Bretherton Endowed History – Progression of Skills and Historical Knowledge
This framework is cross-referenced to the Department for Education History National Curriculum (KS1–2), the EYFS Past and Present early learning goal, and Bretherton Endowed’s September 2026 History Long-Term Plan. It separates disciplinary historical thinking from the fields of historical knowledge. The National Curriculum does not prescribe a separate year-by-year skills checklist: the statements below are a school-designed progression, grounded in the planned enquiries.
Reading the tables: R = Reception; Y1–Y6 = increasing expectations. The final column gives direct curriculum opportunities from the long-term plan; A and B indicate cycles. In mixed-age classes, the same unit is taught with different expectations for the two year groups. Black History Month studies provide additional opportunities, not substitutes for the core units.
Part 1 | Historical disciplinary skills and concepts
Chronological understanding
	Year
	Progression expectation

	Reception
	Talk about now, before, long ago in familiar stories and places.

	Year 1
	Sequence familiar events and distinguish own lifetime from long ago.

	Year 2
	Place studied people/events in order and use dates where known.

	Year 3
	Sequence prehistoric and Roman periods and describe broad time spans.

	Year 4
	Relate periods to each other on a developing British/world timeline.

	Year 5
	Identify overlap and connections between different societies and periods.

	Year 6
	Use secure chronology to connect events across centuries and explain periodisation.



Curriculum opportunities: R/Y1 school and grandparents; Y2/3 monarchs and prehistory; Y4/5 Anglo-Saxons/Vikings and early civilisations; Y6 Baghdad AD 900, WWII and crime since 1066.
Historical vocabulary and concepts
	Year
	Progression expectation

	Reception
	Use past, present, old, new, before, after.

	Year 1
	Use then, now, same, different, long ago and simple topic words.

	Year 2
	Use decade, century, monarch, railway and change accurately in context.

	Year 3
	Use prehistoric, archaeology, invasion, empire and settlement.

	Year 4
	Use kingdom, trade, civilisation, democracy and chronology.

	Year 5
	Use industry, peasant, labour, source, evidence and interpretation with precision.

	Year 6
	Use concepts such as reform, society, power and legacy in explanations.



Curriculum opportunities: Vocabulary introduced through every unit; particularly monarchs (A), Stone Age/Romans (B), cotton industry (B), Baghdad and crime (both).
Asking questions and historical enquiry
	Year
	Progression expectation

	Reception
	Ask simple questions about old objects, photographs and stories.

	Year 1
	Ask who, what, when and how questions about a familiar past.

	Year 2
	Choose relevant questions and locate answers in a small source set.

	Year 3
	Investigate an enquiry using several sources and organise findings.

	Year 4
	Ask questions about reasons and consequences; identify useful information.

	Year 5
	Frame increasingly precise enquiries and select relevant evidence.

	Year 6
	Devise and answer a focused enquiry with reasoned, evidence-based conclusions.



Curriculum opportunities: Bank Hall (A), Bretherton Village (A), Romans (B), cotton industry (B), Lancashire WWII (both).
Sources, evidence and reliability
	Year
	Progression expectation

	Reception
	Notice clues in photographs, objects and spoken memories.

	Year 1
	Use pictures, objects and testimony to say what the past was like.

	Year 2
	Select details from maps, photographs and accounts to support a claim.

	Year 3
	Compare archaeological and written sources and identify what each reveals.

	Year 4
	Use a range of sources and distinguish observation from inference.

	Year 5
	Evaluate what a source can and cannot show, considering its origin and purpose.

	Year 6
	Corroborate evidence, consider provenance and limitations, and justify conclusions.



Curriculum opportunities: School oral history (A), Bank Hall (A), village maps (A), Roman archaeology (B), cotton mills (B), WWII local records (both).
Historical interpretations and representations
	Year
	Progression expectation

	Reception
	Notice that stories and pictures tell us about the past.

	Year 1
	Recognise that accounts of the same past event may differ.

	Year 2
	Compare two depictions or accounts and describe simple differences.

	Year 3
	Recognise that interpretations depend on the evidence available.

	Year 4
	Explain why people may have represented the past differently.

	Year 5
	Compare interpretations, considering authors’ viewpoints and context.

	Year 6
	Evaluate competing interpretations against the available evidence.



Curriculum opportunities: Florence Nightingale/Mary Seacole (A); Anglo-Saxons/Vikings (A); Black Death medieval beliefs vs modern explanations (B); WWII accounts (both).

Change and continuity
	Year
	Progression expectation

	Reception
	Notice what has changed or stayed the same in familiar life.

