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Birchfield Nursery School Pupil Premium Strategy 2025-26

Statement of Intent
Ultimate objectives for disadvantaged pupils
· Ensure every disadvantaged child (including those with SEND and those who are preverbal) makes strong progress from their individual starting points in communication, personal, social & emotional development (PSED / self‑regulation) and physical development so they enter Reception ready to thrive.
· Narrow the gap between disadvantaged and non‑disadvantaged peers in early communication, independence (self‑help), and self‑regulation so that disadvantaged children achieve parity with peers by the end of their nursery placement.
· Ensure disadvantaged children achieve increased school readiness (language, early literacy foundations, social skills, motor skills and independence) and improved attendance in line with national expectations (95%).
How this strategy works towards those objectives
· We adopt an evidence‑informed three‑tier approach aligned to the DfE Menu of Approaches (Tier 1: High‑quality teaching; Tier 2: Targeted academic support; Tier 3: Wider strategies). Each activity is selected because it targets a primary barrier identified in our context data and is supported by high‑quality research from the Education Endowment Foundation (EEF) and associated EEF guidance for the Early Years.
· We focus on strengthening foundational classroom practice (high‑quality interactions; a clear curriculum of essential knowledge), targeted small‑group and one‑to‑one interventions for language, self‑regulation and motor skills, and wider family/attendance supports that remove non‑learning barriers.
· We will pair professional development (CPD and coaching), consistent assessment practises tied to our intended curriculum, and robust monitoring so that decisions are data‑driven and interventions are adapted quickly.
Key principles of the strategy
· Universal first: maximize impact through consistently high‑quality, evidence‑informed pedagogy for all children (Tier 1).
· Targeted intensity: use small‑group and 1:1 evidence‑based interventions delivered by trained staff for children with identified needs (Tier 2).
· Whole‑child support: address practical barriers (attendance, family engagement, health referrals), self‑regulation and wellbeing through Tier 3 strategies.
· Professional development & fidelity: invest in staff training, coaching and implementation support — evidence shows high‑quality delivery is crucial to impact.
· Curriculum‑led assessment: assessment will measure children’s learning of the school’s intended curriculum (not over‑reliance on national age bands), addressing a key finding from Ofsted about clearer essential knowledge and curriculum assessment.
· Evaluate and iterate: set measurable success criteria, review termly, and reallocate resources to what demonstrably works for our cohort.
Evidence base (key sources informing the strategy)
· EEF — Communication & language approaches (Early Years Toolkit) and Preparing for Literacy guidance: communication approaches show very high average impact in early years and emphasise high‑quality interactions, shared reading, vocabulary work and targeted small group programmes EEF: Communication and language approaches and EEF: Preparing for Literacy (guidance report).
· EEF — Nuffield Early Language Intervention (NELI) evidence for targeted small group/1:1 language intervention EEF: Nuffield Early Language Intervention (NELI).
· EEF — Self‑regulation and executive function evidence (Early Years Evidence Store) for approaches such as Plan‑Do‑Review and explicit teaching of self‑awareness skills EEF: Self‑regulation and Executive Function.
· EEF — Physical development approaches evidence describing motor skill work and links to mark‑making/independence EEF: Physical development approaches.
· EEF — Parental engagement evidence on shared reading, workshops and how to work with families EEF: Parental engagement (Early Years).







Challenges
	
	Detail of challenge

	1
	High and increasing proportion of children with communication delay: 56.4% of children are currently not on track in communication; this includes an increase in preverbal children. These delays impede peer interaction and language development necessary for early literacy and curriculum learning.

	2
	High levels of difficulty with self‑regulation and personal & social development: 66.13% not on track in PSED and observed difficulties in self‑regulation, affecting group learning, behaviour expectations and independence.

	3
	Physical development delays affecting self‑help and independence: 38.1% not on track in physical development; increases in delays with independent skills (e.g. toileting, dressing/undressing) impacting daily routines and readiness for school.

	4
	Rising SEND complexity and assessment/curriculum clarity: an increase in children with high‑level needs and a growing number of SEND children; plus staff uncertainty about the essential knowledge in a few areas and over‑reliance on national age bands for assessment (Ofsted identified need for clearer curriculum‑linked assessment). This reduces precision of targeted support.



