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ST. BEDE’S CATHOLIC JUNIOR SCHOOL 
celebrates life and learning 
 
 
SENSORY SUPPORT AND SENSORY RESOURCES POLICY
 
 

MISSION STATEMENT

St. Bede, patron of our school, wrote:

“It was always my delight to learn and to teach”.

                          We are a celebrating community, living the Gospel         
                        Values, committed to educating children in the light 
                                                  of the Catholic Faith.

We journey together so that we

                         “Might have life - life in all its fullness”.
John    10:10

RATIONALE
At St. Bede’s Catholic Junior School, we are committed to creating an inclusive, welcoming and supportive environment where every child is valued as a unique individual created in the image and likeness of God. Guided by our mission that all pupils may “have life – life in all its fullness” (John 10:10), we recognise that children experience and respond to sensory information in different ways and that sensory processing differences can significantly impact learning, participation, wellbeing and social development.

We believe that all pupils have the right to access a broad, balanced and ambitious curriculum within an environment that is responsive to their individual strengths and needs. Through the provision of appropriate sensory resources, environmental adaptations and inclusive teaching practices, we aim to remove barriers to learning and enable all pupils to participate fully in school life.

Research demonstrates that sensory-informed approaches can improve engagement, emotional regulation, attention, communication and overall wellbeing for many children, including those with Special Educational Needs and Disabilities (SEND), neurodivergent pupils and those experiencing temporary or emerging sensory needs. We recognise that sensory differences are a natural part of human diversity and that effective provision benefits all learners by promoting self-regulation, independence and inclusion.

This policy reflects our commitment to early identification, reasonable adjustments and graduated support, ensuring that sensory needs are understood and addressed through collaboration with pupils, parents/carers, staff and external professionals where appropriate. Sensory provision will be personalised, evidence-informed and regularly reviewed to ensure it remains effective and responsive to individual needs.

This policy is informed by and complies with relevant legislation and statutory guidance, including the Equality Act 2010, the Children and Families Act 2014, the Special Educational Needs and Disability Regulations 2014, and the SEND Code of Practice: 0–25 Years. It supports our duty to make reasonable adjustments, promote equality of opportunity and foster an inclusive culture in which all pupils can thrive.

All school policies are interrelated and should be read alongside this policy. In particular, this policy should be considered in conjunction with the SEND Policy, Behaviour for Learning Policy, Equity, Diversity and Inclusion (EDI) Policy, Nurture Policy, EAL and Bilingual Policy, Supporting Pupils with Medical Conditions Policy, Safeguarding Policy, and relevant curriculum policies.


PRINCIPLES 
St. Bede's Catholic Junior School recognises that sensory preferences and needs exist across a continuum and are a natural aspect of human diversity. Many children benefit from opportunities for movement, sensory regulation and environmental adaptations throughout the school day to support their engagement, wellbeing and participation in learning.

In line with our commitment to inclusive practice, sensory provision is considered as part of a graduated and personalised approach to meeting individual needs. We recognise that strategies which are effective for one pupil may not be appropriate for another, and therefore sensory supports are selected on the basis of individual need, professional guidance and ongoing evaluation of their impact.

The school is committed to using evidence-informed approaches when implementing sensory resources and interventions. Current research suggests that the universal use of highly visual, novelty-based or distracting sensory items does not consistently improve attention, self-regulation or academic outcomes. In some cases, such resources may divert attention away from learning or increase distraction within the classroom environment.

Therefore, St. Bede's prioritises low-arousal, purposeful and minimally distracting sensory supports that can be integrated naturally into classroom routines and learning environments. These may include opportunities for movement, flexible seating options, sensory regulation strategies, access to quiet spaces and environmental adaptations that promote participation and independence.

Sensory resources are viewed as reasonable adjustments that may help remove barriers to learning and support pupils to access the curriculum alongside their peers. Their use will be monitored and reviewed regularly to ensure that they continue to meet the intended outcomes of improving engagement, self-regulation, wellbeing and inclusion.

AIMS 
The aims of this policy are to:
· Promote an inclusive learning environment in which all pupils can participate, achieve and thrive.
· Ensure that sensory differences and needs are recognised, understood and supported through a graduated and person-centred approach.
· Remove barriers to learning, participation and wellbeing through appropriate sensory-informed adjustments and provision.
· Support pupils to develop self-awareness, self-regulation and independence in managing their sensory needs.
· Ensure that sensory resources and strategies are used purposefully, consistently and in response to identified need.
· Maintain learning environments that support the engagement and wellbeing of all pupils by minimising unnecessary distraction and sensory overload.
· Enable staff to make evidence-informed decisions about sensory provision, drawing upon current research, professional guidance and ongoing evaluation of impact.
· Foster collaborative partnerships with pupils, parents/carers and relevant professionals to ensure sensory provision is effective, appropriate and regularly reviewed.
· Promote equity of access to the curriculum and wider school life in accordance with the school's inclusive values and statutory responsibilities.






