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ST JULIE CATHOLIC PRIMARY SCHOOL

MISSION STATEMENT:

A caring, family school where we learn, grow and walk in

the footsteps of Jesus.

In consequence of our school mission it is a fundamental aim of St. Julie’s to be an
inclusive school. To be a school which:-

Has a sense of community

Provides equal opportunities

Offers partnership between school parents and parish

Reflects upon the teachings of Christ and puts them into practice
Values all members of the school community

Its members show respect for themselves and each other

Is a caring community.

We define an inclusive school as one where...

Everyone, irrespective of age, gender, ability or disability, race or religion is
encouraged and given equal opportunity to participate in the full life of the
school,

All members of the school community are given the opportunity and support to
achieve their true potential,

All members of the school community, and the contributions they make to the
life of the school, are valued and where everyone is treated with mutual
respect, care and consideration, and

Everyone feels empowered to play a full an effective role in the school




Statement of intent

St Julie's Catholic Primary School believes that a strong PSHE education is important to help
our pupils develop into well-rounded members of society, who can make a positive contribution
to their community. Our PSHE curriculum is strongly tied to our RSHE, relationships, sex
health education and pastoral care programme.

The vision for pupils, staff and others linked to our school is to always look to achieve our
personal best in every aspect of school life.

e Our school is one where everyone is encouraged and supported to achieve their
personal best.
Our school is welcoming, inclusive, has a real community feel and is a place where
everyone is valued.
Our pupils and staff treat each other equitably, fairly, with kindness and with mutual
respect. At all times, staff and pupils are encouraged to show a high regard for the
needs and feelings of others through their actions and words.
Our pupils and staff are enterprising and approach challenges with a ‘can-do’ attitude.
The needs and interests of all pupils, irrespective of gender, culture, ability or aptitude,
will be promoted through an inclusive and varied PSHE curriculum at our school.
Our environment is safe and clean with everyone sharing responsibility for it.
Our culture is one of continuous improvement, creativity and enthusiasm.
Parents will be informed about the policy via the school’s website where it, and the




1. Legal framework

1.1. This policy has due regard to legislation and statutory guidance, including, but not
limited to the following:

Keeping Children Safe in Education (statutory guidance)
Respectful School Communities:

Self Review and Signposting Tool (a tool to support a whole school approach that promotes
respect and discipline)

Behaviour and Discipline in Schools (advice for schools, including advice for appropriate
behaviour between pupils)

Equality Act 2010 and schools
SEND code of practice: 0 to 25 years (statutory guidance)
Alternative Provision (statutory guidance)

Mental Health and Behaviour in Schools (advice for schools) Preventing and Tackling
Bullying (advice for schools, including advice on cyberbullying)

Sexual violence and sexual harassment between children in schools (advice for schools)

The Equality and Human Rights Commission Advice and Guidance (provides advice on
avoiding discrimination in a variety of educational contexts)

Promoting Fundamental British Values as part of SMSC in schools (guidance for maintained
schools on promoting basic important British values as part of pupils' spiritual, moral, social
and cultural (SMSC)

SMSC requirements for independent schools (guidance for independent schools on how
they should support pupils' spiritual, moral, social and cultural development).

This policy also draws on the Catholic Education Service documentation on RSHE teaching.

1.2. This policy will be followed in conjunction with the following school policies and
procedures:

Complaints Procedures Policy

Child Protection and Safeguarding Policy

2. Key roles and responsibilities

2.1. The governing board has overall responsibility for the implementation of the school’s
PSHE Policy.

2.2. The governing board has overall responsibility for ensuring that the PSHE Policy, as
written, does not discriminate on any grounds, including but not limited to age,




2.9.

3.

disability, gender reassignment, marriage and civil partnership, race, religion or belief,
sex, or sexual orientation.

The headteacher has overall responsibility for reviewing the PSHE Policy annually.

The headteacher has responsibility for handling complaints regarding this policy, as
outlined in the school’s Complaints Procedures Policy.

The headteacher will be responsible for the day-to-day implementation and
management of the PSHE Policy.

The PSHE co-ordinator is responsible for liaising with other staff and professional
agencies to devise a suitable scheme of work to ensure a comprehensive PSHE
education that achieves the aims laid out in this policy.

The school will consult with parents to ensure that the RSE and relationships
education elements of the PSHE curriculum reflect the needs and sensibilities of the
wider school community.

The school will work with parents throughout the year and will ensure that parents
are routinely kept informed about their right to withdraw their children from sex
education (but not relationships or health education).

The school ensures that pupils are also involved in the creation of this policy through
termly feedback, suggestion forms and/or class discussions.

. Aims of the PSHE curriculum

Pupils will learn to do the following:

Understand what constitutes a healthy lifestyle.
Understand how to stay safe and behave online.