3. Intended Outcomes
	Intended Outcome
	Success Criteria

	1. Improved communication outcomes for disadvantaged children
	By the end of Year 1 (full academic year): reduce % of children not on track in communication from 56.4% to ≤40%; by end of Year 2 reduce to ≤30%. Measured by termly curriculum‑linked oral language assessments (baseline + termly LanguageScreen-style checks for targeted groups), practitioner observations scored against the school’s curriculum statements and EEF recommended measures. Evidence of improved interaction during free‑play and group times recorded in case studies EEF: Communication and language approaches EEF: NELI

	2. Improved self‑regulation and PSED outcomes
	By the end of Year reduce % not on track in PSED from 66.13% to Success shown by teacher‑rated self‑regulation measures, reduced incidents of low‑level disruption, improved participation in group activities, and use of Plan‑Do‑Review cycles observed in classrooms. EEF: Self‑regulation and Executive Function

	3. Improved physical development and independence
	By the end of Year 1 reduce % not on track in physical development from 38.1% to ≤25%; increase % independently toileting/dressing by 20 percentage points. Measured through curriculum outcomes for fine & gross motor milestones, OT / physiotherapy referrals where appropriate, and observed independence during routines. EEF: Physical development approaches

	4. Improved identification, assessment and targeted support for SEND and complex needs
	By end of Year all children with identified additional needs have individual learning plans (ILPs) linked explicitly to the school’s intended curriculum; staff trained to use curriculum‑linked assessment (not over‑relying on national age bands). Termly reviews show measurable progress against curriculum targets for SEND children; reduction in time between concern raised and intervention start (target: within 4 weeks). EEF: Preparing for Literacy – assessment guidance

	5. Increased attendance to national expectations for disadvantaged children
	Increase % children with attendance ≥95% from baseline to 95% within two years via targeted attendance support, family liaison and removal of logistical barriers (e.g. breakfast provision / drop‑off support). Attendance monitored weekly; persistent absence reduced termly. (Wider strategies & parental engagement underpin this.) EEF: Parental engagement (Early Years)










4. Activity in This Academic Year
Teaching (Tier 1 — High‑Quality Teaching, CPD, curriculum & assessment)
	Activity
	Evidence that supports this approach
	

	Whole‑staff CPD programme (year‑long cycle) on high‑quality adult‑child interactions (guided interaction, CROWD/PEER dialogic/shared reading techniques, vocabulary instruction) and embedding these into all continuous provision — with coaching cycles and lesson‑study for fidelity.
	EEF Early Years guidance highlights high‑quality interactions and shared reading as central to improving communication; these approaches have very high average impact in early years. The Preparing for Literacy guidance emphasises dialogic reading frameworks and high‑quality interactive talk EEF: Communication and language approaches and EEF: Preparing for Literacy.
	1, 4

	Curriculum review and articulation of essential knowledge statements (explicit document for each area of learning) + development of short, sequenced key knowledge documents for staff (what children should know and remember) and exemplification of progress steps.
	EEF Preparing for Literacy and Early Years Toolkit both stress the importance of clear curriculum intent, sequencing and using assessment to check learning of the intended curriculum rather than over‑relying on age bands. Improving clarity supports deeper learning. EEF: Preparing for Literacy (assessment & curriculum guidance).
	4

	CPD and coaching on curriculum‑linked assessment: training staff to use curriculum statements and short diagnostic checks (including phonological awareness checks, vocabulary checkpoints and task‑based evidence) rather than defaulting to national age bands. Include moderation and termly assessment panels.
	EEF guidance recommends using assessment to inform teaching and diagnostic assessment to identify specific needs; avoid over‑labelling and use assessment to check learning of the school’s intended curriculum. EEF: Preparing for Literacy (Assessment & measures).
	4

	Whole‑staff professional development on embedding self‑regulation opportunities across the day and use of Plan‑Do‑Review cycles; modelled practice and classroom coaching with reflective video or peer observation.
	EEF Evidence Store on self‑regulation shows explicit teaching, modelling and Plan‑Do‑Review cycles can develop self‑regulation and executive function when delivered with training and practice. EEF: Self‑regulation and Executive Function
	2

