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Pupil Premium Strategy Statement

School Overview
	Detail
	Data

	Number of pupils in school
	387

	Proportion (%) of pupil premium eligible pupils (reception to year 6)
	40.4

	Academic year/years that our current pupil premium strategy plan covers
	2025 - 2028

	Date this statement was published
	31/12/25

	Date on which it will be reviewed
	Termly

	Statement authorised by
	Paul Mackenzie

	Pupil premium lead
	Paul Mackenzie

	Link Governor
	



Funding Overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£207,555

	Pupil premium funding carried forward from previous years
(enter £0 if not applicable)
	£0

	Total budget for this academic year
	£207,555



Part A: Pupil Premium Strategy Plan
Statement of Intent
	At St Laurence’s, our ultimate objective is to reduce the disadvantage gap year on year and ensure equity for every pupil. We want all children, whatever their background or needs, to make strong progress and achieve well across the curriculum, feeling supported academically, socially, emotionally and spiritually so they can succeed now and in later life.

To ensure our current Pupil Premium Strategy works towards this goal, our approach is shaped by careful diagnostic assessment and a clear understanding of the significant challenges faced by many of our pupils, rather than assumptions about disadvantage. We use high‑quality research, particularly from the EEF, to guide decisions so that the strategies we choose have the strongest evidence of impact.

Central to our work is the belief that excellent teaching benefits all pupils and is the most powerful way to improve outcomes for disadvantaged children. We will invest in staff development, strengthen consistency in pedagogy, and ensure early intervention, particularly in early literacy and language, where the need is greatest.

Our strategy is closely aligned with our wider school priorities and improvement planning, ensuring decisions are data‑driven, measurable and regularly reviewed. By focusing on high‑quality teaching, early support, and a clear understanding of individual need, we will ensure disadvantaged pupils make accelerated progress while sustaining strong attainment for their peers, so that every child at St Laurence’s has the opportunity to thrive.

Our key principles are:
1. High‑quality teaching first: We prioritise strong, adaptive teaching for every pupil, supported by focused CPD and consistently high expectations.
2. Evidence‑based, data‑driven decisions: We use robust assessment and EEF research to guide choices and deliver targeted interventions closely linked to classroom learning.
3. Whole‑school responsibility: All staff share accountability for disadvantaged pupils’ outcomes, using consistent monitoring to address academic and non‑academic barriers early.
4. Personal development and inclusion: We build cultural capital, strengthen wellbeing and resilience, and ensure disadvantaged pupils access the full richness of school life.
5. Sustainability and accountability: We plan for long‑term impact through a three‑year strategy, rigorous evaluation and support that extends to all vulnerable groups, including pupils with social workers and young carers.



Challenges
	Number
	Detail of challenge

	1
	Assessments on entry show significantly low language, communication and early literacy, particularly for disadvantaged pupils. WellComm data shows 83% of disadvantaged nursery children are below age-related expectations, compared to 72% overall; in Reception this remains 27% versus 23%. Weak receptive, expressive and social language mirrors national trends and risks poorer long-term literacy, wellbeing and employability outcomes.

	2
	Attainment on entry shows EYFS outcomes remain below national averages, with GLD a key concern for both disadvantaged and non‑disadvantaged pupils. Disadvantaged pupils are 9.6% below national GLD outcomes, with others 8.2% below. Weaknesses in Mathematics and Communication, Language and Literacy—particularly comprehension and word reading—highlight early language and reading as significant barriers requiring focused improvement.

	3
	Attendance data shows disadvantaged pupils have consistently higher absence than their peers. Over a three‑year average, pupil premium attendance is 93.2%, compared with 95% for all pupils, while persistent absence is 21.2% versus 13.9% overall. These gaps restrict access to high‑quality teaching, negatively affecting progress, attainment and wellbeing, making improved attendance a key priority.

	4
	Phonics outcomes across Key Stage 1 show a persistent gap between disadvantaged pupils and their peers. Over a three‑year average, 79% of pupils pass the Year 1 Phonics Screening Check, rising to 89% by Year 2; however, disadvantaged pupils remain behind (–17% in Year 1, –9% in Year 2). Strengthening phonics teaching and interventions remains a priority.

