that demonstrate a commitment to being safe, welcoming places for everyone, particularly those seeking sanctuary such as refugee and asylum-seeking families

We work closely with Lancashire County Council (LCC) who provide EAL support through its Education Improvement – Equality and Diversity Team. Their services are designed to help schools integrate and accelerate the progress of pupils who are New to English or EAL learners. We engage in the following ways:
· EAL Tutor Support through our service level agreement- trained tutors are deployed on-site. These tutors assist with baseline assessments and language development.
· Specialist Consultations: The team provides EAL audit visits to evaluate a school's current provision and offer specific advice.
· EAL Co-ordinator Support: Termly cluster meetings are held to provide guidance on best practices, policy updates, and networking opportunities for staff.
· Professional Development: The service have provided training for staff in school through our continuing professional development training.

Our EAL inclusion strategy focuses on:
· Celebrating Dual Identity: We encourage children to maintain and use their home languages, recognising that a strong first language provides the essential foundation for acquiring English.
· Immersive Support: We utilise scaffolding techniques—such as visual aids, graphic organisers, and "buddy" systems to ensure pupils settle in their new school quickly and access the full curriculum as soon as possible. For most pupils this is immediately but we acknowledge that for some pupils, they may take a little longer to settle into new routines.
· Cultural Belonging: We ensure our environment and curriculum reflect the diverse backgrounds of our families, fostering a sense of identity and security.
· Distinct Assessment: We use the NASEA EAL Assessment Framework to track language proficiency separately from academic progress, ensuring support is precisely targeted.
While EAL is not a SEND category, we remain vigilant; if a child's progress is slow in both English and their home language, we follow our graduated approach to investigate potential underlying needs.


Inclusion of pupils who are looked after (CLA) and previously looked after (PLAC) 

The Roebuck School is committed to providing a safe, stable, and inclusive environment for children who are looked after (CLA) and previously looked after (PLAC). We recognise that these pupils are individuals first, with distinct identities and needs shaped by their lived experiences. We believe they have an equal right to achieve their potential, and we are dedicated to dismantling barriers to their learning and participation through high expectations, proactive support, and a trauma-informed approach.

Our CLA & PLAC inclusion strategy focuses on:

· High Aspirations: Treating CLA with the same high expectations as their peers, ensuring they are not "overlooked" for leadership roles or enrichment opportunities due to their care status.
· Advocacy & Voice: Actively involving the pupil in their own target-setting and ensuring their "voice" is central to their Personal Education Plan (PEP).
· Targeted Support: Prioritising CLA for school-based interventions and ensuring the effective, ring-fenced use of Pupil Premium Plus (PP+) funding.
· Relationship-Based Approach: Recognising that some pupils may struggle with trust; providing a key adult for stable, sensitive, and discrete support.
· Minimising Disruption: Implementing robust transition plans to reduce anxiety during moves and using exclusion only as a last resort after consulting with the Virtual School Head (VSH).
· Confidentiality & Sensitivity: Ensuring information is shared only on a "need-to-know" basis to protect the child's privacy and avoid stigmatisation in the classroom


Inclusion of pupils who are Disadvantaged 

To align with best practices, our policy encompasses the following:
· The Education Endowment Foundation (EEF) Guide to Pupil Premium, which provides a "menu" of evidence-based approaches.
· The Equality Act 2010, specifically regarding the duty to advance equality of opportunity.
· The requirement to publish an annual Pupil Premium Strategy Statement on the school website.

The Roebuck School is an educationally inclusive school where the achievements, attitudes, and well-being of every learner matter. We are committed to ensuring that socio-economic disadvantage is never a barrier to a child’s ambition or success. We believe in an 'attainment for all' ethos, rejecting any form of stereotyping and providing targeted, evidence-based support to bridge the gap between disadvantaged pupils and their peers.

