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Birchfield Nursery School Pupil Premium Strategy
1. Statement of Intent
Birchfield Nursery School is a 130-place maintained nursery school for children aged 3–4. Our vision is to be an ambitious, nurturing and inclusive school where all learners are encouraged to “Aim High. Shine Bright.” This strategy sets out how we will use Pupil Premium/Early Years Pupil Premium funding, as applicable, to improve disadvantaged children’s learning, development, wellbeing and participation during the 2026–27 academic year.
Our ultimate objectives
We want disadvantaged children to:
· make strong progress from their individual starting points, particularly in communication and expressive language.
· participate confidently in the curriculum, play and everyday routines.
· develop secure relationships, self-confidence and a sense of belonging as they join nursery and form relationships with children and adults.
· benefit from effective partnership between the school and their families, including practical support to strengthen children’s learning and development at home.
· be included in high-quality teaching and provision, with any additional help matched to identified need and reviewed for impact.
How this strategy works towards those objectives
The strategy uses the DfE Menu of Approaches framework provided for this plan:
· Tier 1 – High-Quality Teaching: develop staff knowledge and consistent teaching practice, with a focus on early language, curriculum intent, observation and assessment.
· Tier 2 – Targeted Academic Support: build on the school’s existing small-group support and speech and language therapy involvement to provide assessed, focused, time-limited language support.
· Tier 3 – Wider Strategies: strengthen family partnership, settling-in and transition support, and children’s social and emotional development.
We will use evidence and professional knowledge to select support, then monitor children’s progress and participation to check whether it is helping. Pupil Premium funding will add to, rather than replace, the high-quality provision and support that all children should receive. Support will be directed according to need and eligibility, with the school taking care to identify which children are intended to benefit from each funded activity.
Key principles
1. Start with the child’s strengths and starting point. Use timely observations, assessment and family knowledge to identify what each child can already do and the next useful steps.
2. Make support part of the curriculum. Targeted work should connect to everyday play, routines, stories and planned learning, rather than becoming an isolated activity.
3. Act early and proportionately. Identify communication, participation or settling difficulties early, respond with appropriate support and review whether it is working.
4. Work in partnership with families. Treat parents and carers as partners who know their child well. Offer practical, accessible ways to share information and support children’s development.
5. Make inclusion everybody’s practice. Staff should understand agreed strategies and adjustments and use them consistently, while enabling children’s independence and participation.
6. Review impact, not just delivery. Record whether activities took place, but also whether children’s language, involvement, relationships or confidence improved.
7. Use funding purposefully. Prioritise actions linked to the identified barriers and check that any continuation or expansion is justified by evidence of need and impact.
How current practice informs the strategy
Birchfield already has a high proportion of experienced practitioners, a high staff-to-child ratio, small-group support, positive behaviour support plans where beneficial, and engagement with private speech and language therapy through Talking Toolbox. These are important foundations; this strategy does not present them as new provision. Instead, the plan will build on that provision by making the link between identified needs, staff practice, specialist advice, family partnership and children’s progress more explicit:
· the experienced staff team and strong ratios will support focused professional development, consistent high-quality interactions and observation of children in everyday learning;
· existing small-group support will be extended through clearer selection criteria, specific language or participation targets, links to the curriculum and review points;
· positive behaviour support plans will inform individual inclusion and settling arrangements, so that agreed regulation strategies are understood and used consistently by staff;
· the existing Talking Toolbox relationship will be extended through shared targets, agreed strategies for use throughout the nursery day, and joint review of children’s response.
The school’s improvement priorities for inclusion, curriculum knowledge and attendance/personal development provide a helpful structure for implementation. In particular, the focus on co-produced inclusion plans and more precise assessment supports this strategy’s aim to recognise children’s progress without relying on age bands in place of the school’s intended curriculum. The most recent inspection judgement was Good under a previous framework; this strategy is designed around the school’s current priorities and the 2025 inspection framework areas, including Safeguarding, Inclusion, Curriculum and Teaching, Achievement, Attendance and Behaviour, Personal Development and Well-being, Early Years, and Leadership and Governance.
2. Challenges
	
	Detail of challenge

	1
	Low communication and expressive-language development on entry. School data identifies low developmental scores in communication, particularly expressive language, among two-year-olds in receipt of EYPP. This indicates a need to identify children’s communication starting points early, including when they enter Birchfield at age 3–4, and to provide well-matched opportunities to understand, use and extend language.

	2
	Difficulty sustaining engagement and involvement where a child or family is receiving family support. The information supplied identifies challenges in children’s engagement and involvement. Family circumstances may affect how readily a child participates in nursery experiences and how consistently home and school can share information and support. The plan will establish individual starting points rather than assume that all families face the same barriers.

	3
	Difficulty developing relationships and self-confidence following transition from another setting or home. Some children enter nursery after being at home with family or moving from another setting. The change in adults, peers, routines and environment can make it harder for them to feel secure, form relationships, participate confidently and engage in learning.