	5
	Outcomes in Key Stage 2 show disadvantaged pupils continue to attain below national averages, particularly in Reading and Mathematics, as well as RWM combined. Over a three‑year average, combined RWM attainment is 6% below national standards, with disadvantaged pupils 19% behind peers in reading and 28% behind in maths. Strengthening teaching consistency and targeted interventions remains a priority to close gaps and accelerate
 progress.




Intended Outcomes
	Intended outcome
	Success criteria

	Reduce % of pupils entering Reception below ARE in language and communication, with disadvantaged pupils closing the gap to their peers
	Nursery
· Reduce disadvantaged pupils below ARE on WellComm from 83% → 40% by 2028.
· Reduce all pupils below ARE from 72% → 35%.
Reception
· Reduce disadvantaged pupils below ARE from 27% → 10%.
· Reduce all pupils below ARE from 23% → 8%.
Across EYFS
· Increase % of pupils meeting ARE in receptive, expressive, social and overall language by 10% each year.

	Improve GLD outcomes so both disadvantaged and non‑disadvantaged pupils close the gap to national averages
	EYFS Cohort
· Reduce GLD gap for disadvantaged pupils from –9.6% → 0% (in line with national).
Strand Targets
· Increase comprehension and word reading outcomes by 10% per year until at or above national.
· Improve Maths (Number & Numerical Patterns) from current levels → 75%+ by 2028.

	Improve disadvantaged attendance to be in line with non‑dis pupils, and significantly reduce persistent absence.
	Whole School
· Increase PP attendance from 93.2% → 95% (in line with peers).
· Reduce PP persistent absence from 21.2% by 3% each year.
Class-level targets
· Every class to increase PP attendance by at least 0.5% each term.
· Each year group to reduce persistent absence by 2.5% annually.

	Close the phonics gap by ensuring disadvantaged pupils achieve in line with non‑disadvantaged pupils by the end of KS1.
	Year 1
· Increase disadvantaged Y1 phonics pass rate from current gap (–17%) → within 3% of non‑PP.
· All pupils to achieve 85%+ (currently 79% 3‑year average).
Year 2 (re‑check)
· Increase disadvantaged pupils from gap (–9%) → gap closed completely.
Across KS1
· Reduce gap in early decoding and blending by 5% per year.

	Increase KS2 attainment for disadvantaged pupils in Reading, Writing and Maths so that gaps to peers and national averages are significantly reduced or eliminated.
	KS2 Reading
· Reduce disadvantaged gap (currently –19%) → within 5% of non‑PP by 2028.
KS2 Maths
· Reduce disadvantaged gap (currently –28%) → within 8% of non‑PP.
RWM Combined
· Improve RWM combined disadvantaged outcomes (6% below national) → match national averages.
Progress Measures
· Improve disadvantaged progress in Reading and Maths by +1 point per year.
· Writing progress to meet or exceed national PP by 2028.


Teaching
	Activity
	Evidence that supports this approach
The EEF Guide to the Pupil Premium | EEF
	Challenge addressed

	Implementing a ‘Sentence Progression’ programme, beginning in nursery, focused on improving the structure, content and effectiveness of writing
	The EEF’s ‘Improving Literacy in Key Stage 2’ guidance report explicitly highlights sentence construction as a key driver of writing success, stating in Recommendation 5 that schools should, “Develop pupils’ transcription and sentence construction skills through extensive practice” because secure sentence‑level writing enables pupils to write more fluently and effectively at text level.
Improving Literacy in Key Stage 2 | EEF
	1, 2, 5

	Embed retrieval practice and spaced practice across all curriculum subjects and their teaching sequences
	The EEF’s ‘Metacognition and Self‑Regulated Learning’ guidance report and the ‘Improving Literacy in Key Stage 2’ guidance report both highlight retrieval and spaced practice as high‑impact strategies for improving learning. Furthermore, it explains that pupils benefit from regular, spaced opportunities to revisit and retrieve previously taught knowledge because this supports retention, fluency, and transfer – particularly for disadvantaged pupils – by helping learning move into long‑term memory rather than being quickly forgotten.
Metacognition and Self-Regulated Learning | EEF Improving Literacy in Key Stage 2 | EEF
	2, 5