Understand the dangers they may face, both in and around school and
beyond, and be provided with the means to keep themselves safe.

Understand the law and consequences of risky behaviours.

Develop responsibility and independence within school which they will take
forward into society in their working lives.

Respect other people, in particular, learning to respect the different
cultural/ethnic/religious/gendered viewpoints of others in our school
community and the wider world.

Understand what constitutes ‘socially acceptable’ behaviour at school and
in society.

Be a constructive member of society.
Understand democracy.
Develop good relationships with peers and adults.

Develop self-confidence, self-esteem and self-worth.




Make positive, informed choices as they make their way through life.

Understand that they have a right to speak up about issues or events, and
to respect other’s right to do the same.

4. Teaching methods and learning style
4.1. A range of teaching and learning styles are used to teach PSHE.

4.2. Teaching is pupil-led with an emphasis on active learning techniques such as
discussion and group work.

4.3. ‘lce-breaker’ activities and clear ground rules regarding discussions are put in place
to ensure a safe, supportive and positive learning environment. Examples of
discussion guidelines include rules such as:

No raised voices/shouting.

No talking over people.

Show respect for another’s views, even when disagreeing with them.
Keep comments subject-specific, as opposed to personal.

4.4. Pupils learn research and study techniques and can engage in investigations and
problem-solving activities.

4.5. All pupils are encouraged to take part in charity work and volunteering

4.6. The school uses visiting speakers, such as health workers and the police, to broaden
the curriculum and share their real-life experiences.

4.7. The school consults with the local community on matters related to PSHE to ensure
that local issues are covered in lessons.

4.8. Pupils’ questions, unless inappropriate, are answered respectfully by teachers.

5. Tailoring PSHE

5.1. The school uses discussions and other activities during initial PSHE lessons to ascertain
‘where pupils are’ in terms of their knowledge and understanding of various subjects.
The teaching programme will then be adjusted to reflect the composition of the class
with regards to this.

. Teaching considers the ability, age, readiness and cultural backgrounds of all young
people in the class and will be tailored accordingly.

. Adaptations are made for those for whom English is a second language to ensure that
all pupils can fully access PSHE educational provision.

. All pupils with SEND receive PSHE education, with content and delivery tailored to meet
their individual needs.

. The school will deliver relationships and health education as part of its timetabled PSHE
programme, having due regard to the school's Relationships and Sex Education Policy.




6. KS1 and 2 programmes of study
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PSHE education offers both explicit and implicit learning opportunities that reflect pupils’
increasing independence and physical and social awareness as they move through the
primary phase. This builds on learning during the Early Years Foundation Stage (EYFS) and
includes a focus on developing effective relationships (with peers, friends and family),
assuming greater personal responsibility, and managing personal safety, including online.
PSHE education also helps pupils to navigate the physical and emotional changes they
experience, make informed choices regarding their own health and wellbeing, and develop
social and emotional learning skills.

In this section, learning opportunities are set out under subheadings for each key stage in
such a way that compulsory Relationships and Health Education content — as outlined in the
statutory RSHE guidance for the primary phase — is covered in a coherent, sequenced
programme, across key stages 1 and 2, alongside optional Sex Education content.

Key

There are references at the end of each learning opportunity to show which
statutory RSHE guidance content that learning opportunity addresses. For example,
the first learning opportunity in key stage 1, ‘what a family is and who is in our family

F1 F2 'addresses bullets 1and 2 of the ‘Families and people who care for me’
section of the statutory RSHE guidance. The letters in the icons correspond to the
statutory RSHE guidance sections as follows:

Relationships Education Health Education
(Health and wellbeing)

Families and people GW General wellbeing
who care for me : :
wo Wellbeing online

Physical health and fitness

Healthy eating

Caring friendships
Respectful, kind relationships
Online safety and awareness Einie ekl fabacra
Being safe and vaping

Health protection
and prevention

Personal safety
Basic first aid

Developing bodies




1. whatafomiyisandwhoisinour famdy = FI~ F2
2. thotthere are different types of family, and that everyone's family isunique and special ~ F3

3, how families showlove ond care, and different ways they can spend time fogether and share each
other'slives  F2 4

4. what fo doif anything obout family Ifeis upsetting or concerning * ~ F4

* sea naming and recognising emotions in ‘Mental health and welbeing"

Friardehing

f i what makes agood fri
2. how people make friends and h
3. that friendsconargue, and they canalsomakeup CF5  RKR3

s behween friends positively; that physically hurting someone is never

d  CF1

to be kind and

CFz CFA

1 Frtandehi

CF1 CF2

" )

4. simpleway

theright way losolve anargument CFé  RKR3
5. how to ask for help if a friendship is making them feel unhappy CF7

KS2| Learning opportunities: Pupils shouldhave the opportunity tolearn...

