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Inclusion Strategy – Birchfield Nursery School
This statement details our school's approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Statement of Intent
Birchfield Nursery School is an ambitious, nurturing and inclusive maintained nursery serving up to 130 three- and four‑year‑olds. Our ultimate objective is that every child — whatever their starting point or additional need — accesses a rich, developmentally appropriate curriculum, feels they belong, and makes measurable progress in communication, early learning and self‑regulation. We will meet the needs of the growing proportion of children with additional needs in our cohort (currently 17% recorded SEND) by strengthening our universal offer while providing timely, evidence‑based targeted support where required.
This inclusion strategy works towards those objectives by focusing on a small number of high‑impact activities that build staff expertise, sharpen curriculum intent and assessment, and improve the learning environment so that ALL staff can deliver inclusive practice consistently. The approaches we prioritise are chosen because they are aligned with DfE guidance and the evidence base on SEND and early language development: we will develop teacher knowledge of language and communication development; clarify the essential knowledge in every curriculum area so staff know what children must learn; implement a whole‑setting total communication approach; and introduce practical sensory and environment adaptations to support regulation.
Birchfield Nursery School has received notification that they will receive a total inclusion funding grant of £2461 to support the aims of this document. This will be allocated to the following
	Activity
	Description
	Cost

	Whole staff training on identifying barriers in SAL development and support strategies including implementing a total communication approach and supporting EAL children
	1) Schoot training modules
2) DfE SAL learning modules
3) Talking Toolbox consultation feedback and modelling
4) Access Halton early years training and support
	

	Assessment lead identified and time allocated to strengthen observation and assessment to support progress and overcome barriers
	1) Additional MLT allocated to H. Young
	

	Audit enviroenmnt for accessibility and safety
	1) SLT/MLT time for audits
2) Additional premises officer time to ensure safety
3) Allocated budget for H&S/inclusion
	


	
	Detail of barrier to learning

	1
	Children accessing the whole curriculum at a level they can access — a proportion of children are not yet engaging with the intended learning aims in some areas because planned essential knowledge is not always made explicit for staff, limiting depth of learning and progression.

	2
	Staff being informed about children's stage of development and monitoring progress using accurate and appropriate measures — assessment practice can over-rely on age bands rather than school curriculum milestones, reducing clarity about whether children are learning leaders’ intended curriculum.

	3
	Staff being equipped to support children for whom English is an additional language — while most children are White British, a growing number have emerging EAL needs; staff need consistent, practical strategies to scaffold receptive and expressive language in EY contexts.

	4
	Staff being skilled in the use of a total communication approach ensuring consistency and fidelity to proven methods — children with communication needs require integrated visual, gesture and modelling strategies across all routines; staff practice is variable and would benefit from a coherent whole‑setting approach.

	5
	Staff understanding sensory needs and effective methods to support regulation — some children show dysregulation linked to sensory processing differences and transitions; the environment and adult responses are not yet consistently adapted to support regulation.





Section 2 — Barriers to Learning and Participation
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support---

Section 3 — Activity in This Academic Year
“In this context, 'activity' is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer."
U-Universal offer: "Central to a stronger inclusive mainstream system is a universal offer built on high quality, adaptive teaching and whole-school practises that enable all children, including those who face barriers to learning and participation, to achieve and thrive."
T-Targeted support: "For children and young people whose needs cannot be met through the universal offer alone, targeted support should be provided to enable them to achieve and thrive."



	Description of activity
	Activity
	
	Cost

	Whole‑staff, sustained professional development programme (universal CPD + coaching) focused on early language, communication strategies and curriculum‑aligned assessment. Training will draw on Speech and Language UK classroom‑facing resources and tools (including the Communication Supporting Classroom Observation Tool and Guidance on early vocabulary development), be delivered across staff meetings and release days, and include coaching and fidelity checks. Evidence: Resource library for educators (Speech and Language UK), and the DfE RISE materials on inclusive mainstream professional development (RISE support for inclusive mainstream education (DfE)). Falls under the DfE principle: high quality adaptive teaching with curriculum designed for all learners. Barriers addressed: 2, 3, 4
	U
	
	