	Reading comprehension strategies to be explicitly taught as part of English curriculum (vocabulary, retrieval, inference, prediction, summarising)
	The EEF’s ‘Improving Literacy in Key Stage 1’ guidance report, in Recommendation 4, emphasises that teaching pupils to develop and monitor their reading comprehension leads to stronger understanding of texts and improved reading attainment, particularly when strategies are taught explicitly and practised over time rather than assumed or left implicit. In addition, the ‘Teaching and Learning Toolkit’ identifies reading comprehension strategies as a high‑impact approach, supporting their consistent use within the English curriculum to improve reading outcomes.
Improving Literacy in Key Stage 1 | EEF
Teaching and Learning Toolkit | EEF
	1, 4, 5

	Focus on developing oracy‑rich classrooms including structured talk, debate, hot-seating, relevant displays, adult modelling
	The EEF ‘Teaching and Learning Toolkit: Oral Language Interventions’ reports that approaches promoting structured, purposeful spoken language and teacher modelling lead to an average of +6 months’ additional progress, particularly by improving pupils’ vocabulary, comprehension, reasoning and engagement. Additionally, that effective oral language approaches include scaffolding classroom talk, modelling high‑quality language, and deliberately structuring opportunities for discussion, all of which underpin improved outcomes.
Oral language interventions | EEF
	1, 2

	Develop our curriculum sequencing to ensure we deliver high quality learning opportunities and reduce cognitive overload
	The EEF’s ‘Cognitive Science Approaches in the Classroom: A Review of the Evidence’ highlights that well‑sequenced curriculum design and careful management of cognitive load are key to effective learning. Also that structured learning ensures new content to build on prior knowledge, helping pupils form and strengthen mental schemas, reduce cognitive demand, and increase the likelihood that learning is retained and transferred.
Cognitive science approaches in the classroom | EEF
	2, 5

	Ensure that our assessment systems, both formative and summative, identify misconceptions and pupil needs quickly and accurately
	The EEF’s ‘Teacher Feedback to Improve Pupil Learning’ guidance report emphasises that high‑quality formative assessment is a foundational prerequisite for effective feedback and progress. The report highlights that assessment systems which accurately diagnose misconceptions enable teachers to deliver feedback that is well‑timed, targeted, and focused on moving learning forward, rather than generic or delayed.
Teacher Feedback to Improve Pupil Learning | EEF
	1–5

	We will investing in staff CPD across numerous areas of the EYFS curriculum and the national curriculum, so an effective teacher is in front of every class and teaching assistants are similarly effective in their role
	This approach is strongly supported by the EEF’s ‘Effective Professional Development’ guidance report which identifies teacher and teaching assistant expertise as the greatest in‑school factor influencing pupil attainment. This CPD will:
a. Focus on improving classroom practice
b. Focus on developing subject and pedagogical knowledge
c. Include deliberate practice, feedback and ongoing support
d. Be aligned to curriculum priorities across phases, including the EYFS
Ensuring every class is led by a well‑trained teacher and teaching assistant leads to more consistent, high‑quality instruction and improved outcomes for all pupils, particularly those who are disadvantaged or in the early stages of learning.
EEF’s ‘Effective Professional Development’ 
	All challenges














Targeted Academic Support
	Activity
	Evidence that supports this approach
	Challenge addressed

	Develop and implement small‑group interventions for targeted pupils across all year groups in early reading, early maths, phonics, reading, writing and maths
	The EEF’s ‘Small Group Tuition’ evidence summary shows that small‑group interventions are effective when they are tightly focused, time‑limited and closely linked to classroom learning. This approach enables teachers to address specific gaps and misconceptions while maintaining alignment with whole‑class teaching, resulting in accelerated progress for targeted pupils, particularly those who are disadvantaged.
Small group tuition | EEF
	1–5

	Provide structured 1:1 tutoring for pupils with the largest attainment gaps in preading, writing and maths
	The EEF’s ‘One‑to‑One Tuition’ evidence summary identifies structured individual tuition as a high‑impact approach when delivered by trained adults using a clear programme. Personalised sessions allow misconceptions to be identified and addressed immediately, enabling precise feedback and rapid progress for pupils with the greatest needs.
One to one tuition | EEF
	1, 4, 5