5. howand why fomilies differ (e.g. with or without chitdren, single parents, LGBT+ parents, blended
families, adaptionand fostering), and that oll families should be respected  F3

6. that fomilies shovid providelove, care, protection, ond safety for children as they growup ~ FI
F2 F4

7. thatthere are different fypes of relationships (e.g. friendships, fomily and tic relationships);
obout committed, stable relationships, including andcivilpartnerships ~ F4  FS

8. thatfamilies con go through chonges (e.g. new siblings, meving home) and experience difficultfimes,
andcansupporteach other through these - F2

9. whattodo and who to falk toif someane is worried about their famiy or feelsunsafe * * F&

Fions in ‘Menfalhealth and welbeing’

l(szll.oorninsnppnrimlﬂm Puplls shuuld huve Iheopporfunﬁyloleum...

ips supportwellbeing CF1

5 vduul:onsfﬂutesuposﬂiw,hec!thyfnerdshp(e.gmulwlresped,trus!,kndnm.gemmsimdm\g
inferests, enjoying being together, and support with problems ond difficulties); that truthfulness and
loyalty are also part of this, but when these mightbe less oppropriate CF2 CF4 RKR2

8. how people choose and make friends; skils for building caring, kind friendships (e.g. mutual support,
listening, respecting boundaries, celebrating friends’ successes) 'CF1 CF2

&. abouttheimportance of friendships; that positive friendsh

-~

9. thathealthy friendships are not controliing or p thatevery h th
friend, and that having different friend: bring different positi (perk CF1 RKRA&
RKR2

10. that healthy friendships make people feel inchuded, safe and happy; how ta recognise when they
or others feel lonely or excluded; strategies to include others; the importance of seeking support if
feeling lonely or excluded CF1 CF3 CF4 GWé

" jes for ising and
friendships crz

12. about balancing the needs and wishes of different people, e.g. in famiies or friendships; the
imporiance of bak iswithbeing kindfo others RKR1 RKR&

ing their own need
13. that friendships have ups and downs and can change over time; that working through differences can
sometimes strengthen friendships CF5

16 howh iseif o friendshipis making them f

manage this ond ask for help f necessory CF7

influence and the desire for peer approvalin

fortable: how to

fe, unhappy, o

Respecting self and others

1. whatmakes them unique and speciol; how they are the same as, and different to, others; about
the different groups they are part of,and how this can contribute fo asenseof belonging ' RKRS
RKRI10

2. that they have likes, dislikes and needs; why it is important to understand that not everyone lies,
dislikes and needs the same things ~ RKR1

3. how torespectfully express theirlikes, dislikes andneeds, andlisten foother people  RKR3  RKRS
4, ways to show politenessand respect - RKR7

5, how fo play cooperatively; what they cando f they feel upsetor angry with someone - RKRS
RKR&

6. how o share, toke turns and include others  CF2
7. obout kind and unkind behaviour; thot someone’s actions and words canbe hurtful RKR3  RKR®

8, how to recognise bullying; how people may feel if they experience hurtful behaviour or bullying; the
importance of telling an adultif they experience or witnessbullying  RKR9 GW7

9. how toidentify people lheycun!ell ondgal help from, if they are worried, upset, uncomfortable or
unsure about relati behaviour, and why it isimportanttodoso * RKR11

someone’s

Kszll.urnlngoppommﬁm Pupils should huvaiheopporfuniiyhhum...

10. the shared responsibilities everyone has fo care for other people and living things; how to shaw
respect, core andconcern for others RKRI RKRG  GWI

11, about diversity, personal identity and self-respect; what contributes towho someone s (e.g. culture,
ethnicity, family, fith, hobbics, kes/dislkes), the benefits of ving na diverse community ond that
everyone should be treated with respect | RKR5 © RKR8

12, how courtesy ond manners can be used fo show respect; that different cultures canuse different
customs and behaviours to show courtesy; to listen and respond respectfully to a wide range of
people, including those whose Iroditions, beliefs ond lifestyles ore different fo their own 'RKRS

RKRT

13, howto icale effectively ond assertively, including expressing needs and b
being asserfive differs frombeing confroling RKR3 RKR4

daries; how

14, ways fo reconcile differences and contiict positively and safely, including ovolding physical aggression
ond finding acompromise CFé  RKR3I

15, how o respond to situations where they experience disappointment or frustration withothers
RKR3
16. about different fypes of bullying, how bullying behaviours can be infh d by others ond what to do

if witnessing bullying online or offline; the impacts for llinvolved (including on wellbeing) and how fo
reportand seek help for themselves or others GWI RKR9 W08

17, what stereotypes are and how they can be unfair; how stereotypes con negatively influence
behaviours and alfitudes towards others, inchuiding leading to bullying; sirategies for challenging
stereotypes  RKRIO