	Develop a consistent approach to physical development across classrooms (daily gross motor slots, fine motor mark‑making stations, dough/peg/clip activities) and routines that build independence (self‑help sequences for dressing/toileting) with staff training and resource packs.
	EEF Physical development approaches evidence supports deliberate practice of gross and fine motor activities to support physical development and independence; activities help motor skills that support mark‑making and independence. EEF: Physical development approaches
	3


Targeted Academic Support (Tier 2 — small group/1:1, staff deployment)
	Activity
	Evidence that supports this approach
	

	Targeted language groups using structured, evidence‑based activities for identified children (small groups 3–6 implement Wellcom sessions for 3–4 year olds delivered by trained practitioners/HLTAs. Use a screening tool to identify children for targeted work and re‑assess after programme blocks.
	The EEF Early Years toolkit identifies communication & language approaches as high impact; NELI has strong evidence as a targeted small‑group programme (demonstrated impact in early language; scale‑up evaluations). 
	1

	One‑to‑one and very small group work for children who are preverbal or need intensive SALT‑informed sessions. These sessions are delivered by trained staff and coordinated with SALT referrals/partnership work.
	EEF highlights the importance of diagnostic assessment and use of high‑quality targeted support; specialist SALT input is appropriate for children with significant speech delays and should be combined with in‑setting practice. EEF: Preparing for Literacy – targeted support recommendations
	1, 4

	Small‑group interventions to develop self‑regulation (short, regular Plan‑Do‑Review groups; adult‑led circle times teaching naming feelings, strategies, and practice of co‑regulation) delivered by staff trained in the EEF self‑regulation approaches; integrate with PSED curriculum.
	EEF Early Years Evidence shows teaching self‑awareness, scaffolding and guided practice can improve self‑regulation and executive function, particularly effective for children with lower starting points. EEF: Self‑regulation and Executive Function
	2

	Fine motor / mark‑making small groups and focused OT‑informed programmes (structured tasks to develop grip, bilateral co‑ordination, scissor skills, core strength; progress monitored) — delivered by a trained TA/HLTA with OT input where needed.
	EEF Physical development evidence suggests targeted activities can improve fine and gross motor skills; targeted adult‑led practice helps motor development that supports independence and early writing. EEF: Physical development approaches
	3

	Strategic deployment of most skilled adults to children with greatest needs; TAs/HLTAs trained and coached to deliver structured programmes with resources and session plans, and time to liaise with teachers.
	EEF guidance: small‑group interventions are most effective when delivered by well‑trained staff and when connected to the classroom curriculum; TA delivery can work well if structured, trained and supported. EEF: Preparing for Literacy — targeted support; EEF: Making Best Use of Teaching Assistants (principles)
	1, 2, 3, 4


Wider Strategies (Tier 3 — attendance, behaviour, wellbeing, family support)
	Activity
	Evidence that supports this approach
	
	

	Parental engagement programme: termly workshops (how to read/talk with your child, routines for toileting/dressing, home language strategies), home‑resource packs (books and simple activity prompts), and short coaching sessions for families with high needs — plus targeted support for families of children with attendance issues.
	EEF guidance identifies parental engagement (shared reading workshops, how to read to children, and coaching parents in specific strategies) as promising for early language and readiness; parental engagement can improve outcomes when it provides explicit coaching. EEF: Parental engagement (Early Years) EEF: Preparing for Literacy
	
	1, 3, 5

	Attendance & families liaison: designate a Pupil Premium / Family Liaison lead to monitor attendance weekly, implement early contact protocols, remove logistical barriers (drop‑off support, signposting to transport, breakfast provision for targeted families), and run attendance plans with termly reviews.
	While evidence for specific attendance interventions varies, EEF evidence shows engaging families and removing barriers is critical; parental engagement and targeted support increase likelihood of school participation. Preparing for Literacy and parental engagement resources recommend working with families to support learning and routines. EEF: Parental engagement (Early Years)
	
	5

	Breakfast / settling provision for targeted children (early arrival support with structured language‑rich activities to promote attendance and good routines).
	Structured, purposeful extra provision that includes high‑quality staff interaction and language activity supports both attendance and early learning; links to EEF recommendation to use additional time for targeted, high‑quality interactions. EEF: Communication and language approaches
	