	Year 1
	Identify changes and things that stayed similar between then and now.

	Year 2
	Describe changes over time using examples from the locality or monarchy.

	Year 3
	Explain significant developments and continuities across prehistoric periods.

	Year 4
	Compare changes over a longer period and recognise differing rates of change.

	Year 5
	Explain changes to people’s lives and distinguish causes from effects.

	Year 6
	Analyse patterns of change and continuity across centuries, with supporting examples.



Curriculum opportunities: School and seaside (R/Y1), Bretherton and monarchy (Y2/3 A), prehistory (B), Lancashire cotton (Y4/5 B), crime and punishment (Y6).
Cause and consequence
	Year
	Progression expectation

	Reception
	Talk about why something happened in a story.

	Year 1
	Give a simple reason for an event and what happened next.

	Year 2
	Explain how an invention or decision affected people.

	Year 3
	Identify several causes and consequences of an invasion or change.

	Year 4
	Explain interacting causes, motives and outcomes of conflict or settlement.

	Year 5
	Explain short- and longer-term consequences and distinguish their significance.

	Year 6
	Weigh the relative importance of causes and trace consequences over time.



Curriculum opportunities: Great Fire (R/Y1 B), Stephenson (Y2/3 A), Roman conquest (B), Viking struggle (Y4/5 A), Black Death (B), WWII (Y6).
Similarity and difference
	Year
	Progression expectation

	Reception
	Recognise familiar differences between past and present.

	Year 1
	Describe how two people, places or times are alike or different.

	Year 2
	Compare features of past and present life using examples.

	Year 3
	Compare groups or periods, acknowledging variation within them.

	Year 4
	Explain similarities/differences between societies and their contexts.

	Year 5
	Make supported comparisons across societies and time periods.

	Year 6
	Develop nuanced comparisons that avoid assuming all people shared one experience.



Curriculum opportunities: Grandparents and seaside (R/Y1 B), Henry VIII/Elizabeth II (Y2/3 A), Athens/Sparta (Y4/5 A), Baghdad/Anglo-Saxon England (Y6).


Historical significance
	Year
	Progression expectation

	Reception
	Recognise that some people and places are remembered.

	Year 1
	Say why a person, place or event matters.

	Year 2
	Identify achievements and explain why people remember them.

	Year 3
	Explain how an event or development had a lasting effect.

	Year 4
	Use evidence to explain why achievements are important in their context.

	Year 5
	Discuss different reasons people or events are considered significant.

	Year 6
	Judge historical significance using supported criteria, including impact and legacy.



Curriculum opportunities: Nightingale/Seacole (R/Y1 A), Constantine (Y2/3 B), Stephenson (A), Ancient Greece (Y4/5 A), Ancient Egypt (B), Baghdad (Y6).
Historical communication and argument
	Year
	Progression expectation

	Reception
	Talk, draw or role-play what was learned.

	Year 1
	Retell events in sequence and answer with simple reasons.

	Year 2
	Write or speak short accounts with relevant historical details.

	Year 3
	Organise an explanation using topic vocabulary and source evidence.

	Year 4
	Construct connected accounts explaining causes, change or significance.

	Year 5
	Select and organise evidence into clear explanations and comparisons.

	Year 6
	Present structured, substantiated arguments, noting uncertainty when appropriate.



Curriculum opportunities: Evidence-based outcomes across all units; especially village enquiry (Y2/3 A), cotton mills (Y4/5 B), WWII and crime (Y6).
Part 2 | Fields of historical knowledge and perspective
The six fields below are named in the National Curriculum’s aims as connections pupils should understand. They are not separately prescribed “skills”. Progression here describes how children’s knowledge of each field can deepen through existing planned units, without adding new topics. A blank or thin link should prompt teachers to make a connection explicit, not create a new unit.
Political history – rulers, power, government and decisions
	Year
	Progression expectation

	Reception
	Notice that people have different roles and responsibilities.

	Year 1
	Recognise that leaders and rules affect communities.

	Year 2
	Describe what a monarch does and how the role has changed.

	Year 3
	Explain why Roman rule changed who held power in Britain.

	Year 4
	Describe Anglo-Saxon kingdoms and Viking competition for power.

	Year 5
	Explain how government and authority influenced societies studied.

	Year 6
	Compare forms and uses of power across periods and their consequences.



Curriculum opportunities: Y2/3 A monarchs; Y2/3 B Roman conquest; Y4/5 A Anglo-Saxons/Vikings and Greek democracy; Y6 crime/law and Baghdad.
Social history – everyday life, groups and relationships
	Year
	Progression expectation

	Reception
	Talk about familiar people’s lives.