	Implement early language and early reading interventions (e.g. WellComm follow‑on, RWI) for pupils working below ARE in the Early Years and KS1
	The EEF’s ‘Communication and Language Approaches (Early Years)’ guidance highlights early oral language development as a critical foundation for later literacy and learning. Targeted language interventions support vocabulary acquisition, listening and expressive language, which are strongly associated with improved long‑term outcomes across the curriculum. The EEF identifies several features of Read Write Inc. that help explain its impact:
a. Systematic sequencing of phonics content ensures pupils master foundational knowledge before moving on.
b. Daily practice and routine build fluency and automaticity, reducing cognitive load.
c. Regular, fine‑grained assessment allows pupils to be regrouped quickly, enabling targeted support for those at risk of falling behind.
d. High levels of structure and fidelity support consistent implementation across classrooms and staff.
The ‘Read, Write, Inc. Phonics and Fresh Start Trial’ also highlighted how the characteristics of RWI align closely with the EEF’s wider evidence on phonics as a high‑impact, low‑cost approach for early readers when delivered rigorously and at pace.
Communication and language approaches | EEF
Read Write Inc. Phonics and Fresh Start - trial | EEF
	1, 2

	Ensure disadvantaged pupils with SEND are supported using the EEF ‘Five‑a‑day’ principles within quality‑first teaching
	The EEF’s ‘Special Educational Needs in Mainstream Schools’ guidance report identifies five evidence‑informed approaches (‘The Five‑a‑day’) that improve outcomes for pupils with SEND, including those who are also disadvantaged. These strategies focus on explicit instruction, cognitive and metacognitive support, scaffolding and responsive teaching, helping pupils to access learning alongside their peers and reducing barriers to progress. 
	1, 2, 4, 5

	Deliver targeted KS2 reading comprehension groups with a specific focus on vocabulary and inference.
	The EEF’s ‘Reading Comprehension Strategies’ evidence summary shows that explicit teaching of strategies such as vocabulary development, inference and summarising leads to significant gains in reading attainment. Structured small‑group approaches allow pupils to practise these strategies with guidance, supporting improved comprehension and closing gaps for disadvantaged readers.
Reading comprehension strategies | EEF
	1, 5

	Adopt high‑fidelity, structured interventions aligned with the DfE ‘menu of approaches’ in phonics, maths and language.
	The EEF’s ‘A School Guide to Implementation’ consistently stresses that programme fidelity is essential for impact. Evidence‑based interventions are most effective when delivered as intended, with appropriate training and monitoring. High‑fidelity implementation ensures consistency, maximises effectiveness, and avoids dilution of evidence‑based practice. 
A School’s Guide to Implementation | EEF
	1–5






















Wider Strategies
	Activity
	Evidence that supports this approach
	Challenge addressed

	Implement targeted attendance support, including first‑day calling, mentoring and home visits.
	The EEF’s ‘Supporting School Attendance’ guidance highlights the importance of diagnosing individual barriers to attendance and responding with targeted, relationship‑based strategies. The report emphasises that timely, personalised interventions which build trust with pupils and families are more effective than generic approaches in improving attendance and engagement.
Supporting school attendance | EEF
	3

	Provide targeted pastoral and ELSA‑style emotional regulation support.
	The EEF’s ‘Social and Emotional Learning’ evidence summary shows that well‑implemented SEL approaches improve pupils’ self‑management, relationships and engagement with learning. By equipping pupils with strategies to regulate emotions and behaviour, these interventions remove barriers to learning and support improved academic outcomes, particularly for disadvantaged pupils.
Social and emotional learning | EEF
	3, 5

	Provide practical support with uniform, transport, devices and learning materials.
	The EEF’s ‘Guide to the Pupil Premium’ highlights the importance of removing practical and resource‑based barriers so pupils can access learning consistently and with dignity. Addressing material barriers enables pupils to attend school regularly and participate fully in classroom learning, reducing inequity.
The EEF Guide to the Pupil Premium | EEF
	3

	Offer cultural capital opportunities such as trips, residentials and music tuition.
	The EEF’s ‘Arts Participation and enrichment’ evidence highlights that structured enrichment opportunities can improve pupils’ engagement, confidence and sense of belonging. While attainment gains are modest, enrichment supports wider outcomes that underpin learning and aspiration, particularly for disadvantaged pupils.
Arts participation | EEF
	1–5

	Deliver behaviour coaching and mentoring programmes for targeted pupils.
	The EEF’s ‘Behaviour Interventions’ evidence summary demonstrates that targeted support to address behavioural needs can reduce disruption and improve learning. Interventions that focus on teaching positive behaviours and self‑regulation are more effective when matched to pupil need and delivered consistently.
Behaviour interventions | EEF
	3, 5

