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This statement details our school's approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Statement of Intent
Lunt's Heath Primary School is committed to an inclusive school where every pupil can Appreciate, Aspire and Achieve. Our ultimate objectives are that: pupils with additional needs and SEND participate fully in learning and school life; barriers to access, participation and achievement are reduced or removed; and staff are confident and skilled in high-quality adaptive teaching so differentiation and early help are routine.
This inclusion strategy focuses our resources (core school budget, notional SEN budget and IMF) on strengthening a small number of high‑impact approaches that embed inclusion across the school. It does this by: (a) improving universal provision through school‑wide professional development and adaptive classroom practice; (b) putting early, evidence‑based support in place for pupils whose needs emerge; (c) removing practical barriers to enrichment and participation; and (d) ensuring the school environment and routines support regulation, communication and belonging.
We have framed our activity explicitly around the DfE’s seven principles of inclusion (listed in Section 3 activities where each funded approach is mapped to one principle). The strategy prioritises a stronger universal offer (so fewer children need specialist referral), combined with targeted, evidence‑informed interventions where the universal offer alone is insufficient.
This strategy was developed by the senior leadership team (headteacher, SLT, SENCO), governors and the school business manager, drawing on: our pupil‑level data (attendance, persistent absence, SEND register), staff feedback, and pupil and family views gathered through parent meetings and school council. We also reviewed sector evidence and DfE/EEF guidance to ensure our chosen approaches are evidence‑informed and proportionate to the barriers we have identified locally.
1. Barriers to Learning and Participation
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	
	Detail of barrier to learning

	1
	Socio‑economic disadvantage — A minority of families (12.9% pupil premium; 8.6% FSM) face constraints in paying for trips, uniform, extracurricular clubs or extra resources at home. This can limit access to enrichment, reduce participation in wider opportunities and widen gaps in readiness for learning outside school time. Persistent absence is higher for disadvantaged pupils (persistent absence for pupil premium currently 32.4% Oct), indicating compound risk from disadvantage.

	2
	SEND needs across the four broad areas — The school’s SEND cohort (11.2% of pupils) includes needs across: communication and interaction; cognition and learning; social, emotional and mental health (SEMH); and sensory/physical needs. The range and complexity of needs is increasing modestly in recent years as identification rates have grown, and some pupils require early, specialist input beyond classroom adjustments. (See EEF SEND guidance for evidence on common needs and the importance of high‑quality teaching.) Special Educational Needs in Mainstream Schools (EEF guidance report)

	3
	Social, Emotional and Mental Health (SEMH) needs — A cohort of pupils show needs affecting regulation, engagement and behaviour during busy social times and transitions. These needs sometimes affect attendance, participation and readiness to learn and require both universal relational practice and timely targeted support.

	4
	Communication and language difficulties — Some pupils, including those with Developmental Language Disorder (DLD) or early SLCN, enter school with weaker oral language and vocabulary which constrains access to the curriculum, limits participation in group work and slows literacy progress. Early identification and timely language support are priorities. Resource library for educators (Speech and Language UK)

	5
	Access to enrichment and wider opportunities — Practical barriers (cost, transport, confidence) reduce take‑up of clubs, trips and residentials for some pupils, limiting personal development, broader curriculum experiences and opportunities to build skills aligned to our values (Ambition, Collaboration, Inner Resilience, Enterprising, Understanding).


2. Activity in This Academic Year
“In this context, 'activity' is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer."
	Description of activity
	Activity type
	Total budgeted cost

	Whole‑school professional development and in‑class coaching to embed high‑quality adaptive teaching (focus: EEF ‘Five‑a‑day’ adaptive strategies, flexible grouping, scaffolding, metacognitive strategies). This draws on the DfE IMF best practice steer that quality‑first teaching is the biggest driver of inclusion and on the EEF SEND guidance which places excellent teaching at the centre of support for pupils with SEND. Principle: high quality adaptive teaching with curriculum designed for all learners. Barriers addressed: 2, 3, 4
	universal
	[School to confirm – IMF + core budget] Inclusive mainstream fund: best practice for schools (DfE), Special Educational Needs in Mainstream Schools (EEF guidance report)

	Reception language screening plus targeted small‑group delivery of the Nuffield Early Language Intervention (NELI) or equivalent evidence‑based early language programme for pupils identified at screening. Screening increases early identification and the targeted small groups are evidence‑based approaches recommended by RISE/DFE and EEF for improving oral language and narrowing gaps. Principle: evidence‑based support prioritising early intervention. Barriers addressed: 2, 4
	targeted
	[School to confirm – IMF + core budget] RISE support for inclusive mainstream education (DfE), Resource library for educators (Speech and Language UK)

	Universal removal of practical barriers to enrichment: means‑tested subsidy and an inclusion fund to cover transport, trips, clubs, uniform support and targeted staffing to enable participation (explicitly ring‑fenced to remove cost or access barriers for eligible pupils). This follows DfE guidance to make enrichment accessible so all pupils benefit from beyond‑classroom provision. Principle: enriching provision beyond the classroom that all children can access. Barriers addressed: 1, 5
	universal
	[School to confirm – IMF + core budget] Inclusive mainstream fund: best practice for schools (DfE)