3. Intended Outcomes
	Intended Outcome
	Success Criteria

	1. Disadvantaged children with identified communication needs make measurable progress in expressive language and communication from their individual starting points.
	All identified children have a recorded communication baseline and a small number of specific next steps within four weeks of entry or identification. At termly review, staff record progress against those steps using observation and appropriate assessment. By July 2027, at least 80% of targeted children will have made measurable progress in at least one agreed expressive-language indicator, with next steps and support adapted where progress is not evident.

	2. Children who need support with engagement become more involved in nursery learning and routines, with families better supported as partners.
	For each child targeted because of low engagement or family-support-related barriers, staff record a baseline of involvement in agreed routines or learning experiences and an individual support plan. At termly review, staff record examples of participation and the child’s response to support. By July 2027, at least 80% of targeted children will show improvement against their own baseline in one or more agreed engagement indicators. Families will be offered accessible, two-way communication and the school will record whether its approach is reaching them.

	3. Children experiencing transition develop secure relationships, confidence and participation in the nursery environment.
	Children identified as needing additional settling or relationship support have an individual transition or settling plan, informed by family knowledge and, where appropriate, information from a previous setting. Staff review the child’s response during the settling period and at least termly. By July 2027, at least 80% of targeted children will show improvement against their individual baseline in agreed indicators such as seeking support from a familiar adult, joining play or group experiences, exploring provision, or expressing preferences.

	4. Funded provision is well targeted, consistently implemented and reviewed for impact.
	For each funded targeted activity, the school records the intended children, identified barrier, activity, baseline, review date and impact evidence. Reviews inform whether support is continued, adapted or stopped. Termly pupil premium review considers progress across the three challenges and identifies any gaps in implementation or impact.


4. Activity in This Academic Year
The activities below distinguish existing provision from developments that extend or formalise it. All activities are aligned with the DfE Menu of Approaches: Teaching is Tier 1; Targeted Academic Support is Tier 2; Wider Strategies is Tier 3.
Teaching — Tier 1: High-Quality Teaching
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Develop staff expertise in communication-rich early years teaching. Building on the school’s existing experienced practitioners and high staff-to-child ratio, deliver focused CPD and follow-up coaching on responsive adult–child interaction: listening and responding to children, modelling and extending vocabulary, allowing time for children to communicate, using open prompts, and supporting communication through stories, songs, routines and play. Use team-teaching or focused observations to support staff to apply strategies in practice, not just attend training.
	The EEF’s early language evidence review recommends prioritising language, high-quality adult–child interactions, adult modelling, shared reading, storytelling and vocabulary. The EEF also notes the importance of training and support for practitioners implementing communication approaches. 
	1, 2

	Establish a shared curriculum and assessment approach for language and participation. Building on the school’s curriculum-knowledge priority and the planned Development Matters CPD, create brief staff guidance for relevant communication and language steps. Agree how staff will use observation of children’s actual learning and communication, rather than relying on age bands alone, to identify next steps. Use the planned curriculum-knowledge audit, peer observation and team-teaching cycles to check that key strategies are understood and used consistently.
	The EEF recommends matching communication support to children’s particular needs, using a range of language approaches and training staff to implement them. It also advises integrating oral-language approaches with the existing curriculum.EEF: Early Language EEF: Oral Language Interventions
	1, 2

	Use staff reflection and observation to strengthen inclusion and engagement in everyday provision. Building on experienced practitioners’ knowledge and existing high staffing levels, schedule brief, focused observations of targeted children during play, transitions and group experiences. Staff use a shared observation prompt to consider what captures the child’s interest, what helps them communicate or participate, and what may be creating a barrier. Discuss findings in team meetings and use them to adapt provision and individual plans.
	The EEF’s early years evidence emphasises matching approaches to children’s specific communication needs and combining strategies rather than relying on one approach alone.EEF: Early Language Its Toolkit describes purposeful dialogue and interaction as core features of effective oral-language approaches.EEF: Oral Language Interventions
	1, 2, 3


Targeted Academic Support — Tier 2: Targeted Academic Support
	Activity
	Evidence that supports this approach
	number(s) addressed

	Formalise targeted small-group language support using the school’s existing small-group provision. This is an extension of current provision, not a new small-group offer. Identify children using entry information, observation and relevant assessment. For each group, define the language focus (for example, vocabulary, listening, expressive language or story talk), baseline, planned frequency, staff lead and review date. Use nursery curriculum content, familiar stories, songs and play as the context; share strategies with room staff so the child can practise them throughout the day. Keep support time-limited or review it at agreed points and change the plan if progress is limited.
	The EEF finds that communication and language approaches can include targeted and small-group support, and recommends linking language activities to current curriculum content and active use of vocabulary.EEF: Oral Language Interventions The EEF Early Years Toolkit notes the benefits of combining approaches such as modelling vocabulary, interactive reading and collaborative talk, and highlights practitioner training and assessment as important implementation considerations.EEF: Early Years Toolkit
	1