18. about prejudice and discrimination; fo recognise behaviours that discriminate against others; ways of

responding to discrimination, including when and haw foseekhelp | RKRS  RKR6 ~RKR10




consent, boundarles and trust

1. whento ask for permissk dwhen oth
shared:poce,Mysundresmas;!wwiogiveormrghopmniw‘ondeadyuﬂrespecﬂtﬂy Bs1
that everyone's body bek imple rules to protect privocy, recognise sofe andunsafe
touch, oiserlboundunes andwfminlelnfcmmedeg Talk PANTS rule from NSPCC ' DB2
BS2 BS3

that some parts of the body are private; fo be able to nome these private parts of the body (e.g.
penis, testicles, scrotum, nipples, wivo, vogino)  DA2

. basic strategies for tod hing they don't want fo do, that makes them

uncomforfable, orllmmpghibeunsofe BS4 BSS BSé

whatis meont by a ‘trusted adult' (.c. they know who makes them feelsafe, listened foand
cored for); how to ask for help fromatrusted odult  BSS ~ RKR1

. todistinguish between trusted adults who ore famifiar to them, adults they recognise in the
community, and odulls they don'tknow RKRII 'BS4  BSS

. obout theimportance of not keeping odults® secrets (only happy surprises), and of telling a trusted
adultaboutany secrets that make them feel uncomforiable, worried, embarrassed, orunsafe - BS2
BSé

. whatto doif they feelunsafe or worried for themsetves or ofhers; who andhow fo ask for help; the
importance of keeping tryingunti they ore heard (RKR1I, BS6,B57) RKRN  BS6  BS7

hould osk for theirs, e.g. during play or when negoliating

14, how torecognise pressure from otherstodo

15. about keepi i

KS2| Learning opportunities: Pupils sheuld have the opportunity tolearn...

9. the difference between public and private; why something might be private, and when chidrenand
adulishave aright Iopmocy BS2

10, obout seeking and giving/not
odults  BS1 BS!

11. whatis meont by boundaries; how fo setand communicate oppropriate boundaries in friendships ond
other relationships; the importance of respecting others'boundaries  BS1 ~ RKR2

12. about ports of the body that are private; that other people’s bodies belong fo them and should be
rcspeded-imwhexptwbomdar}esabw!'hesebodypdm DB2

13. how toidentify occeptable/ physicol contact, and how to tellif physicol contact is
mppropmle(og :onh:lcﬂoudﬂhntmkes |hemfeelmoomrm'!uble worried, confused,
d, hurt or unsafe);} pond toinappropriate or physicol contact,

includingwho to tell *BS3

1)in different situations with friends, peers and

g thatis unsafe or makes them feel
uncomfortable, and strategies for managing that  BS5  CFT

fidential or secret, when this should not be agreed to, and when it is
t secrets that make them feel

g g
s baao b ) £ . T
l eor whoondhow

uncomfortable, worried or unsafe ~ BS2

16. different ways dsafelyand y to adults who are known or unknown fo them, inaronge
ofconiex!smiahkiulffuinguneasrnbmﬂ orunsafearound, onyodull | BS4  BS&  0SA2

17. that some relationshig be harmful, dangeraus or abusive; how fo recegnise signs that a
lationship may be harmful, dang: abusive,and how toreportobuse BS5  BS6

18. that female genital mutilation (FGM) is against Brifish law; what fo do and who to el if they think they
or someone theyknowmightbeatrisk* ' BS2  BS3 ' BS6  Fé DB2

‘MlisMnsnol'ufaMorquunmenfhfeqd:abam‘FGMufpumryxhool we know that FGM
Is performed on girls from a young age and the guidance states “Primary relationships education...
s?lmdddsoequpaﬁi'drmfokeep“ 1y d others safe, ond fo recognise and report risks and
abuse, inchiding online. Thismnbeddinredby focusing on boundaries, privacy, and chidren’s rights
aover their own bodies and personal informati F\:pi‘sd:oddbeubleforecognuumhmolphml
and sexval abuse. Even very young chidren can b tand what counts as obusive
behaviour and to trust fhernslndsubovlbehavm ihafdoesn'l‘feel‘nghl'

19. haw to identify trusted adults, and other sources of support and advice, in different confexts; the
vocabulary ond skills needed fo seek help if they are concerned obout their own or others' safety o
ifthey feel worried, upset or frightened about something, induding viotence ar harm; how fokeep
tryingunfil theyareheard BS5  BS6  BST  RKRI

Mental health and wellbeing

KS2| Learning opportunities: Pupils should have the opportunity folearn...