PROVISION
Universal Provision
[bookmark: _GoBack]As part of the school's universal sensory provision, sensory Velcro strips may be fitted beneath classroom tables and made available to pupils as required. In addition, White Tack may be used as a simple tactile resource where it supports concentration, self-regulation, and engagement in learning.

The purpose of these sensory supports is to:
· Provide immediate access to sensory input when required.
· Enable discreet and silent sensory regulation within the classroom environment.
· Minimise visual distraction for both the individual pupil and their peers.
· Support self-regulation and sustained engagement in learning.

The use of sensory Velcro strips and Blu Tack forms part of the school's inclusive approach to meeting a range of sensory and regulatory needs through everyday classroom practice.

Targeted Provision
Where a pupil demonstrates an identified sensory, movement, or self-regulation need, additional sensory supports may be provided. Decisions regarding targeted provision will be based on observation, professional judgement, consultation with parents/carers where appropriate, and, where relevant, advice from external professionals.

The effectiveness of all targeted sensory provision will be monitored and reviewed regularly to ensure it continues to support the pupil's access to learning, wellbeing, and participation.

Sensory Pebbles
Sensory pebbles may be provided where staff determine that a pupil would benefit from additional tactile sensory input to support attention, self-regulation, or engagement in learning.
Sensory pebbles have been selected because they are:
· Low in visual stimulation.
· Quiet and unobtrusive in use.
· Easy to manipulate discreetly within the classroom environment.
· Less likely to distract learning than more visually stimulating or complex fidget resources.

Sensory pebbles remain the property of the school and are provided solely to support educational access and participation. Their use will be reviewed regularly to ensure they continue to meet the pupil's needs effectively.

Chair Resistance Bands/ Sensory Seat Cushions
Chair resistance bands/ sensory seat cushions may be provided for pupils who benefit from additional movement opportunities to support sensory regulation, concentration, and engagement in learning.
These supports enable pupils to:
· Access movement while remaining engaged in classroom activities.
· Meet sensory and movement needs in a safe and non-disruptive manner.
· Improve focus, participation, and readiness to learn.

The need for chair resistance bands/ sensory seat cushions will be determined through observation, professional judgement, and consultation with parents/carers and relevant professionals where appropriate.

Ear Defenders
The school recognises that some pupils experience sensory sensitivities relating to noise and auditory input. Ear defenders may be provided where environmental noise presents a barrier to participation, learning, or wellbeing. This may include, but is not limited to:
· Assemblies.
· School performances and productions.
· Lunchtimes.
· Physical Education activities and sporting events.
· Other environments or activities involving unusually high levels of noise.
The purpose of ear defenders is to reduce sensory overload and enable pupils to access learning and wider school activities more successfully.

Where appropriate, ear defenders will be used strategically during periods of heightened noise rather than throughout the school day. This approach aims to:
· Support access to learning and participation.
· Promote the development of tolerance to everyday environmental sounds.
· Avoid unnecessary reliance on sensory equipment.
· Ensure pupils continue to access important auditory information and learning opportunities.

The use of ear defenders will be reviewed regularly to ensure they remain appropriate and effective in meeting the pupil's needs.

RESPONSIBILITIES 
Governing Body
The Governing Body is responsible for:
· Ensuring that the school fulfils its statutory duties in relation to special educational needs and disabilities (SEND). 
· Providing strategic oversight of the school's approach to inclusion and sensory provision. 
· Monitoring the implementation and effectiveness of this policy through regular reports and updates from the Headteacher and SENDCO. 
· Ensuring that sufficient resources are available to support pupils with identified sensory needs, within the school's available budget. 
· Holding school leaders accountable for promoting an inclusive learning environment that enables all pupils to achieve their potential. 
· Reviewing this policy at the agreed intervals and ensuring it remains compliant with relevant legislation and guidance.

Headteacher
The Headteacher is responsible for:
· Ensuring that appropriate sensory provision is available to support pupils' access to learning and wellbeing. 
· Promoting an inclusive school culture in which individual sensory needs are recognised and supported. 
· Ensuring that staff have access to appropriate training and guidance to implement sensory strategies effectively. 
· Allocating resources to support the implementation of this policy, where appropriate. 
· Monitoring the overall effectiveness of sensory provision within the school. 
· Supporting the SENDCO in the development, implementation, and review of sensory support practices.