	Year 1
	Compare school, childhood and holidays then and now.

	Year 2
	Describe how local lives changed with transport and work.

	Year 3
	Compare ways of life in prehistoric and Roman communities.

	Year 4
	Explain differences between groups in Greek and Anglo-Saxon societies.

	Year 5
	Investigate mill workers, children and medieval peasants.

	Year 6
	Analyse how wartime life, justice and social position affected different groups.



Curriculum opportunities: School, grandparents, seaside; village; prehistory; Athens/Sparta; mills and Black Death; WWII and crime.
Economic history – work, resources, production and trade
	Year
	Progression expectation

	Reception
	Know people do different jobs.

	Year 1
	Notice that work and travel have changed over time.

	Year 2
	Explain how railways affected work, trade and travel.

	Year 3
	Describe farming, tools and trade in prehistoric/Roman Britain.

	Year 4
	Describe trade and resources in Viking and Greek life.

	Year 5
	Explain Lancashire cotton production and international raw-cotton links.

	Year 6
	Connect Baghdad’s trade and WWII industry to wider economic networks.



Curriculum opportunities: Y2/3 A Stephenson; Y2/3 B prehistory/Romans; Y4/5 B cotton industry and Nile farming; Y6 Baghdad trade and Lancashire wartime industry.
Cultural history – beliefs, ideas, learning and achievements
	Year
	Progression expectation

	Reception
	Notice stories, traditions and objects from the past.

	Year 1
	Recognise how people’s experiences and customs differed.

	Year 2
	Describe changes in recreation, transport and public life.

	Year 3
	Identify material culture and practices from archaeology.

	Year 4
	Explain selected Greek achievements and their influence.

	Year 5
	Explain Egyptian writing and other civilisational achievements.

	Year 6
	Explain Baghdad’s scholarship and its wider historical importance.



Curriculum opportunities: Seaside holidays; local sources; Ancient Greece; Ancient Egypt writing; Baghdad House of Wisdom; Black History Month biographies.
Religious history – beliefs, practices and their influence
	Year
	Progression expectation

	Reception
	Know people in stories and communities may have different beliefs.

	Year 1
	Recognise that beliefs could shape people’s actions in the past.

	Year 2
	Identify the role of religion in past communities where studied.

	Year 3
	Describe beliefs evidenced in prehistoric/Roman contexts where appropriate.

	Year 4
	Explain Christianity’s spread in Anglo-Saxon Britain.

	Year 5
	Explain Egyptian beliefs about the afterlife and medieval responses to plague.

	Year 6
	Explain the influence of religion on medieval law and Baghdad’s civilisation without treating either society as uniform.



Curriculum opportunities: Y4/5 A Anglo-Saxon Christianity; Y4/5 B Egyptian afterlife and Black Death; Y6 crime/punishment and early Islamic civilisation.
Military history – conflict, defence and its effects
	Year
	Progression expectation

	Reception
	Recognise that events in stories can involve conflict.

	Year 1
	Know that war happened in the past and affected people (age-appropriately).

	Year 2
	Recognise that leaders and events may be linked to conflict.

	Year 3
	Explain invasion and resistance in Roman Britain.

	Year 4
	Explain Anglo-Saxon/Viking conflict and its consequences.

	Year 5
	Connect conflict to political and social changes across studied periods.

	Year 6
	Investigate the causes and civilian consequences of WWII, particularly in Lancashire.



Curriculum opportunities: Y2/3 B Romans; Y4/5 A Anglo-Saxons/Vikings; Y6 WWII. R/Y1 Walter Tull as carefully limited enrichment.
Part 3 | Connections and curriculum coverage
Local, regional, national and international history
Progress from familiar school and Bank Hall (Class One) to Bretherton Village (Class Two), Lancashire cotton and its global connections (Class Three), and Lancashire during WWII alongside Baghdad (Class Four). Ask pupils to identify how local experiences connect with wider events.
Short and long timescales
Progress from living memory to dated periods and overlapping civilisations, then compare changes over centuries in the Year 6 crime and punishment study.
Overview and depth
Use brief chronological overviews (monarchs, prehistory, earliest civilisations, crime across centuries) to contextualise focused depth enquiries (Stephenson, Roman impact, Ancient Egypt, cotton industry, Baghdad and WWII local sources).
[bookmark: _GoBack]Teaching and assessment
Use the same core enquiry with oral, pictorial and written responses matched to age and readiness. Look for progressively better use of accurate knowledge, vocabulary, relevant evidence, justified comparisons and explanations—not longer written work for its own sake.
Bretherton Endowed  •  History progression  •  September 2026