9. the importance of toking core of mental health and welloeing, o well as physicol health GW2

. how o notice and name a range of feelings in themselves and others, such os happiness, excitement,
anger and sadness; that feelings con be felt more, o less, strongly GW3 GW4 GW5S

. thatbeing aware of their thoughts and feefings can help someone fo manage them andison
important part of keeping healthy andwell GW2 GW4

. thatsomeane’s feelings can affect how they behave; ways fo manage strong feelings, reactions ond
responses GW5  RKR3

¥ uwahngsﬂanhelppeophfeelgood(eg p!uyngw!s:de.bewgnna?ure.physmludwﬂy
daing things they enjoy, spending fime with fomly ond friends, geting enough sleep) GW1

simple strategies fo manage distraction, ushelpful thoughts and strong, unpleasant or uncomfortable
feelings; that the brain can get belter ot beringhow touse these strategies GWI GW5
obout different kinds of chonge and loss (including death); how change and hoss canaffect people ond
whocanhelp GW8
about preparing tomave fo a new class or year group and how tomanage feelings during times of
change GW3 GW8

, whothey con tolk foif finding things difficult, or needing help with feefings (including edults in school)
ondhowfoask forhelp GW9

f emotions; how

10.how foidentify, name and describe a wid angeinintensity and

conchange over fime GW3 GW4 GW5
n obouieveryduybelmmws that help maintain wellbeing (e.g. rest, qunldysleep,physmlodwdy
. ture, octivities and hobbies, bolonced diel invol ity eraupe,
doing things for athers, time with fomiy and friends) GW1

12, how feelings canimpact people’s behaviour and how they respond to others; skills fo manoge strong
emotions, reactivity andresponses GW5

13. how ta direct attention and monage distractions 1o support mental health and wellbeing GW1

1. self-reguiation strategies and how to use them tomanage feelings, thoughts, setbacks and responses
ndrﬁerenfsduohons GW1

15, ﬂmtwhensomeompmclnes self-regulation strategies, over time their brain vill help them touse
frasast ficalyondeffectively GWI

d

16. haw1omanage emotioncl responses to events outside of their control (e.g. climate change or
distressing evenls) GW5

11. that everyone feels worried, lonely or sod someti d that these feelings con affect wellbeing; the
benefits of speaking fo someane if feeling lonely, worriedor sod GW3 GW6  CF3

18, if unpleasant thoughts and feelings are sirong, st a long fime, or cause preblems that affect daly
wellbeing (e.g. by mokingt difficult o doimportant things, such as learning or playing), this canbe a
signof amenal health difficulty, ond there is support available fo help people manage this GW10

19. obout change, loss and grief, inchuding bereavement; that people feel, express, and monage grief in
different ways; strategies that con help with change, loss and grief GW8

20.0boutpreparing for the opportunities and chollenges of moving o a new class of schoal, including
managing thoughts and feelings associated with transition GW8

21, when, why, and how to seek help for their own or others' wellbing or mental health; who they con
speak foathome ondinschool GW9 GWI10




Keeping healthy and well

yils shouldhave the opportunity tolearn.. KS2| Learning opportunifies: Pupils should have the opportunity tolearn...

'K51| Learning opportunifies

1. peoplewhohelpusstay healfhy ond who con helpif feefngunwellor hurt | HPP1 PHF4 7. howlomaintain goad orol hygiene (including correct brushing and deaning between fecthl; why

2. howlobush esthcorrecly; obeutvsting Ihe dentist and how focd and drinkchofces offect el rgiorilstothe el aossntihhmpactoffseches o oo Hep4
health ‘'HPP4 8. about the benefits and risks of sun exposure (including sund heat stroke and ski );how
fokeep safe and wellin the sunand cool during heatwaves HPP2

9, how sleep qualily and quantity support a healthy ifestyle; the effects of lackof sleep on the body,

3, howokeep safe and wellin the sun ond protect skinfr domage HPP2

4. whysleep isimportant; bedtime roufines and waysforestand relox |HPP3 frelings, behaviour, and obily oleam, and routines for good qualty sleep PR3
5. simple hygiene routines that can stop germs from spreading  HPPS 10.why ondhowt " hctere bt ot nd s dwoystolimitth Je
6. whotolalkfoif they are worried obout their health - PHF4 nfxfm(erg-hvg' ines, vaccination,immunisation) HPPS HPPS

11, the role of adulfs and medical professionals in supporting chidren's health; how to recognise eorly
signs of iness ond who fo falk fo if worried about theic health  HPPI

Physical activity and nutrition

KS1| Learning opportun ity tolearn... ‘ I(ﬂlI.nam!ngopporlunlﬂwPupllsshmﬂdhnvaihoupparlunﬂvfoharn..