	Strengthen whole‑school attendance and belonging approach: implement DfE attendance toolkit practises (regular monitoring using VYED, early‑warning weekly tracker, parent communications, targeted attendance reviews), and train staff to understand SEND‑sensitive attendance approaches. This is the universal strand to reduce overall persistent absence. Principle: a safe and respectful culture fostering belonging, attendance, and participation in learning. Barriers addressed: 1, 3, 5
	universal
	[School to confirm – IMF + core budget] Attendance toolkit for schools (DfE), RISE support for inclusive mainstream education (DfE)

	Targeted attendance mentoring and family engagement for persistently absent pupils (priority focus: pupil premium and those with emerging SEMH). This will use a named mentor, multi‑agency referral where needed and twice‑termly review. Principle: strong partnerships with families and wider services. Barriers addressed: 1, 3, 5
	targeted
	[School to confirm – IMF + core budget] Attendance toolkit for schools (DfE), RISE support for inclusive mainstream education (DfE)

	Inclusive environments audit and improvements: carry out an accessibility and sensory audit, create visual supports (visual timetables, clear signage, communication aids), and invest in a small ‘adaptation station’ (lighting/acoustic adjustments, sensory tools) to reduce sensory overload and support regulation. Use Speech and Language UK classroom resources to support communication‑friendly classrooms. Principle: inclusive environments with continuous improvements to accessibility. Barriers addressed: 2, 3, 4, 5
	universal
	[School to confirm – IMF + core budget] Inclusive mainstream fund: best practice for schools (DfE), Resource library for educators (Speech and Language UK)







3. Intended Outcomes
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved universal quality of teaching so pupils with additional needs make expected progress
	- Termly pupil‑level progress data shows at least 75% of pupils with SEND meet their personalised targets in reading and maths by end of year (measured via termly standardised assessments and teacher‑assessed targets). - Lesson observation and coaching records show 90% of lessons demonstrate at least two adaptive strategies from the EEF ‘Five‑a‑day’. Special Educational Needs in Mainstream Schools (EEF guidance report)

	Faster early identification and improved language outcomes for young pupils
	- Reception screening completed for 100% of cohort in first half‑term. - Pupils receiving the targeted language programme show measurable gains: average +4 months oral language progress at programme exit (benchmark from NELI evidence) and improved access to phonics in KS1. Progress monitored with baseline/exit checks. RISE support for inclusive mainstream education (DfE), Resource library for educators (Speech and Language UK)

	Increased participation in enrichment and parity of access for disadvantaged pupils
	- Uptake data: percentage of disadvantaged pupils attending at least one club/trip rises to match non‑disadvantaged cohort (baseline to be recorded at strategy start). - Monitoring of take‑up and barrier reasons (family contact logs) shows removal of cost/transport as top barrier for funded pupils. Inclusive mainstream fund: best practice for schools (DfE)

	Reduced persistent absence and improved sense of belonging
	- Overall persistent absence reduced from 16.2% (baseline) to ≤10% by the strategy review date; overall attendance maintained at ≥97%. - Persistent absence for pupil premium pupils reduced from 32.4% (baseline Oct figure) to ≤16% through targeted mentoring and family engagement. Attendance monitored weekly using the DfE toolkit and VYED reporting; individual plans reviewed at least every 4 weeks. Attendance toolkit for schools (DfE)

	Improved regulation, communication and reduced classroom barriers
	- School environment audit completed and actioned; visual supports present in 100% of classrooms. - Teacher and pupil surveys show improved sense of belonging and regulation (termly pupil voice: target net positive response increase of 20%). Reduction in incidents recorded as ‘behaviour hindering access to learning’ measured termly. Inclusive mainstream fund: best practice for schools (DfE), Resource library for educators (Speech and Language UK)


Monitoring and governance
· The SENCO will lead day‑to‑day monitoring; SLT will review activity and impact termly. Governors (inclusion link) will receive a mid‑year and end‑year report mapping spend to the 7 principles and reporting progress against the Intended Outcomes measures. We will keep baseline measures (attendance, persistent absence, screening results, participation data, behaviour incidents and termly assessment data) so next year’s review can report like‑for‑like change.
Key evidence sources used to design the strategy
· Inclusive mainstream fund: best practice for schools (DfE) — https://www.gov.uk/government/publications/inclusive-mainstream-fund-support-for-school-leaders/inclusive-mainstream-fund-best-practice-for-schools
· RISE support for inclusive mainstream education (DfE) — https://www.gov.uk/government/publications/rise-support-for-inclusive-mainstream-education/rise-support-for-inclusive-mainstream-education
· Special Educational Needs in Mainstream Schools (EEF guidance report) — https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
· Attendance toolkit for schools (DfE) — https://attendancetoolkit.blob.core.windows.net/toolkit-doc/Attendance%20toolkit%20for%20schools.pdf
· Resource library for educators (Speech and Language UK) — https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/