Our inclusion strategy for Disadvantaged pupils focuses on:
· High Aspirations: Maintaining a "high quality teaching" approach for all, ensuring the most experienced staff work with those who need the most support.
· Removal of Barriers: Proactively identifying and addressing non-academic barriers, such as attendance, transport costs, or lack of access to digital devices and quiet study spaces.
· Targeted Resource Allocation: Clearly stating how Pupil Premium Plus (PP+) funding is ring-fenced for interventions like tutoring, breakfast clubs, or cultural enrichment. Please see Pupil Premium Strategy for how the money is currently allocated.
· Inclusive Assessment: Using data-driven strategies to monitor the progress of disadvantaged cohorts specifically, allowing for "catch-up" or "keep-up" interventions to be triggered immediately if gaps appear.
· Cultural & Social Capital: Ensuring disadvantaged pupils have equal access to "extra" opportunities, such as school trips, music lessons, and leadership roles, often through full or partial subsidies.
· Parental Engagement: Developing strong, non-stigmatising partnerships with families to support learning at home and ensure eligible families are registered for all available support


Management of Inclusion within our school

The Head teacher and the Governing Body have delegated the responsibility for the ongoing implementation of this Inclusion Policy to the Senior Leadership Team-  

· Special Educational Needs Coordinator & EAL Coordinator, Mrs Roy. 
· CLA & PCLA, Mrs Karolia
· Disadvantaged pupils, Mrs Alexander-Steele 

These roles include reporting regularly to the Head and the Governors with responsibility for SEND & inclusion, on the ongoing effectiveness of this inclusion policy. 

All staff in school have a responsibility for maximising achievement and opportunity of these vulnerable groups of learners. Staff understand their responsibilities towards all vulnerable learners and a positive and sensitive attitude is shown towards all pupils at all times. 


Head teacher

· The head teacher is responsible for monitoring and evaluating the progress of all pupils and for making strategic decisions which will maximise their opportunity to learn
· The head teacher and the governing body will delegate the day-to-day implementation of this policy to the Special Educational Needs Coordinator (SENCO) and the other vulnerable groups highlighted in this policy.
· The head teacher will be informed of the progress of all vulnerable learners and any issues with regard to the school’s provision in this regard through:
· analysis of the whole-school pupil progress tracking system
· maintenance and analysis of a whole-school provision map for vulnerable learners (could be devolved to another member of the SLT and SENCO)
· pupil progress meetings with individual teachers
· regular meetings with the SENCO/EAL coordinator
· discussions with pupils and parents

Special Educational Needs Coordinator

In line with the recommendations in the SEN Code of Practice 2014, the SENCO will oversee the day- to-day operation of this policy in the following ways:

· Maintenance and analysis of SEND provision mapping for vulnerable learners: 
· Identifying on this provision map a staged list of pupils with special educational needs – those in receipt of additional SEN support from the schools devolved budget & those with an Education Health and Care plans
· Co-ordinating provision for children with special educational needs
· Liaising with and advising teachers
· Managing other classroom staff involved in supporting vulnerable learners
· Overseeing the records on all children with Special Educational Needs
· Liaising with parents of children with SEND, in conjunction with class teachers
· Contributing to the in-service training of staff
· Implementing a programme of Annual Review for all pupils with an EHCP. 
· Carrying out referral procedures to the Local Authority to request High Needs funding and/or an Education Health and Care Plan when it is suspected, on strong evidence arising from previous intervention (additional SEN support from devolved budget), that a pupil may have a special educational need which will require significant support 
· Overseeing the smooth running of transition arrangements and transfer of information for Year 6 pupils on the vulnerable learners’ provision map. 
· Monitoring the school’s system for ensuring that Individual Education Plans, where it is agreed they will be useful for a pupil with special educational needs, have a high profile in the classroom and with pupils (see section below on TLPs).
· Evaluating regularly the impact and effectiveness of all additional interventions for those with special educational needs
· Meeting at least termly with each teacher to review and revise learning objectives for all vulnerable learners in their class who are being tracked on the school’s provision map (school leaders will guarantee planning and preparation time for teachers and Inclusion lead/SENCO to ensure that these meetings occur).
· Liaising sensitively with parents and families of pupils on the SEND record, keeping them informed of progress and listening to their views of progress.
· Attending area SENCO network meetings and training as appropriate.
· Liaising with the school’s SEND Governor, keeping her informed of current issues regarding provision for learners with Special Educational Needs (nationally, locally and within school).
· Liaising closely with a range of outside agencies to support vulnerable learners, 
· Maintenance of a list of pupils with ethnic minority heritage and EAL, ensuring they are identified on the school’s provision map
· In collaboration with the SENCO, maintenance and analysis of whole-school provision map for vulnerable learners from ethnic/linguistic minority backgrounds
· Advising on and co-ordinating provision for children with additional needs relating to ethnic or linguistic background
· Working collaboratively with teachers to plan for and teach children with SEND & EAL as part of mainstream teaching practice
· Managing other classroom staff involved in supporting pupils with SEND & ethnic/linguistic minorities
· Overseeing the initial and on-going assessment records on all children with SEND & EAL
· Liaising with parents of ethnic and linguistic minority children, in conjunction with class teachers, keeping them informed of progress and listening to their views of progress.
· Meeting at least termly with each teacher to review the linguistic progress of children learning EAL and establish next steps in learning in conjunction with our EAL teacher
· In collaboration with the SENCO, evaluating regularly the impact and effectiveness of all additional interventions for children from cultural and linguistic minority backgrounds.
· In collaboration with the SENCO, overseeing the smooth running of transition arrangements and transfer of information for Year 6 pupils with SEND and EAL. 
· Contributing to the in-service training of staff
· Supporting the design and delivery of a culturally inclusive curriculum which reflects the ethnic, cultural and linguistic diversity of the school
· Advising on and sourcing bilingual and culturally reflective materials to support children’s learning across the curriculum
· Advising on and sourcing interpreters and materials in translation to ensure that bilingual parents have equality of access to essential information
Attending EAL Co-ordinator network meetings and training as appropriate.
· Liaising with the school’s Inclusion Governor, keeping him/her informed of current issues regarding provision for ethnic/linguistic minorities.
· Liaising closely with a range of outside agencies to ethnic & linguistic minority learners