1. what being healthy means and how physicol activity helps people to stay healthy PHFI 8. what good physical health means; Ihe characteristics of a bolanced, healthy ifestyle PHFY
2, myslobephmu’lyadmm:yduy PHF2 13 thebemﬁ!sofr:guhrphysm!udwﬂyformentn!ondphysxdheal'h how tobuid moderate ond
3. thathere are different types of food and drink, with different fastes and textures, and people enjoy = iy yroutines (RHED) (ERE2

different foods  HE2 10. about chaices that support a healthy lifestyle ond what mightinfluence these; risks associated with on
inactivelifestyle, such as unhealthy weight gain ' PHE3

1. theelements of ahealthy, balanced diet; foods thot should be eatenoften or less aften, ond the

F o

. that people often share food together, e.g. duringmealtimes or special occasions HEZ  HE3

5. that food and drink come fromdifferent sources (e.g. eggs from chickens, fruit from trees/plants) ] ceh I 4 Ihei
and how some foods canbe changed (e.g. grainsinto bread) before they are eaten or drunk - HEN Buneilscieatige efwiitionoly rich foads forhecthond 9 GHEL
HE4 12, about the effects of different food and drink on the body and the effects of eating oless healthy die,
6. thatwhat 15.and drnks can affect their ealth; about food and drink hat support good Wi hro-peccussed ode (16X
health, the imporfance of ealing a range of foods, the effects of consuming foo much sugar; who fo 13, how o develop healihier eating and drinking habits and how to manage influences on their choices
folk toif worried about what they eatond drink - HEI  HE4 HEl HE2 HE4

when ond how children can make choices about what they eat and drink and who can help them make 14. some benefits of preparing meals ot home; how fop! i prepare healthy meals - HE3
healthier choice:
orchalces (HE 15. how ond when{ospeak o aduts(nchudingin schoal) i they are worried obout theichealth ' PHFA

~

Changingand growmg up

Kszlhﬂnlnguppuﬂunﬂier Pum!sshwldhmihcnpportunﬂyIo!eum..,

1 aboutgrowingand changing from young foold and how people's needs change  DBI 2, the external genitaiaandinternol reproductive orgonsinmales ond femoles DB1 - DB2 DB3

3. the emotional and physkcol changes hat occur during puberty inboth males and females (e.g. mood
swings, wet dreoms, periods, body hair); shrofegies fo prepare forondmanage these changes DB

4, thot people can develop crushes ond be aftrocted focthers romantically; that peaple may be
allracted to someone of the some sex or different sexfothem  DBI ' DB3

5, the focts about the menstrual cycle and menstrual wellbeing, incuding what pericd products are
avaloble; where foget help and advice for menslruol wellbeing* - DB3

#\ihist the average oge of the onset of menstruationis hwelve, periods can sturf o eght,so covering this
fopicbefore fhat age il help pupds inderstand what to expect, beforethoppens o themor their peers.

Sexeducalion*

6. abouthe processes of reproduction and birthas partof the human ifecycle; how babies are
conceived and born (ond that there are ways to preventa boby being madel; how babies needfobe
coredfor ***

#*\Whie Sex Education s not statutory in primary schools, the Department for Education
recommends “thal primaries feach Sex Edveation n years 5 ond/or ¢, inline with confentabout
concepfion and bith, which forms partof the naionol curriculum for science.”

#44 Pyplsmay know that sexval infercourse does noPolwaysresulfina baby and they may olready
have heard about some commeon methods of conlraception (e.g. condoms, The contraceptive pil or
avoiding sexvalintercourse). A basic understanding of confracepfion can be foughtaf primry level.
This may include basic information about commen forms of contracepfion and horw these can prevent
ababy beingmade, Schools wineed o decide whether his is ppropriate for their community and
cohorts and consider how o aporoach this s part of Sex Education.



Personal safety and first aid

K52 Learning epportunities: Pupils shouldhave the opportunity tolearn...

1. whatrules are, some basic safety rules and how different rules con help fo keep people safein 8, obout the role of rules and laws in keeping pecplesafe - pS1 P$2
different situations * PSY

9. about hazards thal may cause harm or injury in the home e.g. firerisks; how fo help keep themselves
2. how fo recognise p ially harmfulor b Jous situations in everyday life, including athome safe, including oround electricol opplionces * PS1
Pl 10. haw fo predict, assess and iskin diff ituations  PS1
3. waystokeepsafe when cutand :2.9.near ratways, onthe shreet ondinbusy places PS2 n sim!tg'msfurkeephgsufeh!urrimundunfonfnrdoce:wmnlmvlhgwﬂh,orw'rﬂ\om,un
4. how to cross the rood safely with adult support  ps2 odult (e.g. rod, water, road, cycle and firework safety) ' Ps2
5. how to keep safe around water, using the water safety code - PS2 12. whatis meant by first aid; basic techniques for dealing with common injuries (e.g. bruises, scalds,
, bleeds) *
6. aboutthe people whose obitis tohelpkeep chidren safe and how foget help fromanadultif thereis bums; Heed)* QA2
anaccidentor emergency BS4  BS? 'sd'podsmtg‘:fdsachoosuluieachnbovfhow?onwngenﬂlwnuaflucks.d«gtmchw&o
7. howto dial 999 inanemergency (induding from alocked moble phone), and what fosay - BFAT personwhoisct i . pupis should be faught fo seck odult help

mmeqfaoleh.‘bc:fnor!ouﬂemp”n mfhoperson

13, when and how fo make a clear and efficient call fo the emergency services; that staying safeand
reporting incidents are more important than filming them - BFAY

Online life and safety 1of3

! KSRILouniusopportunll‘lmPupﬂsshwldhuvcihauppuﬂunﬂyiohum...