	5, 1

	Rapid referral & multi‑agency pathway for complex SEND: develop a clear SEND pathway (SENCO‑led), protocols for SALT/OT/EP referrals, and ensure in‑setting strategies are applied while referrals progress; link ILPs to the intended curriculum and ensure regular review with parents.
	EEF Preparing for Literacy stresses combining specialist input (SALT, OT) with in‑setting practice; diagnostic assessment and targeted support should be connected to everyday teaching. EEF: Preparing for Literacy (diagnostic & targeted support guidance)
	
	4

	Family outreach for independence routines (home visits or outreach calls where needed to support toileting/dressing routines) with resource packs and practical coaching.
	Parental engagement evidence shows coaching parents in specific strategies (how to read, how to practise routines) is more effective than generic advice; practical, targeted coaching can change home routines that underpin independence. EEF: Parental engagement (Early Years)
	
	3, 5




Monitoring, evaluation and governance
· Baseline data and screening: termly baseline for all children using curriculum‑linked checks. For targeted language groups use Wellcom tools and strategies
· Termly progress reviews: Senior leaders and SENCO analyse progress for disadvantaged groups each term against the Intended Outcomes (see section 3). Review fidelity of delivery (via lesson observations, coaching records), and reallocate resources where impact is not evident.
· Governor oversight chair of governors receives termly report showing progress against targets (communication, PSED, physical development, attendance), interventions in place, cost and impact.
· Implementation support: CPD and coaching logs maintained; staff have protected time for training, moderation and planning.
· Evaluation metrics: percentage points change in children not on track (communication, PSED, physical), attendance ≥95% rate, number and outcomes of SALT/OT referrals, parental engagement attendance, fidelity measures (observations & coaching), and case studies for SEND children.
Resource & staffing implications (summary)
· Reallocate existing Pupil Premium allocation to fund: CPD & coaching time; HLTA/TA training and release time for targeted groups; parental workshops and printed resource packs; family liaison role time; specialist SALT/OT buy‑in where waiting lists require school purchase of therapy hours; targeted breakfast/settling provision for small cohort.
· Prioritise use of most skilled staff for highest needs groups as recommended by EEF. EEF: Preparing for Literacy — targeted support & TA deployment.

Implementation timeline (this academic year)

	Term 1
	Term 2
	Term 3

	Baseline screening; staff CPD launch (interactions, self‑regulation, physical development sequences); curriculum essential knowledge documents drafted; identify cohort for targeted groups; set up family liaison role & attendance protocols.
	Start small group interventions; parental workshops begin; coaching cycles in classrooms; review after 6–8 weeks for early impact
	Termly data review; refine interventions; SALT/OT referral outcomes monitored; plan summer transition support

	Ongoing
	termly governor reporting and annual strategy refresh with updated targets.



Rationale summary (how evidence links to Birchfield context)
· High proportions of children not on track in communication (56.4%), PSED (66.13%) and physical development (38.1%), plus rising SEND/high level needs, warrant a combined approach: stronger Tier 1 (high‑quality interactions and curriculum clarity), Tier 2 targeted interventions (structured small groups/1:1 for language, self‑regulation and motor skills), and Tier 3 family and attendance supports. This mirrors EEF recommendations for early years settings: prioritise communication & language, embed self‑regulation opportunities, use high‑quality targeted support guided by diagnostic assessment, and engage parents with practical coaching. EEF: Communication & language; Preparing for Literacy; Self‑regulation; Physical development / EEF Preparing for Literacy / EEF: Self‑regulation / EEF: Physical development approaches.

This strategy document aligns Birchfield Nursery School’s planned use of Pupil Premium resources to the DfE Menu of Approaches (Tier 1–3) and to high‑quality EEF evidence for early years practice. The priorities, activities and measurable success criteria above explicitly respond to the local data (communication, PSED, physical development percentages and increasing SEND complexity), and to the Ofsted feedback about clarifying essential knowledge and improving curriculum‑linked assessment.
Evidence sources used (quick reference)
· EEF — Communication and language approaches (Early Years Toolkit): EEF: Communication and language approaches
· EEF — Preparing for Literacy (guidance report, Early Years): EEF: Preparing for Literacy
· EEF — Self‑regulation and Executive Function (Early Years Evidence Store): EEF: Self‑regulation and Executive Function
· EEF — Physical development approaches (Early Years Toolkit / Evidence Store): EEF: Physical development approaches
· EEF — Parental engagement (Early Years): EEF: Parental engagement (Early Years)
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