· Class teacher

· liaising with the SENCO & Inclusion Leaders to agree:
· which pupils in the class are vulnerable learners
· which pupils are underachieving and need to have their additional interventions monitored on the vulnerable learners’ provision map – but do not have identified special educational needs.
· which pupils (also on the provision map) require additional support because of a special educational need and need to go on the school’s SEN record. 

· securing good provision and good outcomes for all groups of vulnerable learners by:
· providing differentiated teaching and learning opportunities, including differentiated work for EAL pupils which reduces linguistic difficulty whilst maintaining cognitive challenge
·  liaising with outside professionals & completing questionnaires as appropriate
· writing & evaluating targeted personalised Learning Plans to address a special educational need (this would include pupils with statements/EHC Plans)
· ensuring there is adequate opportunity for pupils with special educational needs to working on agreed targets which are genuinely “additional to” or “different from” those normally provided as part of the differentiated curriculum offer and strategies”.  (SEN Code of Practice 2014)
· ensuring effective deployment of resources – including teaching assistant support - to maximise outcomes for all groups of vulnerable learners.

Information about the expertise and training of staff in relation to children and young people with special educational needs and about how specialist expertise will be secured.

· Mrs Roy is the school’s experienced Special Educational Needs Coordinator and is a qualified teacher, also working on the senior leadership team in the role of Assistant Headteacher.  If a new SENCO is appointed, he/she will gain statutory accreditation within three years of appointment, if they are not already suitably qualified.
· Mrs Roy works closely with Equals, a national charity who seeks to improve the lives of children with learning difficulties through supporting high-quality education. Mrs Roy leads our enhanced SEND Woodlands classroom which implements the equals curriculum for pupils with Complex Learning Difficulties and Autism. This currently support seven pupils with a full-time qualified teacher and a TA2.
· The SENDCo regularly attends local network meetings.
· All staff will be trained in how to best support all vulnerable learners in order to maximise their achievement as part of the school development plan and annual schedule of continuous professional development.
· Specialist advice and expertise in relation to assessment and support of individual pupils will be commissioned by the school from the open market.  Service level agreements and quality assurance criteria will be put in place at the point of commissioning and the headteacher and senior leaders will be responsible for reporting to governors on the efficacy of these arrangements (including value for money).  Our school will, wherever possible, join with other schools in joint commissioning and quality assurance arrangements.
· The school works closely with NHS health care providers, including community paediatricians, speech & Language therapists and OTs.