. different ways people use the internetin everyday life Wo1 Understanding theinternet

2. thatnot everything on the internet is frue o real WOT 10. about woys inwhich the internet can be used both positively and negatively os part of doily Ife; the
adva and disadvont different f connecting onl
3, how theintemet and digital devices con be used fo safely and respectfully communicate with others nfoges i ngeicidiiereat waysc ingonine 4EQD N0
W02 Wo4 OSAI 1. cbout rights and responsiilies online; fo recognise their rights onling, in relation to sharing personal
i t
4. thatitisimporlont to be Kindonline; that people’sfeefngs canbe hurtby unkindness caline  0SAT data,privocy andconsent WG (U010

12. how content on the internetis ranked and fargeted at specificindividuals and groups; the different

5. thot sometimes people may behave differently onlne,inchuding by pretends tobe someone they're waysinformation and data is shared ond used online, Including for commerciol purposes; how to
notor saying hings thal aren'ttrue (05A2 moke safe,reliobie chaices obout searchresults o the content they sea W07 WO9 WOI10

6. bosvcruks!akeepsufeonfm.hd:dngwhld‘perwm!dehlsMbekap!p«mieonﬁnmhi 15. how textand i Py PR o T aogigg e 3. e ta ke ba crtinally
anything shored onli yotherpeople WOI0 OSA4  OSAS wmmf,wmmdam, Jine ond identify misi oo brmiction.

Wo7 Wog

Onlinelife andsafety Continved -20f3
K52| Learning opportunities: Pupils should have the apportunityfolearn..

14, what Al (including generative Al and where it might be encounteredineveryday ife Wo1

7. howrules and oge restrictions help protect children's wellbeing onfine; why if's importont fo mif fime
on,ond fake breaks from, digital devices W03 W05 0SA3

8, some benefitsandrisks of watching videos or playing gamescnline W06 W07 Risks, rulesand wellbeing online
9, how/lotella trusted adultif they have worries obout somethingcaline - WOT! 15.roosonsforfolowing rules ond ogerestictions; haw ules and ageresticions forsome opes,
sfreomngservmsf&mmpﬁergomes._.m; ing and gambling sites help protect personal

safetyond promotewe!berg wos

16. the minimum age requi for social media; how this protects children from inappropriate content
orunwfecomoc!wﬂhoﬂwrsomln-ndiuusm 0SA3 WOS

17. abouthe benefits of limiting time spent online and choosing enline octivities carefully; how fo assess
theimpact of enline content, behaviours and habits on their feelings and welloeing W03

18, how Al chatbots work; similarities and differences befweeninteracting with an Al chatbot onda
human, ond the implications for wellbeing W02

19. how to assessand manage risks relating fo online gaming, including the impact of compulsive gaming
on healthand wellbeing; the risks relating fo video g fisation and loot boxes, as well as other
online financiol harms including scoms and fraud, and their impacton wellbeing W03 W04

20.why andhow touse privacy ond location seftings fo profect information - 0SA4

21, where ondhow to get help if they feel worried, concerned, upset, emborrassed or frightened about
something they have seenor engoged withonline  05AS

Safeandrespectful behaviour enline
22.simiarities and differences between communicating with someone online and offline; theimpertance
of meaningfulin-person relationships; that while onli ication might enhance some

relationships, purely online elationships may be less flfiling W02

23.that the same principles obout how to treat others opply in oll contexts, including online - 0SA1

24.how someone’s online behaviour can offect other peaple; the importonce of, and how to maintain,
posilive, kind ond respectful communication onlin, including when anonymous W04

25.sirotegies formanaging peer influence on their onfine behaviour; the importance of not pressuring
others, and how o resist pressure from others, to share personal information or images online
OSA1 W04
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KS1] Learning opports | hould hay - | K52|Learningopportunities: Pupilsshould havehe opportunity folearn... ‘

26,about why someone may behave differently online, including pretending fo be someone they ore nof;
shrategies for evalvating online relationships, recognising risks, harmful content and contact; how fo
reportconcerns fo frusted adults and refiable sources of support | 05A2

2. the risks of shoring Ihings online, includingimages or words; that once these have been circulated
online, they might spread quickly ond for; that it canbbe difficultfo control whosees them and to
remave them fromeverywhere on theinfernet | QSAS

28.how todecide whatis oppropriate fo share online ondwhat should not be shared - 0SA&

29.theimportonce of telling a trusted odult and getfing support with anything that worries, scares or
concerns them onfine; when, why, and how fo report concernsonfine - WO

Drugeducation

| Learning 52 P theo If K52|Learningoppertunities: Pupilsshauld have the apportunitytolearn...

