History Curriculum at Barrow CE Primary School SRR

At Barrow Church of England Primary, we intend for children to gain a coherent knowledge and understanding of Britain's past and that of the
wider world. The history curriculum inspires pupils’ curiosity to know more about the past. Teaching equips pupils to ask perceptive questions, think
critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to understand the complexity of people’s
lives, the process of change, the diversity of societies and relationships between different groups, as well as their own identity and the challenges
of their time. This encourages us to ‘Let our Light Shine’ (Matthew 5:16) as we deepen our understanding of God’s world, exploring how it has been
shaped by people throughout history and marveling at the wonder of creation.

The History curriculum begins in EYFS through the Early Years Framework category of ‘Understanding the World'. This involves guiding children to
make sense of the physical world and their communities through various opportunities. Simple chronological understanding begins to take place
as children develop awareness of aspects such as routines, birthdays, and celebrations. From Year 1 through to Year 6, The starting point for a
History unit of study is expressed as a question. Throughout the topic their learning supports them to develop evidence and arguments to be
able to formulate an answer to the key question. In Key Stage 1, children develop an awareness of the past using common words and phrases
relating the passing of time. They know where the people and events they study fit, focusing on changes within living memory and beyond living
memory. In Key Stage 2 Learning covers a wider historical period and at the beginning of each unit the era being studied are identified on a
timeline in order to support schematic development and chronological awareness. This is paramount at Barrow as we use a rolling programme,
therefore the teaching cannot follow a chronological approach, however children will develop an understanding through four main threads:
Sefttlers and Invaders, Power and Monarchy, Societal change and Achievements and follies of mankind. As children move through school, they
will be able to make reference and make links to historical skills and knowledge gained in previous topics, in order to develop their
understanding further. The teaching of History supports this as teachers guide learning to reflect how new knowledge correlates with what has
been previously learned. At Barrow CE Primary we endeavor to enhance the learning in History through a range of educational school trips,
making strong links with other curriculum areas e.g. forest school and PHSE and providing a hands on approach.

Outcomes in topic and literacy books, evidence a broad and balanced history curriculum and demonstrate the children’s acquisition of
identified key knowledge. Children reflect on what they have learned at the end of every topic against the question posed at the beginning of
the unit. Pupil Voice shows that our children are confident and able to talk about what they have learnt in history using subject specific
vocabulary. Pupil voice also demonstrates that pupils enjoy history and are able to recall their learning over time. Pupils learning demonstrates
that history is taught at an age-appropriate standard across the school, supporting and challenging where appropriate. Written and oral work is
of good quality and demonstrates pupils are acquiring knowledge, skills and vocabulary in an appropriate sequence.
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What does it mean to be a historian at Barrow Primary School?

To be a historian at Barrow Primary School is to explore the past with curiosity, respect, and a desire to seek truth. We develop layers of historical
knowledge which children can draw upon to make sense of more complex ideas and to construct their own historical arguments and accounts.
Rooted in our Christian ethos, we encourage pupils to appreciate the diversity of God's world, to learn wisely from the past, and to ‘Let our Light
Shine’ (Matthew 5:16) as they grow in understanding.

Throughout the school, to get better at History will mean that children develop an understanding across four main threads:

* Settlers and Invaders

* Power and Monarchy

* Societal Change

* Achievements and Follies of Mankind

History of our Locality (running through each of the concepts above)

Disciplinary knowledge- | know how to...
Autumn Spring Summer
Reception How I've changed since | was a baby?2 Things happened before | was born. How toys have changed.
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Thread (Substantive concept) Thread (Substantive concept) Thread (Substantive concept)

e Societal Change e Societal Change e Societal Change
e History of our Locality




Disciplinary Knowledge Reception

Chronology, knowledge and understanding of History: Sequence 3 familiar events or related objects

Use time terms: now/then. old/new. today/yesterday. Day/month/year

Continuity and change: Begin to ask How2 And Why?2 questions in response to things they are finding out.

Cause and consequence: |dentify basic causes and consequences related to them.

Using and Understanding sources of evidence: Use images, stories and artefacts to help understand the past

Concluding: Begin to show my ideas, through: talk, drawing, role play and emergent writing

Year 1 and 2
Cycle A
(Goes back
within time as
the terms
progress)

How has Barrow School changed over
timee (Parents and Grandparents)
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How has Barrow village changed over the
last 100 years?

Who were the significant monarchs of our

Thread (Substantive concept) Societal Change

Year 1 and 2
Cycle B

How did Florence Nightingale, Mary
Seacole and Edith Cavell change nursing
the way nurses do their job today?

What was learnt from the Great Fire of

London?

What have great explorers achieved?




Thread (Substantive concept) Achievements and Follies of Mankind

Disciplinary Knowledge Year One and Two

Chronology, Knowledge and Understanding of History
Yr 1-Sequence 3 events, photographs or objects onto a timeline.
Compare past and present.
Use ‘long ago’ for living memory.
Use ‘long, long ago' for beyond living memory.
Yr 2 - Begin to use key dates.
Place/order events, people and objects on a timeline
(given dates and simple timelines)

Cause and Consequences
Yr 1 - Talk about why, what and how events happened.
Yr 2 - Pick out reasons for and results of events and people’s actions.