Information about how equipment and facilities to support children and young people with special educational needs will be secured.
· When specialist equipment or a high level of staffing support is required to support a pupil with special educational needs, our school will fund this as additional SEN support up to £6,000 per annum for each individual pupil.  Thereafter, if the cost is higher and the provision of these facilities is likely to be prolonged, the school will apply to the Local Authority for High Needs Block Funding.
· Specialist equipment and expertise in relation to its use will be purchased/hired/ commissioned by the school from the open market, subject to the usual guarantees, service level agreements and quality assurance criteria. Our school will, wherever possible, join with other schools in joint purchasing/hire of equipment.
· All staffing appointments to support vulnerable learners will be carried out in accordance with equal opportunities legislation, employment law, safer recruiting policy and best practice.  All vacancies will be competitively advertised and recruited.

The role played by the parents of pupils with special educational needs (and other learning needs).

Partnership with Parents/Carers 

The school aims to work in partnership with parents and carers.  
We do so by:
· Inviting parents & carers into school regularly to celebrate their child’s learning journey
· working effectively with all other agencies supporting children and their parents
· giving parents and carers opportunities to play an active and valued role in their child’s education
· making parents and carers feel welcome
· encouraging parents and carers to inform school of any difficulties they perceive their child may be having or other needs the child may have which need addressing
· instilling confidence that the school will listen and act appropriately
· focusing on the child’s strengths as well as areas of additional need
· allowing parents and carers opportunities to discuss ways in which they and the school can help their child
· agreeing targets for all pupils, in particular, those not making expected progress and, for some pupils identified as having special educational needs, involving parents in the drawing-up and monitoring progress against these targets
· keeping parents and carers informed and giving support during assessment and any related decision-making process 
· making parents and carers aware of the Parent Partnership services. 
· providing all information in an accessible way, including, where necessary, translated information for parents with English as an Additional Language.

Involvement of Pupils
We recognise that all pupils have the right to be involved in making decisions and exercising choice. We endeavour to fully involve all pupils by encouraging them to:

· state their views about their education and learning 
· identify their own needs and learn about learning 
· share in individual target setting across the curriculum so that they know what their targets are and why they have them,
· self-review their progress and set new targets
· (for some pupils with special educational needs) monitor their success at achieving the targets on their TLP/PLP.



Effective Transition
· We will ensure early and timely planning for transfer to a pupil’s next phase of education and, in the year before the year in which they leave, will offer transition meetings to all pupils in receipt of SEN support and all those with an Education Health and Care Plan.
· Support for the pupil in coming to terms with moving on will be carefully planned and will include familiarisation visits.  Pupils will be included in all “class transition days” to the next phase but may also be offered additional transition visits with our Thrive Team.
· A transition programme is run each year for the year 6 children who are identified as needing additional support for transition to high school.
· The SENDCo will endeavour to meet with the SENDCo at the high school to pass on all relevant information about SEND pupils.
· Additional visits to high school are planned if required.
· Pupils and parents will be encouraged to consider all options for the next phase of education and the school will involve outside agencies, as appropriate, to ensure information is comprehensive but easily accessible and understandable. Accompanied visits to other providers may be arranged as appropriate.
· Parents will be given a reliable named contact at the next phase provider with whom the SENCo will liaise

Admission Arrangements

No child will be refused admission to school on the basis of his or her special educational need, ethnicity or language need. School will acknowledge and respond to consultations in line with the SEND Code of Practice and with the Equalities Act 2010. We will not discriminate against disabled children and we will take all reasonable steps to provide effective educational provision (see Admission policy for the school, as agreed with the Local Authority) 
Complaints
The Roebuck School is committed to working in partnership with all members of our school community. We recognise that parents of pupils with specific inclusion needs (such as SEND, CLA, or EAL) may occasionally have concerns regarding the provision or support in place. We aim to resolve all concerns informally and through open dialogue at the earliest opportunity. Where a formal complaint is necessary, it will be handled fairly, sensitively, and in accordance with our School Complaints Policy, ensuring that the child’s best interests remain at the heart of the resolution.
Ms Jackie Williams is our Chair of Governors and is the point of contact if an issue regarding inclusion remains unresolved after meeting with the Headteacher.
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