	Strengthen EYFS and KS1 family engagement through language and reading workshops.
	The EEF’s ‘Parental Engagement (Early Years)’ evidence shows that structured, practical support for parents to engage in early language and reading activities leads to improved outcomes, particularly in early literacy and communication. Targeted engagement is especially effective when aligned to identified needs.
Parental engagement | EEF
	1, 2

	Provide inclusive belonging, aspiration and enrichment clubs (sports, arts and leadership).
	The EEF’s ‘Mentoring and Extra‑curricular participation’ evidence highlights that enrichment linked to strong adult relationships can improve attendance, engagement and wellbeing. While direct attainment impact is limited, these approaches support the conditions needed for sustained learning and participation.
Mentoring | EEF
Physical activity | EEF
	3, 5

























Part B: Review of the previous Pupil Premium Strategy Plan

Outcomes for disadvantaged pupils
	Attainment Outcomes for Disadvantaged Pupils
Analysis of internal assessment information alongside national data from the Super School Profile (2025) shows that outcomes for disadvantaged pupils remain below those of non‑disadvantaged peers, although there are some strengths that indicate positive impact from the previous strategy.

Early Years Foundation Stage (EYFS)
In 2025, the proportion of pupils achieving a Good Level of Development (GLD) was 58%, which is below the Local Authority (66%) and national average (68%). Disadvantaged pupils achieved 45% GLD, compared to 64% for non‑disadvantaged pupils, a gap of 19%.

This confirms that early language, literacy and numeracy gaps remain, despite early intervention support. However, strengths are clear in PSED and wider EYFS curriculum areas, indicating that pastoral and relational parts of our EYFS provision are having a positive impact, and provide a secure foundation on which to build.

Phonics
In Year 1 Phonics (2025), whole‑school outcomes were broadly in line with national performance at 80%. Disadvantaged pupils achieved 71%, compared to 85% for other pupils, a gap of 14%.

This suggests that:
· Investment in Read Write Inc. training, resources and Fast Track tutoring has had impact at whole‑school level.
· However, disadvantaged pupils are not yet catching up quickly enough, particularly where other barriers (such as poor attendance) remain.

Key Stage 2
KS2 outcomes for 2025 show at the expected standard gaps between disadvantaged and non-disadvantaged peers:
Reading: 52% (-19%)
Writing: 67% (-4%)
Maths: 62% (-28%)
Combined RWM: 48% (-13%)
GPS: 67% (-14%)

Attainment gaps between disadvantaged and non‑disadvantaged pupils remain significant, particularly in reading, maths and RWM combined, despite strong whole‑school practice and targeted interventions .

These outcomes indicate that intervention alone has not been sufficient to close gaps, particularly where pupils have experienced cumulative disadvantage and inconsistent attendance over time.




	Attendance, Behaviour and Wellbeing
Attendance
Whole‑school attendance and persistent absence figures compare favourably to Local Authority and national benchmarks. Persistent absence rates are low, and disadvantaged pupils are not over‑represented in persistent or severe absentee groups, indicating strong pastoral systems and effective use of attendance services and family support.

However, analysis shows that pupils with attendance below 90% achieve significantly lower outcomes across all subjects, particularly at KS2. This reinforces the impact that even small drops in attendance have on disadvantaged pupils’ learning and confirms attendance remains a key driver of underachievement.

Behaviour and Exclusions
The school recorded 0 suspensions and 0 permanent exclusions, including for disadvantaged pupils. This demonstrates that the strategy’s focus on pastoral support, mental health interventions and strong safeguarding systems has been highly effective in promoting engagement, emotional regulation and positive behaviour.

Impact of Targeted and Wider Strategies
What worked well
· Consistent investment in high‑quality teaching and CPD.
· Strong reading and phonics framework (RWI) with targeted Fast Track tutoring.
· Robust pastoral support systems, including attendance officer and mental health provision.
· Very strong behaviour and safeguarding outcomes.

What was less effective
· Interventions did not consistently accelerate progress sufficiently to close attainment gaps.
· Early language delay remains a significant barrier despite existing provision.
· Attendance improvement has not yet translated into proportional attainment gains.



Externally provided programmes
	Programme
	Provider

	Fast Track Tutoring 
	RWI

	Phonics Portal for CPD for Staff
	RWI

	Times tables 
	Times tables rockstars
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