Using and understanding interpretations and sources as evidence
Yr1 - To use photographs, artefacts and books to answer questions about
historical events and people.

Yr 2 - To compare different sources of evidence and point out some
similarities and differences.

Continuity and Change

Yr 1 - Talk about similarities and differences between my life and people
from the past.

Yr 2 - Point out some similarities and differences between aspects of life at
different times in the past.

Concluding
Yr 1 - Talk about what | have found out.
Yr 2 - Provide reasons for what | think has happened.




Autumn Spring Summer
Year 3,4,5and | What have the ancient Greeks taught us | Throughout history did the punishment | Whatimpact has there been in Great Britain
6 always fit the crime? from the growth of the railway network?
Cycle A (The Railway Revolution - ~Planbee)
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Thread (Substantive concept) Societal Change




Year 3,4,5and | The Kingdom of Benin How did the Monarchy start in Britaine How has the British Monarchy continued fo

6 (Anglo Saxons and Vikings) change our livese

Cycle B William the Conqueror -Doomsday
King John - Magna Rule of law
Henry V111

Queen Victoria - Empire
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Thread (Substantive concept) Power and Monarchy




Year 3,4,5 and
6
Cycle C

Ancient  Egyptians: What did the
Egyptians teach us about achievement?

The history of flight: How did the Wright
brothers affect our use of fravel today?
Local: British Aerospace

How did the World War 11 affect the role of
women in Britain today?
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Thread (Substantive concept) achievements and Follies of Mankind




Year 3,4,5 and
6
Cycle D

What was the difference between early
settlements in Britain?
(Stone Age to Iron Age)
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What impact did the Roman Invasion have
on Britain and how did this affect the area we
live ine

Local: Deva

Who seftled in Chester after the Romans and
what influences can we still see today?

Local: Chester Museum — How has the River
Dee shaped the lives of people in Chester?
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Thread (Substantive concept) Invaders and Settlers




Disciplinary Knowledge

Chronology, Knowledge and Understanding of history

Continuity and change

Year Three Understand BC as ‘Before Christ' and is used for the years Change is brought about by advancement.
before zero. Describe changes in the period being studied against one other
AD means ‘Anno Domini' and can be used for the years from fime period.
1AD.
Use dates to refer to the passing of time. (how many years
before, how many years after?)
Year Four Place historical periods learnt on a timeline. Identify what an era was like before a change occurred.
Use the historical terms BC and Ad accurately. Offer reasons for change and continuity in different time periods.
Make comparisons and connections between time periods
studied.
Year Five Sequence evenfs on a fimeline comparing where it fits with Make links between main events, similarities and changes within
time periods studied. and across different fime periods.
Begin fo identify that scale is needed for timelines. Analyse reasons for change and continuity within and across time
Use relevant dates and terms. E.g., decade, century, era. periods.
BCE and CE are alternatives to BC and AD
Year Six Sequence events, people and historical periods on a timeline Compare and make connections between different contexts in
comparing them with one another. (including those that are the past.
concurring in British and World History) Identify events / key turning points for change and continuity.
Correctly draw and scale periods on a fimeline. Analyse and present reasons for continuity and change.
Be able fo place BCE, BC, AD and CE correctly in order.
(People, events and sources with daftes)
Cause and consequences Using and understanding interpretations and sources as
evidence
Year Three Identify possible reasons for and results of people’s actions. Archaeologic evidence can help us find out about the past but it
To identify an event and suggest why it might have come doesn’t tell us all the answers or emotions from the past
about. We can make inferences and deductions from images from the
past.
Use primary and secondary sources.
Talk about the usefulness and accuracy of sources.
Year Four Identify the consequences of events and the actions of people Ask questions about the bias of historical evidence.
and how the consequences can sometimes last long after the Use a range of sources to construct knowledge of the past.
event. Extract appropriate information from a source.
Identify possible reasons for change. Make deductions fromm documents as well as concrete evidence.
Year Five Give reasons for events, results of events, situations and Recognise primary and secondary sources.

changes.
Describe similarities and changes between social, cultural and

Recognise how secondary sources are influenced by the beliefs,
cultures and time period of the author.




ethnic diversity in Britain and the wider world.
Explain the significance of events, people and developments.

Understand the more sources that there are, the more accurate of
the understanding of history.

Year Six

Explain the significance of events, people and developments
and describe the changes and impact over time.

Understand that one event can have multiple consequences
that can impact on many countries.

Use a range of primary and secondary sources fo build a picture
of the past.

Identify bias within a source.

Identify the limitations of a source.

Compare and contrast the same event from different sources.
Evaluate the usefulness of the source.

Concluding

Year Three

Begin fo make links between lives today and the legacy of the
period they are studying.

Year Four

Reach conclusions that are substantiated by historical
evidence.
To construct an answer using evidence to explain their findings.

Year Five

Make comparisons between different times selecting relevant
information and including this in a written response.

Make my own conclusions from historical sources and use this
to back up my thinking.

Year Six

Suggest explanations for the different versions of events.
Identify how conclusions have been arrived at by linking
sources.

Address and devise historically valid questions and use sources
to conclude and answer.

Present an explanation of history from those sources.