1. thatmedicines con help people fostay healthy or feel better if they areunwell | HPPS 4, the foets, risks and effects of legol drug products comemon fo everyday ife (e.g. alcohol, caffeine,
igaretles, , nicoli hes, over-fhe-counfer ond ipt i
2. that some fhings that go into or anto bodies can be hormful and how we might knaw if something is bgmeiussopus il poichi e e-somsend oot il AL
harmful DATVI 5. howmedicines, when used responsibly, contribute fo health; ways to manage common healthiissues

3, forecogrise iskinrelofion omedicins, deoring fids and ofher potentialy harmfl producls hat wdic gt ind il RS
mightbein the home; what to do and who tofellf they think they are ot risk - DATVI 6. torecognise that fhere arelaws surrounding the use of legol drugs ond that some drugs are llegal fo
own,useondgvetoothers  DATVL

7. whateoninfluence people touse or notuse drugs (e.g. alcohal, nicatine, cannabis); recognise thot
druguse canbecome a hobit which s difficult o breok * DATYI

8. that there are organisations thot can support peaple fo stop using alcohol, nicofine or ather drugs;
whothey can tok foif woried about people theyknow  DATVI GW9

Economic wellbeing

(51| Learningoppertunities: Pupils e the opportunity tolearn... ; KSZ}LeoningupporlunﬂluPopl!nthhmfhsopporlunﬁylnlcarnn.
. what money is, how peaple get money, and whal itis used for . thot people have different attitudes towards saving and spending money

, that money needs tobe looked after; different ways of doing this, including keeping money in , whatinfluences people’s decisions about saving and spending, including individuol priorities, needs
anaccount and wonts

. different ways of paying for things . how money canaffect s emotions and wefibeing; how fo manage feelings obout maney,

A ok
. that money can be saved or spent; that peaple make different choices obout saving and Ichdng wholotolt b
spending money . thatwhat people do with their money can affect others and the environment (e.g. giving to charity,
buying fair trade, buying single- !
. the difference between needs and wants; that people may not always be oble fo have the things " mrigtege-implislc)
fhey want 10. different woys o keep frack of money; how tokeep money safe at home, outside the home or ina
bank account

1. edvantages and disadvantages of different ways of paying for things

Careers education: usplruhons. learning and work

IhnrnlngepporiunlﬁmP»pllsshouldhuvﬂhoopparfunﬂyio!eam .

1. thoteveryone has different strengths andinterests; toidentify what they enjoy, are good ot or feel . torecognise their ochievements and Istrengths; how to set targets fo help ochieve their goals

Rk . toidentify ond build skills that might help them in their future coreers e.g. teamwork, communication,
2. that people can eammoney fo pay for things by having ajob gotiation, critical thinking and digital literacy
3. different jobs that people do, including roles and responsibilities people have in their ¢ . that thereis o broad range of different jobs that people can have; that people often have more than
f job during thei
4, someof the strengthsond inferests someone might need fo do different jobs o0 fresdfih g I oxredt
. thata person's coreer aspirations should not belimited by stereatypes about particulor jobs o
coreer pathways

.hwdﬂeren!facrors(eg . personal inferests, values and aspirations, family connections o certair
tradesort trengths and qualities, sterectypicol phions) might influence people’s
decumobwiu]ohorcureer

10. that people doing different jobs ore poid different salaries and money is one foctor thatmay influence
aperson'sjobor career choice; that peaple may choose o do vokmtary work which is unpaid

1. thatthere ore different routesinto careers (e.g. colege, apprenticeship, university)

12, obout the kind ofjob that they mightlike to do when !heyomolder it rcogpising thtthey may
doajob that does not yet exist, due tosecietal, envi gicol changes




7. Assessment

7.1. The school sets the same high expectations of the gquality of pupils’ work in PSHE as
for other areas of the curriculum. A strong curriculum will build on knowledge pupils
have previously acquired, including from other subjects, with regular feedback on
their progress.

LLessons are planned to ensure pupils of differing abilities, including the most able,
are suitably challenged. Teaching is assessed, identifying where pupils need extra
support or intervention.

Pupils' knowledge and understanding is assessed through formative assessment
methods such as tests, written assignments, discussion groups and quizzes, in order
to monitor progress.

8. Monitoring and review

8.1.  This policy will be reviewed by the headteacher on an annual basis.

8.2.  Any changes to this policy will be communicated to all staff and other interested
paries.

8.3. The next scheduled review date for this policy is June 2027.