Class Teachers
Class teachers are responsible for:
· Identifying pupils who may benefit from sensory support and provision. 
· Implementing and monitoring universal sensory strategies within the classroom. 
· Assessing the impact of targeted sensory resources and interventions. 
· Ensuring sensory resources are used safely, appropriately, and for their intended purpose. 
· Communicating concerns, progress, and outcomes to the Special Educational Needs and Disabilities Coordinator (SENDCO) and Parents/ Carers when required. 

Teaching Assistants
Teaching assistants are responsible for:
· Supporting pupils to access and use sensory resources appropriately. 
· Promoting independence, self-regulation, and engagement in learning. 
· Observing and recording the effectiveness of sensory strategies and resources. 
· Providing regular feedback to class teachers regarding pupil progress and the impact of provision. 

Special Educational Needs and Disabilities Coordinator (SENDCO)
The SENDCO is responsible for:
· Providing guidance and advice on sensory provision and support strategies. 
· Supporting staff in identifying, planning, and implementing appropriate interventions. 
· Monitoring and evaluating the effectiveness of sensory provision across the school. 
· Liaising with parents/carers and external professionals, where appropriate. 
· Ensuring staff are aware of current best practice and relevant guidance. 
· Reviewing and updating this policy regularly to reflect emerging evidence, legislation, and best practice.

IMPLEMENTATION, MONITORING AND REVIEW PROCEDURES 
The effectiveness of sensory provision will be monitored and evaluated on an ongoing basis to ensure that it continues to meet pupils' needs and supports access to learning, wellbeing, and participation. Monitoring may include:
· Classroom observations.
· Pupil voice and feedback.
· Staff observations and professional judgement.
· Parent/carer feedback, where appropriate.
· Review of engagement, participation, behaviour, and learning outcomes.

Where sensory supports are not demonstrating a positive impact, their use may be reviewed and adapted. This may include modifying the provision, introducing alternative strategies, or withdrawing the support where it is no longer required or effective.

The school will adopt a graduated and responsive approach to sensory provision, ensuring that support remains proportionate, purposeful, and focused on promoting independence and successful participation in school life.

CONCLUSION
At St. Bede’s Catholic Junior School, sensory provision forms an integral part of our commitment to inclusion, ensuring that all pupils are supported to access learning and participate fully in school life. We recognise that pupils have a diverse range of sensory needs and are committed to providing proportionate, evidence-informed support that promotes self-regulation, wellbeing, and positive engagement in learning.

Our approach is needs-led rather than diagnosis-led, recognising that pupils may require sensory support regardless of whether they have a formal diagnosis. Decisions regarding sensory provision are based on individual need, professional judgement, and the impact on a pupil's ability to access learning and participate successfully in school life.

Through high-quality teaching, carefully considered sensory provision, and regular review of impact, we aim to remove barriers to learning and create an environment in which every pupil can develop confidence, independence, and resilience. By fostering a supportive and inclusive culture, we seek to ensure that all pupils are able to thrive academically, socially, emotionally, and spiritually, and achieve their full potential.

PARENTS/CARERS IN PARTNERSHIP 
St. Bede’s Catholic Junior School recognises the important role that parents and carers play in supporting their child's development, wellbeing, and educational progress. We are committed to working in partnership with parents and carers to ensure that sensory needs are identified, understood, and supported effectively.

The school will:
· Communicate openly and collaboratively with parents and carers regarding their child's sensory needs and the support being provided.
· Seek the views of parents and carers when considering targeted sensory provision, where appropriate.
· Share information about strategies and resources that may support pupils both at school and at home.
· Review the effectiveness of sensory provision in partnership with parents and carers where additional support has been implemented.
· Encourage parents and carers to share relevant information regarding their child's sensory preferences, strengths, and areas of difficulty. 

Where appropriate, the school will work alongside parents, carers, and external professionals to ensure a consistent and coordinated approach to supporting individual pupils.

TRAINING AND PROFESSIONAL DEVELOPMENT
The school is committed to ensuring that staff have the knowledge and skills required to meet the sensory needs of pupils effectively. To support this commitment:

· Staff will receive appropriate training and guidance relating to sensory processing, sensory regulation, and inclusive classroom practice.
· The SENDCO will provide advice, support, and signposting to relevant resources where required.
· Training opportunities will be identified in response to the needs of pupils and developments in best practice.
· Staff will be encouraged to reflect on and develop their understanding of sensory needs as part of their ongoing professional development.
· Where appropriate, advice and training from external professionals will be sought to support individual pupils or whole-school practice.

The school recognises that effective sensory provision relies upon a shared understanding amongst staff and a commitment to creating an inclusive environment that enables all pupils to access learning and participate fully in school life.
	 
REVIEW  
The Sensory Support and Sensory Resources Policy will be reviewed by the SENDCo and SEND Governor on a biannual basis in the light of training and legislation, or at the request of a member of the school community.  Any amendments are agreed by the staff and Governing Body. 
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