	Extend and embed the existing Talking Toolbox speech and language therapy involvement. Continue the school’s existing engagement with private SALT; do not treat this as a new intervention. Agree, where appropriate and with family involvement, a small number of shared functional communication targets and practical strategies for each child. Ensure specialist advice is communicated to relevant staff, used in ordinary play and routines, and reviewed against observed progress. Where the child’s needs are not sufficiently addressed by existing support, agree next steps with the family and relevant professionals.
	The EEF recommends that practitioners seek speech and language therapist advice where they are unsure how best to support a child or suspect that a child is not meeting developmental norms. It also stresses combining strategies, matching them to need and supporting staff implementation.EEF: Early Years Toolkit
	1, 2

	Use targeted adult support to improve participation while protecting children’s access to teaching, play and independence. Building on the school’s high staff-to-child ratio and small-group support, agree how adults will support targeted children during activities: prepare key vocabulary or routines, model participation, scaffold communication and gradually reduce prompts when appropriate. Review whether a child is participating more independently and receiving meaningful interaction with the teacher and peers, rather than becoming dependent on one adult.
	EEF guidance on teaching-assistant deployment states that targeted interventions are more effective when they are matched to a need, supported by staff training, linked to classroom teaching and do not reduce access to high-quality teaching. It also emphasises scaffolding towards independence.EEF: Teaching Assistant Interventions EEF: The Teaching Assistant Role and SEND
	1, 2, 3


Wider Strategies — Tier 3: Wider Strategies
	Activity
	Evidence that supports this approach
	number(s) addressed

	Strengthen two-way family partnership for children receiving additional support. This is a new, structured approach to the family-engagement gap identified in the data, not an assumption that families are currently uninvolved. For each targeted child, agree a practical communication method and a small number of shared priorities with the family. Share specific, manageable ideas linked to the child’s current nursery learning—for example, songs, everyday talk, naming and noticing, or shared story discussion. Ask families what is workable and review whether the approach is useful. Offer flexible ways to communicate, including brief conversations and remote contact where appropriate.
	The EEF recommends practical, specific support for home learning, personalised and two-way communication, listening to families and providing more sustained support where needed. It cautions that parental engagement should be monitored and that barriers to participation should be considered.EEF: Parental Engagement EEF: Working with Parents to Support Children’s Learning
	1, 2, 3

	Create individual settling and transition plans for children who need additional support to build relationships and confidence. This fills a specific gap identified in the data. Plans will be developed with families and, where relevant, the child’s previous setting or professionals. They may include a familiar key adult, gradual familiarisation with routines and spaces, predictable arrival and transition arrangements, use of familiar interests, visual or communication supports, and positive behaviour support strategies where already appropriate. Plans should be proportionate, reviewed as the child settles and updated when the child’s response indicates that support should change.
	The DfE’s 2026 transition guidance describes positive transition as supporting children’s safety, confidence and readiness to learn, and emphasises working with families, partnership with early years settings and early identification of need.DfE: Getting Children Ready for Reception The EEF notes that transitions can involve changes to routines, relationships and peer networks, and that planned opportunities to become familiar with new environments and connections can support adjustment.EEF: Supporting Pupils Through Transitions
	2, 3

	Formalise the use and review of positive behaviour support plans within individual inclusion arrangements. Building on the school’s existing positive behaviour support plans where beneficial, identify the child’s triggers, strengths, communication and regulation needs, and agreed adult responses. Ensure relevant room staff know the plan and use it consistently. Review evidence of the child’s involvement, relationships and regulation, and adjust the plan with the family and SENCo as appropriate.
	The EEF’s early years evidence describes self-regulation and social-emotional approaches as relevant to children’s management of feelings, behaviour and relationships, while emphasising that approaches need staff preparation and monitoring.EEF: Early Years Toolkit The EEF also advises that social and emotional approaches should be embedded into routine practice and monitored carefully, given variation in the evidence base.EEF: Early Years Toolkit
	2, 3

	Use attendance and contact information as an access check for targeted support. This does not presume that attendance is a stated Pupil Premium barrier in the information supplied. It supports the school’s wider attendance priority by checking whether absence or difficulty maintaining contact is preventing a child from accessing planned support. Where a child’s participation is affected, staff will discuss barriers respectfully with the family, record actions and consider whether the support plan or communication method needs to change.
	The EEF’s parental-engagement guidance recommends understanding individual family circumstances, removing barriers to engagement, using two-way communication and reviewing whether approaches reach families.EEF: Parental Engagement
	2, 3


Monitoring and review
The headteacher and relevant leaders will review implementation and impact at least termly. 
Reviews will consider:
· whether children identified for support received the planned activity;
· progress against individual communication, engagement and settling baselines;
· children’s participation in everyday routines, play and learning;
· family feedback and whether communication methods are accessible and effective;
· whether specialist advice and agreed strategies are understood and used by relevant staff;
· whether provision should be continued, adapted or stopped.
The annual review should inform the next Pupil Premium strategy and retain only activities that are appropriately targeted and supported by evidence of implementation and impact.
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