	Curriculum‑clarity project: leaders will specify and publish the essential knowledge and progression steps for each age‑stage and learning area used in the nursery curriculum; staff will be trained to assess learning against these curriculum milestones (reducing reliance on age‑band checks). This activity uses DfE guidance on building a strong universal offer and the EEF guidance on SEND in mainstream schools to ensure adaptations align with evidence on assessment and curriculum design. Evidence: Inclusive mainstream fund: best practice for schools (DfE) and Special Educational Needs in Mainstream Schools (EEF guidance report). Falls under the DfE principle: high quality adaptive teaching with curriculum designed for all learners. Barriers addressed: 1, 2
	U
	
	

	Whole‑setting total communication approach: introduce consistent visual supports, simple signing (e.g. Makaton foundations), ‘now/next’ visuals, objects of reference and classroom communication routines, underpinned by Speech and Language UK resources and explicit staff coaching. Training will include using classroom observation tools to check fidelity. Evidence: Resource library for educators (Speech and Language UK) and DfE best practice on inclusive provision (Inclusive mainstream fund: best practice for schools (DfE)). Falls under the DfE principle: inclusive environments with continuous improvements to accessibility. Barriers addressed: 3, 4
	U
	
	

	Sensory and regulation improvements (environment + staff practice): implement low‑cost environmental adaptations (calm corners, visual timetables, noise‑reducing soft furnishings, regulation stations) informed by DfE guidance on inclusive estates and inclusion bases; provide specific staff training on sensory profiles and co‑regulation strategies. Evidence: Inclusive education estates (DfE) and Inclusion bases in schools (DfE). Falls under the DfE principle: inclusive environments with continuous improvements to accessibility. Barriers addressed: 5, 4
	U
	
	

	Targeted early language intervention groups (small group evidence‑based programmes delivered with fidelity for children who do not make expected progress from the universal offer). We will select from evidence‑backed programmes (for early years language support), implement with trained staff and measure impact regularly (linking to the EEF Promising Programmes guidance and DfE mention of NELI as an example of an evidence‑based early language programme for early years). Evidence: Promising Programmes (EEF) and Inclusive mainstream fund: best practice for schools (DfE). Falls under the DfE principle: evidence-based support prioritising early intervention. Barriers addressed: 1, 3, 4
	T
	
	


---

Section 4 — Intended Outcomes
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Stronger curriculum access and deeper learning for all children
	Staff use the school’s published curriculum milestones in planning and assessment. Monitoring shows staff assess children against curriculum milestones (termly evidence snapshots) rather than defaulting to age bands; (Links to Activity: Curriculum‑clarity project — Barrier 1, 2)

	Improved early language and communication across the cohort
	A measurable increase in children’s communication learning as captured by the school’s curriculum assessments and speech‑language screening tools (termly tracking). Fewer children requiring escalation to targeted provision after implementation of the universal communication approach. Fidelity checks show total‑communication strategies used consistently in most sessions. (Links to Activity: Whole‑staff PD; Total communication; Targeted language intervention — Barriers 2, 3, 4)

	Increased staff capability and consistent practice
	Majority of staff complete the planned CPD and coaching cycle and demonstrate consistent use of agreed strategies in lesson observations and coaching records; termly staff surveys and governor reports confirm improved confidence in assessment, EAL practice, communication strategies and sensory support. (Links to Activity: Whole‑staff PD; Sensory training — Barriers 2, 3, 5)

	Improved regulation and participation in routines
	Reduction in the frequency and duration of regulation incidents recorded in behaviour logs for children identified with sensory/ regulation needs; faster reintegration into group activities following planned regulation support; families report improved child engagement in parent feedback. (Links to Activity: Sensory and regulation improvements — Barriers 5, 4)

	Targeted intervention impact for children needing additional help
	Short‑term, evidence‑based small group programmes show measurable pupil progress between entry and exit assessments (documented in intervention records and reviewed termly). Interventions are evaluated using simple fidelity and outcome metrics and adapted or stopped where no impact is shown. (Links to Activity: Targeted early language intervention — Barriers 1, 3, 4)



Evaluation and governance
· The Headteacher and SENCO will report termly to governors on implementation, fidelity checks, and outcomes; the Inclusion Strategy will be reviewed annually.
We will use the DfE/EEF implementation guidance to support rollout and evaluation and will keep records that allow governors and parents to see how IMF and core funds have been allocated to these activities. Evidence and resources guiding activity selection are drawn from the DfE best practice materials and EEF guidance cited above: This Inclusion Strategy is owned by the Headteacher and governing body of Birchfield Nursery School. The strategy will be published on the school website and reviewed annually; implementation updates will be provided to governors each term.
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